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lNepedmoesa

KoxHa HalioHanbHa €THOKYJIBTYpa € CKJIQJHOK CHUCTEMOIO, sIKa
IHTETPY€ NMPEICTABHUKIB KOHKPETHOI HAaIlil, BOJJHOYAC PO3MEKOBYIOUH
NPEICTaBHUKIB Pi3HUX Hallid. Mu 6aunmMo cBITOOYTTA B crienudivHii
MPOEKITii, CIPUIMAEMO Ta PO3YMIEMO dYac, MPOCTIp, 3BYK, KOJIp TO-
ocobmuBoMy. Came B MeXKax KyIbTypH CKIAJA€ThCs i CHCTEMA Tpa-
JMUIA, y SKii CKOHLEHTPOBaHA CTHOKYJIbTYPHA iH(popMaLisl. Ii cre-
umbu(y (hixcye HalloHaTbHA MOBA, IO GoOpMye MOBHY KapTHHY CBITY
Hanii. HamionanpHa MoBa — 11 HallBa)KJIMBIIINI €THOTEHHUHN Oe3me-
KOBUHM YMHHUK, ONAHYBAaBIIM KU, MOKHA 3pO3YMITH, BIIYyTH €THI-
YHY CaMOCBIJIOMiCTh OCOOMCTOCTI caMe SIK MpeACTaBHUKAa KOHKPETHOT
HariocniapHOTH. Konmu HaeThess mpo cyvacHMid rio0ami3oBaHMid CBIT,
CHIBICHYBaHHS TaKUX HAIlIOHAIBHUX MaKPOCBITIB BUSBJISIE CHTEMY Di-
3HUX KyJIbTyPHHX MOJCICH, pianx KOZIB, PI3HMX (POHOBHX 3HAHb.
Came akTHBHA B3a€MOJisl HOCIB LMX PI3HUX CUCTEM CIPHYUHAE MOXK-
JIMBI HEIIOPO3YMIHHS Ta KOHQIIKTH, MOJO0JIATH SIKi ParHyTh 1 BIacHe
YYaCHUKM KOMyHIKauii, I YMCIICHHI JOCIIAHUKY, 1O PO3POOIAIOTE L0
npo6neMaTm<y 3 80-x pokiB MHHYJIOr0 cromitts. [IpaBunbHO opram-
30BaHMH MYJIBTUKYIbTYPHUN [ianor € TUM IHCTPYMEHTOM, SIKHii
YMOJKJIMBITIOE B3a€MOPO3YMIHHS 1 MOIIYK CIUJIBHOTO I[IHHICHOTO Opi€-
HTHPY, BUXOBAHHS IUBLI13aL1HHOT TOJIEPAHTHOCTI.

Y MOBHOMY NPOCTOPI BHUILOI LIKOJIM OJHMM 3 aKTyaJIbHHX 3aBJaHb
crae (pOpMyBaHHs TONIKYJIBTYPHOI OCOOHCTOCTI, 3MiHA TPaJMIIAHAX
METOMHHX HpI/IHLII/Il'IlB BUKJIaJJaHHS PiHOI Ta i1HO3€MHOI MOB 3 BIac-
HC KOMYHIKAIlIiHUX Ha MYJIbTUKYJIbTYpHi. JlOCHiHUIIbKA YyBara
JI.CnyyaiiHoi cripsiMOBaHa caMe Ha MKTUCIMIUTIHAPHUAN IMiIX1]T Ta Me-
TOJIOJIOTII0 KPOCKYJIBTYPHOTO aHANII3y IS NOCIIDKEHHS IIHHOCTEH,
BIPYBaHb 1 MOJCIICH [OBEAIHKH, IPUTAMAHHIX HALIOHAIBHUM KYIbTY-
paM y KOHTEHTI aKTHBHOTO BIUIMBY Iuo0aimisaiii Ta uuppoisaiii Ha
KyIbTYpy # MDKKYJIBTYPHY KOMyHIKaLito. | 1ikoM 0OIPyHTOBAHOI €
noTpeda B HOBHMX MOBHUX JUCHHMIUTIHAX JJIsI HETPOQUIBHUX 3aKJIajiB
BUITOI OCBITH. Y Mii JiHTBAJILHIN TpaekTOpil BUKIAAaHHS TOJILCHKOT
MOBH B €KOHOMIYHOMY YHIBEPCHUTETI, 0€3yMOBHO, PO3IIUPIOE MEXKI KO-
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MYHIKaTUBHOI KOMIIETEHTHOCTI YKpPaiHCBKUX CTYIEHTIB, HaOyBarOuu
cTaTycy JOoAaTKoBoi (axosoi nepesaru (JI. bonxapuyk).

Alle 1 B IHO3eMHOI'0 CTy/ICHTa [OTPiOHO cq)opMyBaTH MDKKYJIBTY-
PHY KOMIICTCHILIIO, SIKa [OEAHYE PI3Hi CTpaTerii MOBHOI [OBEIHKH B
IHIIOMOBHOMY Ta IHIIOKYJIBTYPHOMY IPOCTOpPiI YKpaiHu. Y pi3HUX
COLIIANIbHUX CHUTYAIlisIX CIUIKYBaHHS YacTO BHHUKAIOTH MEPEIyMOBH
JUTSE MDKKYJIBETYPHOTO HEMopo3yMiHHA (cross-cultural miscommunica-
tion), CIPUYMHEHOTO MMOMUJIKAMH SIK CIOBECHOT'O, TaK 1 HECIOBECHOTO
xapakrepy. [Iloza Mexamum HAaBYAJIBHOTO MPOCTOPY  CTYHCHT-
NpPEACTaBHUK 1HIIOI €THOKYJBTYPH OIMHSETHCS B MOBHIW CTHXII,
KO0 200 Ba)KKO KEpyBaTH, a00 HE MOKHA KEPyBaTH 30BCIM. 3acBoe-
HUH 3a TPaIUIiHHOIO METOJIOJIOTIEI0 MOBHHM MiHIMYM (BiJ GoHEeTHY-
HUX HaBUYOK J0 OJMHMIG JIEKCHKO-TPAMAaTHYHOTO PIBHS) YMOJXKJIMB-
IOE  OTaHyBAHH BIANOBIIHAMA ~ MOBHMMH  CTPATeTisAMH, IO
opMyIOTh CTiliKi MOBHI YMiHHSI, 3[aTHICTh BIIHOCHO BUIbHO IOYyBa-
THUCSI B HABYAJIbHOMY CIIIJIKyBaHHI. BiJl moyaTKOBHX KPOKiB B YHiBep-
CUTET] 1HO3eMHI CTYJCHTH HaMararoTbCsl BUPA3UTH BkKe HaOyTHil iH-
IIOMOBHHM  JIOCBi/, TOX JOIIJIEHO CKOHCTPYIOBATH aJIcKBaTHI
OTPUMAaHOMY KOMYHIKATUBHOMY AOCBiy CUTyauii, CIpsAMOBaHi Ha
CHUIKYBaHHS Ta IMOJIOJAHHS MOXKJIMBHX JIHTBOKYJIBTYPHHUX Oap’epiB.
MoBHuil Marepiana BUMarae BUOOpPY 3 ypaxyBaHHSIM KOMYHIKaTHBHO-
Mi3HaBAJIBHUX MOTPEO KOHKPETHOTO HABYAJIHHOI'O KOHTHHICHTY, BH-
COKOTO PiBHS MOTHBAIli Ta BOJHOYAC MaKCHUMAaIbHOI iHIAWBITyasi3a-
1ii. «3armuOIeHHs» 1HO3EMHUX CTYICHTIB Y HEBIIOMY MOBHY CTHXIIO
NOBUHHE OYTH ICUXOJIOTI4HO KOM(OPTHUM, CHPHSTH BIAIIH ajanta-
Uii B HOBOMY MOBHOMY CEPEJOBHIL, MOJO0IAHHIO I(OMyHlKaTI/IBHI/IX
oap’epiB (T.I[Toarypceka). YpaxoBylodl Takuii HAaBYAJIbHUI KOHTEHT,
O.Jlazapenko npencrasisie cnenudiky Jlekropary ykpaiHChKOT MOBH
B €BporelickkoMy yHiBepcuteTi Biagpina y ®@pankdypTi-ua-Opepi.

HaBuanbauii npoctip OyAb-IKOro HaBYAJIBHOTO 3aKiany mnependa-
4ae TakoX OOOB’SI3KOBE BJOCKOHAJICHHS YKPaiHCHbKOMOBHHM CTYJICH-
TOM yXe HaOyTHX HaBUYOK plILHOMOBHOFO Ta IHIIOMOBHOTO CITLIKY-
BaHHSA 3 TUM, 100 y Oyb-Kili THITI30BaHiil cuTyalii 3aCTOCOBYBaTH X
SIK y pOJIi ajapecara, Tak 1 B poJii ajpecaHTa. 3acBOOI0OYM (PaxoBi 3HAH-
Hsl, 3100yBay4 OCBITH TIOBUHEH HE JIMIIE BUKOPUCTOBYBATHU SIK HAaBYAJIb-
HUI MaTepiajl TEKCTH BIJNOBIIHOI CIEIaNbHOCTI, aje i IpoayKyBaTH
BJIACHI B CUTYAIlisIX MOHOJIOTIYHOTO YH JiaJIOTIYHOTO CITIJIKyBaHHS. Ix-
HS 3B’SI3HICTB, IUTICHICTh Ta CTPYKTYPHA 3aBEPIICHICTh, TEPMIHOJIOTIY-
HA HACHYEHICTh W aJIeKBaTHUW piBE€Hb BIATBOPEHHS (POHOBUX 3HAHb
TIPOTIOPIIiHI PIBHIO BOJIOAIHHA MOBIIEM HOpMaMmH KOIU(IKOBAHHUX
CTHJIIB JITEPAaTypHOI MOBH, PO3YMIHHIO KOMYHIKaTUBHOI (CUTYaLliiHO1)
BHU3HAYEHOCTI, MOTHBAIli MOBHOTO BUOODY i1 yac mpodeciitHoro awmc-
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kypey (T.Kymeiiko). Mooai TOCHiTHUKHY K aKTUBHI yYaCHUKH TaKOTO
JHCKypCy MOCTIHO MOTPeOYIOTh (HaXOBOI JIHIBICTHYHOI JOIOMOTH,
SIKILO MHACTBCS PO MOLIYK IHGOPMALIHIX PECypPCiB Ta TAlHICTh M-
TOTOBKH 1HIUBITyalbHUX JOCHIAHUIBKUX TPOEKTIB. [IpaBuibHIMi opra-
Hi3aIl1 HalmMcaHHs OyIb-KOI TBOPYOi POOOTH — BiJl SIK 00paTh Temy
JI0 SIK 3aXUCTUTH PE3yIbTAaTH BIACHUX JOCIIIKEHb — MPUCBIUYE CBOIO
cryairo 1.Cupko. CydacHi JIHTBOAUAAKTHYHI MiIXOAW IO BHUKJIAJIaHHS
MOBHM 0a30BaHi Ha CUTYaI[iMHUX 3aBJaHHAX, SIKI MOXYTh 3aL[iI(aBI/ITI/I
CTY/ICHTa 5IK MOBHY OCOOHCTICTb, ICKPAaBO ICMOHCTPYIOTh MOXKIIMBOCTI
NPAKTHYHOIO 3aCTOCYBAHHS OJICPXKAHMX 3HAHb TA BMiHb. ABTOPKH MO-
HorpadigHoi mpami mpoTsSroM 0araTopiuHOl BHUKJIAJAlbKOI MPAKTUKU
Opanu akTHBHY O€3MOCEpeHIO y4acTh Yy CTBOPEHHI 1HHOBAIIHUX Ha-
BYAIIbHIX MATCpiaiB, TOX J:[O6pe pOSYMiIOTBCH Ha MOBHHX TE€XHOJIO-
TIAHMX 3aC00aX MDKKYJIBTYPHOI afanTartii.

Be3yMoBHO, JIIHrBalbHA OBE/IHKA BMOTHBOBAHA IIEPELYCIM STHO-
KyJIbTypoto. sl pe3yabTaTUBHOIO MIKKYJIBTYPHOTO CIIIKYBaHHS
MOTPiOCH YiTKO BU3HAYCHUN MOTHB, a OTXKE, 3MOJICIbOBaHA CUTYaIlis,
Jie CTYyIeHTH BHSBISIOTH CBOI HAaBUYKH OPIEHTYBaHHS B yMOBax pi3-
HOCTHJIBOBOI KOMYHIKaIlii, 0OMparoTh 3MIiCT Ta BiJAIMOBIIHI MOBHi 3a-
cobu, mo6 3abe3meunTr 3BOPOTHUH 3B’s130K. HaBuaroum ykpaiHCHKOI
MOBH 1HO3EMHOT'O CTY/IEHTA, MMOJIbCHKOI UM aHTJIIHCHKOI — YKpaiHCh-
KOTO, MAEMO JTOTIOMOTTH ()OPMYBAHHIO iHIIIOMOBHOI Ta 1HIOKYJIBTYP-
HOT KOMTIETEHIi{, SIKi € pealbHIM MOBHUM JOCBIZIOM, PEAIbHOIO MO-
BHOIO [ISUIBHICTIO B IOCTIHO 3MIHIOBAHOMY MYJBTHKYJIBTYPHOMY
CBITI. Pe3y/nbTaToM TakOro JiHIBO-NEAArOri4HOrO AMCKYPCY CTAHOTh
JIOCTYTIHICTb, CHTyaTHBHA 3YMOBIICHICTb, KOPHUCHICTb, HOBH3HA MOB-
HHUX TEXHOJIOTiH, ajle HAaWTOJIOBHIiNllE — TOJEpaHTHA MOBHa 0coOuc-
TICTh, 3/1aTHA 10 MDKKYJBTYpHOI KOMYHIKaIlil, FOTOBa BJIOCKOHAJIO-
BaTH MOBHI HaBWYKHM JJIsl YHUKHEHHS MOXIIMBUX MIDKKYJIbTYPHUX
KOH(ITIKTIB.

Jlapuca Koznoecvka



Larysa Bondarczuk

DYSCYPLINA «JEZYK POLSKI JAKO OBCY»
NA UNIWERSYTECIE EKONOMICZNYM

Przeanalizowano potrzebe wprowadzenia nowych dyscyplin jezykowych
i innowacyjnych metod ich nauczania w ekonomiczne programy
edukacyjne w kontekScie proceséw eurointegracyjnych w Ukrainie na
obecnym etapie rozwoju szkolnictwa wyzszego. Jednym z obiecujgcych
kierunkéw w uniwersytecie ekonomicznym jest dyscyplina «Jezyk polski
Jjako obcy», ktora przewiduje praktyczne wykorzystanie jezyka polskiego
przez studentéw oraz normatywne podstawy jego funkcjonowania w
réznych sytuacjach komunikacyjnych. Podkre$la sie, ze gtownymi
zasadami dyscypliny «Jezyk polski jako obcy» sg regularno$c, orientacja
na osiggniecie kompetencji jezykowych, zapoznanie studentéw ze
stownictwem specjalnym | zawodowym, ksztattowanie kompetencji
kulturowych (realistycznych). Zaproponowane sg metody opanowania
Jjezyka polskiego, ktorych skuteczno$¢ potwierdza dos$wiadczenie w
nauczaniu dyscypliny w uniwersytecie ekonomicznym.

Stowa kluczowe: jezyk polski jako obcy, kompetencje jezykowe,
komunikacja miedzykulturowa, metody innowacyjne, uniwersytet
ekonomiczny.

Wyksztatcenie wyzsze zawodowe na Ukrainie przezywa dzi$
trudny okres reform majacych na celu poprawe edukacji zawodowej,
humanizacji procesu edukacyjnego, aktywne wprowadzanie metodyk
innowacyjnych do szkolenia oraz tworzenia takiego paradygmatu
edukacyjnego, w ktorym skladnik lingwo-kulturny, wraz ze
szkoleniem zawodowym, bylby jednym z najwazniejszych czynnikow
w tworzeniu profesjonalisty poziomu europejskiego.

Wilasnie wielokulturowos¢ 1 wielojezycznosé, w polaczeniu z
wysokim poziomem wiedzy w dziedzinie zawodowej tworzg dzi$
wspolczesnego ekonomlste; Dlatego wprowadzenie dyscypliny j¢zyka
polsklego W wyzszeJ uczelni ekonomicznej jest bardzo aktualne i
wazne, poniewaz wspolpraca polsko-ukraifiska teraz przezywa
mezwykly wzrost. Temu sprzyja i mtegracyjny europejski wektor
Ukramy, 1 warunki geopolityczne obu krajow, i wspolna historia. 19
maja 2014 r. na Uniwersytecie Warszawskim odbylo si¢ spotkanie
delegacji Konferencji Rektorow Akademickich Szko6t Polskich z
delegacjag Zwiagzku Rektorow Uczelni Ukrainy, zrzeszajacego 125
rektorow uczelni ukrainskich. Gléwnym celem porozumienia jest m.
in. doprowadzenie do zwigckszenia mobilnosci akademickiej, wymiany
studenckiej 1 naukowej, realizowanie wspodlnych projektow
badawczych oraz lepsze wykorzystanie osiggnie¢ uczonych obu



krajow dla rozwoju nauki w Polsce 1 na Ukrainie (Bondarchuk,
Podgurska, 2019, s. 59).

Kurs jezyka polsklego W uniwersytecie ekonomicznym obejmuje
podstawowe stownictwo i informacje gramatyczne, ktore wbudowane
sa w konkretne sytuacje komunikacyjne. Struktury, z ktorymi studenci
sg rozpoznawanie pozwalaja na w miar¢ swobodne porozumiewanie
si¢ 1 radzenie sobie w sytuacjach dnia codziennego, zaréwno tych
zwigzanych z rodzing i domem, jak i tych zwigzanych z praca,
np. przedstawianie  si¢, 0p0w1adanle o sobie, o pracy, o
zainteresowaniach, samopoczuciu, robienieza kupow podrézowanie,
konwersacje telefomczne oraz wiele innych przydatnych informacji.
Program ten ma na celu zapoznanie obcokrajowcdéw z kultura i stylem
zycia w Polsce oraz utatwienie funkcjonowania w naszym kraju, ale
takze zachecenie ich do aktywnego uzywania jgezyka polskiego.

Osobliwosci dyscypliny «Jezyk polski jako obcy»
na uniwersytecie ekonomicznym

Wspotpraca polsko-ukrainska na poziomie szkolnictwa wyzszego
na obecnym etapie jest niezwykle obiecujaca, zwtaszcza w dziedzinie
edukacji zawodow;.

Jednym z czynnikow, ktore przyczynily si¢ do wprowadzenia
dyscypliny «Jezyk polski» w KNEU byla wspolna publikacja
Kijowskiego Narodowego Uniwersytetu Ekonomicznego imienia
Wadyma Hetmana i Uniwersytetu Ekonomicznego w Krakowie
wspolnej monografii «Konwergencja modeli ekonomicznych w
Polsce i na Ukrainie» w 2010 roku, ktora ukazala si¢ w trzech
] qzykach (ukrainskim, polskim i angielskim) i jest uwazana za jedno z
najwazniejszych dziel na temat gospodarki Europy Wschodniej.

Zapewnia dyscypling «Jezyk polski jako obcy» Katedra
Lingwistyki Biznesowej. Katedra Jestmtegralnq czeScig Wydziatu
Gospodarki ~ Migdzynarodowej i Zarzadzania ~ Kijowskiego
Narodowego Uniwersytetu Ekonomicznego imienia Wadyma
Hetmana. Aktualnym priorytetem pracownikow Katedry jest rozwoj
wysokiej  kompetencji  jezykowej przysziych specjalistow,
ekonomistow, konkurencyjnych na krajowym i mi¢dzynarodowym
rynku pracy. W badaniach naukowych wyktadowcow Katedry
przedstawiono oryginalne koncepcje autorskie artystycznego i
zawodowego ekonomicznego dyskursu, ktéry uwzglednia narodowe i
oryginalne elementy kroskulturalne. Stata wspdtpraca z instytutami
Narodowej Akademii Nauk i czolowymi uniwersytetami Ukrainy i
Polski promuje rozwo6j jezykoznawstwa teoretycznego, w
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szczegoOlnosci w dziedzinie stylistyki 1 terminoznawstwa, ulepszenie
metod nauczania jezyka ukrainskiego i1 polskiego jako obcych, a tym
samym sprzyja stworzeniu nowoczesnego dialogu edukacyjnego
pomiedzy studentami a wyktadowcami.

Tradycyjnie we wrzesniu, studenci i wyktadowcy Kijowskiego
Narodowego Uniwersytetu Ekonomicznego imienia Wadyma
Hetmana obchodzg Dni polskie w KNEU, poniewaz we wrzesniu byto
wprowadzono dyscypling «Jezyk polski» na Wydziale Ekonomii
Miedzynarodowej 1 Zarzadzania. Wlasnie we wrzesniu 2014 roku
studenci 2 roku Wydziatu Ekonomii Migdzynarodowej i Zarzadzania,
1 i 2 roku Wydzialu Finanséw oraz 2 roku Wydzialu Marketingu
zaczeli uczy¢ si¢ jezyka polskiego i aktywnie uczestniczy¢ w polsko-
ukrainskich imprezach jezykowych i kulturowych.

W szczegolnosci, w ramach $wigtowania studenci i nauczycieli
kazdego wrzesnia biorg udzial w ogdlnopolskiej akcji «Narodowe
Czytanie». Na czytaniach na uniwersytecie tradycyjnie biorg udiat
kierownik Wydzialu Konsularnego Ambasady RP w Kijowie,
wicekonsul do spraw Polonijnych, Prezes Zwigzku Polakow Ukrainy
pan Antoni Stefanowicz, Dyrektor Polskiej Sobotniej Szkoly w
Kijowie pani Lesia Jermak i wielu innych przedstawicieli polskich
osrodkoéw w Kijowie.

W 2016 roku studentom-ekonomistom bylo zaproponowano nowy
kurs certyfikacyjny «Wspolczesna polskojezyczna komunikacja
biznesoway.

Pierwsza lekcje kursu «Wspodtczesna polskojezyczna komunikacja
biznesowa» w Kijowskim Narodowym Uniwersytecie Ekonomicznym
imienia Wadyma Hetmana dla studentow przeprowadzit pan Ireneusz
Derek, wiceprezes Polsko-Ukrainskiej Izby Gospodarczej, cztonek
Migdzynarodowego Zwigzku Polskich Przedsigbiorcow na Ukrainie,
Prezes Polsko-Ukrainskiej Izby Turyscznej, wspotzatozyciel stynnej
w Ukrainie polsko-ukrainskiej firmy «Plastics-Ukrainay. Kurs
certyfikacyjny «Wspolczesna  polskojezyczna komunikacja
biznesowa» dla studentow-ekonomistow — to jest dokladnie to, co
jest potrzebne do udanej kariery.

Wiec, polsko-ukrainskie partnerstwo rozwija si¢ w Kijowskim
Narodowym Uniwersytecie Ekonomicznym imienia Wadyma
Hetmana na edukacyjnym, naukowym i kulturalnym poziomach.

Narodowy Uniwersytet Ekonomiczny im. Wadyma Hetmana w
Kijowie stale aktualizuje list¢ kursow, bedac w centrum nowoczesnego
innowacyjnego procesu edukacyjnego, poniewaz celem jest szkolenie
wysoko wykwalifikowanych specjalistow, ktorzy sg w stanie skutecznie
pracowa¢ w migdzynarodowym srodowisku globalnym. Priorytetem w
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tej pracy jest przestrzeganie wysokiego poziomu nauczania dyscyplin
jezykowych. W tym celu na Kijowskim Narodowym Uniwersytecie
Ekonomicznym im. Vadyma Hetmana uruchomiono kurs «Polski jako
jezyk obcy». Jego celem jest praktyczne opanowanie przez studentéw
jezyka polskiego i normatywna podstawa jego funkcjonowania w
sytuacjach ]@zyka komumkatywnego w r6znych obszarach aktywnos$ci
zawodowej 1 zycia. Znajomos¢ jezykow obcych, w szczegolnodci
polskiego, zapewnia przewage konkurencyjng absolwentom KNEU na
nowoczesnym rynku pracy.

Przez stulecie na mocy dwustronnych umow uniwersytet nawigzat
scisla wspotprace z wiodacymi uniwersytetami w réznych krajach.
Jednym z nastepujacych uniwersytetow partnerskich KNEU sg
polskie uniwersytety: Uniwersytet Ekonomiczny w Katowicach,
Uniwersytet Ekonomiczny w Krakowie, Uniwersytet Ekonomiczny w
Poznaniu oraz Politechnika Lubelska w Lublinie.

Priorytetem w naszej pracy jest przestrzeganie wysokiego poziomu
nauczania dyscyphn quykowych stosowanie innowacyjnych technologii
W nauczaniu oraz rozw0j wspotpracy migdzynarodowej, w szczegolnosci
micdzy Polska a Ukraing. Katedra Lingwistyki Biznesowe] wspiera ten
wektor uniwersytecki, ustanawiajagc naukowe i edukacyjne powigzania z
wydziatami jezykowymi Uniwersytetu Marii Curie-Sktodowskiej w
Lublinie, Uniwersytetu Adama Mickiewicza w Poznaniu, Katolickiego
Uniwersytetu Lubelskiego Jana Pawta II 1 innych.

Od 2014 roku obchodzimy Dni Polski w KNEU.

Kurs certyfikacyjny «Wspotczesna polskojezyczna komunikacja
biznesowa» ma na celu aktualizacje¢ wiedzy zdobytej podczas nauki
podstawowego kursu jezyka polskiego w okreslonym obszarze
komunikacji biznesowe;.

Autorami kursu sg wykladowczyni jezyka polskiego Katedry
Lingwistyki Biznesowej KNEU, pracownicy misji dyplomatycznej
Rzeczypospolitej Polskiej, partnerzy departamentu polskich i polsko-
ukrainskich przedsigbiorstw roéznych specjalizacji, przedstawiciele
medidow polskojezycznych na Ukrainie.

Caly program kursu «Wspotczesna polskojezyczna komunikacja
biznesoway przeznaczony jest na okoto 60 godzin, gdzie 36 godzin.
— zajecia praktyczne, 10 godzin. — lekcje indywidualne, 14 godzin
— niezalezna praca. W zajeciach praktycznych studenci beda
uczestniczy¢ w projektach jezykowych, rozwigzywaé problemy
przypadkow jezykowych, metaplany, kurs bedzie oferowat szkolenia
jezykowe  dotyczace  odpowiednich  sytuacji  zawodowych,
przypadkow jezykowych, wykladow online, sesji internetowych, sesji
coachingowych, warsztatow itp.



Kurs certyfikacyjny w nowoczesnej polskiej komunikacji biznesowej
dla studentow ekonomistow jest doktadnie tym, czego potrzebuje dzi$
miody czlowiek dla udanej kariery. Po ukonczeniu kursu studenci
zdobgda nie tylko znajomo$¢ wspotczesnej polskiej terminologii
ekonomicznej, ale takze praktyczne umiejetnosci poshugiwania sig¢
jezykiem polskim w biznesie, co stanowi niewatpliwg zalete dla dalszego
rozwoju kariery przysztych ekonomistow na poziomie europejskim.
Wszyscy absolwenci programu otrzymujg certyfikaty.

Kurs Jest potaczony z dyscyplinami obowigzkowymi i zawodowymii,
poniewaz obejmuje stownictwo w jezyku polskim ze wszystkich dziedzin
wiedzy. Zwigzek ten ujawnia si¢ w implementacji jezykowej wynikow
badan studentow nie tylko w jezyku ukrainskim, ale takze w jezyku
polskim, co znaczaco wplynie na wizerunek jqzykowy studenta jako
przyszlego ekonomisty. Zwiazek ten znajdzie sig rowniez w praktycznych
umiejetnosciach nabytych na lekcjach jezyka polskiego, a mianowicie:
studiowaniu literatury naukowej w jezyku polskim w specjalistycznych
dyscyplinach, praktycznym wykorzystaniu  jezyka polskiego w
modelowaniu sytuacji w dziataniach zawodowych i tak dale;j.

Zadania zwigzane ze studiowaniem kursu «Jezyk polski jako obcy»
na umwersytec1e ckonomicznym polegajg na rozwijaniu umiej¢tnosci
stuchania, mowienia 1 pisania monologu 1 dialogu zgodnie z zakresem
tematycznym 1 gramatycznym proponowanego kursu dla branzach
gospodarczych. Asymilacja struktury jezyka polskiego odbywa si¢ w
typowych  kontekstach komunlkacyjnych i glownych rodzajach
aktywnosci jezykowej (stuchanie, mowienie, czytanie, pisanie).

W wyniku studiowania dyscypliny student bgdzieznac:

e cechy wymowy polskich samoglosek i spotglosek, praktycznie
wykorzystowywac je w wymowie 1 pisowni;

e obecny stan polskiego jezyka literackiego;

e podstawowe zasady polskiej pisowni;

e cechy stylow wspotczesnego polskiego jezyka literackiego, ich
zastosowanie w branzach gospodarczych;

e glowne zrodla uzupetnienia polskiego stownictwa, zwlaszcza w
dziedzinie ekonomii;

® osiggnigcia wspotczesnej leksykografii i terminografii polskiej w
dziedzinie gospodarki;

e specyfike thumaczenia ukrainskiego stownictwa gospodarczego i
terminologii sfery gospodarki,

e skladniowe aspekty jezyka polskiego, gtoéwne formy prezentacji
materiatu, strukturg zdan i fraz;

e mianowanie, kwalifikowanie dokumentow w jezyku polskim,
wymagania dotyczace sporzadzania i wykonywania réznego rodzaju
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dokumentow oraz zasady ich wykonywania w sferze gospodarczej w
jezyku polskim.

Po opanowamu dyscypliny student bedzie umie¢:

* rozumie¢ glowng tres¢ tekstow pisanych i wypowiedzi ustnych
na temat zycia codziennego, wypoczynku, nauki i pracy; postugiwac
si¢ jezykiem polskim w typowych sytuacjach zyciowych, a takze
podczas podrozy po Polsce;

» czytaC teksty ze sfery gospodarczej] w jezyku polskim (w
szczegolnosci teksty o orientacji kulturowej i zawodowej) zgodnie z
podstawowyml normami ortoepicznymi polskiego jezyka literackiego;
rozumie¢ teksty sfery gospodarczej i praktycznie wykorzystywaé
rozne rodzaje czytania — edukacyjne, wprowadzajace, recenzujace,
abstrakcyjne;

. pow1elanle ogolnie ustnych tekstow ze sfery gospodarczej, aby
zrozumie¢ podstawowe informacje podczas komunikacji ustnej w
innych obszarach komunikacji;

* w monologowej formie mowienia poprawnie i konsekwentnie
odtwarza¢ przeczytany lub stuchany tekst ze sfery gospodarcze;j,
spoteczno-kulturowej sfery komunikacji;

» w dialogicznej formie mowienia by¢ w stanie prowadzi¢ dialog
we wszystkich obszarach komunikacji, przestrzegajac zasad etykiety
jezykowej jezyka polskiego i stosujac okreslone rodzaje wskazowek;
korzysta¢ z r6znych rodzajow dialogu, w tym konwersacji, dyskusji w
dziedzinie gospodarczej itp.

* poprawnie sporzadza¢ dokumenty biznesowe z zakresu branzy
gospodarczej] w jezyku polskim (podanie, CV, pelmomocnictwo,
certyfikat itp.).

Program jezyka polskiego jest przeznaczony do nauki jezyka przez
jeden lub dwa lata, aby studenci otrzymali poziom Al lub A2.

Zdobytg wiedzg i umiejetnosci w dyscyplinie « Jezyk polski jako
obcy» begdzie mozna wdrozy¢ we wszystkich obszarach przyszitego
zycia zawodowego studentow ekonomii. Znajomos¢ jezyka polskiego
podnosi konkurencyjnos¢ wspélczesnego specjalisty, promuje poziom
wspolpracy mle;dzynarodowej i reahzaql takich projektow, ktore
opierajg si¢ na znajomosci dwoch lub wigcej jezykow.

Terminologia ekonomiczna w ramach kursu
«Jezyk polski jako obcy» na uniwersytecie ekonomicznym

Uczace sig quyka polskiego, studenci specjalnosci ekonomicznych
powinni zwraca¢ szczegdlng uwage na wasko wyspecjalizowane
stownictwo. Nalezy podkreslic, ze fachowcy specjalizacji
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ekonomicznej musza mie¢ mozliwos¢ korzystania ze sSrodkow
leksykalnych nie tylko zrozumiatych dla innych specjalistow w tej
dziedzinie, ale takze takich form i wyrazen, ktore beda zrozumiate dla
zwyktych obywateli. Dlatego na nauke¢ i poszerzenie stownictwa
specjalisty nalezy poswigci¢ znaczng ilo$¢ czasu. Trudnos¢ w nauce
jezyka polskiego na wydmalach niefilologicznych polega na tym, ze
osiagnigcie poziomu znajomosci jezyka wymaganego do nauki
stownictwa wymaga znacznego czasu, poniewaz jezyk polski ma
zlozony system gramatyczny, duza hczbe; regut gramatycznych i
niuansOw nie pozwala natychmiast rozpocza¢ profesjonalne szkolenie
specjalistyczne. Zrozumienie terminow w jezyku obcym jest
niemozliwe bez znajomosci tych termindow w jezyku ojczystym.

Dlatego konieczne jest rozpoczecie nauki jezyka obcego po
osiggnigciu przez studentoéw okreslonego poziomu zawodowego,
dlatego na poczatkowym etapie nauki jezyka obcego studentom
mozna zaoferowac tylko proste zwroty stylistyczne i leksykalne, a
jedynie stopniowo poszerza¢ i poglebia¢ te wiedze. Aby lepiej
opanowa¢ material w jezyku obcym, konieczne jest korzystanie z
autentycznych zrdodel, takich jak artykuty tematyczne, materialy audio
1 wideo. Nalezy zacza¢ od tych, ktore sa obliczane nie tylko dla
ekspertow z danej branzy, ale takze dla ogo6tu spoleczenstwa, to
konieczne jest skomplikowanie zaréwno leksykalnego, jak i
stylistycznego komponentu materialow. Ten rodzaj pracy pozwala
studentom nauczy¢ si¢ rozumie¢ wypowiedzi i teksty w ramach
wybranego tematu, ale oprocz zrozumienia przyszli specjalisci muszg
by¢ przygotowani do uczestnictwa w dialogach, sytuacjach
komunikacyjnych. Rozwd¢j kompetencji gramatycznych studentow
uczacych si¢ jezyka polskiego jako obcego jest integralng czescia
procesu uczenia si¢ quyka Dobra znajomos¢ jezyka czgsto opiera si¢
na doglebnej znajomo$ci regut gramatycznych. Umiejetnosé
konstruowania zdan, ktére przekazuja znaczenie tego, co zostato
powiedziane, jest kluczowym aspektem kompetencji
komunikacyjnych.

W lekcjach jezyka polskiego jako obcego nauczyciel powinien w
trakcie pracy wykorzystywaé takie rodzaje ¢wiczen, ktore pozwolg
studentom rozwing¢ umiejetno$¢ tworzenia spdjnych wyrazen przy
uzyciu polskich terminéw zawodowych. Niezbednym i jednym z
gtownych warunkoéw wysoce efektywnej dziatalnosci zawodowej jest
swiadomy wybor przez przyszlych spec] jalistow narzedzi jezykowych,
w tym termin6w, ktorych uzycie wiaze si¢ z mozliwoscia swobodne;j
nawigacji w roznych sytuacjach komunikacyjnych. Odpowiednie i
pelne zrozumienie polskiej terminologii zawodowej jest warunkiem
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wstepnym szkolenia zawodowego 1 wymaga od studenta aktywnego
myslenia w celu opanowania podstawowych poje¢ z odpowiedniej
dziedziny nauki lub technologii.

Ciagla praca ze specjalnym stownictwem nie tylko poglebia
wiedze zawodowa studentéw na temat badanych poje¢, ale takze
podnosi poziom kulturowy i zawodowy jednostki w ogoéle. Dos¢
czegsto na lekcjach jezyka polskiego terminy sa badane w formie
przegladu. Z tego powodu pomysty studentow na temat stosownej
terminologii branzowej sa fragmentaryczne, co prowadzi do
niepetnego rozumienia lub nawet niezrozumienia istoty tych pojec.

W procesie pracy z profeSJonalnq terminologia nalezy zauwazy¢,
ze czgsto jako terminu mozna uzywac powszechme uzywanych stow.
Dlatego konieczne jest zastosowanie systemu ¢wiczen do rozréznienia
og6lnych i terminologicznych znaczen termina, poniewaz analiza
odpowiedzi studentow potwierdza fakt, ze w ich umystach dominuje
codzienne znaczenie termina, co dodatkowo utrudnia przyswojenie
interpretacji terminologicznej. Zastosowanie takich ¢wiczen pomoze
uczniom rozwingé¢ umiejetnosci w zakresie dzialan analitycznych i
syntetycznych oraz ogélnego rozwoju. Wazne jest rowniez zwrocenie
uwagi odbiorcoéw na fakt, ze terminy nalezace do grupy powszechnie
uzywanych, koniecznie wyszczegolmajq ich znaczenie w terminologii
poszczegbdlnych branz. Bioragc to pod uwageg, mozna zaoferowac
¢wiczenia rozrdzniajgce znaczenie tego terminu w kilku dziedzinach
nauki (na przykfad termin fala jest wyjasniony i szczegdlowo opisany
W systemie prawnym, naturalnym 1 ﬁzycznym)

Dlatego mozna wykorzystywac¢ takie ¢wiczenia:

1) przetlumaczenie proponowanych terminéw na jezyk polski z
ukrainskiego lub odwrotnie i okreslenie powigzanych z nimi dziedzin
gospodarczych, w ktérych mozna je zastosowac, np.: makler — osoba
zawodowo zajmujgca sig posrednictwem w transakcjach kupna i
sprzedazy papierow wartosciowych dla klienta, w zamian za ustalong
prowizje, czyli procent od wartosci transakcji; podaz — ilos¢ dobr,
oferowana na rynku przez producentow przy okreslonej cenie, przy
zalozeniu niezmiennosci innych elementow charakteryzujgcych sytuacje
na rynku, zapasy — materialy nabyte w celu zuzycia na wtasne potrzeby,
wytworzone lub przetworzone przez jednostke produkty gotowe (wyroby i
ustugi) zdatne do sprzedazy lub w toku produkcji, polprodukty oraz
towary nabyte w celu odprzedazy w stanie nieprzetworzonym.

2) tlumaczenie 1 szczegdtowe wyjasnienie skrotow uzywanych w
ekonomii w jezyku polskim, np.: PKB — Produkt Krajowy Brutto,
jeden z podstawowych miernikow dochodu narodowego stosowanych
w rachunkowosci narodowej, opisuje zagregowang wartos¢ dobr i
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ustug finalnych wytworzonych na terenie danego kraju w okreslonej
jednostce czasu (zazwyczaj w ciggu roku); PNB — Produkt Narodowy
Brutto, miara wartosci wszystkich dobr i ustug finalnych
wytworzonych przez obywateli danego parnstwa oraz przez osoby
prawne z siedzibg na jego terenie niezaleznie od tego, czy podmioty te
dziatajq w kraju, czy za granicq.

Takie zadania sg wykorzystywane jako narzg¢dzie do ksztattowania
umiejetnosci uczniow w zakresie systematycznej pracy z literaturg
fachowg (stowniki, podreczniki, podreczniki).

Poniewaz Internet jest dominujacym zrédiem informacji dla
dzisiejszej mtodziezy, studenci powinni skupi¢ si¢ na wykorzystaniu
akademickich elektronicznych zrodel informacji. Wazne Jest
podkreslenie znaczenia korzystania z wysokiej jakosci zasobow i
sprawdzanla podstawowych danych. W praktyce najskuteczniejszymi
rodzajami ¢wiczen tego typu okazaly si¢ nastepujace opcje:

1) dyktanda terminologiczne (nauczyciel wymienia cechy pojecia),
a uczniowie definiuja i1 zapisuja odpowiedni termin lub odwrotnie, do
proponowanych terminéw nalezy sformutowaé definicj¢): bardzo
wysoka inflacja (ponad 150% w skali roku) powodowana zwykle przez
catkowite zatamanie systemu finansowego kraju i ogromny deficyt
budzetowy finansowany przez dodruk pieniedzy (hiperinflacja);
umiejetnos¢ tworzenia czegos nowego, oryginalnego (kreatywnosc),
motywujgca przyczyna ludzkich dziatan i czynow (motyw); proces
myslenia majgcy na celu identyfikacje (wyjasnienie) podstawowych
cech, wiasciwosci i polgczen przedmiotow, zjawisk, zdarzen —
(rozumienie);  zespot — mechanizmow  umozliwiajgcy  kontakt
producentow z konsumentami rynek) itp;

2) stworzenie terminologicznego stownika minimum odpowiedniej
galezi gospodarki i wyjasnienie istoty terminow zawodowych w
stownikach odpowiednich dziedzin;

3) analiza profesjonalnie zorientowanego tekstu edukacyjno-
naukowego lub popularno-naukowego z wyjasnieniem terminow.

Wzér profesjonalnie zorientowanego tekstu

Polska gospodarka jest bardziej odporna na skutki walki z
epidemiq koronawirusa niz gospodarki innych panstw regionu. To
ocena starszej ekonomistki Banku Swiatowego na Polske Cristiny
Savescu. Pod znakiem zapytania stoi jednak ostateczny wplhw
epidemii na sytuacje spoleczno-gospodarczq. Gospodarka Polski
skurczy sie w tym roku o o 4,2 proc. rok do roku, by w 2021 r.
wzrosng¢ o 2,8 proc. Rownoczesnie Polska na tle panstw regionu jest
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najbardziej odporna na kryzys. Sytuacja wywotana walkq z epidemiq
powinna by¢ wykorzystana przez Polske jako przyczynek do
transformacji energetycznej i reform — ocenia eksperta Banku
Swiatowego. Polska gospodarka stoi przed podobnymi wyzwaniami,
co inne gospodarki w regionie, jej sytuacja fiskalna jest lepsza, a
takze — dzieki dywersyfikacji i konkurencyjnosci — jest bardziej
odporna — przyznata w rozmowie z agencjqg 1SBnews Cristina
Savescu. Jak wyjasnita, «wysokos¢ diugu w stosunku do PKB Polski
Jest jedng z najnizszych relacji w Unii Europejskiej, dzieki czemu rzqd
ma przestrzen budzetowq do reagowania na kryzysy», a «inflacja jest
pod kontrolg»(Polska gospodarka, 2020).

Inna opcja dla studentow jest bardziej ztozona, poniewaz wymaga
umiejetnosci  prowadzenia pracy anahtycznej i syntetycznej,
wykazania si¢ niezaleznos$cig i1 kreatywno$cig. Poniewaz poziom
kreatywnego myslenia dla kazdego studenta jest indywidualny,
formutowanie zadan powinno uwzglednia¢ indywidualne i osobiste
cechy przysztych specjalistow. Rodzaje zadan, ktore mogg byc
stosowane w auriumdyto i pomagaja podmesc poziom jezyka i
kompetencji zawodowych studentow w pracy z profesjonalng
terminologia:

1) przygotowywania tekstow o roznych stylach z wykorzystaniem
og6lnych termindw naukowych lub migdzynarodowych (prawo,
teoria, hipoteza, aksjomat, twierdzenie, kreatywnos¢, metoda, motyw,
zespol, grupa, lider, specjalista, analiza, synteza, stowarzyszenie,
integracja, komunikacja);

2) napisanie definicji antonimicznych par poje¢: indukcja —
dedukcja; aktywnos¢ — pasywnos¢,; analiza — synteza, import —
eksport itp.

3) projektowanie tworczych prac i prezentacji z wykorzystaniem
fachowej terminologii — «Gospodarka mojego kraju», «Moj przyszty
zaw6od», «Czego oczekuje od przyszlosci», «Warunki przysztego
zawoduy itp.;

4) badania etymologiczne, ktore beda zawieraly informacje o
pochodzeniu podstawowych terminéw gatezi nauki lub technologii
oraz sposobach ich wprowadzania do odpowiedniej terminologii
krajowe;j;

5) thumaczenie profesjonalnie zorientowanego tekstu etc.

Thimaczenie tekstow roznego rodzaju, zapewni studentom wysoki
poziom bieglosci w stowach i1 pomoze wyeliminowac elementy
niepoprawnosci w jezyku zawodowym studentow.

Cwiczenia thumaczeniowe sg niezwykle wazne w systemie szkolenia
przysztych specjalistow. Szczegdlng uwage nalezy zwrdci¢ na
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thumaczenie terminéw nowotworowych. Powinny by¢ tlumaczone w
kontekscie, poniewaz nie mozna przettumaczy¢ jednego terminu. Warto
réwniez podkreshc ze w procesie wprowadzania nowych poje i
odpowiadajacych termindw do terminologii branzowych, przez pewien
czas mogg funkcjonowa¢ w kilku wariantach graficznych, co jest norma.

Wiec udane opanowanie fachowej terminologii jest jednym z
glownych warunkow szkolenia specjalisty wysokiego szczebla, ktory
jest w stanie konkurowaé z ciagle zmieniajacymi si¢ wymaganiami
zawodowymi w dzisiejszych czasach. Systematyczne i ciggle badanie
warunkow odpowiedniej dziedziny nauki lub technologii bedzie w
stanie zapewni¢ ksztatcenie odpowiednich kompetencji zawodowych i
jezykowych studentow.

Podreczniki jezyka polskiego w ramach kursu
«Jezyk polski jako obcy» na uniwersytecie ekonomicznym

Poniewaz nauka jgzyka polskiego na uniwersytecie rozpoczyna si¢
od zera i opiera si¢ na podrgczniku, ktory nie Jest przeznaczony dla
studentow o waskiej specjalizacji, wlasciwe moze by¢ opracowanie
podrecznikow dla poszczegdlnych wydziatow, z uwzglednieniem
niuansoOw zawodowych. Ograniczona liczba godzin nauki j¢zyka
polskiego ma jako$ciowy wplyw na wyniki, poniewaz rozpoczgcie
szkolenia uczniéw na poziomie podstawowym jest dos¢ trudne. Aby
lepiej uczy¢ si¢ jezyka polskiego na wydziatach niefilologicznych,
program dla studentdow powinien by¢ dostosowany do specyfiki ich
specjalizacji. Oprocz glownych aspektow nauki Je;zykow konieczne
jest dodanie ¢wiczen stuzacych rozwojowi  profesjonalnej
komunikacji, z uwzglednieniem cech spoteczno-kulturowych.

Nauka jezyka polskiego jest dzi$ wazna, szczegolnle dla tych,
ktorzy cheg zdoby¢ wyksztaicenle europe]skle rozpocza¢ dziatalno$é
z polskimi partnerami lub i$¢ do pracy w Polsce.

Na Ukrainie i w Polsce opublikowano kilka podrgcznikow i
samoukow do nauki jezyka polskiego jako obcego. Przedstawiamy
przeglad najpopularniejszych podrgcznikow na Ukrainie. W kazdej
ksigzce autorzy wykorzystuja swoje metody nauczania, wlasng
strukturg prezentacji j¢zyka, a takze wypetniaja pew1en cel — szybkie
nauczenie si¢ czytanla 1 wymowy slow i1 wyrazen niezbednych w
zyciu, ale z pewnoscig stanowia niezbedna «podstawe» do dalszej
owocnej nauki jezyka polskiego.

Podrgcznik «Praktyczny kurs jezyka polskiego. Podstawowy
podrecznik»  (autorzy:  J.O.Krotowska, L.G. Kashkurewycz,
G.M. Lisowa, N.W. Scliwanowa).
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Ten podrecznik jest przeznaczony dla poczatkujacych uczacych sie
jezyka polskiego 1 odpowiada podstawowym i $rednim poziomom
edukacji (A1 — B2 w skali Rady Europy). Sklada si¢ z
wprowadzajacego kursu fonetycznego (15 lekcji), podsumowania
podstaw polskiej pisowni, kursu podstawowego obejmujacego 32
lekcje, a takze sekcji «Gramatykay». Publikacja odpowiada obecnemu
poziomowi nauczania jezykow obcych. Uwzglednia on specyfike
nauki jezykow na ziemiach wschodniostowianskich. Podrecznik
pozwoli ksztaltowa¢ silne umiejetnosci artykulacyjne i intonacyjne,
opanowac normatywny kurs gramatykl 1 minimum leksykalnego, a
takze opanowaé czytanie powiesci 1 tekstdow  spoleczno-
dziennikarskich oraz rozwing¢ umiej¢tnosci komunikacji jezykowe;.
Podrgcznik przeznaczony jest do szkolenia nauk humanistycznych —
filologow, thumaczy, historykow, internacjonalistow, a takze kazdego,
kto chce powaznie studiowac jezyk polski.

Podrecznik «Jezyk polski» autorstwa A. K. Kiklewycz i A. A.
Kozynowej podaje kurs wspotczesnej polszczyzny. Opisano najwazniejsze
cechy fonetyczne, morfologiczne i sktadniowe jezyka. Zawiera niezbgdna
informacj¢ na temat tworzenia stow i1 skladni jezyka polskiego norm
etykiety jezykowej i rodzajow jezyka wyrazen, zasad polskiej pisowni i
interpunkcji, wspolnych skrotow liter w tekstach mediow 1 inne.
Cwiczenia, teksty, stownik polsko-rosyjski, odpowiedzi na éwiczenia sa
oferowane do praktycznego opanowania jezyka polskiego. Ksigzke¢ mozna
wykorzysta¢ jako samouka jezyka polskiego, a takze jako przewodnik po
kursie thumaczenia polsko-rosyjskiego.

Podrecznik «Jezyk polski. Kurs poczatkowy» W. 1. Jermoty
przeznaczony jest do samodzielnego studiowania podstaw jezyka
polskiego. Pod warunkiem uwaznego i1 przemys$lanego opanowania
oferowanego materialu mozna opanowaé¢ w skrocie zasady czytania,
podstawy wymowy normatywnej i opanowa¢ minimum niezbgdnego
materialu gramatycznego. Autor podrecznika celowo staral si¢ unikac
ztozonej terminologii  je¢zykowej, reguly gramatyczne zostaly
zminimalizowane, slownictwo ogranicza si¢ do zakresu stow
potrzebnych do komunikacji na poziomie domowym.

Podrgcznik «Mowiony polski w dialogach» tego samego W. L.
Jermoly jest przeznaczony dla tych, ktoérzy chca opanowaé mowiony
jezyk polski. Opiera si¢ na zasadzie komunikacji i przedstawia glowne
sytuacje codziennej komunikacji zar6wno za granicg, jak i podczas
przyjmowania zagranicznych gosci w kraju. Starannie dobrane i
doktadne pod wzgledem ekspresji, nowoczesne materialy jezykowe
sprawiajg, ze dialogi sa zywe i1 wygodne do bezposredniego
praktycznego zastosowania. Metoda nauki jezyka mowionego poprzez
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opanowanie probek dialogéow i gotowych formut jezykowych pomaga
w skutecznej komunikacji w $rodowisku jezyka obcego w
standardowych sytuacjach od samego poczieatku nauki.

Samouk «J¢zyk polski. Samouk dla poczatkujacych» N. Ananiewa
1 T. Tychomirowej jest skierowany do tych, ktorzy wczesniej si¢ nie
uczyli jezyka polskiego i chca go opanowaé szybko 1 niezaleznie.
Podrgcznik zawiera lekcje fonetyki, stownictwa 1 gramatyki,
¢wiczenia o roéznym stopniu trudnosci z klawiszami, lekcje
sfownictwa, tabele gramatyczne, humorystyczne miniatury. AphkaCJe
audio na plyc1e CD zawieraja teksty 1 dialogi wypowiadane przez
native speakeréw jezyka polskiego.

Polskie wydawnictwa opublikowaty rowniez kilka nowoczesnych
podrecznikow, ktore pomagaja w nauce jezyka polskiego na poziomie
ogélnym i zawodowym. To jest «Gramatyka jezyka polskiego.
Podrecznik dla cudzoziemcoHw» autorstwa Barbary Bartnickiej 1 Haliny
Satkiewich. Autorzy ograniczaja si¢ do informacji niezbednych do
praktycznego nauczania jezyka polskiego, rezygnujac z uogélnienia i
czesci teoretycznej. Podrgeznik opisuje przejrzysta i przystepna
prezentacj¢ zagadnien fonetyki, skladni 1 stowotworstwa jezyka
polskiego:

« artykulowanie samogtosek, dyftongi stowami, akcent;

* rdéznorodnos¢ poszczegdlnych czesci mowy, réznorodnosé
modeli;

* pojedyncze i ztozone zdania, sktadanie zdan modelowych;

* zasady tworzenia stow, przeglqd produktywnych warstw stow.

Jednym z najbardziej Znanych jest podregcznik «Hurra po polsku!»,
ktory sktada sie z 20 rozdziatow, zaplanowanych na okoto 120
jednostek naukowych. Podrecznik zawiera:

* teksty:

— oryginalny, nowoczesny;

— zwigzane z codziennymi sytuacjami (np. rodzina, podroze,
biznes, Internet, sport, §wigta religijne);

— opis prawdziwego zycia w Polsce;

* liczne i réznorodne ¢wiczenia (systematycznie studiujgc ten
podrecznik, mozesz rozwing¢ cztery umiejetnosci: moéwienie, pisanie,
czytanie i stuchanie);

» zadania w jezyku logicznym: krzyzéwki, quizy.

Podrgcznik zawiera réwniez ptyty CD z nagraniami dla kazdej
lekcji.

Ksigzka «Polski, krok po kroku» jest prawdopodobnie
najnowoczesniejszym 1 uniwersalnym podrecznikiem (Stempek,
Stelmach, 2010). Aby zanurzy¢ studentow w nowym jezyku i
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zmobilizowa¢ ich do korzystania z niego, od pierwszej lekcji
wszystkie zadania 1 wyjasnienia sg napisane w jezyku polskim. Moze
by¢ z powodzeniem stosowany do intensywnych kurséw, a takze
kurséw prowadzonych na uniwersytetach.

Jego zaletami sg czytelne tabele gramatyczne, jasne objasnienie
gramatyki w dialogu, bogactwo stownictwa, dobra jakos$¢ 1 naturalne
nagrania audio. Podrecznik przedstawia przygody czterech bohaterow,
ktorzy przybyli do Krakowa, aby uczy¢ sie jezyka polskiego i
jednocze$nie  spedzi¢  wyjatkowe wakacje (poznawanie miasta,
gotowanie, pisanie listow, autobiografie itp.).

«Z polskim na Ty» to podrf;cznlk Ewy Lipifiskiej, ktory ma na celu
nauke jezyka polskiego dla obcokrajowcow na poziomie «progowymp
(najwyzszy dla poczatkujacych). Jego celem jest aktualizacja lub
zapewnienie nowej niezbgdnej znajomosci jezyka polskiego.
Podrecznik sktada si¢ z dwoch czgsci — gramatycznej 1 leksykalne;.
Gramatyka jest przedstawiona w formie uproszczonej. Nacisk
ktadziony jest na praktyczne zastosowanie komunikatow
gramatycznych. Kazda lekcja obejmuje ¢wiczenia do czytania tekstow
1 dialogdw, wykonywania zadan i ttumaczenia.

Podrgeznik prezentuje autentyczne teksty. Cwiczenia z tekstami
Wymaga]q roznych dzialan (uzupelmen odpowiedzi na pytania itp.),
Ktore roznicuja prace uczniow. Sekwencja tematéw nie jest tutaj
wymagana. Do podrgcznika dolaczona jest ptyta CD z nagranymi
tekstami i ¢wiczeniami. Na koniec oferowany jest klucz do ¢wiczen,
ktoéry utatwi indywidualng prace z podrecznikiem.

Zbiér ¢wiczen i1 probek zadan testowych do uzyskania testow
certyfikacyjnych na poziomie Bl «Badz na Bl» jest praktycznie
przydatny. Jest to zestaw starannie przemys$lanych zadan dla poziomu
B1. Kurs zapoznaje czytelnika z zadaniami do egzaminu w celu
uzyskania certyfikatu, a jednocze$nie jest bardzo dobrym
sprawdzianem znajomos$ci jezyka polskiego i1 kultury. Podrecznik
zawiera  wszystkie rodzaje zadan zawartych w  testach
certyfikacyjnych. Ksigzka sktada si¢ z ¢wiczen podnoszacych
indywidualne umiejetnosci (stuchanie, gramatyka, rozumienie tekstow
pisanych, jezyk pisany i jezyk méwiony).

Jednym z najbardziej popularnych opracowan do nauki jezyka
polskiego jako obcego jest obecnie seria podrqcznlkow «Hurra!!! Po
polsku», cieszaca si¢ powodzeniem zaréwno wsrdd uczacych sig
jezyka polskiego, jak i lektorow (Malolepsza, Szymkiewicz, 2007).
Na popularnos¢ serii «Hurra!!!» wsroéd nauczycieli jezyka polskiego
wptyneto kilka czynnikow. Przede wszystkim jest to pierwszy zestaw
materialdw do nauki jezyka polskiego jako obcego, ktéry zostat
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opracowany w tak cato§ciowy sposob, zawiera on bowiem nie tylko
podre;cznik i zeszyt ¢wiczen dla ucznia wraz z nagraniami, ale
rowniez podregcznik metodyczny i plansze do gier komunikacyjnych.
Po drugie, seria «Hurra!!l» wyrédznia si¢ atrakcyjng szatg graficzng i
praktycznym formatem A4, w czym przypomina podreczniki do nauki
innych jezykow. Poza tym swa atrakcyjno$¢ zawdzigcza podejsciu
komunikacyjnemu oraz nowoczesnym metodom i technikom
nauczania (HURRA!!!, prologpublishing.com, 2022).

Podrgcznikiem witasnie dla ekonomistow jest «Ekonomia to nie
boli. Polski jezyk ekonomiczny dla cudzoziemcéw». Podrecznik
adresowany jest gtownie do studentéw z zaawansowang znajomoscia
jezyka polskiego, uczestniczacych w zajeciach przygotowujacych do
studiow wyzszych w Polsce oraz uczestnikow kursow wakacyjnych i
specjalistycznych. Moze stanowi¢ takze duzg pomoc dla
obcokrajowcow, ktorzy zglebiajg tajniki jezyka 1 kultury polskiej do
celow praktycznych — pracowanikow firm zagranicznych,
dziennikarzy czy politykoéw. Ksigzka obejmuje 24 rozdziaty
prezentujace teksty zwigzane z podstawowymi zagadnieniami
ekonomicznymi, wzgogacone obszernym zestawem = ¢wiczen.
Podrgcznik  zostal  uzupeliony alfabetycznym  slowniczkiem
podstawowych terminéw _ekonomicznych, odnoszacych si¢ do
zawartych w nim tekstow. Ponadto autorki zamiescity bogaty zestaw
atykulow prasowych o tematyce ekonomicznej. Dodatkowg zaletg
ksigzki jest klucz do ¢wiczen oraz 2 ptyty CD z nagraniami tekstow i
¢wiczen propedeutycznych (Szkota Jezyka 1 Kultury Polskiej, 2006).

Podrecznik «O biznesie po polsku. Wprowadzenie do jezyka
biznesu. Podr¢cznik do nauki jezyka polskiego (B1, B2)» jest
niezbedny dla studentow uczelni ekonomicznej. Jest to podrecznik,
napisany z myslg o tych, ktérzy chca poznaé realia prowadzenia
biznesu w Polsce, podstawowe slownictwo oraz struktury
syntaktyczne uzywane w tej dziedzinie.

Powstawaniu «O biznesie po polsku» przySwiecata taka
koncepcja metodyczna, aby jako podrecznik specjalistyczny
prezentowal on stownictwo oraz struktury uzywane w biznesie,
jednoczesnie przywolywal struktury gramatyczne i stownictwo
poznane przez uczacych si¢ jezyka polskiego na poziomie
podstawowym — Al i A2. Podrecznik moze by¢ wykorzystywany
zarbwno do pracy z nauczycielem, jaki samodzielnej pracy
uczacego si¢. Stosunkowo prosty uktad poszczegdlnych czeéci oraz
klucz do ¢wiczen pozwalajag na samodzielng nauke. Stownictwo
podzielone zostato na dwie grupy — ogodlne oraz tematyczne.
Stownictwo  tematyczne  zawiera  zaréwno stownictwo
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specjalistyczne zwigzane z tematem lekcji, jak i stownictwo ogodlne
czy potoczne, ktore rozszerza zasob stow dotyczacych tematow
lekcji. W jego sktad weszly rowniez wyrazenia izwroty. Czg$¢
stownictwa tematycznego stanowi punkt «latwo zapamigtasz», w
ktorym prezentowane sg internacjonalizmy etc.

Podregcznikow polskich dla nauczania jezyka polskiego w sferze
biznesowej dla studentoéw specjalnosci ekonomicznych i wydanych
przez ukrainskich wydawcow jest bardzo malo. W szczegolnosci, na
Ukrainie mamy podrgczniki w jezyku polskim, przeznaczone dla
ekonomistow 1 specjalistow pracujacych w sektorze turystyki,
ksiggowych i studentow, ktorzy studiujg stosunki miedzynarodowe.
Glushchuk O. M., Makar Y. L, Petechata O. M., Borymska K. P.,
Slusarz O. F. i inni tworza nowoczean biblioteke ks1qzek ukraifiskich
dla uczacych si¢ jezyka polskiego (szczegolnie dla polskich
ekonomistow, dla studentow specjalnosci ekonomicznych).

Nauka Je;zyka polskiego jest przede wszystkim okazja do poznania
kultury sgsiedniego kraju, z ktéorym Ukraina ma wspdlng
wielowiekowa historie 1 ktora jest dzi§ jednym z najwazniejszych
partnerow Ukrainy na arenie migdzynarodowej.

Tak wige wspdtezesne podrgezniki jezyka polskiego, wydawane
zarowno na Ukrainie, jak iw Polsce, sg opracowywane z
uwzglednieniem najnowszych osiggnig¢ w metodyce nauczania
jezyka polskiego. Opieraja si¢ na teorii komunikatywnego nauczania
jezyka obcego, ktora polega na ksztaltowaniu umiejetnosci uczniow w
postugiwaniu si¢ jezykiem jako narzedziem komunikacji. Zgodnie z tg
koncepcja material teoretyczny jest prezentowany w ogramczoneJ
ilosci, a na pierwszym planie — zadanie praktycznej znajomosci
] qzyka W mowie 1 pi$mie.

Kurs certyfikacyjny «Wspotczesna
polskojezyczna komunikacja biznesowa»

Program nastawiony jest przede wszystkim na rozwijanie
umlethnosm méwienia 1 rozumienia ze shichu, bo przeciez tak
najczesciej si¢ komunikujemy. Stuchacze poznajg stownictwo z zycia
codziennego, przygotowujac si¢ do samodzielnego porozumiewania w
jezyku polskim w standardowych sytuacjach (np. robienie zakupow,
pytanie o drogg, zdobywanie informacji na dworcu, w hotelu, czy
rozmowa w pracy).

Kurs certyfikacyjny «Wspofczesna polskojezyczna komunikacja
biznesowa» natomiast poza podstawowymi informacjami zawiera
specjalistyczne stownictwo z zakresu biurowosci, zarzadzania firma,
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kontaktow z klientami, negocjacji, prezentacji itp. Program zaklada
aktywna nauke jezyka poprzez wprowadzenie studenta w typowe
sytuacje komunikacyjne z jakimi spotykamy si¢ w firmie, podczas
udzialu w spotkamach czy tez wykonujac czynnosci biurowe.
Pozwala opanowaé¢ umiejetnos¢ prowadzenia korespondencji w
jezyku polskim.

Katedra Lingwistyki Biznesowej stanowi integralng czgs¢
Wydziatu Gospodarki Miedzynarodowej 1 Zarzadzania Kijowskiego
Narodowego Uniwersytetu Ekonomicznego imienia Wadyma
Hetmana. W murach uniwersytetu Katedra Jezyka Ukrainskiego i
Literatury (teraz Katedra Lingwistyki Biznesowej) istnieje od 1961 r.

Aktualnym priorytetem pracownikow Katedry jest rozwoj
wysokiej  kompetencji  jezykowej  przyszilych  specjalistow,
ekonomistow, konkurencyjnych na krajowym i mig¢dzynarodowym
rynku pracy. W badaniach naukowych wykladowcéw Katedry
przedstawiono oryginalne koncepcje autorskie ukrainskiego
artystycznego 1 zawodowego ckonomicznego dyskursu, ktory
uwzglednia narodowe i oryginalne elementy kroskulturalne. Stata
wspolpraca z instytutami Narodowej Akademii Nauk i czotowymi
uniwersytetami ~ Ukrainy  promuje  rozwdj  jezykoznawstwa
teoretycznego, w  szczegoOlnosci w  dziedzinie  stylistyki i
terminoznawstwa, ulepszenie metod nauczania jezyka ukrainskiego
jako obcego, a tym samym sprzyja stworzeniu nowoczesnego dialogu
edukacyjnego pomi¢dzy studentami a wyktadowcami.

Katedra zapewma wyktady z réznych dyscyplin jezykowych,
normatywnych 1 do wyboru (literatura ukrainska, jezyk ukrainski
(zgodnie z ukierunkowaniem zawodowym), quyk ukrainski jako
jezyk obcy, jezyk rosyjski jako jezyk obcy, kultura jezyka
naukowego, jezyk polski, wspotczesny kanon retoryczny etc.

Celem dyscyplin «Jezyk polski» 1 kursu certyfikacyjnego
«Wspolczesna  polskojezyczna  komunikacja — biznesowa»  jest
praktyczne opanowanie jgzyka polskiego i wykorzystanie jego w
roznych sytuacjach komunikacyjnych. Praktycznym i profesjonalnym
celem kursu jest opanowanie przez studentow jezyka polskiego w
ramach tematow programu.

Biorgc pod uwage perspektywy i1 aktualno$¢ jezyka polskiego w
uczelni ekonomicznej, Katedra Lingwistyki BiznesowejWydzialu
Gospodarki Miedzynarodowej 1 Zarzadzania Kijowskiego Narodowego
Uniwersytetu Ekonomicznego imienia Wadyma Hetmana nie pozostala
na uboczu nowego formatu procesu edukacyjnego. W 2016 roku
studentom-ekonomistom zaproponowano nowy kurs certyfikacyjny
«Wspolczesna polskojezyczna komunikacja biznesoway.
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Celem kursu certyfikacyjnego «Wspotczesna polskojezyczna
komunikacja biznesowa» jest aktualizacja znajomosci j¢zyka
polskiego w konkretnej dziedzinie komunikacji biznesowe;.

Kursy przeznaczonyjest dla studentow pragnqcych rozpoczaé
nauk¢ jezyka polskiego lub chcgcych podnosi¢ poziom swoich
umiejetnosci jezykowych w zakresie biznesowym. Szczegolny nacisk
ktadziony jest nakomunikacj¢ wjezyku polskim przy zrownowazonym
doskonaleniu kompetencji stuchania, czytania, moéwienia i1 pisania. W
programie kursu, obok elementow quyka przydatnego w $Srodowisku
pracy, w blzne51e przewidziane sg rowniez tematy z zakresu kultury
danego obszaru jezykowego. Tematyka kursu wzbogacona jest
zagadnieniami  zzakresu kultury polskiej. Zajecia pozwalajq
stuchaczom podwyzsza¢ ich kompetencje komunikacyjne i poznaé
polskie realia.

Kurs certyfikacyjny «Wspotczesna polskojezyczna komunikacja
biznesowa»  przeznaczony jest dla  studentow-ekonomistow,
pragnacych dostosowac¢ swoje kompetencje jezykowe do przysziwgo
nowoczesnego 1 wymagajacego Srodowiska  pracy. Obszary
tematyczne ujete w kursie to przede wszystkim: komunikacja i
obstuga klienta, budowanie marki, spotkania biznesowe, marketing,
handel migdzynarodowy, PR, nowoczesne technologie w biznesie etc.
Szczegbdlny nacisk kladziony jest na rozwijanie tzw. kompetencji
migkkich: table talk, networking, negocjacje, wyglaszanie prezentacji
1 autoprezentacje.

Autorami  kursu s3 wykladowcy Wydziatu  Gospodarki
Migdzynarodowej 1 Zarzadzania Kijowskiego  Narodowego
Uniwersytetu ~ Ekonomicznego  imienia ~ Wadyma  Hetmana
(Bondarchuk L., Podgurska T., lermak L., 2017).

W ramach kursu certyfikacyjnego «Wspotczesna polskojezyczna
komunikacja biznesowa» studenci pracujg z réznymi podrecznikami
jezyka polskiego dla obcokrajowcow.

Jednym z najbardziej popularnych opracowan do nauki jezyka
polskiego jako obcego jest obecnie seria podrqcznlkow «Hurra!!! Po
polsku», cieszaca si¢ powodzeniem zarowno wsrod uczacych sig
jezyka polskiego, jak i lektoréw. Na popularnos¢ serii «Hurra!!!»
wsrod nauczycieli jezyka polskiego wplyneto kilka czynnikow.
Przede wszystkim jest to pierwszy zestaw materiatéw do nauki jezyka
polskiego jako obcego, ktory zostal opracowany w tak catosciowy
sposob, zawiera on bowiem nie tylko podrgcznik i1 zeszyt ¢wiczen dla
ucznia wraz z nagraniami, ale réwniez podrecznik metodyczny i
plansze do gier komunikacyjnych. Po drugie, seria «Hurra!!!»
wyroznia si¢ atrakcyjng szata graficzng i praktycznym formatem A4,
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w czym przypomina podreczniki do nauki innych jezykdéw. Poza tym
swa atrakcyjno$¢ zawdzigcza podejSciu  komunikacyjnemu oraz
nowoczesnym metodom i technikom nauczania.

Nowoczesnym podrecznikiem tez jest «Polski, krok po krokuy». To
jestseria podrecznikow do nauki jezyka polskiego jako obcego.
«Polski, krok po kroku» zostal opracowany z uwzglednieniem
standardow wymagan egzaminacyjnych Panstwowe] komisji
Poswiadczania Znajomosci Jezyka Polskiego jako obcego. Do
podrecznika do{qczona jest ptyta z nagramaml mp3 obejmujaca blisko
3 godziny nagran dialogow, tekstow i ¢wiczen. Podrecznik «Polski
krok po kroku» przeznaczony jest do pracy z nauczycielem jak
rowniez do samodzielnej nauki, gdyz jest on zintegrowany z
platformg e-polish.eu. Przy kazdym d¢wiczeniu w ksigzce podano
numer pozwalajacy na odnalezienie go w wersji online. Daje to
mozliwo$¢ sprawdzenia odpowiedzi do niego, przettumaczenia stow i
wyrazen w rozbudowanym stowniku multimedialnym oraz
zapoznania si¢ z komentarzem gramatycznym w kilku jezykach.

Podregcznikiem witasnie dla ekonomistow jest «Ekonomia to nie
boli. Polski jezyk ekonomiczny dla cudzoziemcéw» (Dunin-
Dudkowska, Trebska-Kerntopf, 2006). Podre;cznlk adresowany jest
gtownie do studentow z zaawansowang znajomoscia jezyka polskiego,
uczestniczacych w zajeciach przygotowujacych do studiow wyzszych
w Polsce oraz uczestnikow kurséw wakacyjnych 1 specjalistycznych.
Moze stanowi¢ takze duza pomoc dla obcokrajowcéw, ktorzy
zglebiaja tajniki jezyka i kultury polskiej do celow praktycznych —
pracowanikow firm zagranicznych, dziennikarzy czy politykow.
Ksigzka obejmuje 24 rozdzialy prezentujace teksty zwigzane z
podstawowymi zagadmemaml ekonomicznymi, = wzgogacone
obszernym zestawem C¢wiczen. Podrgcznik zostal uzupetlniony
alfabetycznym stowniczkiem podstawowych terminow
ekonomicznych, odnoszacych si¢ do zawartych w nim tekstow.
Ponadto autorki zamiescity bogaty zestaw atykulow prasowych o
tematyce ekonomicznej. Dodatkowa zaleta ksigzki jest klucz do
¢wiczen oraz 2 pltyty CD 2z nagraniami tekstow 1 ¢wiczen
propedeutycznych.

Podrecznik «O biznesie po polsku. Wprowadzenie do jezyka
biznesu. Podr¢cznik do nauki jezyka polskiego (B1, B2)» jest
niezb¢dny dla studentow uczelni ekonomicznej (Kowalska, 2008).
Jest to podregcznik, napisany z mysla o tych, ktorzy chca poznac realia
prowadzenia biznesu w Polsce, podstawowe slownictwo oraz
struktury syntaktyczne uzywane w tej dziedzinie.
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Powstawaniu «O biznesie po polsku» przy$wiecata taka koncepcja
metodyczna, aby jako podrqcznik specjalistyczny prezentowat on
stownictwo oraz struktury uzywane w biznesie, jednoczesnie
przywotywal struktury gramatyczne i stownictwo poznane przez
uczacych sie jezyka polskiego na poziomie podstawowym — Al i
A2. Podrgcznik moze by¢ wykorzystywany zaré6wno do pracy z
nauczycielem, jak i samodzielnej pracy uczacego si¢. Stosunkowo
prosty uktad poszczeg6lnych czesci oraz klucz do ¢wiczen pozwalaja
na samodzielng nauke. Stownictwo podzielone zostato na dwie grupy
— o0golne oraz tematyczne. Stownictwo tematyczne zawiera zarowno
stownictwo specjalistyczne zwigzane z tematem lekcji, jak 1
stownictwo ogdélne czy potoczne, ktére rozszerza zasob stow
dotyczacych tematow lekcji. W jego skiad weszly rowniez wyrazenia
1 zwroty. Cze$¢ slownictwa tematycznego stanowi punkt «ELatwo
zapamigtasz», w ktorym prezentowane s3 internacjonalizmy etc.

Podregcznikow polskich dla nauczania jezyka polskiego w sferze
biznesowej dla studentéw specjalnosci ekonomicznych i wydanych
przez ukrainskich wydawcow sg bardzo mato. W szczego6lnosci, na
Ukrainie mamy podreczniki w jezyku polskim, przeznaczone dla
ekonomistow 1 specjalistow pracujacych w sektorze turystyki,
ksiggowych 1 studentow, ktdrzy studiujg stosunki miedzynarodowe.
Gtushchuk O. M., Makar Y. I., Petechata O. M., Borymska K. P.,
Slusarz O. F. i inni tworza nowoczean biblioteke ks1qzek ukralnsklch
dla uczacych sie jezyka polskiego (szczegolnie dla polskich
ekonomistow, dla studentow specjalnosci ekonomicznych).

Innowacyjne metody nauczania jezyka
polskiego jako obcego

Pozytywne wyniki w nauce jezyka polskiego jako obcego daje
studentom samodzielne opanowanie materiatow audiowizualnych
(filmy, opowiadania, stuchanie radia polskiego). Na przyktad, przez
wyktadowce z okazji rocznicy odzyskania przez Polske
niepodlegltosci moga by¢ zaplanowane filmy «1920 Bitwa
Warszawska» Jerzego Hoffmana 1 Jerzy Lubacha «Cigzkie
braterstwoy»), ktore opowiadajg zar6wno o przesztosci historycznej
Polski 1 Ukrainy, dostarczaja duzo nowego stownictwa i polskiej
frazeologii. Studenci sluchajq wspolezesne  polskie piosenki,
przygotowujq prezentaCJe na roézne tematy, ucza na pamie¢é wiersze,
koledy i piesni w jezyku polskim.

Lektorzy na zajeciach z jezyka polskiego taczg tradycyjne metody
nauczania jezyka z nowoczesnym podejsciem do kazdego studenta.
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Podstawowa metodg wykorzystywang w czasie zaje¢ jest metoda
komunikatywna. Bazuje ona na aktywnym usprawnianiu czterech
podstawowych umiejgtnosci  jezykowych:  stuchania, czytania,
moéwienia oraz pisania. Jest to forma nauki stwarza]qca atmosferq,
ktorej student jest zmotywowany postugiwac si¢ wytacznie jezykiem
polskim w czasie zaje¢. Oznacza to, ze zarowno lektor jak i student
starajg si¢ nie uzywaé jezyka ojczystego podczas kursu. Metoda
komunikatywna jest wyjatkowo skuteczna i pomaga studentom czuc
si¢ swobodnie uzywajac jezyka polskiego.

Ponadto nasi lektorzy wykorzystuja metode kognitywng oparta na
rozmowie z tzw. native speakers, czyli osobami, ktorych jezykiem
macierzystym jest nauczany przez nie jezyk polski. Metoda ta ma na
celu wyksztaicenie takiej kompetencji jezykowej, dzieki ktorej mozna
rozumie¢ i samodzielnie kreowac¢ nieskonczenie wiele poprawnych
zdaf w jezyku polskim. Metoda kognitywna zezwala na popelnianie
btedow, gdyz wihasnie dzieki nim zachodzi proces przyswajania jezyka
polskiego.

W celu urozmaicenia zaje¢, zmotywowania studentow, ale przede
wszystkim rozwijania ich umiejetnosci jezykowych, wyktadowcy
stosuja interaktywng forme¢ nauki jezyka polskiego. Dlatego tez w
ramach kursu certyfikacyjnego «Wspolczesna — polskojezyczna
komunikacja  biznesowa» lektorzy korzystaja z  pracowni
komputerowej. Studenci majg mozliwos$¢ dostepu do Internetu po to,
by w czasie zaj¢¢ korzysta¢ z polskojezycznych stron internetowych i
pod okiem lektora ¢wiczy¢é wymowe, rozumienie ze shluchu czy
usprawnia¢ umiejetno$¢ czytania ze zrozumieniem. Interaktywne
¢wiczenia z wykorzystaniem komputeréw oraz dostepu do Internetu
sa nowoczesng formg nauki doskonale rozwijajaca umiejgtnosci
jezykowe.

Program kursu certyfikacyjnego «Wspodiczesna polskojezyczna
komunikacja biznesowa» wynosi okolo 60 godzin (36 godzin —
zajecia praktyczne, 10 godzin — lekcje indywidualne, 14 godzin —
samodzielna praca). Podczas warsztatow studenci beda uczestniczy¢
w réznych projektach jezykowych.

W Kijowskim Narodowym Uniwersytecie Ekonomicznym imienia
Wadyma Hetmana kurs jezyka polskiego jako dyscypliny do wyboru
oferowanych jest przez Katedr¢ Lingwistyki Biznesowej Wydziatu
Gospodarki Migdzynarodowej i Zarzadzania. Kurs jezyka polskiego
jako jezyka obcego w naszej uczelni jest sukcesowym projektem
ostatnich lat, dyscyplina, ktorg co roku wybiera wigcej studentow. W
2014 roku polski kurs byt wybrany przez 110 studentow, w 2015 —
juz 250, w 2016 — okoto 400. Projekt jest bardzo konkurencyjny.
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Pierwsza  lekcje  kursu  certyfikacyjnego  «Wspotczesna
polskojezyczna komunikacja biznesowa» w Kijowskim Narodowym
Uniwersytecie Ekonomicznym imienia Wadyma Hetmana 10 lutego
2016 przeprowadzit dla studentow pan Ireneusz Derek, wiceprezes
Polsko-Ukrainskiej Izby Gospodarczej, cztonek Miedzynarodowego
Zwiazku Polskich przedsigbiorcow Ukrainy, Prezes polsko-ukrainskiej
Izby turystycznej, wspotzatozyciel polsko-ukrainskiej spotki «Plastics-
Ukraina», wspotautor ksigzki  «Jestem stugg czy wolnym
czlowiekiem?». Studenci z wielkim zainteresowaniem stuchali
wyktadow 1 aktywnie uczestniczyli w dyskusji na temat konkretnych
aspektéw wspolczesnej gospodarki w Polsce i na Ukrainie.

W ramach kursu certyfikacyjnego «Wspotczesna polskojezyczna
komunikacja biznesowa» w marcu studenci mieli warsztaty Pani Lesia
Jermak, wyktadowczyni jezyka polskiego KNEU, czlonka Zwigzku
Polakow na Ukrainie. Warsztaty pt «Rozmowa kwahﬁkacyjna» byty
bardzo ciekawe, profesjonalne i demokratyczne. Studenci uczyli si¢
pisa¢c CV w Je;zyku polskim (CV — curriculum vitae), ogladali film o
tym, jak prawidlowo przygotowaé, przeprowadzi¢ i zakonczy¢
rozmowe¢ z pracodawca, probowat siebie jako kandydata do pracy i
pracodawce.

W ramach kursu zaplanowano rowniez: wyklad-prezentacja
«Polska komunikacja biznesoway», cykl seminariow «Polskie media
wspotczesne» (na przyktadzie doswiadczenia polskichmediow na
Ukrainie — «Dziennik Kijowski», «Krynica»), trening jezykowy
«Praktyka pracy z audytorium polskojezycznym» (do$wiadczenia
pracownikow Zwigzku Polakow na Ukrainie), cykl wykladow «Polski
w sferze dyplomatycznej» (lekcje przedstawicieli Wydziatu
Konsularnego Ambasady RP w Ukrainie), seminarium «Polski w
sektorze turystyki» (warsztaty menedzeréw polskich Organizacji
turystycznej w Kijowie), wyklad online «Websesja pytan i
odpowiedzi o jezyku polskim w biznesie» (autor — Pan dr Albert
Novatski z Lubelskiego Uniwersytetu Katolickiego Jana Pawta II),
wyktad online «Jezyk polski w nauce» (pracownik Narodowe;j
Akademii Nauk Ukrainy Lesia Lazarenko, Berlin), seminarium-
trening «Jezyk polski w  biznesie» (od przedstawicieli
Migdzynarodowego Zwigzku polskich przedsigbiorcéw na Ukrainie) i
inne. Zaplanowano s3 réwniez warsztaty «Podstawy przektadu z
jezyka polskiego na ukrainski tekstow o tematyce gospodarczej»,
«Podstawy przekladu z jezyka ukrainskiego na polski tekstow o
tematyce gospodarczej». Po zakonczeniu kursu studenci przygotowuja
grupowe prezentacje jezykowe. Wszyscy absolwenci programu
otrzymujg certyfikaty.
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Eurointegracyjne procesy w Ukrainie na wspdlczesnym etapie
rozwoju wyzszej szkoty wymagaja wprowadzania do edukacyjnych
programow ekonomicznych szkoty wyzszej nowych dyscyplin i
stosowania innowacyjnych metod ich przeprowadzenia. Jedng z
perspektywnych dyscyplin na uniwersytecie ekonomicznym jest kurs
jezyka polskiego, do ktoérego wchodza: praktyczne wykorzystanie przez
studentow jezyka polskiego i normatywnej bazy jego funkcjonowania
w roznych sytuacjach komunikacyjnych, ksztaltowania u studentow
kompetencji jezykowej i t.p. Podstawowymi zalozeniami dyscypliny
«quyk polsk1 jako obcy» s3 systematyczn0s01 zorientowaniena
osiggnigcie komunikacji jezykowej 1 zapoznanie shuchaczy ze
stownictwem  specjalistycznym, zawodowym. Kurs ma na celu
nauczanie praktycznej znajomos$ci jezyka polskiego, ksztaltowanie
kompetencji  kulturowej (realioznawczej) oraz zapoznanie z
normatywnymi zasadami funkcjonowania jezyka w réznych sytuacjach
komunikacyjnych. Dyscyplina «Jezyk polski jako obcy» w Kijowskim
Narodowym Uniwersytecie Ekonomicznym imienia Wadyma Hetmana
jest udanym projektem ostatnich lat, dyscypling, ktérg z kazdym rokiem
wybieraja coraz wigcej studentéw. W 2014 roku kurs «Jezyk polski
jako obcy»wybrali 110 studentéw, w 2015 — juz 250, w 2016—2017
latach — do 400 studentow.

Na wspotczesnym etapie rozwoju wyzszej edukacji na Ukrainie
aktualne jest rowniez studiowanie jezyka ukrainskiego jako obcego ze
stosowaniem wspotczesnych metod, z uzyciem najnowszych zasobow
technicznych. Studenci- cud2021emcy w Kijowskim Narodowym
Uniwersytecie Ekonomicznym imienia Wadyma Hetmana za dosyc
ograniczony czas muszg nauczy¢ si¢ rozmawiaé, czyta¢ 1 pisa¢ w
jezykiu ukrainskim, zeby umie¢ uzywaé w rozmaitych zyciowych
sytuacjach i na zaawansowanym poziomie wykorzystywa¢ podczas
nauczania, zna¢ standardowe konstrukcje jezykowe, pozna¢ tradycje i
kulture Ukrainy i inne.

Stosowanie w praktyce innowacyjnych metodologicznych podejs¢
nadaje mozliwo$¢ wykladowcom jezyka wprowadzi¢ i udoskonali¢
nowe metody pracy, zwickszy¢ efektywno$¢ procesu edukacyjnego i
poziom wiedzy studentéw. Do 1nnowacyjnych metod nauczania
jezyka ukrainskiego jako obcego mozna zaliczy¢: a) interaktywne
metody nauczania, b) wykorzystanie technologii IT (komputerowych i
multimedialnych, sieci Internet) itp.

Interaktywne nauczanie — to aktywne wspoétdziatanie wszystkich
uczestnikow  procesu otrzymania wiedzypod kierownictwem
wyktadowcy. Na zajeciach z jezyka ukrainskiego jako obcego 1 jezyka
polskiego jako obcego wykorzystuja takie rodzaje metod
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interaktywnych: «burza mézgow», wywiad, biznesowe i rolowe gry,
metaplan, przeprowadzenie studenckiej konferencji, wycieczki,
1nscen12a011 sadowego procesu etc. Takie formy przeprowadzema
zaje¢ rozwijaja spostrzegawczos¢ studentow, ucza wyciaga¢ wnioski,
zestawia¢ oddzielne fakty, studenci leplej rozumieja materiat
teoretyczny, ucza wykorzystywa¢ nabyta wiedze¢ w nowych
sytuacjach. Naprzyklad, tematy: «Moja rodzina», «W sklepie»,
«W bankuy», «Na poczcie», «Muzea Kijoway» 1 inne, przeprowadzone
pod postacig gry, wyw1adu konferencji czy Wy01eczk1 pomoga
studentom lepiej zrozumie¢ leksyke ukrainska 1 polska, glebiej
zaznajomig z nowymi dla ich realiami. Uzycie metod interaktywnych
pobudza wyktadowce i studentow do statej tworczosci, doskonalenia,
wzrostu fachowego. Rozumienie struktury jezykéw polskiego i
ukrainskiego jako obcych odbywa si¢ w typowych kontekstach
komunikatywnych 1 gléwnych rodzajach dziatalnosci jezykowej przy
pomocy innowacyjnych metod nauczania. W praktyce innowacyjne
metody nauczania sprzyjaja podwyzszeniu efektywno$ci procesu
edukacyjnego i poziomu wiedzy studentéw (Larina, 2013).

IT-technologie w nowoczesnej edukaciji
jezykowej uniwersytetu ekonomicznego

Znany ukrainski badacz jezyka ukrainskiego w Internecie Sergiusz
Czemerkin zaznacza, ze «status jezyka ukraiﬁskiego W znacznej
mierze zalezy od globahzacyjnych procesow, ktore odbywajg si¢ w
spoteczenstwie, w szczegdlnosci, przez aktywne wprowadzenie do
wspolczesnego bytu Ukraincow technologii  komputerowych, a
zwlaszcza — Internetu» (Czemerkin, 2011, s.88). Dotyczy to i
wykorzystania srodkow Internetu w nauczaniu.

Ddzi$ coraz wigcej aktualnym jest nauczanie jezykoéw polskiego i
ukrainskiego jako obcychz wykorzystaniem innowacyjnych metod i
IT-technologii, z wykorzystaniem $rodkow Internetu. Studenci
Kijowskiego Nifrodowyego Uniwersytetu Ekonomicznego imienia
Wadyma Hetmana powinni odpracowac przyzwyczajenia rzeczowego
1 naukowego obcowania, dobrze orientowa¢ si¢ w utworach
klasycznych i wspoiczesnych ukrainskich pisarzy itp (Konowatow,
2002). Stosowanie w praktyce $rodkéw Internetu nadaje mozliwos¢
wyktadowcom jezykow wprowadzi¢ i udoskonali¢ nowe metody
pracy, zwigkszy¢ efektywno$¢ edukacyjnego procesu i poziom wiedzy
studentow.

Praktyka wykorzystania $rodkow Internetu podczas nauczania
jezykow polskiego i1 ukrainskiego jako obcych zaswiadcza, ze
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najprodukcyjniejszymi i1 bardzo ciekawymi rodzajami prac dla
studentow sa:

a) stworzenie wlasnej strony internetowej (blogu) w jezyku
ukrainskim czy polskim;

b) eksperyment jezykowy w Internecie;

c¢) badanie osobliwos$ci jezyka emotikonow 1 leet-jezyka podczas
interaktywnego on-line obcowania w Internecie itp.

Praca nad stworzeniem wlasnej strony internetowej (blogu) w
jezyku ukrainskim czy polsklm ma kilka etapow, ktére pomagaja
studentom jak zapozna¢ si¢ z powszechnie uzywang i specjalng
ukrainskg i polska leksyka, tak i zosta¢ aktywnym uczestnikiem
ukrainskoj¢zycznej i polskojezycznej blogosfery.

Serwis internetowy, witryna internetowa, strona WWW (od ang.
web page) — to caloksztalt stron 1nternet0wych dostepnych w siecie
(Internecie), ktore sa zjednoczone jak trescig, tak 1 nawigacyjnie,
grupa powigzanych ze sobg, w celu zwigkszenia funkcjonalnosci stron
internetowych. Strong internetowa, rowniez nazywaja dowolny obiekt
w Internecie, za ktérym przymocowany jest adres, ktory identyfikuje
go w sieci (FTP, WWW etc.).

Termin blog (web log — dziennik sieciowy) — to witryna, glowna
tres¢ ktorej — to zapisy, obrazy czy multimedialne pliki, co regularnie
dodaja si¢ uzytkownikiem. Dla blogéw charakterystyczne krotkie
zapisy o potocznych wydarzeniach. Blogerami nazywaja ludzi, ktére
sa autorami blogow. Blog od wielu innych stron internetowych ro6zni
si¢ zawarto$cig. Catoksztalt wszystkich blogow w Internecie stwarza
blogosferg. Popularno$¢ blogosfery jest okreslona najpierw
mozliwoscig uzycia takich niedostgpnych wczesniej instrumentow,
jak RSS, trackback etc.

Studentom proponuje si¢:

a) wybra¢ domen¢ (adres) dla stworzenia wlasnej strony
internetowej czy blogu w jezyku ukrainskim czy polskim;

b) stworzy¢ wlasng stron¢ internetowg czy blog w jezyku
ukrainskim czy polskim z  dotrzymaniem rekomendacji
specjalistycznych stron internetowych;

c) osiggna¢ odwiedzania 100 czy wigcej gosci strony internetowe;j
(blogu) z kilku zapisami w komentarzach.

W Internecie dziataja sporo bezplatnych automatycznych portalow
dla stworzenia blogu.

Blogger.com. Stworzy¢ tutaj blog mozna bardzo tatwo — wybraé
profil, nazwaé blog, wybra¢ szablon. Studentowi nadaje si¢ domena
typu imi¢.blogspot.com. Ciekawie, ze Blogger jak pododdzial Google
pozwala rozmiesci¢ reklamowe bloki Google Adsense i w ten sposéb
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zarabia¢. Rowniez portal jest w catosci zgodny z innymi produktami

Google — Picasa Web Albums, Google Data API support,
podtrzymuje drag&drop przy ustawieniach strony.
Blog.Net.Ua. — pierwszy ukrainski automatyczny portal

bezptatnych blogdéw. Stworzy¢ blog na tej platformle jest 1zej, anizeli
w Swiatowych platformach, ktore sa opisane powyzej. Trzeba wybrac
nazwe blogu, i za kilka minut otrzyma si¢ bezptatny blog typu
imi¢.blog.net.ua. Nastgpnym krokiem jest przejscie do paneli
zarzadzania Wordpress Wordpress prawie idealnie nadaje si¢ dla
blogu. Tu nie trzeba cos ustawia¢ — zapisy dodaja si¢ automatycznie,
jak 1 widzety, tematy, kategorie i wiele innych. Na ogo6t glownym
celem Blog.Net.Ua jest ukrainizacja blogosfery, przeciez cale tematy
przettumaczono na ukrainski interfejs.

Na Katerdrze Lingwistyki Biznesowej sg kursy online, pomagajace
opanowaniu jezyka polskiego jako obcego (Online kurs «Jezyk polski
jako obcy» — Bondarczuk — IESU26009, 2019-2023).

Metoda case study nauczania jezykéw polskiego
i ukrainskiego jako obcych

Metoda case study (analiza przypadku, studium przypadku) w
nauczaniu zaczg¢ta wykorzystywaé si¢ w edukacji od poczatku XX
wieku. Jest to analiza pojedynczego przypadku, szczegdlowy opis
rzeczywistego przypadku. Opracowame przypadku z punktu widzenia
jezykowego pozwala wyciaggna¢ wnioski co do jego zasiegu
jezykowego, szczeguly stownictwa, uzywanego w tym przypadku itp.
Celem studium przypadku Je;zykowego jest nauczanie jezyka obcego
w  konkretnych sytuacjach jezykowych, pokazanie bledow
jezykowych, ktorych nalezy unikac.

Metoda case study nauczania jezykdéw polskiego 1 ukrainskiego jako
obcych jest wspoiczesnym 1 perspektywnym kierunkiem pracy ze
studentami, poniewaz pomaga im wykorzystywa¢ jezyk obcy w
konkretnych sytuacjach. To jest metoda nauczania, wedlug ktorej
studenci i wykladowcy biorg udziat w bezposrednim omawianiu
konkretnych sytuacji. Zadaniem wyktadowcy jest dobra¢ odpowiedni
material, a studenci rozstrzygaja zaproponowany problem i spostrzegaja
reakcj¢ kolegow na swoje wypowiedzi. Rola wykladowcy jest
skierowywanie rozmowy, albo dyskusji przy pomocy pytan
problemowych i kontrolowanie czasu pracy nad problemem.

Poniewaz tradycyjne kejsy (case) przewazme sg grami rolowymi
lub biznesowymi, to trzeba wyréznia¢ specjalny typ kejsow, ktore
beda zaproponowane na zaje¢ciach jezykowych. Takie kejsy mozna
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nazwac¢ kejsami jezykowymi, gdzie zachowuje si¢ wiasciwie zasada
gry, lecz celem jest nie tylko rozwigzanie realnego problemu, ale i
studiowania $rodkow jezykowych, ktore obstuguja konkretny kejs.
Studenci pracujg z leksyka, frazeologia, terminologia, uzywajac
konkretnych poiqczen stow, zdan, mikro- i makrotekstow, ucza si¢ na
pamigé wierszow czy prozalcznych odcinkow w Je;zyku ukrainskim
albo polskim itp.

W kejsach jezykowych zawsze rozpatruje si¢ dowolng realna
sytuacje, ktora moze powstawa¢ w dowolnej branzy gospodarki lub
bytu i ktoéra odzwierciadla stan problemu czy obiektu za konkretny
okres czasu. Na przyktad, kejs «Biblioteka» przewiduje opis
konkretnej sytuacji, kiedy student-cudzoziemiec odwiedza biblioteke i
odnajduje/nie odnajduje potrzebny podrecznik.

Kejs jezykowy w przyblizeniu posiada nast¢pujaca strukturg: tekst
lub dialog, na podstawie ktorego odbywa si¢ dyskusja, mini-stownik,
ktory zawiera slownictwo, terminologi¢, frazeologi¢ dobrang do
tematu przypadku, praktyczne ¢wiczenia jezykowe (na przyktad,
wybra¢ apostrof lub znak miekki w podkreslonych wyrazach tekstu,
potwierdzajac poprawnos¢ wyboru reguty), pytania dotyczace tematu,
ktére sa problematyczne i wywoluja dyskusje migdzy studentami lub
matymi grupami. Osobno mozna zaproponowac kreatywne zadania,
ktore sg oparte na wlasnym doswiadczeniu studentow.

Jak w innych grach biznesowych, case-metoda ma na celu
maksymalng aktywizacje pracy kazdego studenta i dostosowanie go do
analizy sytuacji 1 zaproponowanego materiatu jezykowego. W zwigzku
z tym grupa studentéw powinna zosta¢ podzielona na kilka podgrup
(matych grup) prowadzonych przez moderatorow-studentow. Mate
grupy studentow-cudzodziemcdéw tworzg si¢ zwykle na podstawie
nastepujacych kryteriow: geograficzny (studenci z Turkmenistanu,
Azerbejdzanu, Rosji etc. tworzg swoje wlasne male grupy),
jednopoziomowe lub réznopoziomowe (wedlug poziomu wiedzy
jezyka i umiej¢tnosci jezykowych studentow) i1 inne. Wykladowcom
zaleca si¢ stwarza¢é male grupy studentoéw-cudzodziemcow, aby
stworzone byly grupy jednopoziomowe wedlug umiejetnosci
jezykowych, co pozwoli efektywnie pracowac z tekstami i rozwijac
prace w matych grupach ( «silni» studenci bedg pomagac¢ «stabymy).

Ocenianie kejséw wystepuje praktycznie na wszystkich fazach
procesu pracy z kejsem, ale najlepiej na koncu lekcji, a jesli kejs jest
podzielony na kilka zaje¢, wtedy zalecane jest to pod koniec badan
nad odrebnym tematem. Za aktywne uczestnictwo w pracy z kejsami
studenci otrzymuja punkty, odpowiednio do systemu oceniania

dyscypliny.
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W zwigzku z tym zastosowanie metody «case-method» w
nauczaniu j¢zykow polskiego 1 ukrainskiego jako obcych jest
obiecujagcym kierunkiem pracy ze studentami, poniewaz nauka jezyka
obcego odbywa si¢ w trybie intensywnym na podstawie okre§lonych
sytuacji i zasad gry biznesowe;j.

Jezykowo-literackie projekty jako innowacyjna metoda
nauczania jezykow ukrainskiego i polskiego jako obcych

Metoda projektow na obecnym etapie rozwoju ukrainskiej edukacji
jest dos¢ popularng. Metoda ta zostala wprowadzona w latach
dwudziestych ubieglego wieku w Stanach Zjednoczonych. Jej idee
zwigzane s3 z humanizacja filozofii 1 edukacji amerykanskiego
filozofa Johna Dewey’a i Williama Hearda Kilpatricka (Polarenko
2014, s. 110). Metoda projektow jest popularna, pomewaz opiera si¢
na raqonalnym pofaczeniu wiedzy teoretycznej 1 praktycznego
stosowania wiedzy do rozwigzania konkretnych, rzeczywistych
problemoéw poprzez prace zespotowa.

Metoda projektu ma na celu rozwijanie aktywnego, samodzielnego
myS$lenia studentdow 1 uczenie si¢ nie tylko zapamigtywania i
reprodukowania wiedzy, ktora otrzymuja na zajg¢ciach, ale takze
umiejetnosci  stosowania ich w praktyce. Zalet3 metodologii
projektowania jest to, ze ma ona na celu prac¢ w zespole. Zdaniem
Potata E.S., wspdlna praca grupy studenckiej nad projektem jest
nierozerwalnie zwigzana z aktywng interakcja komunikacyjng
studentoéw. Tematyka projektu moze dotyczy¢ jednego obszaru
tematycznego lub by¢ interdyscyplinarng. Zrealizowany projekt moze
by¢ prezentowany w roznych formach: artykul, rekomendacje, album,
kolaz itp. Roézne formy prezentacji projektu sa réznorodne: raport,
konferencja, prezentacja, konkurs, impreza itp. Glownym rezultatem
prac nad projektem bedzie aktuahzaqa istniejacej 1 nabycie nowej
wiedzy, umiejetnosci 1 zdolno$ci oraz ich tworcze zastosowanie w
nowych warunkach (Potat, 1991, s.3).

Wyro6zniaja takie rodzaje projektow:

1) konstruktywne 1 praktyczne projekty: kolaz, pamigtnik
obserwacji, «<wynalazek gry» i jej opis;

2) gry i scenki fabularne: granie w gre, dramatyzowanie, napisanie
wlasnej gry, koncert;

3) projekty informacyjne i badawcze: badanie regionu lub
dowolnego kraju, jezyka obcego 1 jego wykorzystania, jezykow
obcych w zyciu ludzi;

4) projekty konkretnego badania socjologicznego;
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5) projekty wydawnicze;

6) projekty scenariuszowe: wieczory, imprezy;

7) projekty kreatywne: bajki, opowiadania, komiksy, gry fabularne
1tp.

Jednym z gtownych zadan uniwersytetu ekonomicznego dzi$ jest
ksztaltowanie osobowosci specjalistow zdolnych doktadnie i
niestandartowo pracowac z informacjg réoznych typéw. Dlatego tez, na
zajeciach z jezyka ukrainskiego 1 polskiego jako obcych w Kijowskim
Narodowym Uniwersytecie Ekonomicznym imienia Wadyma
Hetmana w ksztalceniu studentow-ekonomistow wykorzystywano
innowacyjne metody nauczania, na przyktad metoda projektow.

Praca nad stworzeniem projektoéw jezykowych, literackich 1
jezykowyo-literackich typow na zajeciach z jezyka ukrainskiego i
polskiego jako obcych jest bardzo interesujaca i produktywna jako
praca samodzielna. Ona sprzyja lepszej percepcji, podwyzszeniu
kompetencji jezykowych i literackich studentow.

Wykorzystywanie metody projektow, a mianowicie stworzenie
projektow  typu  jezykowego i literackiego, szczegdlowe
opracowywania i prezentacje tych projektow pod czas zaj¢é rozwijajq
u studentdw obserwacjg, ucza si¢ wycigga¢ wnioski, porownywac
fakty, studenci lepiej znaja material teoretyczny, leple] ucza si¢
stosowa¢ zdobyta wiedz¢ w nowych sytuacjach. Na przyktad takie
projekty jak «Ukrainska poezja klasyczna 1 wspotczesna muzyka
ukrainska», «Ukrainski wspotczesny teatr», «Polski wspolczesny
teatr», «Literatura popularna: plusy 1 minusy», «Wspotczesny
ukrainski  horror», «Wspolczesny polski  horror», «Procesy
eurointegracyjne ~ we  wspotczesnym  jezyku  ukrainskimy,
«Zapozyczenia we wspotczesnym jezyku polskimy, «Fantasy polska»
sprzyjaja lepszej orientacji we wspotczesnym jezyku polskim i
ukrainskim, wspotczesnej literaturze pigknej, pomoga studentom
analizowa¢ teksty roznych typow. Wykorzystanie metody projektow
zachgea wykladowcow 1 studentow do stalej twoérczej pracy,
samoksztatcenia, rozwoju zawodowego.

Projekty ]e;zykowe motywujg studentdow do nauki nowoczesnego
Jezyka ukrainskiego i polskiego, sprzyjaja podwyzszeniu Kultury
jezykowej przyszlych specjalistow-ekonomistow 1 moga byc
prezentowane w réznych formach: jako prezentacje, lekcje-konferencje,
wyktady binarne, gry biznesowe itp. Projektowe twodrcze prace na
tematy «Terminologia bankowo$ci (rachunkowosci, turystyczna,
finansowa)», «Korzystanie z antonimii w praktyce prawnej», mini-
artykuly w stylu naukowym dla wlasnej gazety («Migdzynarodowa
wspoOtpraca  gospodarcza Ukrainy w  wymiarze jezykowymy,
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«Zawodowa komunikacja ekonomistow (ksiggowych, programistow,
menadzerow)»), krotkie wiadomosci naukowo-popularnego charakteru
jako czes$¢ blitz-konferencji («Nowoczesna klasyfikacja stownikow»,
«Wspolczesna etyka biznesoway), duze prezentacje z wykorzastaniem
terminologii ekonomicznej («Strategia rozwoju ukraifiskiej gospodarki:
analiza tekstow», «Business- kreatywnosc i Je;zyk») sg bardzo
interesujgcymi dla studentow, pomagajag im opanowac¢ odpowiedni
materiat jezykowy. Praktyka ta przyczynia si¢ do lepszego zrozumienia
cech funkcjonowania wspotczesnego jezyka ukrainskiego i polskiego,
nabywania umiejetnoSci pisania przejrzystych tekstow, aktywnego
korzystania z termindw i terminologii z r6znych branz gospodarkl itp.

Dos¢ ciekawa pracg na lekcjach jest modelowanie sytuacji
dzialalnosci  zawodowej, stworzenie projektow na  temat
profesjonalnego jezyka i etyki. Studenci przygotowuja projekty-
modele sytuacyjne, ktoére sa jak najbardziej zblizone do realiow
dzialalno$ci zawodowej, w wyzszych instytucjach edukacyjnych
kierunku gospodarczego przyczynia si¢ do lepszego zrozumienia cech
zawodu ksiggowego, bankiera, menadzera itp.

W projektach zwiqzanych z dzialalno$cia zawodowa czgsto
uzywano biznesowych, rolowych, fabularnych 1 innych gier.
Przeprowadzenie tego typu gier na zajgciach pozwala doskonalic
studentom nie tylko teoretyczna i praktyczng wiedz¢ z jezyka
ukrainskiego 1 polskiego jako obcych, ale takze praktycznych
umiejetnoscei ich przysziego zawodu. Tematy gier mogg by¢ rdzne:
«Ja — pracownik ukraifiskiego (polskiego) banku» (studenci pracujg z
tekstami w  jezyku ukrainskim lub polskim, zwigzanymi z
bankowoscia, przygotowuja dialogi i monologi, pisza dokumenty w
jezyku ukrainskim lub polskim), «Gietda: byki 1 niedzwiedzie»
(studenci przygotowuja raporty na ten temat, omawiaja osobliwos$ci
stownictwa zawodowego,terminologii gietdowej, odgrywaja sytuacje
na gietdzie w formie dialogdéw) i inne.

Zmodelowane sytuacje zawodowe pozwalajg studentom by¢
przetozonym Iub podwtadnym, specjalista od ktorego =zalezy
rozwigzywanie problemow.

Wiec praktyczne wykorzystanie metody projektow podczas zajec z
jezyka ukrainskiego 1 polskiego jako obcych pozwala wykladowcom
wprowadza¢ i rozwija¢ nowe metody pracy, podnies¢ efektywno$¢
procesu edukacyjnego i poziomu wiedzy studentoéw. Podwyzsza to
jakos¢ wyktadow, opanowanie materiatu jezykowego, wzbogaca tresc¢
zaje¢, zwicksza motywacje do nauki jezyka ukrainskiego i polskiego
jako obcych, stwarza warunki do $cislejszej wspotpracy pomiedzy
wyktadowcami a studentami.
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Metoda «metaplan» na lekcjach jezyka ukrainskiego
i polskiego jako obcych na uczelni ekonomicznej

Metaplan to metoda oparta na orgamzacy dyskusji grupowych i
opracowywaniu skutecznych rozwigzafn zespolowych. Metoda ta
zostata stworzona jako alternatywa dla nowoczesnej metody «burza
moézgdwr. Nazwa «metaplan» jest wigzana z nazwa firmy «Metaplan
GmbH», ktora rozwingta t¢ metode w 70-80 latach XX wieku w celu
zwu;kszenla skutecznosci dyskusp grupowych Do tego czasu bylo
Wykorzystano metod¢ «burza mézgow». Zdaniem ekspertow, metoda
«burza mozgow» nie dos¢ skuteczna, poniewaz wymaga szybkiego
mys$lenia, refleksji 1 analizy w kr(')tkirn czasie, a to wplywa na jako$¢
koncowego rezultatu.

Metoda metaplanu jest mato znanym sposobem dyskusji, ktora
zawiera elementy burzy mozgow, analizy przypadkéw (sytuacji), gier.
Zdaniem Goncharenki L. A, w nowoczesnych instytucjach
edukacyjnych Ukrainy ta metoda prawie nie jest uzywana, cho¢ jest
niezbedna do rozwigzywania ztozonych problemow w praktyce
gospodarczej, jest metoda bezposredniej pracy zespoiowe]
(Gonczarenko, 2013, s.21). Zaleta metody «metaplan» jest to, Ze ona
opiera si¢ na zasad21e petnej wizualizacji dyskusji na wszystklch
etapach, a to nadaje si¢ do nauczania jezyka ukrainskiego i1 polskiego
jako obcych.

Metoda «metaplan» w nauczaniu jezyka ukrainskiego i polskiego
jako obcych moze by¢ stosowana w matych grupach studentyw (5-6
osyb) i w duiych grupach (20-25 osob). Praktyka pokazuje, ze
wyktady, podczas ktorych wykorzystano metode «metaplan» musza
by¢ bardzo dobrze skonstruowane. Na przyktad, do wykladow na
temat «Liczebniki w jezyku polskim», «Ktora teraz jest godzina?»
muszg by¢ przygotowane kartki-obrazy z cyframi, znakami «plus» i
«minusy, narysowanymi zegarami i ruchomymi strzatkami itp.
Tablica (lub lepiej ekran) jest kluczowym przedmiotem, na ktorym
muszg by¢ napisane pytania i odpowiedzi w jezyku polskim lub
ukrainskim, podano odpowiedniki angielskie, rosyjskie, wtloskie,
grecke etc. Wiekszos¢ ilustracji dla analizy jezykowej robig studenci,
pytania teoretyczne na ekranie (tablicy) przygotowuje wyktadowca.

Najtrudniejszym i najwazniejszym podczas wyktadow tego typu
jest Scista reprezentacja problemow, ktore musza by¢ uwzglgdnione w
dyskusji, zapisywanie kluczowych momentow, wizualizacja kartek-
obrazéw, wykorzystanie specjalnych narzqdzi etc. Na przyktad
problemowym pytaniem podczas zaj¢cia na temat «Ktora teraz jest
godzina?» moze by¢ «Czym wyznaczenia czasu w jezyku polskim
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podobne do ukrainskich, a czym si¢ rdéznig?», a problemowym
pytaniem podczas zaj¢cia na temat «Zaimkiosobowewjezykupolskim»
moze by¢ «Pan i Pani: etykieta jezyka polskiego i ukrainskiego:
podobienstwo i roznicay.

Wiec, stosowanie metody «metaplany na lekcjach jezyka
ukrainskiego 1 polskiego jako obcych w uniwersytecie ekonomicznym
sprzyja aktywizacji procesu edukacyjnego, wizualizacji teoretycznego
1 praktycznego materiatu, ufatwia to zapamigtanie polskiego 1
ukrainskiego slownictwa, terminologii, sktadni itp., ksztaltuje
umiejetnosci pracy w zespole, co jest bardzo wazne dla doswiadczenia
zawodowego przysztych ekonomistow.

WNIOSKI

Wigc praktyczne wykorzystanie innowacyjnych metod podczas
zaje¢ z jezyka ukrainskiego i polskiego jako obcych pozwala
wyktadowcom wprowadza¢ i rozwija¢ nowe metody pracy, podnie$¢
efektywnos$¢ procesu edukacyjnego i poziomu wiedzy studentow.
Poprawia to jakos¢ wykladow opanowanie materialu jezykowego,
wzbogaca tre$¢ zaje¢, zwigksza motywacje do nauki jezyka
ukrainskiego i polskiego jako obcych, stwarza warunki do $cislejsze;j
wspolpracy pomiedzy wyktadowcami a studentami.

Szczegblng uwage poswieca sie tez wykorzystaniu metod
innowacyjnych i technologii IT w edukacji jezykowej nowoczesnego
uniwersytetu ekonomicznego (metoda case study, metoda projektow,
metoda «metaplan» w nauczaniu jezykow polskiego i ukrainskiego
jako obcych).

Kurs jezyka polskiego w uczelni ekonomicznej daje dzis wigcej
szans na zatrudnienie w firmych perspektywnych, podnoszi poziom
konkurencyjnosci studentéw. Dzisiaj coraz wigksza liczba obywateli
Ukrainy, ktorzy osiedlili si¢ w Polsce lub przyjechali tam na studia
powinni mie¢ znajomo$¢ jezyka polskiego.  Wspodlczesne
nawigzywanie kontaktow biznesowych pomiedzy przedsigbiorcami,
politykami, oraz instytucjami kulturalnymi i naukowymi Polski i
Ukrainy pokazuje, ze biznesowy jezyk polski jest dzi§ wazny i
politycznie i ekonomicznie uzasadniony.

Wiec kurs certyfikacyjny «Wspolczesna  polskojezyczna
komunikacja biznesowa» dla studentow-ekonomistow — to jest
doktadnie to, co jest potrzebne do udanej kariery. Po kursie studenci
beda mieli nie tylko wiedzg z zakresu wspoélczesnej polskiej
terminologii ekonomlcznej, ale prawdziwe praktyczne umiejgtnosci
postugiwania si¢ jezykiem polskim w biznesie, co jest
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niepodwazalnym atutem dla przysztej kariery przysztego specjalisty i
ekonomisty poziomu europejskiego.
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Jlapuca BoHOap4yk

Oucuunnnina «MonbcbKka MoBa fiK iHO3eMHa»
B €KOHOMiYHOMY yHiBepcuTeTi

lMpoaHanizoeaHo nompeby esedeHHs1 00 EKOHOMIYHUX OC8IMHIX rpoepam HO8UX MO8-
Hux OucyunniH ma IHHogauiliHUX MemoOuK iX euknadaHHs 6 yMoeax €8po-
iHmeeapaujitHux npouecie 8 YKpaiHi Ha cy4acHOMy emari po38UMKY 8uwoi oceimu.
O0HUM 3 nepcrekmueHUX 8 eKOHOMIYHOMY yHigepcumemi € Kypc «[lonbcbka Mosa siK
iHo3eMHa», skul nepedbavae npakmuyHe SUKOPUCMAaHHS cmyOeHmamu rosibCbKOl
Mo8U ma HOPMamueHOi OCHOBU i (hyHKUIOHY8aHHSI 8 PISHOMaHIMHUX cumyauisix Ko-
MyHikauji. AKUeHmogaHo, uj0 OCHO8HUMU 3acadamu OucyunniHu «llonbcbka mMosa K
iHO3eMHa» € peaynspHicmb, opieHmauiss Ha 00CS2HeHHSI MOBHOI KOMIMemeHmMHOCM,
0O3HalioMieHHs cmydeHmi8 3i crieyianbHOK ma rPOgecCiliHOK T1EKCUKOK, (hopMyeaH-
HS1 KynbmypHOI (peanicmu4yHoi) KomnemeHuyii. 3anpornoHogeaHo MemoOuKU onaHyeaH-
HS1 MO/IbCbKOK MOBOK, ethekmusHicmb SKUX nidmeepdxeHa 0ocgidom euknadaHHs
ducyunniHu 8 eKOHOMIYHOMY yHigepcumemi.

Knroyoei cnoea: rnonbcbka Moga 5K IHO3EMHa, MOBHa KOMMEMEHUisl, MiXKKYbmypHa
KOMyHiKauisi, iHHoeaujitHi MemoOuKu, eKOHOMIYHUU yHieepcumem.

40



TemsaHa Kymeuko

IHCTPYMEHTU ®OPMYBAHHA
KOMYHIKATUBHOI KOMMETEHTHOCTI
CTYOEHTIB NPU BUBYEHHI
MOBO3HABYUX AUCLUUNIIIH
Y 3AKNALI BULLIOI OCBITHU

Po3zanssHymo numaHHs ¢hbopMy8aHHs KOMYHIKamueHOI KoMremeHmMHocmi
cmydeHmi8 rpu 8UBYEHHI MO803Hag4uUx OuCyUNiH y 3aknadi euwoi ocei-
mu. BusHa4yeHo, wo iHCmpymMeHmomMm hopMy8aHHsI KOMYHIKamueHoi KOM-
remeHmMHocmi € Haykoeo obrpyHmosaHi Ui yHopMo8aHi 8i0rogioHo 30 3Mi-
cmy oceimu 3acobu, criocobu, rputiomu, MemooOu, mexHosoeii mowo, 3a
doromoeoro sIKux nedaeoe pearisye guaHadeHi yini. 3’sicoeaHo, Wo OCHO-
8HUM [HCMPYMEHMOM 3a3HadyeHoi KomremeHmHocmi € mekcm, sKul
CMEOPIOE WUPOKI MOXIIU8OCMi Orisi 8UKOPUCMAHHS [HWUX 3acobie —
ernpas, icop, npoekmis, Keticie moujo. AKUeHmMoe8aHo Ha 3ae0aHHsX 00
meKkcmy (NiHe8iCmMUYHUX, KOMYHIKamueHUX, Mmeopyux), siKi ¢hopmyromb
meKkcmomeopyy KomrnemeHmHicme. [lpoaHarnizogaHoO meopui enpasu, eu-
KOHaHHs1 siKux repedbayae cmeopeHHs1 Hoeoeo criocoby Oii abo opueiHa-
JIbHE BUKOPUCMAaHHS 8xe Hasi8Hoe20. Bid3HayeHo, WO 3acmocy8aHHs Lux
iHcmpymeHmie nepedbayae iMimauiliHe MooentoeaHHs cumyauid, sKi
CrpUsiloMb 3aC80EHHIO HOPM Cy4acHOI yKpaiHCbKOI nimepamypHoi Mosu,
QPOpMyBaHHIO KOMYHIKAMUBHUX YMiHb i HaBUYOK, MiO8UUEHHIO 3a2allbHO-
KYynbmypHO20, iHmeeKkmyanbHO20 ma ecmemuyHO20 PieHie caMopo3su-
mKy cmydeHmig, 3MiUHEHHIO iIXHb020 HauioHarbHO20 ¢8imoasisidy.

Knroyoei cnoea: KomyHikamueHa KOMremeHmHicme, oceimHsi Oisifib-
Hicmb, cyqacHi chaxieuyi e 2ay3i EKOHOMIKU, MOBHI OUCUUMITIHU.

Ha cyuyacHoMy etami po3BHUTKY CyCHUIbCTBAa (POPMYBaHHSI MOBHOL
0COOHMCTOCTI HE BTpavae CBOEI aKTYaJIbHOCTI, 00 Bill pe3yJbTaTy IOro
MPOLECY 3aICKUTH Peaslizallisi BIACHOIO NOTEHIaly MaiOyTHBOro ¢a-
XiBLsl B IpodecCiiiHiii JisubHOCTL. ToMy CbOroJHI 0COOIMBOrO 3HAYCHHS
HaOyBarOTh IHCTPYMCHTH HaBYaHHS, SKi JAIOTb 3MOTY ONTHMI3yBaTH
npogeciiiHy MiIroTOBKY CTYJICHTIB 1 MOCHIMTH il NMPAaKTHYHE CHPSIMY-
BaHHS Ha 3aHATTAX Y 3aKjajii BUIIOI OCBiTH, 00, K BiJIOMO, OCHOBHUM
KpHUTEPiEM pOOOTH BHUIITY € PIBEHB IMiATOTOBICHOCTI BUITYCKHHKIB.

Cboroani pHHOK mpaii norpedye KBami(iKOBaHHX KOHKYPEHTO-
CIIPOMOXHHX CICLUAICTIB, 1 JUIsl Cy4acHOr0 poOOTOAABLL BOXIIHBO, 00
MaiOyTHIN (axiBenb OyB 31aTeH BHPILIYBAaTH MpOONEMH, MIr ajar-
TYBAaTHUCh JI0 HOBUX BUKJIMKIB, MaB JIJIEPCHKI SIKOCTI, OYB CTPECOCTIHKIM
Ta MaB BHCOKHH piBeHb KOMyHIKaTuBHHMX HaBW4oK (Koctiok, 2022,
c. 1-2). Sk Gauumo, Bimomuii BuciiB Cokpara «3aroBopu, 1mob s Tede
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no0a4YMBy» 1 HUHI 3aJIMIIAETHCS He3anepeyHuM. Tak, KOMyHIKaTUBHA KOM-
MNETEHTHICTb € OHIE0 3 6A30BUX XAPAKTEPHUCTUK MPOGHECIHHOI KomreTe-
HTHOCTI MaiOyTHIX (axiBiiB. ToMy BBa)Xa€MO, II0 OTHUM 13 OCHOBHHX
3aBJaHb BUBYCHHS] MOBHUX JMCLIILIIH Y 3aKJIajii BULIOL OCBITH € hopMy-
BaHHS YKPaiHCbKOMOBHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI CTYJICHTIB SIK
HEOOX1JTHOr0 KOMITIOHEHTA CTPYKTYpU Npo(eciifHOl M ArOTOBKU Crewiai-
cra. 3a3HayeHe BMMAra€ opraisauii BIATOBIIHOI OCBITH, sKa O Hajana
MOXUIMBICTb KOXKHOMY CTYZCHTY Peali3yBaTHCh IIOBHOIO MIPOIO B [ICBHIM
cdepi podeciiiHOl TisUTHHOCTI.

KomyHikaTHBHY KOMIETEHTHICTh IOCTiKyBanu B. AHapieBCbKa,
. Tomnesceka, C. 3aiineBa, A. Kmeba, O.Kpaescbka, H. Jlocena,
JI. Mamxko, O. Cemenor, C. CkBoproBa (KOMyHIKaTHBHa KOMIIETEHT-
HiCTh MaiiOyTHIX (axiBiiB pizHOTO Tpodinio); H. babuy, 3. bakym,
I. Hopo3s, P.3opisuak, JI. Mampko, M. [lentmmok, T. CumoHeHKO,
O. CepbOencrpka, JI. Ctpyranenp (MOBHa KyiabTypa B mpodeciiiHiil
cdepi). Y KOHTEKCTI HAmIOro AOCITIDKEHHS BAKIMBHUMH € pPOOOTH,
NPUCBSYCHI CyYyaCHUM IHCTPYMEHTaM HAaBYaHHS: YIPOBAKECHHS
ocBiTHix iHHOBamii (I. bex, H. bi6ik, C.T'onuapenko, I. €Epmaxos,
B. [Nanamapuyk, FO. I1IBan0, M. SIpmadeHko); menaroriuti TeXHOJIOTIi
mig gac wmoBHOI miaroroBku (C.Bposuy, O. Koryr, I. Kouan,
O. Kyuepyk, O. [lanka, M. Ilentumntok Tta iH.).

KomyHikaTHBHY KOMIIETEHTHICTh BU3HAYAIOTH SIK 37[aTHICTH BCTAHOB-
JIOBATH ¥ MIATPUMYBATHU BCl HEOOXI/JHI KOHTaKTH 13 COLIYMOM, BKIIO-
Ya0YH CHCTEMY pecypei, HEOOXIIHUX Ui OOYAOBH e(EKTUBHOI KO-
MyHiKaLii B CHTyaTHBHOMY KOJIi B3a€MOZil MIXK JIOZ(bMH, 1O Ja€ 3MOTY B
MeXax CBOTO coulaanoro crarycy i 3miOHoCTei e(beKTHBHO (I)yHKLuo-
HyBaTH B CYCHUIBCTBI, @ TAKOXX BKJIIOYAE JKUTTEBUH JOCBi, HAYKOBI
3HaHHS, epyautito Tomio (lepobenrona, 2009, c. 35).

dopmyBaHHS TpodeciiHOl KOMYHIKAaTUBHOT KOMIIETEHTHOCTI Tie-
pendadae:

e OOKI mpodeciiiHi  3HAHHA ¥ OBOJIOAIHHS  TOHSTIHHO-
KaTeropiaJbHUM anapaToM IEBHOI NpodeciiHOl chepy Ta BiAMOBIA-
HOIO CHCTEMOIO TEPMiHiB;

® yMiJie BUKOPHCTAHHSI MOBHUX CTWJIIB 1 JKaHPiB BiAMOBIHO 110
MicCIIs1, 4acy, 00CTaBHH, CTaTyCHO-POJIbOBHX XapaKTEPUCTUK MapTHEpa
(mapTtHepiB);

® 3HaHHS €TUKETHUX MOBHUX (OPMYJ 1 BMIHHS iX BUKOPHUCTOBYBa-
TH B IPO(eCiiiHOMY CIILIKYBaHHI;

® YMiHHSI 3HaXOJHWTH, BUOUPATH, CIPUIIMATH, aHAJI3yBaTH Ta BU-
KOPHCTOBYBATH iHGOpMAIito PO iILHOTO CIPSIMYBaHHS;
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® BOJIOJIHHS 1HTEPAKTUBHUM CIUIKYBAHHSM, XapaKTEPHOIO O3Ha-
KOIO SIKOTO € MUTTEBA peaKL[i;I Ha HOBiI[OMHeHHSI 4y iH(pOpMAIIi0, IO
3HAXOIUTHCS B KOHTEKCTI IONEPE/IHIX [OBIAOMIICHB;

® BOJIOJIHHS OCHOBAMH PUTOPUYHNUX 3HAHb i BMIHB;

® YMiHHs OL{HIOBATH KOMYHIKAQTHBHY CUTYALO [IBHKO H HA BH-
COKOMY npO(becu/IHomy piBHI yXBaJlOBaTH PIllICHHS Ta IUIaHYBaTH
komyHikatuBHi 1ii (ITorpioHa, 2008, c. 230).

[ncTpymentamu  GopmyBaHHS KOMyHlKaTI/IBHO'l' KOMIIETEHTHOCTI
Oyaemo BBaaTH HayKOBO OOIDYHTOBaHI i YHOPMOBAHI BIANOBIJHO
JI0 3MICTY OCBITH 3aco0H, CIOCOOM, MPUHOMH, METOJH, TEXHOJOrI,
¢dbopmu TOIIO, 32 TOTIOMOTOIO SIKUX MEaror peaizye BU3HAUYCHI ITiTi.

TeKCT AK iHTerpoBaHum 3acié npodecinHoi KomyHikauii

OmHUM 13 KITFOUYOBHX IHCTPYMEHTIB, SIKHI CTIpHsie onTuMizartii (op-
MyBaHHSI KOMYHIKaTUBHOI KOMITETCHTHOCTI CTY/CHTIB ITiJ] YaC BUBYCH-
HSl MOBO3HABYMX JAMCUUIUIIH Y 3aKJIa/il BUIIOi OCBITH, € po0OTa 3 TeKC-
ToM, 00 3a3Ha4eHa BUIIEC KOMIICTEHTHICTh HAOyBAa€ThCS HE TUIBKH Y
Oe3nocepeTHil BsaeMoz[i'l' MDK JIFO/IbMH, A HapyacrTime OIoCepe/IKoBa-
HO, Yepe3 YMTaHHS JIITepaTypH, BiJBiAyBaHHS TeaTpy, KiHO TOIIO, /1€
JIOJIMHA 33 JOIOMOIOI0 TEKCTY OTPHMYE iH(opmallifo PO XapakTep
KOMYHIKaTHBHUX CHUTYaIliif, 0COOIMBOCTI MIKOCOOMCTICHOI B3aeMOJIIT 1
HUISXU iX BHUPIIIEHb, 3aJIy4aloud 3 JTUCKYpCY 3aCO0M aHaji3y KOMYHi-
KaTUBHHX cuTyariii (Uenenesa,1998, c. 132—133).

TekcT BU3HAYAKOTH SIK MOBJICHHEBUI BUTBIP, Pe3yJIbTaT BUKOPUCTAH-
HsI CCTEMH MOBH, 00 Ha H0ro 3aca/iax BUBYAIOTh MOBY B JIii, 3aCBOIOIOTh
3aK0H0MipHOCTi (byHKuiOHyBaHHﬂ MOBHHMX 3aC00iB Y MOBJICHHI; TEKCT —
OCHOBHHI1 3aCi0 OBOJIOJIHHS YCHOIO Ta IMCEMHOI0 (hOPMaMU yKpaiHCh-
KOTO MOBJICHHSI, OBOJIO/IHHS MOBJICHHEBOKO JISUIBHICTIO B yCIX 1i BUax
(untaHHs, FOBOleHSI ay/iIOBaHHS, HI/ICLMO) TEKCT € 3aC000M CTBOpEH-
Hsl CHTYaLliii, 38 J0IIOMOIOIO SIKUX 3IIHCHIOETHCS PEAIbHE CIIIKYBAHHS
(bakym, 2008, c. 142); BuxoBye BCeOIYHO PO3BHHEHY, TBOPY, HAlllOHA-
JBHO CBIZIOMY i JIyXOBHO OaraTty OCOOWCTICTb, IKa KOMYHIKaTHBHO BH-
MpaBIaHO BMi€ KOPUCTYBaTHCS MOBHUMH 3ac00aMu B yCiX cdepax cyc-
MUTBHOT JiSUTHHOCTI, CIIMPAIOYHCh Ha 0araTtcTBO pigHOTO ciioBa (SpuHid,
2020, c. 1—2).

HaBuanpbHHI TEKCT IMMOBWHEH BIIIOBIIATH TaKUM KpPUTEPisM, SIK
KoHyenmuuti (MICTUTh KOHILENTH, IO BII3EPKAIIOIOTH MpodeciitHy
aKTyaJbHICTh, HANPUKJIAJ OCHOBHI TIiMOTE3H, MOHATTS, TEOPii TOIIO);
KO2HimueHutl (BUKOHY€E OCBITHIO (DYHKIIIFO ¥ BIIMOBiIa€ IMi3HABAIEHUM
notpedaM CTYACHTIB); udaxmuyunuti (Ma€ HABYAIBHHUN 1 BUXOBHHUH TI0-
TEHITIaJI, MICTUTh HEOOXIIHI [T HAaBYaHHS MOBHI ()aKTH 1 SIBHIIQ); CEH-
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cumuenuti (BIAMOBIIA€ BIKOBUM MOXKIIMBOCTSIM CTYJEHTIB), @ TaKOXK
BpPaxOBYBaTH TaKi Ba)JIUBl aCHEKTH, sIK 1H(OpMaliiHO-3MICTOBHUI
(MOTI/IByEl 70 npoq)ecumoro i IHTENEKTYaJIbHOTO PO3BUTKY), TeleHo-
JnoriyHuil (po3BUBa€ iXHiii HpO(becu/IHI/H/I JIEKCUKOH), CTHJIICTUYHUN
(3HallOMUTB 13 POpMyTaMU MCHMOBOTO i YCHOTO CTHIIIB, POBITHUMHU
MOJICTIIMH MOBJICHHS, HOTO 1JIIOMAaTHYHUMH BUpa3aMH, MOTPiOHUMHU
JUIA JIOTIYHOT TOOYJMOBH ¥ O(OPMIICHHS BIIACHWX BHCJIOBJIIOBAHb)
(Ipozmomra, 2013, c. 18-20).

3aBIaHHA 70 TEKCTy MOKHA IMOJAUIMTH Ha TPU TPYHH (Xoda Iei
MOJI1JT YMOBHHMMA, 60 37€0171b1I0r0 poO0Ta 3 TEKCTOM € KOMIUIEKCHOIO).

Jlinegicmuyni — CTIOCTEPEIKEHHS HAJ MOBHUMU SIBUILIAMH, BHOK-
pEeMIIEHHSI I KOMEHTYBaHHS B TEKCTI opdorpam, MyHKTOrpaM, TepMi-
HiB, mpodecioHami3MiB, iXHIX rpamMatndHux xapaktepuctuk (baoii,
2015, c. 90). Bukonyroun Taki 3aBIaHHs, CTYJICHTH BiINpPaIlbOBYIOTh
HABUYKU KOPUCTYBAHHS JICKCUKOTPaQiuHIUMHU JKEPEIaMu, BUSBIISIOTh
TUTIOB1 TIOPYIIEHHSI MOBHUX HOPM B YCHIiH 1 MUCEMHIN KOMYHIKaIlii Ta
penaryroTh iX BIANOBIIHO A0 HOPMATHUBHOI 0a3M CydacHOi YKpaiHCh-
KO1 JritepatypHoi MoBU. Hampukian:

1. 3HaiiniTh y HABEACHUX NPHKIIA/AX 3aCTAPLIl IOPUAMYHI TepMi-
HU. BukopucroBytoun (paxosi CIOBHHKH, 10OEpITh 10 HHX Cy4acHi
BIIIIOBITHUKHU (YKpauHCLKa CJIOBECHICTD, 2011 c. 28).

2. Bumumnite i3 nmogaHux BipmiB I. Z[paqa MPUKIAAN «JIEKCUKHU
no0u». SIKy poib BIJIrpa€ BOHA B 3a3HAUYEHUX MOETHYHUX TBOPAX?
(Ykpaincbka cnoBecHicTh, 2006, c. 206).

3. Ilpoananizyiite (baXOBy cTarTio (Ha BUOIp) 3 PEriOHaJILHOIO iH-
TePHET-BUJAHHS Ha JOTPUMAHHS MOBHUX HOPM Y c(epi BKUBAHHS Jiie-
CJIiB, JIEMPUKMETHHKIB 1 aienpuciiBHUKIB. [lopaxyiite B Hiil 3arajabHy
KUTBKICTb J1€CHIB (JIEMPUKMETHHKIB, TIEMPUCIIBHUKIB) 1 KUIBKICTD HE-
HOPMATUBHUX IIECTIBHUX (IIEMPUKMETHUKOBUX, i€NPUCITIBHUKOBHX )
yTBOpeHb. Bu3HauTte y BiJICOTKAaX KUIbKICTh HEHOPMATHUBHUX OJUHMIIb.
Binpenaryiite pedeHHs BiIIOBIHO 10 MOBHUX HOPM.

4. IlpouunraiiTe TEKCT, MpUAyMailTe 10 HbOTO 3arojloBOK. Buznau-
TE: a) TeMy ¥ MEeTy TEKCTY; 0) HAJIEeKHICTh 10 QYHKI[IOHATHHOTO CTH-
10 ¥ migcTUIo; B) GopMy BUKIIAAY MaTepiany (OMoBib, MipKyBaHHS,
omuc); T) cepy BUKOPHCTAHHs (KyJIbTypa, Hayka, ocBira). obepith
JIO CIIIB HACMAHOBA, BOPOJICHeYA, HA200d, UbOip CUHOHIMH. I[oGeplTb
JI0 CIIB npaeda, 1o0uHa, c1060 O3HAYEHHS, Y)KUTI B MPSIMOMY i Tie-
peHocHoMy 3HadeHHi. [locTaBTe B cnoBax 3aeoxcou, pasom, conrooko,
HeHasucms HaroJIo0c. Y TBOPITH Bijl MI€CTIB 3acyoumu, 062080po8amu,
nonepeoumu NI€ENPUKMETHUKH, CKIAIITh 3 HAMH CJIOBOCIOTYYCHHS.
[TocTaBTe B KIMYHOMY BIAMIHKY OJHUHU IMEHHUKH KPUBOHUK, JIOOU-
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Ha, Myopeyb, nepemodiceyb, nogeaumenb, NPOPOK Ta yTBOPITh 3 HUMHU
€TUKETH1 (POpMYJIH 3BEPTAHHS.

5. IlpounTaite ypuBOK 3 yemimku Octana Bummai «Uyxpainiiy.
3HaliiTh y TEKCTi CrewianbHy JCKCUKY, 110 HA3UBA€ reorpaiuHi MOHsT-
1. [lopiBHstiiTe 3 onucamu YKpaiHu B MiJPYYHUKY 3 PEriOHAJIBHOI €KO-
HOMIKH. 3’sicyiiTe, sika PI3HUIA Yy BUKOPHUCTAaHHI reorpadiuHUX Has3B y
XYJIO)KHBOMY Ta HAYKOBOMY TE€KCTax. BHUIHUIIITE aBTOPCHKI HEOJIOTI3MHU
Ha TIO3HA4YeHHS TeorpadivyHuX 00’ €KTIB, MOSICHITH IXHIO POJIb Y XYJI0XK-
HbOMY TeKCTi (YKpaiHCchKa ciioBecHicTh, 2006, ¢. 107).

Komynikamueni — BU3HAYCHHS TEMHU, 11€1, TUILy, CTUIIO TEKCTY;
3BY)KCHHs! / PO3LUMPEHHS] TEKCTY; CKIIa/[aHHs JUajIoriB 3a 3MICTOM TeK-
CTY; CTBOPEHHS LIJTICHOTO 3B’ SI3HOT'O TEKCTY 13 MPOMOHOBAHUX PEUYCHb
Tomo. Ilin Yac BUKOHAHHS TaKMX 3aBJaHb CTYNCHTH z[ocni)m(y}on)
CTPYKTYPHI €IEMCHTHU TEKCTY; BUSBIISIIOTH Horo crienudivsi Kareropii
1 BIACTHBOCTI; BIACTEXKYIOTH OCOOMMBOCTI (YHKI[IOHYBAHHS B TEKCTI
PI3HOMaHITHUX MOBHHX OJMHHIIb;, BUBUAIOThH 3MICT TEKCTY 3aJJIsl pO-
3yMIHHS Ta 1HTEPIPETYBaHHS HOro SK KyJIbTypHOro ¢peHoMeHa (3aB-
ropoansi, 2009, c.8). Hanpukna:

1. IopiBusiite Tekctu komenii M. Kynima «Muna Mas3aiino» ta
3akony Ykpainn «IIpo 3a0e3neueHHs QyHKLIOHYBaHHs YKPAiHCHKOI
MOBH $SIK nepmaBHm» (2019). CkaxiTh, 5IKI CTATTI IHOTO 3aKOHY IO-
pyLIyIOTh CBOIMH BYMHKaMu MuHa Ma3zaiino, Puaa Ma3zaiino, Mazaii-
nuxa, Mokiii Mazaiino, baponosa-Ko3uno, thotst Mots, TepTuka,
['y6a. OminHiTh TXHI Aii 3 FOPUIUIHOTO TTOTIISY.

2. Ipounraiite TekcT. OUIHITH ACOHTOJOTTYHUN acniekT i ['op-
ryii ta Bynasu mono Spuyka. [laiite BU3HaYeHHS OHATTIO 1OPUOUY-
Ha deonmonoeis (YKpaiHChKa CIIOBECHICTB, 2011, c. 29).

3. Ilpouwnraiite Tekct. CknamitTe miaH y tezax. [liaroryiite Buctynu
Ha TeMy «Koro s BBaXxaro CripaBxHIM iHTeNIreHToM?», «Hu mopiBHIOE
IHTEIIeHTHICTh  1HTENEKTYyalbHOCTI?» (YKpaiHChKa CJIOBECHICTb,
2011, c. 3941, tekct «IIpo IHTENITEHTHICTEY ).

4. BuzHaure, 710 SIKOTO (PYHKIIOHAJIBHOTO CTHJIIO HAJEKUTb TEKCT?
SIxi MOBHI 3ac00M CTBOPIOIOTH KOJIOPHUT TeKCcTy? (YKpaiHChKa cloBec-
HicTB, 2006, c. 216, ypuBok 3 pomany Okcanu 3a0yxxko «IloaboBi 10-
CJII/DKEHHS 3 YKPAiHCBKOTO CEKCY»).

5. IlpouuTaiiTe TEKCT NPO AOTPUMAHHS MOBHOTO €TUKETYy. [{omos-
HIiTh Horo iH(dopMarlliero po TpaaMIiiHI I YKpaiHIiB BepOanbHi i
HeBepOanbHi eTukeTHI Qopmymu (YKpaiHchka cioBecHicTh, 2011,
c. 45).

6. Ilpountaiite m’ecy I. Kapnenka-Kaporo «Xazsia». 3HalIiTh Y
TEKCTI €KOHOMI4YHI TepMmiHM. [lopiBHSANTE 3 TEKCTOM MiIpy4YHHKA 3
eKOHOMIKH. [TosICHITh 0COOIMBOCTI BUKOPUCTAHHS CKOHOMIYHHX TEp-
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MIHIB y XYyJIOXHBOMY Ta HayKOBOMY CTHIsAX (YKpaiHChKa CllOBecC-
HicTh, 2011, c. 239).

Jlotst aHai3y TeKCTIB IPOIIOHYEMO CTYZCHTaM TaKy CXeMy:

1. CtunboBa MPUHANEKHICTH TEKCTY, MOTO C(bepa BUKOPHUCTaHHS
(y miapy4HuKax, y HAyKOBHUX Mpalsix, y XyJOXKHIX TBOPax).

2. OcHOBHa iJies TEKCTY.

3. JlekcuuHi 3aco0u: a) 3’sCyBaHHS 3HAYEHHS HE3HAHOMHUX CIIiB;
6) XapaKTEePUCTHKA JICKCUYHOTO CKJIajy TEKCTY 3 MOTJISLY BXKHBAHHS
(KHWKHA, PO3MOBHA, HEHTpalbHA, CTUIICTHYHO 3a0apBiICHA JICKCHKA);
B) AOLUIBHICT BUKOPUCTAHHS CHHOHIMIB, OMOHIMIB, I4POHIMIB, aH-
TOHIMIB; T') XapaKTepPUCTUKA TEPMiHIB.

4. Mopdonoriyti 3acobu: a) XapakTepUCTUKA MEBHUX I'paMaTH4-
HUX (opM y 3B’S3KYy i3 TUIIOM MOBJIEHHS, KaHPOM, CTHJIEM, TEMOIO
TeKCTy; 0) XapakTepucTuka MOp(oIOTiYHUX 3ac00iB 3 MOTISIAY HOP-
MAaTHBHOCTI B)KUBAaHHS B TEKCTI.

5. CuHTaKCW4YHI 3acO0M: CTWIICTHYHI (QYHKIIT TPOCTHX 1 CKJIaI-
HUX peueHs y TekcTi (Kosnoscrka, 2013, c. 173).

Teéopui — CTBOpPEHHS TEKCTIB Pi3HUX >KaHPIB 1 CTUJIIB — aKTHBI-
3YIOTb y CTYACHTIB KPEAaTHBHHUII MOTCHLIall, PO3BHBAIOTh IHYYKICTH
MUCIICHHS Ta (bopMyIOTL IH/IMBIyaTbHUIN CTHIIB. Hanpukman:

1. Hanminits eceii- TIPOJIOBKEHHS JI0 YPUBKY roe3ii (moe3sis i mpo-
32 MalOTh YTBOPUTH €IMHUI KOHTEHT).

Tinpku He MUK MEHI TIPO BiliHY,

Poskaxu, un € Oiist TeOe can,

Uu TaMm noB3ar0Th PaBIUKHU 110 B’ IOHY?

Uy TH dy€ell KOHUKIB 1 IIUKaJ?

I six 01 KITMYYTh CBOIX KOTIB

B Tux manekux-malieKux BiJl Hac Kpasx?

Te, yoro HaiOinbIIE OU S XOTIB,

11106 He Oyi0 CMYTKY B TBOIX psAIKax.

Uu npiTe TaM BUIIHSA Ta a0puKoc?

I six1o moapyroTh T0O1 OyKeT,

Po3kaxu, sik 100pe HaM TYT >KHJIOCH.

He po3ka3syii, sik Oiria Tv Bij paker.

[epmr HiXk MOBEPHYTHCSA 3 UYKUHHU,

3amnpocu B YKpaiHy /10 HaC rOCTEH,

Mu noka)xeMo KOXKHOMY 10 BiifHi,

SIk MU BIOA4YHI 3a CIIOKIH CBOIX IITEH.
Ilasno Buwebaba

2. [Meperumiite croxet «JlicoBoi micHi» Jleci YkpaiHku B TphOX
IHIIMX JKaHpaX, Hampukiaa ypoan-¢eHTesi, KiHOUMA pomaH, Kibep-
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NaHK, 31 30epeXEeHHSIM TOJIOBHUX MEPCOHAXIB Ta cyTi. OOCIr 0HOTO
TeKCTy npubiansHo 15 pedens (Litosvita, 2017, c. 44).

3. Hanmuite Teker Buctyny «ClloBO SIK KOMYHIKAaTHBHA OJIMHH-
1wsp», obpasiyn enirpaom Buciis I1. Boponbka «CioBo — KiiTHHA
MHUCII, apTepis cwin AyxXy. TiIbKu BOHO €IHA€ pi3HI JIOJACHKI Oepe-
ri». OpopMTe TEKCT, BAKOPUCTOBYIOUH 3aCO0H: a) HAYKOBOT'O CTHIIIO;
0) XynoxHboro cTito (YKpaiHchKa ClIoBecHICTh, 2011, c. 49).

4. Hammumite ictopiro Ha 600 citiB Bixg nepuoi 0CcO0OH, BUKOPHUCTO-
BYIOUM 3afMCHHUKH s, Meni abo mo€ juiie JBidi. CTBOplTL obpa3
OIOBIfaYa, KM 3ALIKABICHUH Yy MOAIL, PO SIKy PO3MOBiJA€, 3HAYHO
OispIIe, HIXK Y CBOIX €MOLisAX, BPAKECHHAX, CYIPKEHHIX CTOCOBHO Hel
(Takwuii omoBijiay OibIle MOA00AETHCS YATAYaM, BOHU HOMY IIBUIIIIEC
BipsTh) (Litosvita, 2017, ¢.120).

5. YKnamiTe TEKCT 1H(1)opMaumH01 KapTKH TOBapy, 100 y cro-
KHBada Oyia BCsi HEOOXiHa 1HGOPMaLis, Ky BiH 04IKy€ OTpUMATH
i yac YXBaJICHHSI PILICHHS PO KYIIBJIKO TOBApy YM NOCIYrH (BH-
KOPHCTOBYHTE MapKOBaHI CIIUCKU Ta IiA3ar0JIOBKU; KUIbKICTb 3Ha-
kiB 0e3 mpomyckiB — 500-800; morpumyiitech iHGOPMAIIHHOTO
CTWIIO (KapTKa TOBapy MOBUHHA MICTUTH MaKCUMYM KOPHUCHOI iH-
dbopwmarrii).

6. YKIaniTh JONMUC JI0 IHCTarpaMmy JUisi OXOYHMX YJOCKOHAIUTH
YKpaiHChKy (mo 1000 3nakiB). Bumoru: npaktiisa CHp}IMOBaHiCTB (y
AOCTYNHii (opMi); JTAKOHIYHICTh; a1aNTOBAHICTh 10 LIMBOBOI ay/u-
TOpIi; eKCIPECHBHICTh; 3aKIMYHICTD; BIAMOBIAHICTS TEKCTY Ta HOro
Bi3yaJIbHOI YaCTUHH.

7. OGepiTh Bipii Bamoro yno6eHOro aBTopa 4 aBTOpPKHU U «Iie-
PeKIAiTh» HOro 3 YKPAIHCHKOI Ha «IHILY YKPaiHChKy»: 3aMiHSITe
KOXKHE CJIOBO YW (ppa3y CHHOHIMaMHU a00 BUKOPUCTOBYWTE >KaproHH,
Tepminm, gianektu3mu oo (Litosvita, 2017, c. 142).

8. YKIaAiTh TEKCT y XyI0KHBOMY CTHIII MIPO MPEAMET Yd TOZII0,
JUBJISTYMCH Ha HHOTO/ HEl PI3HUM «ITUCHhbMEHHHIIBKIM OKOM» (00epiTh
2-3 Tunu 71 podoTH):

e Heo30poene — crniocrepirae i aHami3ye KOKHY JeTallb;

e Oko mam’saTi — HaJa€ OCOOJMBOIO 3HAYCHHS ACTalIIM, SKi 3a-
maM’ ITaJINCS;

e «Tpere» — He 3alMKIIOETHCS HA MMOBEPXOBOMY, KOIAE TIIMOIIE,
IIyKa€e MPUXOBaHi CEHCH;

e Beenpuiimarode — 0aunTh CBIT 00’ €KTUBHO, 0€3 yIepeKeHb Yu
CEHTHMMCHTIB;

¢ KoB3aro4e — CXOILIIOE CYTHICTb 300paKeHHs B PyCi Aii;

o Jlusrae — rpae Ta eKCIEPUMEHTYE 3 OIS aMU Ha CBIT;

e MpiitnuBe — 3MiHto€ peanbHicTh (Litosvita, 2017, c. 15 8).
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BukoHaHHS 3a3HaYCHUX BHILE 3aBJJaHb HABYA€ CTYJICHTIB CTBOPIO-
BATH BIIACHI TEKCTH, @ OTXKE, Crpusie (QOPMYyBaHHIO TEKCTOTBOPOI
KOMITETEHTHOCTI — KOMILICKCY YMiHb yCBITOMJTIOBATH TEMy BHCIIOB-
JIOBaHHA W OyayBaTH WOTO BiJNOBITHO J0 OKPECIICHOI TEMH; BH3HA-
YaTl OCHOBHY AYMKY MalOyTHHOTO TEKCTYy Ta OyayBaTu BIIaCHE BH-
CJIOBJIFOBAHHSl 3 YpaxyBaHHsIM IEBHOTO 3aAyMy W KOMYHIKaTHBHOL
CTparterii; cBiToMO qoOMpaTH HEOOXiaHI MOBHI 3ac00M (Ha JIEKCUYHO-
MY, MOP(OIOriYHOMY, CHHTaKCHYHOMY piBHHX) Uit opopMIIeHHS BU-
CIIOBJIFOBaHHs BIANOBIAHO 10 CHTyalli CIIUIKYBAaHHS, 3HAXOAMTH W
BUIPABIIATH HEIOTIKH Ta MOMHIKH B 3MICTi, MOOYZ0BI i MOBHOMY
o(opMIIeHH] BIaCHUX BUCIIOBIIIOBAaHb; OI[IHIOBATH YKJIaICHUH TEKCT i3
norysiy oro 3micty, Gopmu, 3aaymy i MmoBHOro odopmiieHHs (bon-
nmapeHko, 2012, c. 12—-14).

Bapro 3a3HauuTH, 110 BIOCKOHAJICHHIO HABUYOK CIIIJIKYBaHHS,
HIBUJIKOTO pearyBaHHs Ha CIOBECHY 1H(pOpMaLil0 CIpHsIe€ HAMCAHHS
TBOpiB-acoIliamiii. YBaxxaeMo, 10 BOHH PO3BUBAIOTH MOBJICHHS, J1a-
I0Th 3MOTY aKTHBI3yBaTH IiJICBIIOMUN CJIOBHUKOBUI 3armac i TUM ca-
MUM 30araTUTH JIEKCUKY MOBIII. TepMiHOJIOTIYHI CIIOBHUKH BHU3HA-
4aloTh, IO acCOILiallis — BiJ JaT. Associatio — 3’€QHAHHS, 3B 30K
ySIBJICHb, KOJM OJHE 3 HHUX Y CBIJIOMOCTI BUKJIMKA€E HU3KY IHIIUX;
MOB’A3aHHS MK COOOI0 IBOX 4M OLIbIlIE€ €IEMEHTIB NCUXIYHOI aKTHB-
HOCTI (Bpa)XeHb, TyMOK, IMOYYTTIB, ySIBICHb), BHACIIIOK YOTO TOSBA
OJTHOTO 3 HUX CHPUYMHSE TMOSIBY PELITH; TaKe 3K MOEJIHAHHS IMOJpa3-
HUKa W peakiii y BUIaJKy HaB4YaHHs. Bimomo, 10 MOHATTS «acorria-
Lis» € 00’€KTOM BUBYCHHs 0araTbOX HayK: ICHXOINOTii, ¢izionorii,
¢isocodii, MHIBICTUKH, @ TAKOXK ICHXOJHIBICTUKH Ta [CHXOMNOCTH-
KM, SIKI BUHUKJIA Ha nepeTHHl MICUXOJIOTI{ 3 JIHIBICTUKOIO Ta MOETHU-
koro. KoxkHa 3 1ux raiy3eit oOupae cBiif aCHIEKT OMUCY I[bOTO HOHSTTS
it hopmye cBiii npenmeT BuBueHHs. CIIOBO acoyiayis, K 3a3HA4aIOTh
HAyKOBIIi, — II¢ BJIACHE CIIOBECHA PEaKIlisl, ika BUHWKAE Y BiAMOBIIb
Ha CJIOBO-CTUMYJI, UM 1€ 3B’ 30K, KU ICHYE MK CTUMYJIOM 1 peaKiii-
€r0. Ha mpakTHYHMX 3aHATTSIX 3 YKPaiHO3HABCTBA HAWYCHINTHIIINM
BUSIBUBCS acOIIAIliiHUI €TI0l — HEBEIUKUH 32 00CATOM, TIEPEBAKHO
0€3CI0KETHUI TBIp HACTPOEBOTO XapaKTEPy, A€ PECIOHIECHT MA€ CTH-
MYJIM PI3HOTO PiBHS (CIIOBECHHM, 30pOBUH, CIYXOBHIA). 3ayBakKuMo,
3aBJaHHS MOXHa MPOMNOHYBAaTH OJHINM 0co0i uu rpymi ocid (JlicHsK,
2016, c. 12-14).

Hanpuxnan:

1. Hanumite acomiauiiiHuii eTioa, e O CIOBOM-CTUMYJOM Oyna
JIEKCeMa mpaeeHb.

2. HanumiiTe acouiamiiHuil €Tro/, JUIst SIKOTO CTUMYJIOM € KapTHHA
Map’sina JlyniBa «Crapwuii q1Bip».
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3. Hanumite acouiauiiHui eTiof, AJs SIKOTO CTUMYJIOM € MY3H4-
HUi TBip MupocnaBa CKOpHKa «Menoaisi».

4. Hanwmite acouialliiHuA €TI0, JIs SKOrO CTUMYJIOM € BipII
Ceprm Kanana «JlekoMy Kpaille BAAIOTHCS MPHUTOJIOCHI, IEKOMY To-
JOCHI».

Po6oTa 3 TeKCTOM MIiCTUTh 3HAYHI MOKIUBOCTI JIsl BUKOPUCTAHHS
IHIIMX THCTPYMEHTIB, TAKUX SIK iTpH, TPEHIHTH, KEHCH, IIPOEKTH TOIIIO,
sIKi, Ha JyMKy 0araTbOX OCMTIIHHKIB, € eeKTHBHUMU Iyt hopMmy-
BaHHs KOMYHIKQTHBHOI KOMIICTCHTHOCTI CTyz[eHTlB 00 1alTh 3MOTY
BIJTBOPUTH COLUANbHI JKUTTEBI CHUTyalil, aKTHBI3YHOTb CY0’€KT-
Cy0’€KTHY B3a€MOJIIIO i MPOIYKTUBHE CIUIKYBaHHS, MOTUBYIOTH CTY-
JIEHTIB J10 y4acTi B mianorax (JlonuHceka, 2001, ¢. 73).

Xo4ueMo 3yNMUHUTHUCS 1IIe HAa OJHOMY BHJI HaBYAJIBHOI MisIIBHOCTI
CTYJICHTIB — TBOpUYil BIIpPaBi, BAKOHAHHS SKOI mepeadadae CTBOPEH-
HSl HOBOT'O crocoOy Jiii abo opuriHajbHe BUKOPUCTAHHS BKE HasBHO-
ro. Taki BIpaBu CIIOHYKAIOTh CTyJI€HTa T€HEPYBATH 171€1, acOIiaTUBHO
MUCJTUTH, BUKJIMKAIOTh I[IKABICTh /10 CKJIAJHUX 3aB/IaHb, SIKi B MaiiOy-
THHOMY MOXYTb CTaTH JPKEPEJIOM HOBOTO JOCBITY. 3aJI€KHO BiJl METH
W 3aBlIaHb 3aHATTS TakKi BIIPaBH MOXXHAa BUKOPHUCTOBYBAaTH Ha Oy/b-
SIKOMY €Talli OTpaIfoBaHHs HABYAJIHLHOT'O MaTepiay.

Tak, omanoByroun Temu «Ha3Ba siIk CHMBOJI Ta OCHOBHHH HOCIH
iH(popMarii B pexiramHOMy Oi3Heci» Ta «[IpuHImmu BHOOpY pekiiam-
HOi Ha3BW», «CJI0OBECHI, HECIOBECHI Ta KOMOIHOBAaHI 3ac00U B peKJa-
MHI{ Ha3Bi» (HaBYambHA nuciuILTiHa «KomipaiTHHTY), CTYIEHTH BH-
KOHYIOTH TaKi BIIPaBU:

1. CTBOpITH psif CNiB, Y SKOMY KiHEllb MEPIIOro CJIoBa CIYTye MO-
YaTKOM JUIS HACTYITHOTO, HAmp.: nepebdic — bipmineem — I emineseii
— egelinep — nepuckon — xonipatimep — mepumopisn (Litosvita,
2017, c. 140).

2. Yxnanite abeTKy YHIBEPCUTETY, aCOLIIOIOYH Ty YU TY JITEPY 3
JFOIMHOIO, TIPEIMETOM, CUTYAIIE0 TOLIO.

Hanpuxnan;

A — aBTEHTHYHICTh KOXHOTO; B — GoHYycH 1o cecii; B — BuntH
suilKy; I' — romonitu na napax; I — rearotitu Haue Hapixenuit; JI —
JoMartte 3aBaanfsg; E — ecrernunicTe BromieHux odeit; € — exuana
nocmimka; 2K — sKinouya pozmosa; 3 — 3ani3Hi Hepsu; M — Burparu 3a
Oynp-sky 1iny; I — icrepuunicte Hatypw; | — BubKmKaTn BuacHo; U
— WMOBIpHICTh cKinamanHs auciumiiag, K — kputnani Toukw; JI —
aixtapi ynssku; M — maremarvka BHoui; H — Hacuueni Buxigni; O
— ommryBaHHs ctyaeHTiB; I1 — nporymsiaka mapkoM; P — pankoBi cy-
tinku; C — cMavna kaBa; T — TpuBOXKHICTE mepen moxyiiem; I — ine-
HTUGiKaiiai kom; ® — (ickanpHa mosiTHKa; X — XpOHIYHE HENo-
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cunanns; I — mokanHs rogudHuka; Y — wgurannsa nekiii; I —
«uIoKaHHs» ofHorpynHukis; I — mocun cnonisatocs; b — Heiimo-
BipHicTh JiHiB; KO — yr0608 10 npysis; I — ﬂCKpaBICTB KATTA (31 CTY-
JICHTCBKOI pO0OTH, (aKyIbTET MIDKHAPOIHOI EKOHOMIKH 1 MEHEIK-
MEHTY).

3. [lonuBiThCs Ha KiMHATY, y kil Bu 3apa3 nepeOyBaere. 3a sikuit
npeaMer 3adenuBcs Bam mormsn? Hampuknan, 3a mIokonanaky, sika
JISKUTH Ha CTOJI. A Temep BI3bMITh apKylll Hamnepy 3 py4Koro 1 3amu-
IITh 5 MPUKMETHHUKIB, SIKi HAHOLIbIIEe MACYIOTh IO IBOTO TPEIMETA.
Hanpuknan, cipxuii woxonao, cmaunuii uwioxonaod, 6enveiticoKutl uo-
KONAO, HAMYPAIbHUL WIOKONAO, 6A208UL UWIOKOIAO, GIMYUHAHUL,
yaobaeHutl, Oinull, MOIOYHUU, 2apA4Ull, NIUMKOSUU WOK0Iad 1 6araTo
iHmmMX BapiadTiB. [licis OO HAMUMIITH e S5 MPUKMETHHKIB, SKi a0-
COJIIOTHO WOMY He macyioTb. Hampuknan, cxuanuil wioxonao, nioule-
BULL WOKOAAO, PIMHULL UWLOKONAO, CMAMICEHUL ULOKOAAO.

4. Ilpunymaiite «CBOIO JIETEHIy» BUHUKHEHHS MICTa, ceja, PiuKH,
SIKI MalOTh OPUTIHANIbHI Ha3BU, Hanpukian /1 smuxamku, bina Llepk-
6a, Bonouucvk Tomo.

5. CrBOpITB CBOEPINHY «XMApUHKY» 3 15-20 iMEeHHUKIB, IPUKME-
THUKIB 4y Jiecii. O6’eHaiiTe cosa B KOMOIHALL, SIKI 31AI0THCS He-
3BUYHUMU 1 SICKPABHMH, TOOTO CTBOPIOIOTH MeTadopuuHUN €(eKT,
HANpHKIAJ] «CTiHA CXJIMIYBAaHHS», «OTOJIEHE Ceple» UM «apKyIll ya-
cy» tomo (Litosvita, 2017, c. 188).

BuByaroun KOMIPaHTHHT, CTYACHTH BUKOHYIOTh TaKi BIPaBH:

1. VrBOpith napu ciis, y sKUX Apyre CIOBO Oyjae Maru 3BYKOBY
acoLlaLiio 3 NePLIKM. Cnpo6y1/1Te BUKOPHCTATH JliTepaLilo, aCOHAHC
a00 HamiBpuMy (Ipyre CIOBO 32 3MiCTOM MOXE OYTH 30BCIM JTaJICKUM
BiJI OCHOBHOT'0), HAMP.: JHCO8MUll — 0082Ull; JHco8Mull — 3008Manui;
arcoemuii — drcoemox 1 1.11. (Litosvita, 2017, c. 168).

2. «Jlamanns mwabnoHy».

3aMiHITh APYTYy YaCTUHY MPUCIIB’ S UM NMPHUKA3KH, HATP.. bosmucs
6oska — y nic He xooumu, Xmo pano ecmae, momy boe dae; Ha zo-
OuHy cni3Huecsi — 3a pik ne Ododcenews;, Cnogo He copobeywv, guie-
mums — He 6niliMacus, HECTAHAAPTHUM BapiaHTOM, Hanp.: boamucs
606Ka — i3 3auyamu opyscumu; Xmo pano ecmae, moi Oinvuie 8cix
npayioe; Ha eoouny cniznuecs, ane ecix sougysas; Cnogo ne 2opo-
beyw, a npocmo cnoso (Crenypa, 2018, c. 126).

3. «HecmoniBankay.

[TepenaiiTe ocCHOBHUI 3MiCT OTIOBiIaHHS 32 JOTIOMOTOI0 6 KITHOYO-
BUX CIIiB, & TIOTIM CTBOPITh HOBY 1CTOPIIO, JTOAABIIN CHOME CIIOBO, SIKE
HE MOB’si3aHe 13 crokeToM. Hampukiias, icTopito HanmMCaHHS KapTUHH
Jleonapno na Binui «Mona Jliza» MOXHa mepekaszaTu 3a IOTIOMOTOI0
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TaKUX CIIIB: MOCMIWKA, MAEMHUYSA, XYOOUCHA Oemaib, CUMBOI, KOO,
konip. Jlonaiite HOBe CIIOBO, Hampukiag ¢omowon. OpraHiyHo BMHU-
IITh 1Ie CJIOBO B HAsSBHUH CIOKET a00 MEPEIUIITh 3MIiCT BiJIOMOI ic-
TOPii, BUTAJIABIIIN B Hili HOBI 0OCTaBUHMU.

4. IlpuaymaiiTe MaKCUMaJIbHY KUIBKICTh CTIOCOOIB BUKOPHUCTAH-
HS TaKUX TPEAMETIB, K CI08HUK 13 2peybKoi MOBU, X8icm 6i0 oce-
neoys, oepes’ani naauuyku 0as cywi, 3aeapruk, eciika (Kosmik,
2022, c. 53).

5. Buranmaiite He3BMYaliHy ICTOpIIO 3a 3alpPOIIOHOBAHOIO TaOJIH-
LEIO0.

JlitioBi ocobu Buau gisiibHOCTI PesynbraTn mii

Ilec T"aBkae Bigrause 3momiis,
MOBIIOMJISIE TIPO UY)KHUX

CryneHt Haguaetbes Jummom
Kpit Pue Hipka
[TpubupanbHuLs Mue Yucrora

6. YTBOPITb OKCIOMOPOHHU 31 CIIOBAMH HANIIYHUK, 8IX01d, HOPO3Y-
MIHHS 3a TAKUM IUIAHOM:

e KopoTko oxapaktepusyiTe 3a3Hau€He CIOBO.

e Busnaute #oro icTOTHI O3HaKM (10 HHUX MOXYTb BXOJHUTH
(dyHKIIIT 00’€KTa Ta MPUHITUIT HOTO J1i1), 3aMUIIITh iX Y CTOBITYHK.

e JloOepiTh 10 iICTOTHUX O3HAK aHTOHIMH.

e JloOepiTh aHTOHIMH, SKi YTBOPIOIOTH MapaJOKCabHy KOHC-
TPYKILiIO 13 3a3HAYCHHUM CIIOBOM.

e 3 OTPUMaAHOTO CIUCKY MPOTHJICKHUX 33 3MICTOM Map BUOEPITh
Ti, SKi YTBOPIOIOTH BJaJie MapaJoKcalbHe BU3HAYCHHS OOpaHOIo IT0-
uatTs (Kosmik, 2022, c. 69—71).

Busuatoun temy «CrnoBecHa gopma npe3eHTauii» (HaByaibHa JH-
crurutina «MUCTEITBO TIPE3eHTAIlii» ), BAKOHYEMO TaKi BIIPABH:

1. Hoxymaiite, sike SIBHLIE IPUPOIU HAHOLIBIIOK MIPOIO Binoﬁpamae
Bamy IHHPIBI,I[yaJ'IBHICTB VYxnanite caMonpe3eHTau1}o y ¢opmi icropii
TaK, 100 epeaTi CBoi 0COOIMBOCTI XapaKTepy i OBEAIHKM.

2. Yxnazite npomoBy 3a texHonoriero Elevator Speech (xoporka
PO3IOBI/b PO KOHLETILIIO MPOAYKTY, IPOEKTY abo cepaicy). Tepmin
BiZjoOpakae OOMEXEHICTh 32 4YacOM — TPUBAIICTh Mpe3eHTalii mo-
BUHHA OyTH Takolo, 1100 BOHAa Morya OyTH MOBHICTIO MpeACTaBIeHA
3a yac Moi3aku B JiTi, TOOTO OIM3BKO TPUIIATH CeKyHI, abo 100—
150 cniB. OGepiTh 00’ €KT (MPOEKT, TEXHOJOTII0), chopmymtoiiTe Me-
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Ty, JaliTe BIAMOBIIbY IPOMOBI Ha KJIFOUOBI MUTAHHS, BUTPUMaTE pe-
[JIAMEHT, IPOBEAITh peneTHIliio. BUCTYMITh 13 MPOMOBOIO, YITKO J0-
Tpumyrodnch perinamenTy — 30 cekynn (Cepena, 2016, c. 20).

3. «banakanuHa.

O3ByuTe ciaiau npe3eHTarii (CTyACHTH BUTaayIOTh MiHiiCTOPIl 10
ClaliB, AKi 0adaTh yIepiie; Iyl CIaiIiB MOXKHA Ai0paTH 300pakeH-
Hs, SIKI MK cO0010 HE ITOB’sA3aHi, HAIPUKJIAJ Ha IEPIIOMY ciaiimi Ki-
HOTeaTp, a Ha JJPYroMy BECHA, & Ha TPEThOMY Hapaja CIiBpOOITHHKIB
0aHKy TOIIO).

4. «CTBOpEHHS BiJI€0iCTOPII».

CTBOpITh BiJICOICTOPIIO (CTYICHTH CaMOCTIHHO BHOHUPAIOTh TEMH),
YPaxoBYIOYH 3a3HAYCHI PEKOMEH/IAITIT;

e VYKIamiTh CueHapiit icTopii.

PosmopiniTs #ioro Ha YacTUHU (CLICHH).
JI71s1 KOXKHOT CIIEHN CXEeMaTUYHO HamastonTe (hiHaIbHUN Kap.
Hobepith (hoTo, imrocTpallii ado Bifieo A1 KOKHOTO Kaapy.
Po3MicTUTh TIOCITITOBHO YKIIAJIEHUH TEKCT.
HanamryiiTe 3MiHy KaJpiB Ta iXHI TAMYACOBI POMIKKH.
O3By4Te BiJICOICTOPIIO.
Ho0epiTh HOHOBY MY3HKY.

. «IHO3emenp».

VsBiTh cebe B poJIi iHO3eMIIs, SKU He Ty)Ke T00pe BOJIOJIi€ yKpaiH-
CHKOIO MOBOIO i TOMY HE B 3MO031 3pO3yMITH aJIETOPUYHUIN 3MICT BU-
CIIOBIIOBaHb. YCi CIIOBA BiH pO3yMi€ OyKBaJIbHO: HATPUKIIA, TIO1yB-
1 He giwall Hocd, ysiBJIsi€ o0l miABileHy 3a HIC IIOAUHY # Aymae,
110 L€ CePEAHBOBIYHUIN CIOCIO CTPATH (BIPaBY BUKOHYIOTH Yy m;[rpy-
nax 1mo 3—4 CTyAeHTH, KOXKHA MiArpyrna Buoupae codi mo tpu ¢ppasu i
BUTAJIy€ sIKOMOTa OijbIlle MOKIIMBUX BapiaHTIB iXHOTO OYKBaJILHOTO
TPaKTyBaHHs). 3amporoHyWTe sSKOMOTa Oijblllie BapiaHTiB TOTO, IO
BiH MOXe€E MOJyMaTH, MOYYBIIU Taki (ppazu: xomap Hoca He NiOmMo-
UMb, NPOUUOE 8020Hb, 800Y I MIOHI mpyouU, He niomaxjceur — He No-
ioew, y cimMox HAHbOK oums Oe3 oKa, AUYs KYPKY He 84ambv, VIUMKY
CHi2y He sunpocuu, 6yOUHOK OY8 NOBHOI Yauiero, Ha 3100I€6i Ul wan-
ka opump. [lopiniteest, Gyapb nacka, NIPUKIafaMK CUTYaLliH i3 BalIOro
JKUTTSI, KOJIM BIIMOBA BiJl 3a3JJIeT1/b BIIOMOIO PO3YMIHHs Oy 1b-SIKO
curyamii Jomomoriia modauuTH i B HOBOMY pakKypci, BHPIIIUTH
noB’s3aHi 3 Hero npobiemu (Kownisipka, 2019, c. 76).

[TpoBoasiun TpeHiHT «PUTOPUYHI CEKpeTH BIANOl MPOMOBM» (Tpe-
HiHT-Kypc «[IpakTuyHa puUTOpHKA), TPOMOHYEMO CTyAEHTaM Taki
BIIPABH:

1. Tlepedpa3syiite pedeHHs I KOXHOI 3 HABEJIEHUX OOCTaBUH:
a) MPOroBOpEeHE B ceOe B roJIOBI; 0) CKa3aHe MOMIEIKY Ha OaraToioI-

Lhnhe e e 06 0 0 O
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HOMY 310paHHi; B) OroJioleHo Beaukii rpymi mozeit (Litosvita, 2017,
c. 168).

2. OGepitb Temy uIs ny6n1qH01 npoMoBH Ha 1 XBHIHHY. 3MOzC-
moite 3 pisHi ayauropii (Ckuag, KinbKicTh, mpodeciiiHa npuHa-
JICKHICTh, OJTHOPITHICTD, CTYITiHb 3aH1KaBJ'IeHOCT1) Ipunymaiite 3 pi-
3HI Ha3BM BUCTYIY. 3MiHITh TEKCT IPOMOBH 3aJIS)KHO BiJI ayIUTOPIi.

3. «JIronuHA-OpKECTPY.

[TpounTaiiTe mogaHuil TEKCT Y Pi3HUX 00pa3ax, SK: «ECTOHEIh) —
TIOBUIBHO, MTPOTATYIOYH TOJIOCHI; KKOMEHTATOP» — YHTANUTE SIKOMOTa
IIBHJIIC, «3aHyla» — YHTAlWTe HYJHHUM O0€30apBHHUM IOJIOCOM;
«KOH(EPaHChE» — YUTANTE TEKCT KOPOTKUMH (Ppa3amMu, 3aBEpIIYIO-
YK KOXHY 3 IKUX MaKCUMAJIbHO T'y4YHO.

4. «ITaaTOMIMAY.

Bapianr 1. [IpouwnTaiite Bipir ado MiCHIO, CYMPOBOIKYIOUN KOXKHE
CJIOBO JKE€CTOM.

Bapianr 2. ITigroryiite MoHOJOT Ha 1 XBUIWHY ¥ 10 KOKHOIO pe-
YEHHS MPUTyMaulTe KecT.

5. Bumoste dpasu « I mo, cnpaBai ?», «Jloope!, «HynoBuit qeHb»
3 Pi3HOIO 1HTOHAIII€0, TYYHICTIO, IIBUAKICTIO, aKIIEHTOM TOIIIO.

Bapianr 1. IIpoaoBxiTh MiHIICTOPiO 3a 3alpPOINOHOBAHHMM I10YAT-
KOM, HaIIPUKJIA/I;

o MeHi no-cnpasicHboMy XOuemscsi. . .

oV matibymuvomy s mpiio..

o Axbu s mie (Moena) obpamu cynepcuiy — mo...

BapianT 2. VYknaniTe MIHITEKCT 3a 3alpOINOHOBAHUM IMOYATKOM,
BUKOPUCTOBYIOUYH €JIEMEHTH MOBHOI TpH. [IporoHyeMo BapiaHT CTy-
JEHTCHKOT pOOOTH:

He uexanu? Mu tex! OniB’e nume no 29.99 y Bcix cynepmapke-
Tax «Ciabmoy.

Ilocyo 6’embca na wacms, a odnmuyust — 3a auo. Kiyd camoo6o-
poru «Turtany. Ymiit 3axuctutu cebe!

1I]o6 6onu 300xau! Hi, My HEe TIpo CYCiJiB, 1O BIAIITYBAJIH BEip-
Ky Halepelo/IHi eKk3aMeHy, — MU po TtapraniB! Cripei BiJ Taprasib
«banny rets!» Ilounu 3MiHu 31 CBOET KiIMHATH !

6. «TexHika (haHTaCTUYHUX TIOTE3».

JloOepiTh migMeT 1 MPHUCYAOK Ta BHrajalTe iCTOPIF0 HA KIITAJIT
«IIlo Oymo 0, IKOH...?», BAKOPUCTOBYIOUH 3aIIPOIIOHOBAHY Iapy CIIB.
Hanpuknan, nigMer — koucnexm, TpUCYIOK — 2ogopumu. OTKe,
OTPUMAEMO TiNOTE3y, 3a SAKOK MOTPIOHO OymyBaTH icTopiro — «llo
0yJ10 0, IKOM KOHCIIEKT MII' TOBOPUTH 7).

7. llpuaymaiite mo 10 KITIOYOBUX CIIiB JI0 TAKUX CUTYAIlil:

® CTYACHTKA 3aIi3HIOETHCS Ha KypCH BOIIHHS;
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e J1ipT 3aBHC 1 HE PyXaAETHCS;

® Yy METPO BUMKHYIIH CBITIIO.

8. VsBiTH CHTyallito, IO y BaC i BALIOrO OJAHOIPYIHHUKA (OJHOIPY-
IHML{I) Pi3HI MOIJIS/M HA NOCIYTOBYBAHHS! Cy4aCHUMH T'a/OKCTaMy I
4ac HaBYAIBHUX 3aHATH. YKIAAITh Jajor I MpoaHalisyire BepoabHi
Ta HeBepOasbHI 3ac00M KOMYHIKAII1 OJJTHE OJHOTO.

Taki BIpaBu CIPUSIOTH PO3BUTKY B CTYICHTIB TUIACTUYHOCTI MOBH,
CTBOPCHHIO HOBHX 00pas3iB, 3HAYCHB 1 CIIIB, @ TAKOX (POPMYBAHHIO BMiHb
HE TUIbKH YKJIaJaTH KPeaTHBHI TEKCTH, 8 i KepyBaTH JMXaHHSM, TOJIO-
COM, JHKII€IO, IHTOHALIEIO, )KECTAMH i MIMIKOKO; BHCTYIIATH Nepe] ay-
JIMTOPI€I0, BUKOPUCTOBYBATH €JIEMEHTH 11 3alliKaBJICHHS; BUTOJIOIIYBaTH
pOMOBH YacTuHaMu Ta noBHicTio (I'omy6, 2011, c. 3).

Ipa K iHCTPYMeHT
KOMYHIKAaTUBHOIO CaMOpPO3BUTKY CTyAeHTa

Hactynuuii 3aci6 akTuBizanii HaBYaJbHOT AiSNIBHOCTI — Trpa.
Tak, HUHI ITPU IIMPOKO 3aCTOCOBYIOTH y HaBYAILHOMY IIPOIIECi,
ajKe Ipa € yHIKalbHUM MexaHi3M0M aKyMyJsuii Ta nepenaBaHHs
COLIaJbHOIO IOCBIAY, MOB’S3aHOTO 3 NIEBHUMH IPaBHIaMH U HOp-
MaMH [OBEIIHKU B Pi3HUX CHTyallisX. BoHa MOTHBYE CTy/CHTIB Ha
HaBYaHHS, aKTHBI3y€ iXHE CAMOHABYAHHS, PO3BUBAE 1HIUBITyaIbHE
MUCJICHHSI, YMIHHS aHaI3yBaTH W MPOTHO3yBaTH, a TAKOXK € 3aCO-
O0oM KOoMyHiKallii Ta camopeaiizaiii ocooucTocTi. ¥ CTYAEHTIB Mif
qac nianory (opMyrOTECsI BMIHHS YiTKO BU3HAYATH LIl Ta 3aBJaH-
HSl BJIACHOI AISUIBHOCTI, CTBOPIOBATH CHPUSTINBHUI IICHXOJIONTIHAN
MIKpOKJIIMaT, OBOJIOAIBATH HABMYKAMH KCPIBHULTBA Ta CJIEMCHTA-
MU TEXHOJIOTIi yInpaBiHHS.

YcraHoBieHO, 110, Oepydyu y4acTh y T'pi, CTYACHT 3aCBOIOE OLIbIIIe
iH(popmaii (,[[Jlﬂ nopiBHsHHS: 20% MaTepiaJIy CTYICHT MOXE BIATBOPH-
TH micas Jekuii, 90% — miciist AinoBoi rpu). To6To B ymMoBax rpu plBeHL
3ar1aM’sITOBYBaHHsI 1M BiTBOPEHHs HA0AraTo BUIMMA, HDK y HABYAIIbHIA
JisuTbHOCTI. J{i1oBa Tpa 3 MCHXOJIOro-MIeJaroriqyHol TOUKU 30pYy /A€ 3MO-
Ty CTYJEHTY 3aHyPHTHCA B CIICIIabHO CTBOPEHY BUPOOHHTY 200 pears-
Hy aTMoc(epy CIUIKYBaHHs, PO3KPUTH BIACHHH KOMyHIKATHBHUH I1OTe-
HIliaN, «00irpaTi» PI3HOMAHITHI PO, MOYMHAIOYM BiX KEPIBHHKA Ta
3aKIHYYIOYM BHUKOHABLEM, 3[IHCHHUTH Pe(ICKCHBHUI aHalli3 BIIACHOL
KOMYHIKaTUBHOT IIISI.HBHOCTI Tomo (byrerko, 2009, c. 6-9).

BroxpeMiTioroTh 11’ SITh TOJIOBHUX BUMOT [UISl YCTIIITHOTO HABYAHHS
y pPEKHMi IHTEPaKTHUBHOI (irpoBOi) TEXHOJIOTIi:

1. TTo3uTUBHUIT B3a€MO3B’SI30K — YJIEHU T'PYNH MMOBUHHI PO3yMi-
TH, IO CITiJIbHA HaBYAJIbHA JiSUTBHICTH J1a€ KOPUCTH KOKHOMY.
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2. HeomocepeakoBaHa B3a€EMO/Iisl — YJICHH TPYIU MarOTh mepely-
BaTH y TICHOMY KOHTaKTi OJIUH 3 OJTHUM.

3. InauBigyanbHA BiANOBINAIBHICTH — KOXKEH CTYJIEHT MAa€ OBO-
JIO/IiBaTH 3alpOIIOHOBAaHUM MaTepiaioM 1 OyTH BiJMOBiJaTBHUM 3a
JIOTIOMOTY 1HIIIAM, ajie OiIbI 34i0HI CTy/IEHTH HE TIOBHHHI BUKOHYBa-
TH poOOTY 32 KOTOCh.

4. Po3BUTOK HaBHYOK CHUIBHOT POOOTH — CTYACHTH IOBUHHI 3a-
CBOITH HaBHYKH MDKOCOOHMCTICHHX CTOCYHKIB, sIKI HCOOXIJHI JUIs yc-
MINIHOi POGOTH, HANPUKIIA PO3IOALL, LTAHYBAHHS 3aB/IaHb.

5. Ouinka p060T1/1 — HiJ{ 9ac TPYNOBOI POOOTH HEOOXINHO BUALIS-
TH CIIEIIaJIbHUI Yac JJIs TOTO, 100 TpyIia 3MOTIJIa OLIHUTH, HACKITIBKI
ycmimHo BoHa npairioe (Boakosa, 2018, c. 15).

Ipu BHBYCHHI TeMH «YKpATHChKE CIIOBO B 32€00aX MacoBOi KOMy-
HiKawii» nponoHyemo aitoBy rpy «Komipaiitepy, MeTOr0 SKOI € (op-
MyBaHHs B CTY/ICHTIB yMiHb BU3HA4YaTH OCHOBHI XapaKTEPUCTHKU (yH-
KIIOHAJBHAX CTHIIIB YKPAiHCBHKOI JITEpaTypHOI MOBH, aHANi3yBaTH
TEKCTH OY/b-SKOTO CTHJIBOBOTO CIPSMYBaHHS; BH3HAYaTH POJIb Pi3-
HUX MOBHHUX 3aCO0IB y TEKCTaX PI3HHX CTHIIIB; YCyBaTH TOPYIICHHS
CTHJIbOBUX HOPM Y PI3HHUX TEKCTaXx; TPABHIIEHO 6y;[yBaTI/I pi3Hi TUIU
TEKCTIB 3 ypaxyBaHHAM CICLM(iKH KOHKPETHOT MOBHOI CHTYALLii.

Iposenenns ainosoi rpu «Komipaiitepy MiCTHTE Taki eTar poGoTH:

I — nozin akageMiuHOi rpynu Ha MATPYIIH;

Il — nosicHeHHs 3aBJIaHb, PO3MOILT POJIEH;

III — BUKOHaHHA 3aBIaHHS;

IV — mpesentauis poboty;

V — aHali3 Ta OUIHIOBAHHS PE3YJIbTATIB.

BoaHovac mpoBeneHHs iJI0BOI I'pH repeadavyae BaKIUBICTh Mij-
TOTOBYOIO €Taly, Ha SIKOMY CTY/AEHTH 3a37aJieriib CaMOCTIHHO 100u-
paroTh MaTepian 10 TeMu «Peximama i cydacHuii Gi3HeC», 10 Ja€ 3MO-
I'y YCHIIIHO BUKOHATH MTOCTABJICHE TIepe/l HUMHU 3aBJaHHSI.

3aBaHHA TPH NOJISTae B HaNMCaHHI TeKCTy «Pexiiama i cydacHui
0i3HeC», BUKOPHCTOBYIOUM MOBHI 3acobu: a) HaykoBoro ctuio (I
rpyna); 0) odimiitHo-nizoBoro ctwmo (Il rpymna); B) myOmimucTHIHOTO
ctuio (III rpyma); r) Xya0KHBOTO CTHITIO (IV rpyma). Okpema rpyma
— ¢ PeLEH3eHTH (IPEACTABHUKU 3 KOXKHOI IPYIH), sKi OLIHIOKOTH
po0OTH 32 po3pobiaeHUMHU KpuTepisiMu. Ha eTari NmosicHeHHS 3aB/IaHb
BUKJIaJ[a4 MOXE 3alpPOINOHYBaTH CTYAECHTaM HAIMCATH 3alpOIICHHS,
et (oiNiHHO-AUIOBHH CTHIB), ece (MyONILUCTHYHAN CTHIIb), MO-
JepHY Ka3Ky (Xy[OXHIN CTHIIb), aHOTALI0, OrJIsi] (HAYKOBHIl CTHIIB).
Poni B rp1 PO3MOAIIAIOT TaK: KpeaTop, Komipaitep, KOpeKTop, JiTe-
paTypHHii peIaKTop, FOJOBHUI peaakTop, peren3ent. Kpearop ykia-
Jla€ 3arajibHy KOHIICTIIIF0 HAIMMCAHHS TEKCTY; KOMIpaWTep CTBOPIOE
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TEKCT; KOPEKTOp BUUYHUTYE HAMUCAHUI TEKCT; JIITEPAaTypHUI pEAaKTOP
aHani3ye OITiHIOE TEKCT, BHOCUTDH 3MiHU JI0 CTPYKTYPH TEKCTY; [OJIOB-
HUH PEJAKTOP 3aTBEP/DKYE TEKCT; PELCH3CHT aHalli3ye TeKCTH IHIINX
rpym. Iliciist yKinagaHHs TEKCTiB OJMH CTYICHT BiJ TPYIH [PEJCTaB-
JISIE€ TEKCT, PEIICH3CHTH 06rpyHTOBaH0 BUCTABIIAIOTH GaJii BiIOBILHO
b1 (0] p03p06neHHx KPUTEPIiB. V KIHII 3aHATTS BUK/IAAAY OLUHIOE pe-
3yJbTaTH POOOTH 3TiMHO 3 METOIO TPH. SIK MpUKIIa[ HaBOANMO YKJIa-
JeHy cTyaeHTamMu MojepHy kasky (Kyweiiko, 2014, c. 67—69).

Sk Peksiama napcTBo fapyBaJna

Kouucs, nyxe naBHo, xxuna Pexinama. Byno B Hel miB mapcet-
Ba, a pelliTa — Yy CHHIB-CIIO)KUBAYIiB.

Ckyikana mapuus iX sIKOCh, 1ana TOBCTY MAduKy marepy Ta i
Kaxe: «A HyMo, 1oOpi MOJIOJI, XTO PO3ipBe II0 MadKy, s IiB
HapcTBa NoAapyro!»

AJie CKiNBbKM HE HaMarajucs CHHHU pO3ipBaTd MayKy Iarepy
— ycCe HisIK He BUXOJIWIIO: HAJITO MillHA BHSBUIIACS.

Toni Pexnama po3p’s3ana mamip i TOBopuTh: «He BUHILIO
[Ty po3ipBaTé — CHpoOyHTe Mo OTHOMY apKymry». Kunymnucs
CHHH Ha TaIip — i BMUTh YCIO TIAYKy PO3ipBaJId.

Pexnama nocmixHynacst Ta i MoBuna: «Ochk 1 3amam’siTaifTe
TPH ICTUHHU: 110 HE BUXOJUTH BiJIpa3y — BUii/Ie MOCTYIOBO, IO
HE TiJI CHITy caMOMY — 3pOOHTECS TYPTOM, IO HE OEpPEeThCs CH-
JIOF0 — BI3BMETBCS XUTPICTIO Ta KMITJIIMBICTIO. 3p03yMiIn?»

«3po3yminu!» — KUBHYJIH CHOXKUBAYI.

Oo6wusina Pexnama cuHiB 1 3acMisutack: «Ta HIYOro BH HE 3pO-
3ymMiId. By K TUTbKH 110 TIOPBaIM CBiil KOHTPOJIBHUMA TAKET aK-
i — 1 HApPCTBO CTAIO MOIM!»

TyT 1 Ka311i KiHellb, 1 CIIOKUBa4YaM KiHellb, Ta i 1ApCTBY TEK
KiHeIIb.

Mopaib: Hikou He NOBipslTe Peknami, gymaiite CBO€rO ro-
JIOBOIO (31 CTyJICHTCHKHUX POOIT).

Ille oani€ero rporo0, IKa pPO3BUBAE HABUYKHM €(DEKTHMBHOI KOMYHIKA-
1ii, € «OxchopackKi aedaTHy — BHUIIKII JJI TyOJIYHUX BUCTYIIIB, ¢
CTYJCHTH BYaThCS TPAMOTHO BHCJIOBJIIOBATH JYMKH, CTHKAIOYHCH 13
MO3ULISIMH 1HIIMX JIOJCH, a 0TXKe, 1 JOOUPATH BiAMOBIIHI apryMCHTH,
NPOrHO3yBAaTH PO3BHTOK JAJOry, NPALIOBATH B KOMaH[I, YBaXHO
CIlyXaTH CIiBPO3MOBHHKA, BUPAXATH CTHYHO EMOLLi, YCTAHOBIIOBATH
Ta MITPUMYBaTH KOHTAKT 3 ayJUTOPIEI0, a TAaKOK BUMArarTh Bif
YYaCHUKIB 3arajibHOi epyAMllii, BATPUMKH, PIIIy4OCTI i BUCOKOI KOH-

56



HEHTpaIlii yBarm NPOTATOM YChOTO 3aHATTA. PaszoMm 3 Tum nebatu
BUATh CTyIIeHTiB YXBaJIIOBATH ONTUMAaNIbHI PIlICHHS 3 YPaxyBaHHIM
HasIBHUX PECYpPCiB, OlliHIOBaTH (DaKTH Ta TIO€THYBATH iX y TeHIEHIIIIO;
nependayaTH HACIIAKY Ta PE3yNbTATH Jiif 3 TOUYKH 30py iX edeKTus-
HOCTI; BUSIBJISITH CYTIEPEYHOCTI B pEIbHUX TPOIlecax Ta sBHUINAX; Ha-
KOIMMYYBaTH Ta CUCTEMATU3yBaTH HOB1 3HAHHS 3 PI3HMUX rajiy3eil Hay-
KM Ta IHIIUX c@ep CYCHIBHOTO JXUTTSA;, CHPHATH (HOPMYBaHHIO
cucteMHOT0 OadenHs npobieMm (Psbens, 2020, c. 122—-123).

L[fo rpy IpoBOAMMO Ha 3aHATTSX 3 NPAKTUYIHOI PUTOPHKH MiJ{ Yac
ompairoBanHsa TeMu «HapdaiapHa rpa. Bin MOHOJIOTY JIO Jiajory», a
TaKOX SIK JPYTUd eTan MiJCYMKOBOI KOHTPOJIBHOI poOOTH, ypaxoBy-
04M crnelu@iKy IUCHUILIIHK, IO IIOB’s3aHa HacamIieped 3 YCHOIO
cheporo KoMyHiKaIii.

Ha migroroBuoMy ertami CTYyICHTH BHOHPAIOTh TEMH IS AcOaTiB
(Tema MicTuTh mpobIeMy, sSIKy TpebOa po3B’s3aTH), PO3MOJAUISIOTH
000B’SI3KH cepell WICHIB KOMaHAH, PETELHO OINPaIbOBYIOTh JDKEpe-
TBHY 0asy, sika CTOCYEThCS TeMU J1e0aTiB, (hOPMYIIIOIOTh TOJIOBHY Te-
3y Ta TOOWPArOTh BiAMOBIAHI ApTYMEHTH.

PEMMAMEHT OKC®OPACbKUX OEBATIB

1. lebatu opraHizoBye i mpoBaauTh I'00Ba, KU He Oepe ydacTi
B JeOaTax.

2. T'onoBy migrpumye CekpeTtap, skuil inhpopmye ITpoMoOBIIB TIpo
T€, CKUIBKY BOHU MalOTh Yacy JyIs BHCTYILY, T JOKYMCHTY€ nebaru.

3. Ilepen pebaramy y4acHUKH 3aHMAOTh MICLSL B TAKOMY TOPSIKY:
npaBopyd BiJ| ['0JI0BM CHIATH Ti, XTO 3aXUIIAE Te3y, JIBOPYY — Ti, XTO
3amepeuye Te3y, B OCTaHHIX psiax, MoceperHi (HCpHeH,ZLI/IKyJIﬂpHO JI0
CTOPIiH), CUAATH Ti, XTO HE MA€ BJIACHOI AYMKH (TaK 3BaHE «OOJIOTO»).

4. Koxen [IpoMoBenb MOBHHEH PO3MOYATH CBil BUCTYIT CJIOBAMU
«Ilane TONOBO. ..», 3BEPTAIOIHCH IO BEAYIOr0 nebariB, 32 BUHATKOM
BTpYYaHHS (pennu() JIO TUCKYCIi.

5. YyacHHMKH ne0aTiB MOBHHHI 3BepTaTUCA ofHE n0 oxHoro «lla-
ne/lTaniy.

6. Y nebarax ITpoMoBIIi, SIKi 3aXHINAIOTH TE3Y 1 SAKi 3allepeuyroTh ii,
BUCTYMAIOTh 110 I1ep3i ITepmum Buctynae ITpoMoBelb, SIKUM 3aXuIIae
Te3y i BopHO4AC il nosicHioe, apyrum — IIpomoBews, sikuii 3anepedye
Te3y, HacTynHi [IpoMOBLI NMOBUHHI BUCIOBIIOBATUCH WIOAO Te3, SKi
cthopmymoBanu nepiri [Ipomomi. Octanni [TpoMOBII MiACYMOBYIOTh
apryMeHTH CTOPIH 1, BIAIOBIIHO, MIATPUMYIOThH 400 3aepeuyroTh TE3Yy.

7. IMicns BucTymiB rosioBHUX 1IpOMOBIIIB MOYMHAIOTHCS J1e0aTH B ay-
JMTOPIi: BUCTYIIUTH Ma€ MPaBO KOKEH, 30KpemMa il rosioBHiI [IpoMoBIIi.
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Posnounnae nedatu [Ipomosens, sikuii 3axuinae tesy. [ledatu TpuBaroTh
JIOTH, TOKH HE BUCTYILIATH BCI OXO0Yi B3ATH y4acTh B OOTOBOPEHHI.

8. SIkmo ygacHukr 1e0aTiB XO9yTh TIOCTABUTH MUTAHHS YU TIOJATH
iH(opmarlito, BOHM TMOBUHHI BCTaTH 3 MICIS, MJIHATH NPaBY PYyKy ©
ckazatu: «IlutaHHsa» a00 «IH(.’popMaum» IIpomoBelns Mae npaBo Ja0-
3BOJIUTH YU HE JIO3BOJUTH PEILIIKY, BIAIOYUCH JIO TIEBHOTO JKECTY 200
kaxxyun: «[Ipomry» abo «Hi, mgkyro». Pemiika He MOBHHHA OyTH JI0-
BIIIOIO 32 2—3 peYEHHS.

9. Sxmo periky Oyae CKacOBaHO, TO TOHM, XTO XOTIB BUCTYIIUTH,
NOBUHEH CICTH, HE MPOMOBHUBIIIH )KOJIHOTO CJIOBA.

10. IIpomogenp i ['ooBa MarOTh MpPaBo B OyAb-IKUH MOMEHT Iepe-
pBaTH PEILTIKY.

11. Yuacuuku nebatiB MOXYTb 3MIHIOBAaTH CBOI MiCIISl i ITOKHIATH
ayJIUTOPIIO JIMIIE B TIEPEPBAX MK BUCTYIIAMHU.

12. Ha yac nebatiB jy1s IIpoMoOBILIIB € 000B’I3KOBHM TLIbKU O(ILili-
HU CTpiii.

13. T'ooBa BTUXOMHUPIOE YYaCHHKIB ae0aTiB cioBoM «Tumay. Y
BUHSTKOBUX BHIIaJKax ['0J0Ba Mae MpaBo MOMPOCUTH BHUTH 3 ayiIu-
TOPIl TUX YYACHUKIB, SKi MOPYIIYIOTh PETIIAMEHT.

14. ITicns gedatiB IIPOBOJITE TOJIOCYBAHHSI, nm yac AKOro BCi Ma-
I0Th NIPAaBO BUCIOBUTHUCH 3T1THO 31 CBOEIO MO3HUIIIEI0. YYAaCHUKHU TOJIO-
CyBaHHS TOBWHHI OI[IHIOBATH HE caMy Te3y, a NpeJICcTaBiIeHi oboma
cTOpoHaMu apryMeHTH Ta ixHiO BaxiuBicTe (Ileuyk, 2005,
c. 148—149).

Ipu BuBYCHHI TeMH «[lyOmiuyHui BUCTYI SIK IHCTPYMEHT npO(be-
CIHHOI KOMyHiKaUii» [PONOHYEMO TPy «lIpomoBerby, METOKO SIKOI €
¢dbopMyBaHHS BMiHHS JIOTI9HO, TIOCTIIOBHO 1 TOYHO OY/IyBaTH BUCTYII,
BUPOOJIATH BIAaCHY MOBHY MOJENb MOBEIIHKH; aHaJi3yBaTH MOYYTY
MPOMOBY ¥ KPUTHYHO OIIHIOBATH BIAacHY. SIK 3a3HAa4aroTh JOCIIIHU-
KU, MyOMIYHUN BUCTYN — 1€ OCOOJIMBHUI Pi3HOBUJ MOBHOKOMYHIKa-
TUBHOI JiSUTBHOCTI MalOyTHHOTO (paxiBIIs, IO JA€ 3MOTY TIOBHOIO Mi-
pOIO pealli3yBaTH CHCTEMY MHUCJIICHHEBO-MOBJIEHHEBUX i — yMije
BUKOPHCTaHHS ()OPM JIFOJICBKOTO MHUCIIEHHS Ta MOBHHUX 3aCO0IB BH-
pakeHHs. [lepen mpoBeeHHIM T'PH HATOJIOUIYEMO, 11O YCITIIIHA MPO-
MOBa TIOBUHHA MaTH TPH SICKPaBl aMILTITYIH. AMILTITYAY PO3yMi€MO
SIK KyJIbMIHAIIIO MyOJIYHOTO BUCTYITY, HAWBUILY MOTO TOUKY B3a€EMO-
Iii 3 ayUTOPi€r0.

Bapto 3a3HaunTH, 10 3aKIMK 10 ayAUTOPii CIyXxaTu opaTopa 6azy-
€THCS HA JIBOX KJIFOUOBMX MOMEHTAX: CaMOIPEICTaBICHHI (caMmorpese-
HTaIlii); OPUTIHATBLHOCTI OTOJIOMIEHHS TeMU. Lle 3aByaiboBaHi YMHHUKH
NEPeBIUIMBY Ha CllyXaya. Y pasi yCHILIHOrO NPEACTaBICHHS BIKCyeMO
Nepiry aMIbITyay myOJaiqHoro BHCTYIy. HacTynHy amrmutiTymy myodti-
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YHOTO BHUCTYILy OpaTop MOBHHEH 3a0€3MEeUUTH «BHOYXOBUM» (PaKTOM,
sikuil OyAe IOB’s3aHUIl 3 HEBIIOMOIO ayzauropii iHdopMawier, sKa
CIPUYHMHUTh BUHUKHEHHS HOBUX €MOIIlii (CTpax, THIB, 37iCTh, 00ypeH-
HSl, OCY[, CHIBYYTTS, pa,[LICTB IACTS, embopuo i TH) Leit (baKT BU-
3HAYalOTh SIK BUHATKOBUI Ta YHIKQJIGHUH 1 BOTHOYAC TOCTYITHHUH IS
PO3YMIHHSA I JIeTKOro 3actocyBaHHs. OpaTtopy HEOOXITHO uepe3 Mmpu3-
My icTOpii, JiTepaTypu, TICUXOJIOTii, Kpa€3HABCTBA TOIIO BIJHAUTH TE
SIAPO, sIKE 3a0€3MeUNTh HE TUTBKU €MOIIIMHUHN CIUIeCK, a 0akaHHs 00To-
BOPIOBATH 1, MOKJIMBO, TJIHOIIE YCBITOMUTH Y JIOCHIANTH IFO TEMY.
Tpetst ammutiTyaa myOai4YHOTO BUCTYIY MPHUXOBYE €rOICTHYHI MOTHUBH
opaTopa, OCKUTbKHM BiH TparHe 10 BU3HAHHS CBO€ET IPOMOBH: TIPO HHOTO
MOBUHHI TOBOPUTH, WOTO TIOBMHHI 3aram’ATaTH, 0 HbOTO MOBUHHI
npuiita (Jlicasxk, 2017, c. 18—20).

I'pa «ITpomoBerb» MICTHTH Tpu eTamu: | — HammucaHHS TPOMOBH;
II — Buctym; Il — ananiz. Crynentam HEOOX1JHO CaMOCTIHHO BUO-
PaTH KPHIIATHIA BHUCIIIB 1 TpaHC(OPMyBATH HOTO B TEKCT (BUCTYII) ISt
YCHOT KOMyHlI(aLlll BUKOPHCTOBYIOYM PUTOPUYHI [UTAHHS, CHITCTH,
MOPIBHSHHS ¥ BITYYHI MPUKJIAIH, TICIISA YOTO MPE3CHTYBATH ayAUTOPIi.
[Io6 mpomMoBa Oyiia «KHUBOIOY», MPOIIOHYEMO CTYIEHTaM JOTPUMYBa-
THUCh TAKUX PEKOMEH/IAIIIN:

e VKIaJiTh NMPOMOBY 3 3 YaCTUH — BCTYIly, OCHOBHOI YaCTHHH,
BHCHOBKY.

o BUKOPHCTOBYWTE B TEKCTI MPOMOBH MIPOCTI aKTHBHI KOHCTPYKITii.

e OOwupaiite KOPOTKi peucHHs (He Oinbe 15 ciiB).

e [lepeBipTe 3a CJIOBHUKOM HAaroJioc CyMHIBHUX CIIiB.

o [TouHiTh CBili BUCTYN 3 IPUTOJIOMIIUIMBUX (aKTiB, IIKABOi 1CTO-
pii, HECTIOAIBAHOTO MTUTAHHSL.

e Bukopucraiite y BUCHOBKY puropuuHi ¢irypu (anadopy, eri-
(dopy UM mapreiio), o HaJacTh 3MOI'y HarOJIOCUTH Ha TiM YM TiH
1mei. He 3aBepinylite BUCTYII CJIOBaMU «Y MEHE BCe» — II¢ 3HCLIHUTh
BUTOJIONICHY TIPOMOBY.

e [lepeunTaiiTe BroJioc TEKCT BUCTYIy, 3MIHIOIOYM TE€MII, TOHAJIb-
HICTb, IIBUAKICTD, TYYHICTb.

e Po0iTh Tmay3w i Kpaioro YCBiOMJIEHHS ifed ayJIUTOpi€ro.
ITay3a BHJIiIsS€ OCHOBHI CJIOBA i ()OPMYITFOBAHHS.

e [locunbte BUCTYN IpUpOIHUME A1 Bac xxectamu.

o Po3moBigaiTe eMOILiiHO i 00pa3HO — He YHuTaiTe.

e 3anMINiTh BUCTYH Ha TelIeOH, 100 OI[IHUTH TEMIT MOBH, I'yd-
HICTh T'0JIOCY, Hay3U, BAMOBY «CKJIaJHHMX) CJIIB TOIIO Ta OLIHIThH 3ara-
JIbHE BpaXXEHHS B1Jl TOYYTOTO.

[Ticas BUTOJOLIEHHS NPOMOB CTYACHTHU aHAI3yIOTh BHCTYNH 3a
TaKOI0 CXEMOIO:
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1. CtpykTypa myOiiuHOrO BUCTYIY: HasBHICTh TPhOX CKJIAJHUKIB
(BCTyI, OCHOBHA YacTUHA, BUCHOBOK); €(pEKTUBHICTh BCTYITY: J1OpeY-
HICTh TIOOYZIOBH OCHOBHOI YaCTHUHH; BIIy4HICTh BUCHOBKY.

2. 3MiCT MPOMOBH: Mipa PO3KPUTTS TEMU; JOCATHEHHS METH MpO-
MOBH; JIOIUTBHICTh apTYMEHTIB; HOBH3HA.

3. BepOanpHi 3aco0u: KynbTypa MOBJICHHS; MOBHI OCOOJHBOCTI
(CIIOBHUKOBHIA 3amac, SICHICTh 1 JIOTIYHICTh BHCJIOBJICHHS TYMKH, Jia-
KOHIYHICTb TOIII0); BUKOPUCTAHHS PUTOPUUHUX (Iryp 1 TPOIIB; yMiH-
HS BUKOPHCTYBATH IHTOHAIIIHI MOXJIMBOCTI MOBJICHHS (TOH, TYd-
HICTb, May3H).

4. HesepOanbHi 3aco0M: JOPEYHICTh, MPUPOJHICTH 1 BHUPA3HICTh
JKECTIB; €MOIIiiHa HACUYEHICTh BUCTYITY, BIEBHEHICTh; 30BHIIIHIN BU-
LIS/ TIOCTaBa (MaHepa CTOSTH, TIOJIOKCHHS PyK TOHIO)

5. 3acobu akTuBI3aUii yBaru CiIyxadis: 30pOBHIl KOHTAKT, B3aEMO-
Aist 3 ayAUTOpi€r0, Pi3Hi (GopMH NOJAHHS MaTepiaiy, 3aly4eHHs CTy-
nenTiB 1o mianory (Kynea, 2005, c. 204).

[TimcymMOByrOYM, MOKEMO CTBEPKYBATH, 110 Ipa MA€ BEJIMKI Ha-
BYAJIBHI MOKIIMBOCTI, 00:

® [I¢ TOYHA MOJIeJb CIJIKYBaHHS, 110 Mepeadadae HaciiayBaHHS
JUHCHOCTI B 11 HAMOLIBII CYTTEBUX PHCAX;

® MOBJICHHEBA 1 HEMOBJICHHEBA MOBEAIHKA MAPTHEPIB TICHO MEpe-
TUTITAlOTHCS B TPI;

® Mae BEJIMKI MOXKIJIMBOCTI MOTHBAI[iHHO-CIIOHYKAJILHOTO TUIAHY
(cniKyBaHHS HEMOXKIIUBE 0€3 MOTHBY);

e miepenbayae MOCUIICHHS OCOOMCTICHOT MPUYETHOCTI JO0 BCHOTO,
10 BiOyBaeThCs (CTYEHT BXOAWTH Y POJIb CBOTO MEPCOHaXa, Y CH-
Tyaliro);

e cnpuse (PpOpMyBaHHIO HABYAJIBHOIO CHIBPOOITHUIITBA M IAPT-
HEPCTBA, aJpKe 371¢O1LIBIIOr0 OXOILTIOE IPYITY CTYACHTIB, SKi MOBHHHI
B3a€EMOJISITH, TOYHO BPaxOBYBAaTH peakilii OJlHE OJHOrO, JI0TIOMararo-
9 OIHE OJTHOMY;

® Ma€ OCBITHE 3HAYEHHS, IO IIOJISAra€ B O3HAHOMJICHHI CTYACHTIB
13 TaKUM THCTpYMEHTOM, sk Teatp (Pyckymic, 2012, c. 309).

HaBu4anbHWN NPOEKT Y CUCTEMi «kHaBYaHHA Yyepes Ailo»

e omaum 3acobom onTumizanii (GopmMyBaHHS KOMYHIKAaTHBHOT
KOMIIETEHTHOCT] CTY/IEHTIB € HaBUaJIbHUU IMPOEKT, B OCHOBY SKOIO
MOKJIaJIeHa i7ies, MO BimOOpa)kae CYTHICTh TIOHATTS «IIPOEKT», HOTO
NparMaTUYHy CIPSMOBAHICTh Ha PE3yJIbTaT, SIKHH MOXKHA OTPUMATH
npu po3B’si3aHHI Ti€l yu Tiel mpobiemu. PesynbraT MoXkHa Mo6avuTH,
OCMHMCITUTH, 3aCTOCOBYBATH B pealibHIN MpakTHIHIN MismbHOCTI. 106

60



JIOMOT'TUCS TAKOT'O Pe3yJIbTaTy, HEOOX1HO BMITH CaMOCTIHHO MUCIIHU-
TH, 3HAXOJUTH i BUPIUIYBATH MPOOIEMH, BUKOPHCTOBYIOUH JIs 15O~
O 3HaHHs 3 PI3HUX Traiysew, NPOTHO3YBATH PE3YJILTATH i MOIIHBI
HACI/IKK PI3HUX BaplaHTlB PO3B’s13aHHS MPOOJIEMH, BCTaHOBIIOBATH
NpUYUHHO-HAcHiakoBi 3B’s3ku (CucoeBa, 2011, c. 120). Bimomwmii
NPUHIMIT «HABYAHHS 4Yepe3 Jil0» — OCHOBHUH JI LLOTO 1HCTPY-
MEHTY.

PoboTa Hag IPOEKTOM MICTHTDH TaKi €Tanu:

I. TMouaTkoBuii (miAroTOBUMiA) €Tanm — pPO3POOJICHHS OCHOBHHX
171ei, GopMyIIOBaHHS METH U 3aBIaHHS MPOEKTY, OOIPYHTYBaHHS aK-
TyaJIbHOCTI TTPOOJIEMHU.

II. OpranizaniiiHo-ycTaHoBUMi eTan — (OopMyBaHHS KOMaHH,
po3moia 000B’A3KIB Ta 3aB/IaHb.

III. TlourykoBuii eran — fociipkeHHs mpodiemu Ta 30ip iHpop-
Mallii, IHTerpyBaHHs OTPUMAHUX JAHMX 3 YPAaXyBaHHAM METH, KOHT-
POJIb 1 KOPEKIIisl MPOMIKHUX PE3YNIbTaTiB.

IV. IlincymKkoBuil eran — MpOBEIEHHS MPE3eHTAI] (3aXUCT MPo-
€KTY), OIlIHKA 1 MAOUTTS MiICYMKIB, OOTOBOPEHHS PE3y/IbTATIB MPOE-
KTy (peduiekcis).

[TincymkoBa KOHTpOJIbHA po0OTa 3 HaBYAIBHOI mucuILIiHu «Ko-
nipaTUHr» Mae popMar KOJEKTUBHOTO MPOEKTY. 3a3HayeHa AUCLUII-
JiHa € BUOIpKOBOIO  JaHKOKO 1 (opmyBaHHS — (paxoBo-
KOMYHIKaTUBHUX KOMIIETEHTHOCTEH Mail0yTHIX MapKeTOJIOTIB Ta Y-
PHAJICTIB, Ma€e MIMPOKI Mi)KI[I/ICI_[I/IHJ'IiHapHi 3B’S3KM 3 OLTBIIICTIO Ha-
BUAJIbHUX JMCLMIUIH LMKIB 3arajibHoi i npoQeciiiHoi MmiAroToBKH,
OCKITBKH 0a30BaHA HA [IEPETHHI IHCTPYMEHTIB MAPKETHHTY, IICHXOIIO-
rii, cowionorii Ta cJI0BECHOT MalCTEpHOCTi. MeTOl0 BUBUEHHS HaBya-
JILHOI JUCHMILIIHY € (POpMYBaHHS KOMILIEKCY 3HaHb MPO KOMIPaUTHHT
SIK OCOOJIMBHH JIITEPATypHUH CTHIIh Ta OCHOBHY OJIMHUITIO PEKJIAMHOL
KOMYHIKaIlii — TEKCT JJIsl 3aCTOCYBaHHS B MOJAAJBININ mpodeciitHiil
TiSUTBHOCTI. 3Ba)Karouu Ha Crienu(iky TUCIUIUTIHYU, TPOITOHYEMO CTY-
JIEHTaM PO3POOUTH MPOEKT:

1. ¥YsBiTh, wo Bu BracHuk Oi3Hecy it Bam HeoOXinHO npuaymaru
Ha3By KOMIaHii (BPaxOBY€MO HAIpsSM AisUIHOCTI, MUJIO3BYYHICTb,
acoriaii, OpUIiHANBHICTE), BUTaJaTH CIIOraH Ta CTBOPUTH JIOTOTHII,
BU3HAYUTH MICII0 KOMIIaHii, IPEICTABUTH TOBAPH/TIOCITYTH.

2. Yknanite 3 1H(1)opMau1HH1 KapTKH TOBapy (HOCIyru), mob y
croxuBaya Oyna BCs HeoOXigHa iH(popMmauis, sKy BiH O4iKye
OTpUMATH TiJ Yac yXBaJICHHA PILICHHS NP0 KYIMIBI MPOAYK-
TY/TIOCTTyTH.

3. Hanuurite TeKcT:

— JJI51 pEKIIaMHO{ JIMCTIBKH;
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— JI71s1 IOTIMCY B COLIAJIbHIM MEPEexKi;

— JUIA CTAaTT1 y MIISIHLIEBOMY KYypHAJIi;

— JUTS aKIIii 10 JTHS HAPOHKCHHS KITIEHTA.

4. OdopmTe poOOTY SIK MPE3CHTAIIIFO.

VY dhopmati mpoekTiB BiAOYBAIOTHCS MMiICYMKOBI KOHTPOJIBHI PO0O-
TH 3 TaKWX HABYAJILHUX JUCIUILIIH, sIK «J[IHTBOpekaMicTukay, «Mu-
CTEIITBO MIPE3CHTAIlii» Ta iH.

Tak, migcymkoBa KOHTPOJIbHA poboTa 3 HaBYaAILHOT ,ZLI/ICL[I/IHJIiHI/I
«MI/ICTGI_[TBO npeseHTauii» Mae popmar «rearpy MHpeseHTaii» (us
IHTErpaTHBHA HABYAIBHA JUCUMIUIIHA 1a€ 3MOTY CTyJACHTaM ChopMmy-
BaTH 37aTHICTh CTBOPIOBATH Pi3HI BUAM IMpE3CHTALll (anepoBy, ele-
KTPOHHY) JUIS 3aCTOCYBAaHHS B HaBYAJbHIA NMPAKTHULI Ta MOJAJIbLIIN
npodeciiiHiil AisIbHOCTI). 3100yBadl HPOTITOM CeMECTPY TOTYKOTh 32
BH60pOM 13 3aIpPONOHOBAHOTO MEPENIKy TeM IHIUBIMyadbHHH abo
rpynosuii npoextu. Buknagaui 060X MOAYIiB KOHCYJIBTYIOTh BHKO-
HABIIIB II10JI0 BiAMOBIIHOCTI BUMOTaM Ta KPUTEPIsM OLIHIOBAHHS ITiJI-
rotroBieHoi pob6oru. Ha ocTaHHbOMY 3aHSTTI 3a MPUCYTHOCTI JBOX
BUKJIAJa4diB BiIOYBA€THCS KOHTPOJBHHUM 3aXUCT MPOEKTIB — «TEATP
MPE3EHTAITIi».

Omxe, ynpoBa/PKCHHs LbOIO IHCTPYMEHTY CIPHSE KpPALIOMYy 3a-
CBOEHHIO 3HaHb, OCKIUIbKU po3po6neHH51 NPOEKTY — L BAYMIMBUH
TBOPYHMH TIPOLIEC, @ HE MEXaHIYHEe 3aram’AToByBaHHs MaTepiany. Ko-
MaHAHAa poOoTa 3 pI3HUMHU JIOABMHU (HOPMyE€ HABHUUKH POOOTH Ta
YIPABIIiHHs KOHQIIKTHUMY CUTYAL[sIMHA, @ TAKOXK Hajae CBOOOMY BH-
Gopy mij yac poOOTH Ha/l HABYAJIbHUM TPOEKTOM. [IpoexTHa pobora €
MiIFTOTOBYUM €TarioM JUIsl OJAIIBIIOT HAYKOBOT POOOTH.

Kenc-meTon ik enemMeHT caMOCTilHOT po6OTU CTYAEHTIB

HaCTyHHI/Iﬁ iHCprMeHT — 1e Keiic-mMeron, abo MeTox KOHKpeT-
HUX CHTYALid, SKMA Ja€ 3MOTy HAONM3HTH HABYAHHS 10 PEATbHOI
NPAKTHYHOI JAisIIBHOCTI 31106yBarnB BULLOT OCBITH. BiH cripusie po3su-
TKY BUHAX1JJIMBOCTI, YMIHHIO PO3B’sI3yBaTH MPOOIEeMH, PO3BHUBAE 3[Ti-
OHOCTI MPOBOJUTH aHaMI3 1 JIarHOCTUKY MpoOjemMH. 3a JOMOMOIO0
IILOTO METO/Y 3700yBayi BHIOI OCBITH TIUOIIE YCBIIOMITIOIOTH TEMY
3aHATTSI, @ TAKOXK PO3BUBAIOTH MHUCJICHHS; TIOTIHOIOIOTE CBOT 3HAHHS,
pPO3BUBAIOTh 1 3aCTOCOBYIOTH AHAJITHYHE 1 CTpATETidYHE MUCIICHHS,
BMIIOTh 3HAaXOJUTH BUPILIEHHS CHUTYyallii; MOEIHYIOTh TEOPETUYHI
3HaHHA 3 pPEaJbHUMH CUTyaTUBHUMH 3aBmaHHsMu ([lemkiB, 2018,
c. 39).

B y3aranpHeHomy anropuTmi poOOTH 3 KeCOM BHUPI3HSAIOTH IICTh
€TalliB:
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® YCBIJOMJICHHS NpoOieMu (CTYACHTH OAHHM pPEUYEHHSIM OKpec-
JIOIOTH MIPOOIIEMY);

e 30ip iHdopmarii (OMMCYIOTh, IO BaKJIMBO MPH BUPIMICHHI i€l
cuTyarii);

® PO3TJIsi AbTEPHATUB (HA IIbOMY €Talli po3pOOJISIOTE PillleHHS i
BHBYAIOTh aJIbTEPHATUBHI BapiaHTH);

e yXBaJIeHHS pilIeHHsS (OIHIOIOTh KOXKEH BapiaHT W 0OHMparoTh
ONTHUMAJIbHUM);

® NPE3CHTALlis PILICHHs (STall NPCACTABICHHS PILICHHS Ta apry-
MEHTALlisi BUOODY);

® NOpIBHUIBHUN aHani3 (po30ip crTpaTerii yXBaJICHHs PIlCHHS,
NOPIBHSHHS MMOYATKOBHX 1 HpOMl)KHI/IX BapiaHTIB i3 (PAaKTUYHHM Ta
YKJIaJIaHHS TUIAaHY 3aXO0JIiB MOJI0 HOTO peamsauu)

IIporioHyeMO BUKOPUCTOBYBATH KEHCH ISl CAMOCTIHHO] po6om
CTY/ICHTIB. BiAMOBIIHO 10 TeMU 3aHATTS BUKJIAIa4 po3po6nﬂe Ke¥c:
BHU3HAYa€ METY, 3aBJaHHs, TCPMiHN BUKOHAHHS, 03HAHOMITIOE CTY/ICH-
TIB 13 CUCTEMOIO OI[IHIOBAHHS, IIPOBOAMTh IPU HEOOXIAHOCTI KOHCY-
apTanii. pxkepenamu iHdopmalii s KEHCIB MOXYTh OYTH MiIpyd-
HUKHY, nOyOjikaumii B JKypHajaX 1 raserax, 3BITH, JIOBIJKOBO-
SHIMKIIONECANYHI MaTepialn, iHTepHeT-pecypcu Toino. Hampukian,
BUBYaouM TeMy «llpuHimnm BuOOpy pekiamMHOl Ha3BM» (HaBYAIbHA
JucuuIniina «JIiHrBOpekIaMiCTHKa), CTYICHTH OIPalbOBYIOTh Ta-
KU KeHcC:

Yu noromxyerech Bu 3 TaKUMU TyMKaMu:

Ak kopabenv Hazeewl, max 6iH i nonuse.

In’s cmeoproe épasicerns.

YV sac Hixonu ne 6yoe Opyeoco wancy cmeopumu nepuie 8pariceHHsI.

AK npaBUNIbHO BUOpaTK peknamMHy Ha3By?

Onmnpartoiite cratTi «HeWMIHT: sSK CTBOPUTH OpEeHIY YCIIITHE
M’ sD» https://buduysvoe.com/publications/neyming-yak-stvoryty-
brendu-uspishne-imya; «MeToauka CTBOpEHHS KOMEPIIIHHOT Ha3BH»
https://phil.duan.edu.ua/images/PDF/2012/2/19.pdf Ta Bukonaiite 3a-
BJIAHHS 0 TEMH, 1100 JaTH BIAMOBIII HAa 3a3HAYEH] TMTAHHS.

3apaanns 1. YKi1aaiTh CIOBHUK MOHSTH 1 TEPMIiHIB: HeliMine, Clo-
2aM, CHO2AHICMUKA, DPEKIAMHUL Konipaumuwe, cniypaumuue, 6eo6-
Konipatimune, nepexiao ma pepaumume.

3aBaannss 2. CTBOpPITh YKpaiHCBKOMOBHY Ha3BY-BiATOBITHUK
npodecii «koripaiTepy.
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3aBaanns 3. [Ipoananizyiite 10 Ha3B OHOTO CErMEHTY (KaB’sIpHi,
BETEpPUHAPHI KIIHIKH, TYpUCTHUYHI (PipMHU, CIIOPTKIYOH TOIIO) 3a Ta-
KOIO CXEMOIO:

® MOXOJ/DKEHHSI Ha3BU (BJIACHE iM’s, HEOJOTI3MHM, 3allO3WYEHHS 3
1HO3eMHHX MOB TOIIIO);

® BiloOpaXXCHHs HATIPAMY ,ELISIJILHOCTI (bipMH, yCTaHOBH, KOMIIAHIT;

e acomwianii Ta emo1ii, MoB’s3aHi 3 1i€l0 HA3BOIO (YIEBHEHICTb, pa-
JIiCTh, 33JIOBOJICHHS TOIIIO);

® MWJIO3BYYHICTh Ha3BH (JIETKO 3amaM’ SITOBYETHCS, 3pydHa JUis
BHMOBH).

3aBaanus 4.

1. IlpugymaiiTe Ha3BU 1A MEPEXI aBTO3ANPaBHUX CTaHIIH, KpaM-
HUII COJIOJONIIB, Mara3uHy IUTSYHX irpamiok, MaiCTepHi 3 PEMOHTY
noOytoBoi TexHiku (Kymetiko, 2013, c. 247—248).

[IpesenTartist abo mpeaCTaBIEHHS pillIeHb 3a pe3yJbTaTaMH aHai-
3y KEHCy € ayXe BaXIMBUM AaclleKTOM METOay. YMIiHHS ITyOJIiqHO
NPEACTABISTH IHTENEKTYAIbHUI TPOIYKT, HArOJIONIYBaTH Ha HOTO
nepeBarax Ta MOYKJIMBHX BapiaHTaX 3aCTOCYBAHHS € I[IHHOKO SKICTIO
0COOUCTOCTI B Cy4aCHOMY CBITL.

3asHayeHi IHCTPyMCHTH (pOPMYBAHHS KOMYHIKATHBHOI KOMIICTEH-
THOCTi MOKEMO BHKOPHCTOBYBATH HE TLTBKH IIiJ{ 4aC IPOBEJICHHS 3a-
HATH 0e3MOocepeIHbO 31 CTYyJeHTaMH B ayJIUTODii, ajie i omocepeako-
BaHO, 3a JIOTIOMOTO0 cepBiciB Zoom, Google Meet, Microsoft Teams,
3aCTOCOBYIOYH BIAIOBI/(HI HAOYHI METO/IH 1 TPUIOMH HABYAHHSL.

Tax, Ha NPAaKTHYHAX 3aHATTAX 3 KONIPAHTHHIY, yPaxoBylO4H pea-
Jii Cy4acHOCTI, JUIsl BAOCKOHAJICHHS BMiHb HE TiIbKHM 3aCTOCOBYBATH
HOPMH JIITepaTypHOi MOBH BiJIOBITHO /10 MOTped pekiaMHoro Oi3He-
Cy, BUKOPUCTOBYBATH XYJ0KHbO-CTHJIICTHYHI MPUIOMHU, SIKI BILTMBA-
I0Th Ha YSBJICHHS CIIOXHBaya Mpo TOBAP YW MOCIHYTY, ane i ¢popmyBa-
TH HaBUYKH CAMOCTIHHOTO CTBOPEHHS PEKIAMHOTO TEKCTY,
pe3yJIbTaTHBHO MPECTABIATA BIACHUN Oi3HEC, OTPHMABLIM KOMILIC-
KCHY Ky/IbTYPHO-MOBHY MiATOTOBKY, IIPOIIOHYEMO CTYJCHTAM Bifeo-
3aBJIAHHS, aJDKE OHIIAWHOBHI (POPMAT € aKTyasli30BaHUM y CyJacCHOMY
cBiTi. | cporogHi He TNBKHM CBITOBI KOMIIAHIl, Taki sk Amazon,
Google, Facebook Ta Microsoft, a if 6araro iHIIMX 3aCTOCOBYIOTh KO-
ro /Ui criBOECil, KOPIOpaTUBHUX HapaJl, KOH(EpeHIIii To1Io.

Bapto 3a3HaunTH, 110 BiJ€03aBJaHHS HA MPAKTUYHUX 3aHATTIX 3
KOMIpalTHHTY AONOMAaraloTh peaji3yBaTH OJHE 3 OCHOBHHMX 3aBJaHb
Kypcy — c(opMyBaTH KOMYHIKaTUBHY KOMIIETEHIIII0 MaiOyTHIX (a-
XiBIiB-eKOHOMICTiB. Tak, BuUB4aruM TemMy «PekjIaMHHIA TEKCT SK
CTPYKTYpHa OJMHUISI MOBHOI KOMYHIKAIlii», IPONOHYEMO CTYACHTaM
3aMucaTy BiEOPOIMK-CaMOIIPE3CHTAIlII0, METOIO SIKOTO € CTBOPEHHS
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W mpencTaBiICHHA ayAMTOPIii BIACHOTO IMIDKY 3aBASKH BUKOPHUCTaH-
HIO Bi,Z[HOBiI[HI/IX BepOaipbHUX 1 HeBepOanbHMX 3ac00iB. SIK Bimomo,
CaMOHPGBCHTaHIH — L€ «PeKIaMyBaHHs camoro cebe, CBOIX 3aciyr i
JIOCTOTHCTBY, (POPMYBAHHS YABICHHSA 1 BpaXXCHHSI npo ce6e (CnoBHuk,
1978, c. 44). lle TakoX Tepmuil 1 BaXJIMBHA €Talml y MOBHO-
TICUXOJIOTIYHINA MATOTOBII CTYACHTIB J0 MyOJIYHMX BUCTYMIB. YBa-
’Ka€MO, IO BIIEO0 — OIMH 13 BXKJIMBUX 3ac001B 3aCBOEHHS 3HAHb, 30-
KpeMa il yac JUCTAHI[IHHOTO HABYaHHS, JI¢ iHKOJU € HEMOXKIIMBOIO
Oe3nocepeiHs ycHA AiToBa KoMyHikamis. OcoOIMBICTIO BUKOPHUCTAH-
HSl IbOTO HAaBYAJILHOTO 3ac00y € Te, 10 CTYAEHT Ma€ 3MOTry CaMocC-
TIHHO OIIHUTH CBOI YCITiXW ¥ BUABHTH OMIIIKH. Lle oauH i3 Haliede-
KTHBHIIIMX  CMOCOOIB  HAJaTH  JUCTAHIIMHOMY  HaBYAJILHOMY
MPOIECOBI BUCOKOI sKOCTi. Peamizariis 3aBmaHHs mependadae BUKO-
HAHHS TaKUX €TalliB:

I — o3HallOMJICHHSI CTYACHTIB 3 OCHOBHHMH MOHATTSIMH TEMHU
«PexraMHHN TEKCT SIK CTPYKTYPHA OJMHUIIS MOBHOI KOMYHIKAIIi1»;

Il — mosicHeHHsI YMOB 3aBJIaHHS;

III — BuKOHAHHS 3aBJaHHS,

IV — HpCSGHTaHiH Biz€o;

V — anaimi3 ta OLIIH}OBaHHH pe3ynbratiB. Ha HI,I[FOTOB‘-IOMy eTari
CTYICHTU 3HAHOMIIATBCS I3 NMOHATTAM «PEKIAMHMH TEKCT» 1 Jii3Ha-
IOTBCS, IO «II€ CKJIaJHAa KOMYHIKaTMBHA OJUHHIL, sIKa 32 CKJIAJOM i
CTPYKTYpOIO MOXe HaOyBaTH pi3HOMaHITHUX KOoHpirypauii» (ITasmi-
wmHa, 2019, c. 363—370). Ha erami nosicHeHHs yMOB 3aBJaHHS BH-
KIajad MPOMOHye CTYACHTAM CepIry O3HalOMUTHUCS 31 3MICTOM
«MiHicIIOBHHMKa» 3 TEMH i 00paTh NPUHAKMHI IU'ATh XYTO0XKHIX 3aC0-
0iB, BUKOPUCTAaHHS SKUX € 000B’SI3KOBUM Yy camorpe3enranii. [lepex
3aMMCcoOM CaMOIIpE3eHTAllll IPONOHYEMO 03HAHOMHUTHUCH 31 3pa3KOM Bi-
JIeOpe3oMe JIMPEKTOpa PeKJIaMHOTO areHTCTBA i IMpoaHai3yBaTH Ho-
r'0 32 MEBHOIO CXEMOIO:

e (o, 3arampHa aTMocdepa;

® 30BHIIHIN BUIJISAT;

® OCHOBHI KOMIIO3HUIIi{HI YACTUHH BUCTYILY;

e BHpaXkaJibHI 3ac00M MOBJICHHS (emiTeTH, MeTadopu, PUTOPUYHI
NHUTaHHS, TOPIBHAHHSA TOIIO);

e MOBJICHHEBA KyJbTypa opaTopa (BIAMOBIIHICTb Cy4YaCHUM MOB-
HUM HOPMaM);

® TECXHiKa MOBJICHHS (IHTOHAIiS, TOJOC, TUKI[iSA, TEMI MOBJICHHS,
naysu i T.1.);

e HeBepOasbHI 3ac00u (TIOTJISA, BUpa3 00IMYYs, MiMiKa, KECTH);

e npodeciiiHi IKOCTI ToNoOBiaya (yIpaBIiHChKI, OpraHi3aTOPChKI,
KOMYHIKaTHBHI, TUTUIOMATHYHI TOIIO);
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® 0COOUCTICHI AKOCTI opaTopa (BiAMOBIIAIbHICTb, 1HIIIATUBHICTb,
KpPEaTUBHICTb, aHAJIITUYHICTh MUCJICHHS, CTPECOCTIHKICTD TOIIO);

e BHCHOBOK (um mocsrHyB pgomoBimau metu) (Ilozgpans, 2020,
c. 94—098).

[lepernsiHyBIIM 3pa30K BieOpe3rOMe, CTYICHTH CaMOCTIHHO BH-
KOHYIOTh 3aBJIaHHS, SIKe mepeadayae MpoayMyBaHHs CIIEHApilo Bifeo-
3ammcy, HAIMCaHHs IJIaHy PO3IOBii, CTBOPEHHS BIATIOBITHOTO TEKC-
Ty 3 BHUKOPHCTAHHSM METOAY CTOPUTENIHTY, 3aluC BiIeo 3
BH3HAYCHUMH YaCOBUMH Mekamu. [1icist mpe3eHTartii Bizeo Ha 3aHsT-
Ti CTYJEHT/CTYICHTKAa OOIPYHTOBY€E BHOIp CTPYKTYPH Ta 3MICTY peK-
JAMHOTO BiZICOTEKCTY il HasIBHUX Yy HBOMY XYA0’KHBO-CTHIIICTHYHHUX
3aco0iB. IloTiM BHKIagau OLIHIOE BUKOHaHy poOOTY, AEeTanbHO il
npoanamizyBaBmu (Kymeiiko, 2019, c. 125—128).

BUCHOBKU

[Ipodeciiina KOMyHIKaTUBHA KOMIETEHTHICTh (DaxiBIs € MOKa3HU-
KOM c(hOpMOBAHOCTI cCHCTEMH TpOoQeCiiHIX 3HAHb, KOMYHIKaTUBHUX
YMiHb 1 HABUYOK, LIHHICHUX opieHTauiﬁ 3arajbHOI IyMaHiTapHoOi Ky-
JIBTYpH, H€O6X1I[HI/IX JUIsL SKICHOT TIPO(eCiiHOl AlsIIbHOCTI, TOMY il
(opMyBaHHs € OAHMM i3 OCHOBHUX 3aBJaHb BUBYCHHS MOBO3HABYMX
JUCLUIUTIH Y 3aKJ1a/li BUIIOI OCBITH.

Inctpymentamu GopmMyBaHHS KOMYHIKATHMBHOI KOMIIETEHTHOCTI €
HAyKOBO OOTPYHTOBaHI ¥ YHOPMOBaHI BIIIOBIIIHO JIO 3MICTy OCBITH
3ac00H, CrocoOH, MPHIiOMH, METOIH, TEXHOJIOr, GopMH TOWO, 3a
JIOTIOMOT OO SIKHX IIEJaror peaisye BU3HAYCHI L.

OzmuuM i3 KITIOYOBHX IHCTPYMEHTIB, SIKHMii CIpHSE ONTHMi3amii
(dopMyBaHHS KOMYHIKaTUBHOI KOMIIETEHTHOCTI CTY/ICHTIB I1i]] 4aC BU-
BUYCHHSI MOBO3HABUMX JHMCIUIUTIH y 3aKJIal BUIIOI OCBITH, € podoTa 3
TEKCTOM, KOJIM CTYJIEHTH BHBYAIOTh MOBY B [ii, 3aCBOIOIOTH 3aKOHO-
MipHOCTI (DyHKITIOHYBaHHS MOBHHUX 3ac00iB Y MOBJICHHI; OBOJIO/IiBa-
I0Th YCHOIO Ta MHUCEMHOI (OpMaMu YKPaiHCHKOTO MOBJIICHHS, MOB-
JICHHEBOIO [ISUTBHICTIO B ycix i Bumax (YdTaHHsS, TOBOpPIHHS,
ayJiloBaHHA, MHUCbMO). TEKCT € 3ac000M CTBOPEHHS CUTYyalliid, 3a J10-
MOMOTOI0 SIKUX BiJIOYBa€ThCSl peasibHE CIUIKYBAaHHS; BUXOBYE BCceOid-
HO PO3BHHCHY, TBOPYY, HAL[IOHAIBHO CBIJOMY i JlyXOBHO GaraTy 0co-
OnCTiCTh, SIKa KOMYHIKATHBHO BHIIPABJaHO BMi€ BHKOPHCTOBYBATH
MOBH 32C001 B ycix cepax cychniibHOI JisUIbHOCTI, CIMPAIOYHCh Ha
0araTCTBO PiHOTO CIIOBA.

BukonaHHs pi3HOMaHITHHX 3aBJaHb 0 TEKCTIB HaBYA€ CTY/CH-
TiB CTBOPIOBaTH BJACHI TEKCTH, a OTXe, crpusie (OopMyBaHHIO
TEKCTOTBOPYOI KOMIETEHTHOCTI — KOMIUJIEKCY YMiHb YCBIiTOMITIO-
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BAaTH TEMY BUCIJIOBIIOBAaHHA W OylyBaTH MOro BiAMOBIIHO 0 OKpe-
CJICHO1 TE€MH; BU3HAYaTH OCHOBHY JAYMKY MailOyTHBOTO TEKCTYy Ta
6yI[yBaTI/I BJIACHE BHCIIOBIIIOBAHHS 3 ypaxyBaHHAM IICBHOTO 3a1yMy
i KOMYHIKaTHUBHOI CTpaTerii; cBiIoMO qo0MpaTH HEOOXiqHI MOBHI
3aco0u (Ha JEKCHMYHOMY, MOP(OJIOTIYHOMY, CHHTAKCUYHOMY piB-
HaX) st oOPMIICHHS BHCJIOBIIOBAHHS BiAMOBIIHO JO CUTYyaIil
CHIJIKYBaHHS; 3HAXOIUTH W BUIIPABISATH HEIOJIKM Ta TOMHUIKU B
3MicTi, TOOYA0BI i MOBHOMY O()OpMIICHHI BJIAaCHUX BHUCIIOBIIOBAHb;
OI[IHIOBATH YKJIAJICHUH TEKCT i3 MOTJsAay Horo 3micty, ¢hopmu, 3a-
JyMy i MOBHOTO O()OpMIICHHS.

Po6oTa 3 TeKcTOM MICTUTh 3HAYHI MOKIIMBOCTI JIJIsi BUKOPUCTAHHS
IHIIMX 1HCTPYMEHTIB, TAKUX SIK i'pU, TPEHIHTU, KEHCH, POEKTH TOILLO,
sIKi € epeKTHBHUMH 15t JOPMYBaHHS KOMYHIKATHBHOI KOMIICTCHTHO-
CTi CTyz[eHTlB 00 1atoTh 3MOr'Y BIATBOPHTH COLIAJIbHI KHTTEBI CHTY-
auii, akKTUBI3YIOTh CY0’€KT-Cy0’€KTHY B3aEMOJIIO i IPOJYKTHBHE CIIi-
JIKYBaHHS, MOTUBYIOTH CTY/ICHTIB JI0 Y4acTi B Jiajorax.

VYnpoBapkeHHs JUI0BUX 1TOp y HaBYAIBHMIA MPOLIEC MiIBUIIYE 1H-
Tepec CTYACHTIB 10 HAaBYAJIILHUX 3aHAThH B3arajii W 70 TUX MpoliieMm,
SIKI MOJICIIOIOTBCS Ta p03irpy}0Tbc;1 MiJ 4ac 3aHATh, MAaKCUMAaJIbHO
HaOJIMKa€e 10 NPAKTHYHOI AISNIBHOCTI, YPAXOBYKOYH peajii CbOroieH-
Hsl; Ha/[a€ MOXJIMBICTh YXBAIIOBATH PIllICHHS B YMOBAX KOH(MIIKTHIX
CHUTYalliii, BIICTOIOBATH CBOI MIPOMO3HUIIil, PO3BUBATH B YYACHUKIB TPH
KOJICKTHBI3M Ta BIAYYTTS KOMaH[H, 3700yBaTH Pe3yJIbTaTH 3a TOCUTh
00OMeXEeHHI 9ac, yIOCKOHAIOBATH KOMYHIKaTUBHI HABUYKH.

Ipaigoroun Haj HABYAILHUMHU IPOEKTAMH, CTYACHT OIaHOBYE
BMIHHS (h)OPMYIIOBATH HAyKOBY MPOOIEMY B HOCIIKyBaHiil chepi;
a/IeKBaTHO JOOMpaTH 3ac00M Ta METOH JUIsl BUPIIIEHHS TOCTABICHUX
3aB/JaHb MiJl Yac HAMMCaHHS MPOEKTY; BUKOPUCTOBYBATH Pi3HI METO-
UKW 711 30MpaHHs HEoOXigHOI iH(opMaIllii; BOJOIITH crocodamMu
00pOOJICHHST OTPUMAHUX JAaHHX Ta IXHBOK iHTEPIPETALi€0; POOHTH
OOIpyHTOBaHI BHCHOBKH 3a pe3ysbTaTaMU MPOBEICHHX JOCITII)KEHb
Ta 0()OPMITIOBATH X Y BUIJISA/I MPE3CHTAILII.

Keiic-meToz, a0 METOJ KOHKPETHHUX CUTYaLlii, Ja€ 3MOTY CTY/ICH-
TaM BHUIIY 3aCTOCYBATH TEOPETHYHI 3HAHHS I1iJl 4aC BUPILICHHS NPAK-
TUYHUX 3aBJaHb Ta HAOJIM3UTH HaBYAHHS JI0 pEasbHOI MPAKTUYHOI JTi-
SITLHOCTI; 3MIHIOE MOJENh MOBEIIHKM — BiJ IMACUBHOTO 3aCBOCHHS
3HaHb JI0 aKTUBHOI, TBOPYOi, JOCIIIHUIILKOI, CAMOCTIHHOI i camMooc-
BITHBOT MISTTLHOCTI; aKTUBI3YE MUCJICHHS W CTHMYJIIOE IHTEICKTYallb-
HY JUSUIBHICTH CTyNeHTa; GopMye B MaOyTHHOTO (paxiBLs 3aTHICTD
BUpIIIYBaTH 3a/1ayi, SKi BU3HAYCHI YMOBaMHU peajbHOI mpodeciiiHol
nistibHOCTI To1o (pyronosa, 2019, c. 48—-49).

67



OTxe, PO3BUTOK KOMYHIKATUBHOI KOMIIETEHTHOCTI CTY/I€HTIB Ma€
BEJIMUE3HE 3HAUEHHS, OCKUIBKU CIIpHsie (OPMYBaHHIO IXHBOTO Tpode-
ClOHaJI3My Ta J0moMarae B Maii0yTHbOMY HaJIaroJKyBaTH €()EKTHB-
HY B3a€MOJIIIO 3 MapTHEPaMHU 31 CIJIKYBAHHS Ha SKICHO HOBOMY PiBHI,
110 HacaMIepe 1 BiJoOpaaTUMEThCsl Ha IOCATHEHH1 BUCOKUX Pe3yiib-
TaTiB mpaitll. Y Cy4acHHX peanisx (opMyBaHHS BUCOKOKIACHOTO IMPO-
decionana cBO€l CripaBy BU3HAYA€E HE TIJIbKW BOJIOJIHHS CIICIiaTbHH-
MU 3HAHHSMH, YMIHHSAMH Ta HaBUYKaMH, a i BOJNOAIHHS HaBUYKaMH
KOMyHiKalii. 3a3HayeHe BUMarae BIPOBA/DKCHHS B OCBITHIN Hpowec
TaKHUX IHCTPYMCHTIB, SIKi 31aTHI Peani3yBaTH OKPEC/ICHE 3aBJaHHS —
chopMyBaTH Ha BHCOKOMY piBHI KOMYHIKaTUBHY KOMIIETEHTHICTb
MaiOyTHBHOTO (haxiBILs.
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Tetiana Kumeiko

Linguistic Tools for the Develoment
of the Learners’ Communicative Competence (Skills)
at an Institution of Higher Education

The issues of forming the communicative competence of the students at an economic
university studying linguistic disciplines are examined in the article. The author deter-
mines that the tools for the formation of communicative competence are the ways,
means, techniques, methods, technologies etc., which are scientifically based and
adapted according to the content of education and help the teacher to achieve certain
goals. It was revealed that the main tool of this competence is the text, on the basis of
which other means are used — tasks, games, projects, cases, etc. Special attention is
paid to the tasks to the text (linguistic, communicative, and creative), which form text-
making competence. The design of creative exercises is also analyzed. It is stressed
that using these tools provides simulation of situation contributing to learning of mod-
ern Ukrainian literature language rules, forming communicative knowledge and skills,
improving general cultural, intellectual and esthetic levels, and strengthening national
worldview.

Key words: communicative competence, educational activities, modern specialists in
the field of economics, language disciplines.
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Olesia Lazarenko

LEKTORAT FUR UKRAINISCHE SPRACHE
AN DER EUROPA-UNIVERSITAT VIADRINA
IN FRANKFURT (ODER): ZIELE,
ENTWICKLUNG UND ERFOLGE

Der Artikel widmet sich der Lehre des Ukrainischen als Fremdsprache
vor dem Hintergrund der Entwicklung der Ukrainistik in Deutschland. Es
wird festgestellt, dass das Interesse am Studium von Sprache,
Geschichte und Kultur der Ukraine in deutschen akademischen
Einrichtungen allméhlich wé&chst, was insbesondere nach dem
Euromaidan 2013/14 splirbar geworden ist.

Am Beispiel der 2016 an der Europa-Universitét Viadrina in Frankfurt
(Oder) gegriindeten Ukrainischen Lektoratstelle stellt die Autorin den
Verlauf sowohl des traditionellen Bildungsprozesses (Sprachniveaus,
Kurstitel) als auch zusétzlicher kultureller Veranstaltungen vor, die der
Ukraine gewidmet sind (Filmvorfiihrungen, Exkursionen, Treffen mit
ukrainischen Schriftstellern).

Stichworte: Ukrainisch als Fremdsprache in Deutschland, Lektorat fiir
ukrainische Sprache, Europa-Universitét Viadrina in Frankfurt (Oder).

Einleitung

Das Ukrainisch-Lektorat an der Europa-Universitit Viadrina in
Frankfurt (Oder) ist relativ jung, seine Entstehung héngt unserer An-
sicht nach mit mehreren Faktoren zusammen. In erster Linie geht es
um so epochale Ereignisse wie den Euromaidan (auch bekannt als Re-
volution der Wiirde) von 2013-2014, als die ukrainische Gesellschaft
entschlossen ihr Recht auf demokratische Entwicklung in der Europi-
ischen Union erklédrte und verteidigte; Stereotype, von aullen aufge-
zwungene postkoloniale Vorstellungen iiber sich selbst zuriickwies
und ihre kulturelle und historische Handlungskompetenz unter Beweis
stellte.

Ukrainistik in Europa und Deutschland

Viele akademische Einrichtungen in Europa im Allgemeinen und
in Deutschland im Besonderen haben auf diese Entwicklungen rea-
giert und begonnen, die Ukrainistik aktiver in ihre Forschungs- und
Lehrprogramme einzubeziehen.Die ukrainische Wissenschaftlerin
Tetiana Shevchenko sieht das Interesse an ukrainischen Studien in
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Lindern wie Deutschland, Osterreich und der Schweiz in einem gro-
Beren zeitlichen Rahmen und stellt fest: «Zu Beginn des einundzwan-
zigsten Jahrhunderts konnen wir signifikante Verédnderungen in der
Position der Ukrainistik in den deutschsprachigen Landern feststellen,
die auf folgende Faktoren zuriickzufiihren sind: das Ableben der aus
der Ukraine emigrierten Generation ukrainischer Gelehrter, der Fall
der UdSSR und des Eisernen Vorhangs, die Proklamation der Unab-
hiingigkeit der Ukraine, die Offnung der Archive und neue Mdglich-
keiten der Forschung und bilateraler wissenschaftlicher Zusammenar-
beit, das Entstehen von Ukrainistik-Verbianden sowie ukrainischer
Internetportale im deutschen Wissenschaftsraum, die Aufnahme
ukrainistischer Themen in den Interessenkreis deutscher Forschungs-
zentren, die sich mit der Region Mittel- und Osteuropa beschiftigen
sowie in die Themen von Master-, Promotions- und Habilitationsar-
beiten» (Sevéenko 1, 2016, S. 9)

Zu den deutschen Universititen, an denen schon im Zeitraum
2004-2015 Ukrainistik betrieben wurde, gehdren beispielsweise die
Ukrainische Freie Universitdt, die Ernst-Moritz-Arndt-Universitét
Greifswald (wo tibrigens seit mehr als 20 Jahren die Sommerschule
«Ukrainicumy stattfindet), die Universitit Passau, die Ludwig-
Maximilians-Universitdit Miinchen (mit der jdhrlichen Online-
Konferenz «Dialog der Sprachen — Dialog der Kulturen. Die Ukraine
aus globaler Sicht» unter der Leitung von Dr. Olena Novikova und
Prof. Dr. Ulrich Schweier), die Justus-Liebig-Universitit GieBen, die
Westfdlische Wilhelmina-Universitdt Miinster, die Universitdten Re-
gensburg, Koln, Leipzig und Freiburg. Auch die Europa-Universitét
Viadrina in Frankfurt (Oder) gehort in diese Ukrainistik-Liste
(Sevéenko 2, 2016), wobei hier insbesondere 2018 der erste Lehrstuhl
fiir ukrainische Geschichte in Deutschland unter dem Titel «Entangled
history of Ukraine» eingerichtet wurde (Portnov, 2020). Die For-
schung zur Ukraine und zu Mittel- und Osteuropa bedeutete jedoch
nicht immer automatisch das Studium der ukrainischen Sprache und
die Einrichtung von ukrainischen Sprachkursen oder Lehrauftragen an
diesen Universitdten (mit Ausnahme der Ukrainischen Freien Univer-
sitdt und der Universitit Greifswald).

Ukrainisch als Studienfach in Deutschland

Zur Kldrung der Situation veranstaltete die Deutsch-Ukrainische
Akademische Gesellschaft in Zusammenarbeit mit dem Institut fir
Slawistik der Universitiat Greifswald und der Botschaft der Ukraine in
der Bundesrepublik Deutschland im Oktober 2017 den wissenschaft-
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lich-didaktischen Workshop «Ukrainisch als Fremd- und Herkunfts-
sprache in Deutschland» (Online-Quelle 1). 28 Teilnehmende von
mehr als 20 Institutionen in Deutschland, der Schweiz und Osterreich
vertraten dabei den sprachlichen Aspekt der Ukrainistik in den
Ukrainischkursen flir deutschsprachige Studierende. Auf der Tagung
wurde hervorgehoben, dass das Interesse an der ukrainischen Sprache
als Gegenstand des praktischen Studiums deutlich zugenommen hat
und auch die Zahl der Studierenden, die Ukrainisch lernen wollen,
sowohl in der Slawistik als auch in den Sprachenzentren der Hoch-
schulen gestiegen ist.

In jenem Zeitraum 2017/18 wurde von den damaligen AuB3enmi-
nistern der Ukraine und Deutschlands, Pavlo Klimkin und Frank-
Walter Steinmeier, das Jahr der ukrainischen und deutschen Sprache
ausgerufen (Online-Quelle 2; Worschech, 2020, S. 103-104). Das In-
stitut fiir Slavistik der Humboldt-Universitit organisierte in Zusam-
menarbeit mit der Nationalen Iwan-Franko-Universitit Lemberg da-
raufthin im Oktober 2017 einen Intensivkurs Ukrainisch mit B1-
Priifung sowie einen Workshop fiir ukrainische Sprachlehrkrifte an
deutschen Hochschulen (Online-Quelle 3).

Deutsche Slawisten Anka Bergmann und Alexander Kratochvil
stellen dann in ihrem Artikel {iber den Ukrainischunterricht in
Deutschland fest, dass das Interesse an der Ukraine und ihrer Sprache
frither eher akademischer Natur war und analysieren die Vorschlige
verschiedener Slawistikzentren an Universititen (Bergmann, Kratoch-
vil, 2017, S. 22-23). Sie betrachten thematische Sommerschulen als
eine Art Verstirkung fiir das Studium der ukrainischen Sprache in
Deutschland, das zweifelsohne zunimmt, wie das Ukrainicum in
Greifswald und das Viadrinicum in Frankfurt (Oder) zeigten (Berg-
mann, Kratochvil, 2020, S. 24).

Das Lektorat der ukrainischen Sprache
am Sprachenzentrum der Viadrina

Zur Eroffnung der Lektoratsstelle fiir ukrainische Sprache an der
Europa-Universitit Viadrina hat ein weiterer Faktor wesentlich beige-
tragen: die Ernennung von Prof. Alexander Woll zum Préisidenten im
Jahr 2014 (Online-Quelle 4). Prof. Wo6ll hatte seit 1997 an der Univer-
sitdt Greifswald umfangreiche Erfahrungen in der Organisation und
Entwicklung der Slawistik und Ukrainistik gesammelt und setzte diese
Tradition in Frankfurt (Oder) fort, wo er 2016 Ukrainischkurse am
Sprachenzentrum Viadrina eroffnete. Seit 2018 leitet Prof. Alexander
Woll Lehrstuhl fiir Kultur und Literatur Mittel- und Osteuropas an der
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Universitdt Potsdam und ist Vorsitzender der Deutschen Assoziation
der Ukrainisten.

«Ukrainisch ist in Deutschland keine sehr populdre Sprache und
stand lange im Schatten der Russchischen», schreibt die Kulturwis-
senschaftlerin und Ukraine-Forscherin Susann Worschech von der
Viadrina. «Bis zum Euromaidan waren weder die ukrainische Politik
noch Kultur und Sprache jenseits von Expertenkreisen bekannt, inso-
fern ist erst seit dem Euromaidan iiberhaupt eine — wenn auch nach
wie vor recht geringe — Nachfrage nach Informations- und Bildungs-
angeboten zur Ukraine zu verzeichnen» (Worschech, 2020, S. 100).
Einerseits betont Worschech zu Recht die Rolle des Euromaidan fiir
die Zunahme des Interesses an der Ukraine, ihrer Sprache und Kultur
in der Welt und insbesondere in Deutschland. Andererseits kdnnen
wir der Aussage widersprechen, dass dieses Interesse gering bliebe.
Am Beispiel des Curriculums der ukrainischen Sprachseminare an der
Viadrina-Universitit wollen wir zeigen, wie hier seit 2017 Kurse und
zusitzliche Veranstaltungen zu Geschichte und Kultur der Ukraine
organisiert werden.

A BUBYAKO YKPAIHCbKY.
3BICHO X Y MOBHOMY
LeHTpi BiagpiHu!

SPRACHINIENTRUM
EURCPA-UNIYERSITAT
VIADEINA

In den Jahren 2017—2019 wurden traditionell drei Ukrainischkurse
pro Semester (Sommer und Winter) angeboten: zwei Kurse mit vier
Stunden pro Woche und ein Kurs mit zwei Stunden pro Woche. Das
Sprachniveau richtete sich in erster Linie nach dem Bedarf, dem Enga-
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gement und der Bereitschaft der Studierenden. So konnten Ukrainisch-
Kurse auf den Niveaus Grundstufe (A1), Basisstufe (A2), Mittelstufe
(B1) und Oberstufe (B2) angeboten werden.
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Die Kurse, die wochentlich fiir zwei Stunden abgehalten wurden, um-
fassten vor allem die folgenden Themen: «Lesekompetenz fiir Studieren-
de mit Kenntnissen des kyrillischen Alphabets», «Reisen durch die Ukra-
ine: der sprachliche Aspekt» sowie Polnisch-Ukrainisch-Ubersetzung.

Zusitzlich zu den oben genannten Kursen wurden zahlreiche au-
BerplanmiaBige Aktivitdten durchgefiihrt, wie Sprachcafé, Vorfithrung
ukrainischer Filme, Teilnahme an der Reihe «Native Speakers
Lessons», Vortridge zur ukrainischen Migration in Vergangenheit und
Gegenwart in ukrainischer Sprache, Grammatik-Workshops, Vorbe-
reitung der Studierenden auf den internationalen ukrainischen Recht-
schreibwettbewerb (Jagiellonen-Universitdt Krakau) und auf das Ra-
diodiktat der nationalen Einheit am Tag der ukrainischen Schrift und
Sprache, Einladungen an ukrainische Sprachlehrkrifte anderer Uni-
versititen (z. B. vom Fachbereich fiir Ukrainistik der Adam-
Mickiewicz-Universitit Poznan) zu Treffen mit Studierenden.

Die populdrsten Veranstaltungen waren Exkursionen zum «Ukrai-
nischen Berliny» (unter der Leitung von M.A. Public History
Oleksandra Bienert) und die Reise der Studierenden der Ukrainistik
zum ukrainischen Friihlingsfest in der polnischen Stadt Poznan, wo
sie mit Kollegen der dortigen Abteilung fiir Ukrainistik der Adam-
Mickiewicz-Universitit zusammentrafen.

Das Lektorat der ukrainischen Sprachen
an der Kulturwissenschaftlichen Fakultit der Viadrina

Im Jahr 2019 wurden die ukrainischen Sprachseminare vom Spra-
chenzentrum der Viadrina an den Lehrstuhl fiir Multicultural Communi-
cation (Slavonic and English Linguistics and Language Use) an die Kul-
turwissenschaftliche Fakultidt der Europa-Universitdt Viadrina verlegt,
was sowohl die Stundenzahl des Ukrainischunterrichts (zwei Stunden pro
Woche) als auch die Form verdnderte. Jeder Kurs, obwohl er auf die
Fortsetzung der praktischen Ausbildung der Studierenden in der ukraini-
schen Sprache abzielte, war eigentlich ein Autorenkurs und behandelte
spezifische philologische Themen, wie beispielsweise:

* Sprachpraxis am Beispiel des ukrainischen Dramas: die ukraini-
sche Sprache in der Theaterkunst

* Deutsch-ukrainischer Sprachkontakt: zur Erforschung von
Sprachdaten und Quellen

» Ukrainische Gegenwartsprache — ein Blick auf grammatikali-
sche Struktur im Vergleich zu anderen slawischen Sprachen

 Ukrainisch durch Lesen lernen: Sprachpraxis am Beispiel der uk-
rainischen Presse
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« Ubersetzungen im Fremdsprachenunterricht: eine didaktische
Umsetzung fiir Ukrainisch-Deutsch

Parallel dazu fanden — aufgrund der damaligen Corona-
Schutzmalinahmen héufig als digitale Formate — weitere kulturelle
Veranstaltungen statt, wie zum Beispiel, ein Poesieabend zum 100.
Geburtstag des beriihmten ukrainischen Ubersetzers Mykola Lukasch
(2019), die Online-Fiihrung «Ukrainisches Berlin» (2020), ein Online-
Treffen mit einem der Ubersetzer von Walerjan Pidmohylnyjs Roman
«Die Stadt» ins Deutsche, Lukas Joura (2022), ein Online-Vortrag der
Professorin Maria Ivanytska vom Lehrstuhl fiir Germanische Philolo-
gie und Ubersetzung an der Nationalen Taras-Schewtschenko-
Universitit Kyjiw iiber die Schwierigkeiten der Ubersetzung ukraini-
scher Realitdten (2022).

Es ist erwédhnenswert, dass einige dieser Kurse wihrend der
Pandemie und dem Ubergang zum Fernunterricht mit BigBlueButton
(BBB) und Zoom stattfanden. Es war eine interessante Erfahrung,
innovative Wege fliir den Unterricht des Ukrainischen als
Fremdsprache zu finden, da das gesamte Grammatik- und
Wortschatzmaterial, die praktlschen Aufgaben, die Lese- und
Ubersetzungstexte digitalisiert und eine neue Etikette fiir die
Kommunikation in Online-Kursen entwickelt werden mussten.

MYKOLA LUKASCH :

Der Mozart der ukrainischen Ubersetzung

Poesieabend zum 100. Geburtstag des ukrainischen
Uibersetzers von Goethes , Faust”

Wann: Dienstag, 3. Dezember 2019, 17:00 - 19:00 Uhr

- g W I§|I1I|nt!1Lk am Callegium Polnm{um in Shibice

Geschriehen stehi: "l Anfirng wor dos Ware! Hier stock ich scan! Wer hilft
i weiber fort?™ {1 W, vor Goethe. _Faust™)
sifunucane: F}'_h’ld Aol CA0a0's A MRS BEPEADE § 3L ROMILAKSO T
(A B Feme, sdapome)

Frefovaar Maltcutirsd Cammmsicatios C .'III I| E I[I{ .I» | :m J\_

{Slavoaic el English |ingaistics and Lasgasge L

Sprachtutorlng
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— EINLADUNG ZUM VORTRAG ——
’ d won Herrn Lukas Joura ’ ~
Masterstudium an der Humboldt-Universitat zu Beriin
wrrg am instifut filr Slavistk der Universitst Podedam

Urbanisierung, Ukrainisierung und Literatur: eine deutschsprachige
Ubersetzung von Valerian Pldmohyl'nyjs “Die Stadt”

iMicTO[:
e - Dennerstag, 14. Juli 2022, 11:00-13:00 {c.t.)
NI Online (Zoom)

Anmeldung per E-mail an: lazarenkei@europa-unl.de

Frabess Yobsiar! sme—ss mice Sprachenzenium der Viadring
Drautscha €

A st g | gkt amd | smgrngs |t

EINLADUNG ZUM VORTRAG

von Prof. Dr. Maria Ivanytska =
’ \ Lehrstuhi fir gesmanische Philoiogie und Translation " ~

an der Nationalen Taras-Schewlschenko-LUiniversit Kyjw

Kulturelle Asymmelrie und Ubersetzung:
wkrainische Realfa kennen und im Dewlschen wiedergeben kdnnen”

Donnerstag, 19. Mai 2022, 11:00-13:00 (e.t.)
Online (Zoom)

st blafia biera U smmmraain Sprachanze ntrum der Viadring

rigrnnd wail g | i, el § e s T

Das Ukraine-Lektorat zuriick am Viadrina-Sprachenzentrum

Ab 2022 kehrt das Ukrainisch-Lektorat in die Struktur des Spra-
chenzentrums der Viadrina zuriick, wo die Kurse A1-B2 Ukrainisch
als Fremdsprache wieder aufgenommen werden wund der
ukrainischsprachige Kurs «Ukrainische Landeskunde: Kultur, Ge-
schichte, Gesellschaft» neu eingefiihrt wird. Zu den interessanten
Veranstaltungen gehorten hier ein Treffen mit dem ukrainischen
Schriftsteller Oleksandr Irwanez und die thematische Exkursion
«Kleist spricht Ukrainisch» fiir Studierende der Europa-Universitét
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Viadrina in Frankfurt (Oder) und der Humboldt-Universitit zu
Berlin.

Es ist erwdhnenswert, dass alle oben genannten Sprachkurse auf
den Standardisierten Anforderungen fiir das Niveau der Beherrschung
der ukrainischen Sprache als Fremdsprache in allen Arten von
Sprachaktivitdten (Horen, Lesen, Schreiben, Sprechen) basieren, die
in Ubereinstimmung mit dem GERS von einer Gruppe ukrainischer
Autoren entwickelt wurden, die auf die Methodik des Unterrichts von
UaF (Ukrainisch als Fremdsprache, ukr. UMI «Ukrajins’ka mova jak
inozemnay) spezialisiert sind (Standartyzovani vymohy, 2020).

BibGnioTeka Collegium Polonicum
NekropaTt yKpaiHCLKOT MOBK
Kadheapa kynbTypw Ta icTopii LieHTpaneHo-CxiaHoi Eeponu (KGMOE)
Katheapa ictopii Ykpainm
3anpowWwyoTh
12 nunua 2023 poky o 17 roauHi
Ha TBOpYY 3ycTpiY i3 yKpaTHCEKMM NUCEMEHHUKOM

OnexkcanapoM IpeaHuem

@omoc Taca [lani ssan
Micue nposeaeqnn: Bifniotexa Colleglum Polonicum

= MoBH 3axX0AY: YKPATHCHRE, NONLCHRE
- B Bxin BinkHWA SPRACHEN
! ZENTRUM

Erwidhnenswert ist auch, dass in den Semesterferien zweiwdchige
Ukrainisch-Intensiv-Sprachkurse flir alle Interessierten — sowohl
Studierende als auch die Bevolkerung von Frankfurt (Oder) und
Nachbarstiddten in Brandenburg — angeboten werden. Bei diesen
Treffen werden neben der ukrainischen Sprache auch wichtige Infor-
mationen iiber die Geschichte und Kultur der Ukraine vermittelt (On-
line-Quelle 5). Dies ist seit Beginn des vollumfinglichen
russlandischen Angriffskrieges gegen die Ukraine im Februar 2022
besonders wichtig geworden.
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NextopaT YKpaiHCbKOT MOBMK
Epponencerkoro yHisepcutety Biagpita
y ®pankdypTi-Ha-Opepi Ta MNymBonsarcekoro yHiBepouTety B Bepnii

3anpomym1'|, CT}‘HEHTIB PosSuwmii
Ha eKcKypcito &ﬂ 65 |
«Knadem zoeopume yKpaiHCLKOHY» - |

15 nunua 2023 poky o 14 roauHi S x.

c EKcKypcilo npoBsege:
DosBumuii gy Bepouika Bancxanmep,
I) HayKoBa MpauiBHULA
EsponedckLkoro yHisepcutery Biagpina

Peecrpayin: Iz arenpofileuropauni de

SPRACHEN B
ZENTRUM Micue npoasaeHHa; j
Kigist-hMuseum, Faberstralie 67, 15230 Frankiun (Oder)

Unterstiitzung fiir die Ukraine und Ukraine-Studien
durch die Europa-Universitat Viadrina Frankfurt (Oder)

Die Europa-Universitit Viadrina in Frankfurt (Oder) hat auf die
schrecklichen Ereignisse im Februar 2022 sofort reagiert und die Uk-
raine und die ukrainische Studierende vielfiltig unterstiitzt, was sich
in der Einrichtung von Sonderfonds, Stipendienprogrammen und der
Eréffnung von Forschungsprojekten fiir ukrainische Studierende,
Promovierende und Forschende (Online-Quelle 6) sowie der Einla-
dung von Mitarbeitenden ukrainischer Partneruniversitidten (Online-
Quelle 6) zu Vorlesungen an der Viadrina zeigte, beispielsweise von
der Ukrainischen Katholischen Universitdt in Lwiw, der Kyjiwer
Mohyla-Akademie, der Karazin-Universitit in Charkiw und der Ta-
ras-Schewtschenko-Universitit Kyjiw (Online-Quelle 7).

An der Europa-Universitit Viadrina in Frankfurt (Oder) stehen
Ukraine-Studien sowohl in den Bereichen Geschichte, Kultur, Sozio-
logie, Politik, Literatur als auch Spracherwerb seit langem im Mittel-
punkt des Forschungsinteresses, kiirzlich kiindigte das brandenburgi-
sche Ministerium fiir Wissenschaft, Forschung und Kultur auflerdem
seine Absicht an, ein bundesweit pragendes Ukraine-Zentrum hier zu
fordern (Lohse, 2023, S. 19, 21; Online-Quelle 8).

Im Juli 2023 wurde an der Viadrina ein neues Zentrum fiir
polnische und ukrainische Studien eingerichtet: Viadrina Center of
Polish and Ukrainian Studies (VCPU). Nach Angaben der Pressestelle
der Viadrina: «Mit diesem Schritt werden zusétzliche Moglichkeiten
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fiir die intensive akademische Beschéftigung mit der Geschichte und
Kultur, Politik und Gesellschaft der Ukraine in ihren europdischen
Beziigen und globalen Verflechtungen geschaffen. Das Center wird
dazu neue Forschungsprojekte entwickeln, einschligige Lehrangebote
auflegen und einen auch fir die allgemeine Offentlichkeit gut
zuganglichen Transfer von Wissen {iber die Ukraine in die
Gesellschaft anbieten. Dazu wird es eng mit einschligig
ausgerichteten wissenschaftlichen Einrichtungen in Europa und
Ubersee, insbesondere mit Partnern in der Ukraine und Polen
zusammenarbeiten» (Online-Quelle 9).

Unserer Meinung nach ist dies aus historischer als auch geopoliti-
scher Sicht — hier meinen wir auch die physische Nédhe zu Polen — ei-
ne sehr gute Entscheidung. Die Ukraine durchlduft derzeit komplexe
Transformationsprozesse, insbesondere aufgrund der andauernden
russldndischen Militdraggression muss die gesamte Gesellschaft der
Ukraine fiir ihr Recht auf einen eigenen Staat und die Zugehorigkeit
zur europdischen demokratischen Familie kdmpfen. Solche Ukraine-
Zentra sollen die Ukraine bei ihrer Zusammenarbeit mit anderen
westeuropdischen Lidndern und der Europédischen Union in allen Be-
reichen von Wissenschaft, Kultur, Wirtschaft und Recht unterstiitzen.
Dies wird speziell fiir den Wiederaufbau der Ukraine nach dem Krieg
von besonderer Bedeutung sein.

Fazit

Wie wir sehen konnen, wachst das Interesse an der Ukrainistik in
Deutschland seit einigen Jahren dynamisch. Wir halten dies fiir eine
positive Entwicklung, insbesondere was die Einrichtung von Lehrauf-
tragen fiir Ukrainisch als Fremdsprache betrifft. SchlieBlich ist die
Sprache ein erster Schliissel zum Verstdndnis fiir Kultur und Ge-
schichte und eine Maoglichkeit, sich mit authentischen historischen
und literarischen Quellen (nicht durch Ubersetzungen) vertraut zu ma-
chen. Sie ist aulerdem ein Instrument der interkulturellen Kommuni-
kation, das dazu beitrdgt, die Grenzen von Missverstdndnissen und
Ablehnung zu schwichen oder gar zu beseitigen. Solche Kontakte
werden insbesondere durch das internationale ERASMUS-
Austauschprogramm fiir Studierende erleichtert, das bereits vor dem
Krieg von vielen Viadrina-Studierenden genutzt wurde, um die Uni-
versititen in Kyjiw, Lwiw und Charkiw kennenzulernen.

Wir sind zuversichtlich, dass diese Tradition nach dem Krieg in
vollem Umfang wieder aufgenommen werden kann, wozu auch die
Ukrainisch-Sprachkurse an der Viadrina beitragen werden.
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Ubersetzung von Peggy Lohse

Lehrbiicher zum Erlernen des Ukrainischen
als Fremdsprache fiir deutschsprachige Zielgruppen:

1. Baptkis H., Boponin K. «JABJIYKO»: [Tinpy4yauk 3 ykpaiHCbKOT MOBH
sk iHo3emHOi (Intermediate Ukrainian — Cepenniii piBenb). JIbBiB: Bun-
BoYKY, 2022. 196 c. / Bartkiv N., Borodin K. «JABLUKO»: Pidru¢nyk z
ukrajins’koji movy jak inozemnoji (Intermediate Ukrainian — Serednij
riven’). L’viv: Vyd-vo UKU, 2022. 196 s.

2. Bypak M. «SBJIYKO»: Ilinpy4auk 3 yKpalHCBKOI MOBH SIK iHO3€MHOT
(Elementary Ukrainian — ba3oswuii pisens). JIbBiB: Bun-BoYKYVY. 2015. 268 c.
/ Burak M. «JABLUKO»: Pidruényk z ukrajins’koji movy jak inozemnoji
(Elementary Ukrainian — Bazovyj riven’). L’viv: Vyd-vo UKU. 2015. 268 s.

3. 3amOxunbka M., HosikoBa O., Pomaniok C., SIkyOoBchbka-Kpapunk
K. Vkpaincbka kynbrypa Ha mojens. / Ukrainische Kultur fiir jedenTag. ¥
2-x yactuHax. MrouxeH. 2022 / Zambzyc’ka M., Novikova O., Romanjuk S.,
Jakubovs’ka-Kravéyk K. Ukrajins’ka kul’turana S¢oden’ / Ukrainische
Kultur fiir jedenTag. U 2-ch ¢astynach. Mjunchen. 2022.

4. Kmouxosceka I., [Taniaceka O., [Ttamuuk O., Typkesuu O., CuBanu4
b., Hlmino I Mangpiska Ykpainoto. JIeBis: Jlon Bocko. 2012. 152 c. /
Kljuckovs’ka 1., Palins’ka O., Ptasnyk O., Turkevy¢ O., Syvany¢ B., Smilo
H. Mandrivka Ukrajinoju. L’viv: Don Bosko. 2012. 152 s.

5. Kiroukoserka L., I'opaa O., Tpymxo O., Maptunnmus H., Temuuxk I,
Pycrak O. Knrou 10 YKpalHH MicTa 1 JIFoIu. V 2-x yacTuHax. JIbBiB: Komp
ITPO. 2020 / Kljuckovs’ka 1., Horda O., Trumko O., MartynySyn N.,
Temnyk H., Rusnak O. Klju¢ do Ukrajiny: mista i ljudy. U 2-ch éastynach.
L’viv: Kolir PRO. 2020.

6. Masyp /1. Ykpainceka MoBa utst iHo3eMIIiB. Kpok 3a kpokom. XapkiB:
®doumio. 2017. 288 c. / Mazur D. Ukrajins’ka mova dlja inozemciv. Krok za
krokom. Charkiv: Folio. 2017. 288 s.

7. IManiaceka O., TypkeBuu O. Kpok-1 (piBenp Al-A2). Ykpaincbka
MOBa SK 1HO3eMHa: KHHUra s cryaeHra. JIbBiB: Aproc, 2011. 100 c. /
Palins’ka O., Turkevy¢ O. Krok-1 (riven” A1-A2). Ukrajins’ka mova jak
inozemna: knyha dlja studenta. L’viv: Artos, 2011. 100 s.

8. Cunuak O. <«IBJIYKOy»: IlizpyuyHuk 3 yKpaiHCbKOI MOBH SIK
ino3eMHOi (Advenced Ukrainian — Bwumuit piBens). JIpBiB: Bua-BoYKY.
2015. 367 c. / Syncak O. «JaBLUKO»: Pidru¢nyk z ukrajins’koji movy jak
inozemnoji (Advenced Ukrainian — VyS8¢yj riven’). L’viv: Vyd-vo UKU.
2015.367 s.

9. Amir-Babenko S. Lehrbuch der ukrainischen Sprache, Hamburg,
1999.303 S. 10. Amir-Babenko S., Pfliegl F. Praktische Kurzgrammatik der
ukrainischen Sprache. Hamburg. 2005. 120 S. 11. Kolbina V., Sotnykova S.
Ukrainisch fiir Anfanger. Hamburg: Helmut Buske Verlag. 2022. 250 S. 12.
Klymenko L., Kurzidim J. «Pasom. Ukrainisch fiir Anfinger und
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Anfiangerinnen» Wien. 2012. 257 S. 13. Schubert L. Ukrainisch fiir Anfénger
und Fortgeschrittene. Lehrbuch und CD. 2., liberarbeitete Auflage, Wiesba-
den. 2008. 312 S.

10. Amir-Babenko S., Pfliegl F. Praktische Kurzgrammatik der
ukrainischen Sprache. Hamburg. 2005. 120 s.

11. Kolbina V., Sotnykova S. Ukrainisch fiir Anfinger. Hamburg:
Helmut Buske Verlag. 2022. 250 s.

12. Klymenko L., Kurzidim J. «Pa3om. Ukrainisch fiir Anfanger und
Anfiangerinnen» Wien. 2012. 257 s.

13. Schubert L. Ukrainisch fiir Anfanger und Fortgeschrittene. Lehrbuch
und CD. 2., liberarbeitete Auflage, Wiesbaden. 2008. 312 s.

INitepatypa

1. https://ukrainet.eu/2017/11/30/ukrainian-in-germany-nov17-berlin/

2. https://www.ukrinform.ua/rubric-polytics/2079802-ukraina-i-nimeccina-
provedut-vzaemni-roki-movi.html

3. https://www.slawistik.hu-berlin.de/de/member/
abergmann/archiv/ukrainisch-lernen

4. https://www.europa-uni.de/de/ueber _uns/portrait/  persoenlichkeiten/
praesidenten/praesident_prof_ woell/lebenslauf.html

5. https://www.europa-uni.de/de/struktur/unileitung/  pressestelle/viadrina-
logbuch/uni-leben/20230320-schnupperkurs-ukrainisch/Galerie/index.html

6. https://www.europa-uni.de/de/internationales/VIA-for-Ukraine/index.html

7. https://www.europa-uni.de/de/struktur/unileitung/pressestelle/ukraine/
index.html

8. https://mwfk.brandenburg.de/sixcms/media.php/9/Frankfurter%20Erkl
drung.pdf

9. https://www.europa-uni.de/de/struktur/unileitung/pressestelle/
medieninformation/107-2023/index.html

IMopTHOB AHppiii. /[Ba poku kareapu ictopii Ykpainu Ha Biaapini // Ic-
TopruHa mpaena, 7 keitHA 2020 poky / Portnov Andrii. Dva roky katedry
istoriji Ukrajiny na Viadrini // Istory¢na pravda, 7 kvitnja 2020 roku
(https://www.istpravda.com.ua/columns/2020/04/7/157299/)

CraHaapTu30BaHi BUMOTH: PiBHI BOJNOIIHHS YKPAiHCHKOI MOBOIO SIK 1HO-
3emHOI0 A1—Cl1. 3pa3ku cepTudikaliitHiux 3aBaanb: mocionuk / J{. Masypuk, O.
AmntoniB. O. Cunuak, I'. boiiko. KuiB: ®ipma «IHKOC». 2020. 186 c. /
Standartyzovani vymohy: rivni volodinnja ukrajins’koju movojujak inozemnoju
A1-S1. Zrazky sertyfikacijnych zavdan’: posibnyk / D. Mazuryk, O. Antoniv.
O. Syncak, H. Bojko. Kyjiv: Firma «INKOS». 2020. 186 s.

IleBuenxko Tersanma 1. HaykoBuii noBigHWK: YKpaiHO3HAaBCTBO B
HAaYKOBHMX LEHTPaX HIMELbKOMOBHOro mpocropy (Himeuunna, Ascrpis,
]_HBCI/IIIapISI) 2004-2015 pp.). Kuis: HaykoBo-mociimHuii 1HCTUTYT
ykpainosnascTsa. 2016. 307 c. / Sevéenko Tetjana 1. Naukovyj dovidnyk:
Ukrajinoznavstvo v naukovych centrach nimec’komovnoho prostoru
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(Nime&&yna, Avstrija, Svejcarija), 2004-2015 1r.). Kyjiv: Naukovo-doslidnyj
instytut ukrajinoznavstva. 2016. 307 s.

lepuenko Tersina 2. VYkpaiHCeki CTynii B €BpoONelchKOMY
yHiBepcuteti  Biagpina  (®panxdypr-nHa-Onepi): =~ cydacHmii  cTaH.
Yrpainosnascmeo. 2016. Ne 2 (59). C. 194-206 / Sevcenko Tetjana 2.
Ukrajins’ki studiji v Jevropejs’komu universyteti Viadrina (Frankfurt-na-
Oderi): sucasnyj stan. Ukrajinoznavstvo. 2016. Ne 2 (59). S. 194-206.

Bergmann Anka, Kratochvil Alexander. Ukrainisch lernen in Deutsch-
land: eine Einschitzung der Rahmenbedingungen, Moglichkeiten und Per-
spektive. Teopis i npakmuxa 6uKIA0AHHA YKPAIHCOKOI MOBU 5K [HO3EMHOL.
2017. Bumyck 13. C. 17-27 / Teorija i praktyka vykladannja ukrajins’koji
movy jak inozemnoji. 2017. Vypusk 13. S. 17-27.

Kratochvil A. Das Greifswalder Ukrainicum. Biuletin der deutschen
Slavistik. 2008. S. 62-63.

Lohse Peggy. Vom Transitpunkt zum Ukraine-Zentrum / Big
TPaH3UTHOTO MYHKTY 10 — llenTpy ykpaino3nasctBa. Gel[b:]lau. Deutsch-
ukrainisches  Magazin, Ausgabe 28, 01.06.2023. S. 19-21.
(https://gelblau.net/wp-content/uploads/2023/06/Gelblau-Ausgabe-28-2.pdf )

Worschech Sussan. Deutsch-ukrainische Kulturbeziehungen. Verinde-
rungen nach dem Euromaidan. Stuttgardt: Institut fiir Auslandbeziehungen,
2020. 172 s.

Onecs JlazapeHko

NEKTOPAT YKPAIHCbKOI MOBU
B EBPOMNENCbKOMY YHIBEPCUTETI BIAOPIHA
Y ®PAHK®YPTI-HA-OAEPI: LI, PO3BUTOK, 3A0OBYTKU

LocnioxeHHs1 npucesiyeHe memi 8ukiadaHHs yKpaiHCbKOI MO8U SIK IHO3eMHOI Ha mii
po3sumky ykpaiHicmuyHux cmyditi 8 Himey4uHi. 3’acosaHo, wo iHmepec 00 8UBHYEHHS
moeu, icmopii ma Kynbmypu YkpaiHu rnocmyrnogo 3pocmae 8 HiMeubKux akademiyHuX
ycmaHosax, Wo cmano ocobnueo nomimHUM nicnsa  Pesomouii  [iOHoCcmi
2013/2014 pp. Ha npuknadi Jlekmopamy ykpaiHcbkoi moeu, sikul 6ye 3acHoeaHul
8 €sponelickkomy yHisepcumemi BiadpiHa y ®paHkgypmi-Ha-Odepi y 2016 poui,
npedcmasnieHo nepebie Ak mpaduyiliHo2o Hag4yaslbHO20 MpPouecy (piBHi 8UBYEHHS
Mo8U, Ha38U Kypcig), maK i iHWux KynbmypHux 3axodis, rnpucesyeHux YkpaiHi (noka3s
¢binbmie, eKcKypcii, 3ycmpidi 3 yKpaiHCbKUMU MUCbMEHHUKaMU).

Knrouoei cnosa: ykpaiHcbka Mosa 5K iHo3eMHa 8 HimewyuHi, nekmopam yKpaiHCbKOI
mosu, €eponelicbkull yHisepcumem BiadpiHa y ®paHkgypmi-Ha-Odepi.
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Tamapa lNodeypcbka

YOOCKOHAJIEHHA MOBHOI KOMNETEHLUII
B PAMKAX KYPCY
«YKPAIHCbKA MOBA SIK IHO3EMHA»

B EKOHOMIYHOMY YHIBEPCUTETI

PosanaHymo ocobnusocmi ¢popmysaHHsi ma 800CKOHa/IEeHHS mepmi-
HOJ102i4HOI KOMemeHUii ik CKnaodHUKa MiKKYTbmypHOI KomnemeHyil
Ha 3aHAmMmMmSAX 3 yKpaiHCbKOi MO8U K iHO3€MHOI 8 eKOHOMIYHOMY YHi-
sepcumemi. NpoaHanizogaHo 0CHOBHI munu 3agdaHb, sIKi CrIPUSIOMb
Kpaw,oMy 3ac80€HHIO €KOHOMIYHOI mepmiHonoeaii iHodemuysmu. [Jose-
0eHo, wo npogheciliHi ma ¢hinono2ivyHi CIOBHUKU 8 Cy4acHil MOBHIU
oceimi € 00HUM i3 Haligaxusiwux Oxepes nid8uUUEeHHSI MOBHOI KOM-
nemeHuii cmydeHmig-iHo3emyig. AKUeHmMo8aHo, Wo MOBHi cmapma-
nu € nonynspHuMu 3acobamu, SiKi aKmueHO CrpUSIIOMb BUBYEHHH
MO8U 8 cyyacHil oceimi.

Knro4doei crnoea: MiXKynbmypHa KOMIemeHUuyis, mepmiHoroaidyHa KoM-
remeHuisi, yKpaiHcbka Mosa 5K iHoO3eMHa, eKOHOMIYHa mepMiHOI0zIS.

VY cydacHOMY €KOHOMIYHOMY YHIBEPCHTETI TPOIECH T'yMaHi3arlii y
npodeciiiHiii OCBITI BUMararoTh HOBOTO MiIX0Ay 10 (OPMYBaHHS Pi3HO-
MaHITHHX OCBITHIX KOMIICTCHIII CTy/IeHTiB. Tak, CTyJIeHTH-1HO3EMII],
BUBYAIOYM YKPATHCHKY MOBY SIK 1HO3eMHY, (POPMYIOTH HE JIUILIE MIKKY-
JBTYpHY KOMIIETCHIIIIO, ajle i aKTUBHO BJIOCKOHATIOIOTH TEPMIHOJIOTIU-
Hy, BOKaOyJsIpHY, nipodeciitHy komrieTeHIii Tomo. BuBueHHs cTyneH-
TaMU-1HO3EMIISIMH  YKPAiHCHKOT MOBH SIK 1HO3€MHOI B €KOHOMIYHOMY
YHIBEPCHUTETI € OJTHOYACHO W OMaHyBaHHSIM MOBH rpodecii. HabyBaroun
3HaHHA 3 (baxy, CTYACHTH CBIZIOMO M iHTYITHBHO HOpiBHIOIOTB CBOIO pi-
JiHy Ta YKPAiHCbKY MOBH, 3ICTABIISIOTh CHCTEMH LIHHOCTEH, IPOBOJATH
napaesi MK eKOHOMiKamu 000X KpaiH, a BIATaK i MK TEpMiHOIOIIY-
HUMH CHCTEMaMHU, SIKi iX 00cayroByroTh. OTKe, MOBHA KOMIICTCHLIS B
eKOHOMIYHOMY YHIBEPCHTET JUIsl CTy/CHTIB-IHO3CMIIIB Bilirpae BayIiii-
BY poItb y hOpMyBaHHI MDKKYIJILTYPHOI CHCTEMH LIHHOCTEH.

[Ipo6iemMu MIKKYIBTYpHOT KOMIETEHLIT TocaimpkyBamu O. I'ynus-
ceka, T. Komocoscbka, B. Pomynkina, T. Omnxens, [I. Xync Ta iH.
3HAYHUI BHECOK y p03p06neHHﬂ MUTaHb POPMYBAHHS TEPMIHOJIOTIY-
HOI KOMIIETEHTHOCTI MaiOyTHix ¢axiBuiB 3podunu H. Bbopoxina,
3. 'mpuu, H. T'ony6, M. I'yus, 1. JIpo3noBa Ta in. @opmyBaHHS Tep-
MIHOJIOTIYHOI KOMIETEHIIT SIK CKIaJHUKa MIKKYJIbTYPHOI KOMIIETEH-
i1 MPeAMETOM OKPEMOTO PO3TJISiAY IIe He OyIo, IO i 3yMOBITIOE aK-
TYaJIbHICTh TEMH JOCIIIXKEHHS.
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ChoroJiHi Bce YacTiiie 3’ ABISEThCS TMOMUT Ha (axiBIliB €eKOHOMIiU-
HHUX CIELIAJILHOCTEN 3 HAJIEKHUM piBHeM 3HaHb 1HO3eMHOI MoBH. Ko-
pois C. B. Bkasye, 110 «y €Bpori, 3riaHo 3 lHCbOpMaLlle}O HIMELBKOTrO
[HCTUTYTY CKOHOMIYHMX JOCIIIUKCHb, KOXKHUI II'SITHIi IPALIBHUK BH-
KOPUCTOBY€ 3HAHHS 1HO3EMHOI MOBH B MpodeciiHiil TisIbHOCTI»
(Kopous, 2008, c. 127).

IIpote Ha cygacHOMY eTarmi podeciiHOi OCBITH iICHYIOTh HOBI BH-
MOTH [0 JIHIBICTUYHOIO KOMIIOHEHTA B OCBITHIH HpaKTHui B HEMOB-
HOMY (y HAIIOMY BHIIQJKy — CKOHOMIYHOMY) YHIBEpCHTCTI — L@
OBOJIOZITH MOBOO NPO(ECIHHOIO CIIKYBaHHS, OTPUMATH TaKUil MO-
BHUH PiBeHb, SIKU CHopMyBaB Ou CTyJCHTa SIK MaiOyTHHOTO KBaJi-
¢)1K0BaHoro (paxuauﬂ Po3B’s3aHHIO L[1€1 npo6neM1/1 CIpHsi€ MPOBe-
JICHHSI JIHTBICTUYHOI Ta KyJIbTYpOJOTiuHOi poOOTH 31 CTyIEHTaMU-
1HO3EMIIMU B paMKax 00OB’SI3KOBHX Ta CIEIlialbHUX KYpCiB MOBHOI
kadenpu. 3rinHo 3 Pexkomenpauismu €Bponeiicbkoro Ilaprmamenty
Npo KIIOYOBI KOMIIETEHIli HaByaHHS BOpoaoBxk kTt (Key
Competences for Lifelong Learning), koMmeTeHIs «CHUIKyBaHHS
IHO3€MHUMH MOBaMM» Tiepeadavac: «3HaHHSI NPUUHATUHX Y CYCITUTBCT-
Bl HOPM 1 3BHYAIB», «3/[aTHICTh PO3YMITH, BUCIOBJIIOBATH 1 IHTEpIIpE-
TYBATH IOHSTTS, JyMKH, OYYyTTs, GAKTH i CY/DKCHHS y BIAIOBIAHOMY
Jiarma3oHi COLiabHUX 1 KYJIBTYPHUX KOHTEKCTiB». OTXke, 3HaHHS 1HO-
3eMHOi MOBHU (y HAIIOMY BHIIQJIKy — YKPaiHCBKOI) JUIS CTyJEHTa-
€KOHOMICTa € HaJ[3BUYANHO BaXIMBUM, 1[0 POOUTH aKTyalbHUM JIOC-
JIJKEHHST ocobnuBoCTed  popMyBaHHs i YAOCKOHAJICHHS MOBHO{
KOMIIETCHUIT SIK CKJIaiHUKa M1>1<1<ym>TypH01 KOMIICTCHUIT Ha 3aHATTAX
3 YKpaiHCBKOI MOBH 5K IHO3EMHOI 31 CTYACHTAMU-IHO3EMISIMU B €KO-
HOMIYHOMY YHIBEPCHUTETI.

TepMinu MidicKyibmypHa KOMYHIKAYIS, THMEPKYIbMYPHA KOMYHI-
Kayisi, KPOCKYIbMypHa KOMYHIKAYis 9aCTO BUKOPUCTOBYIOTH SIK CHHO-
HIMM Ha [O3HAYCHHS [OHATh, IOB’S3aHMX 3 MOBHMMH KapTHHAMH
CBITY p13H1/1x HapozuB ®opMyBaHHs y CTY/ICHTIB-IHO3EMLIIB MIKKYJIb-
TYPHOI KOMIICTEHLLii CIIPHs€ iX KPAIOMY PO3YMIHHIO IHILIOI KyJIbTYpH,
Ii/IBUIIY€E piBEHb 3HAHHS OCOOJIMBOCTEH Uy»KOi MOBH, J]a€ 3MOTY YHH-
KaTh KOHQUIIKTHUX CHUTYAaIliid, 0 BUHUKAIOTh YHACIIOK HECXO0KOCTI
pi3HEX KynbTyp. He3HaHHS 0COOIMBOCTEH CHCTEMU IIIHHOCTEH 1HIIMX
HapOJIB 1HO/I CTBOPIOE KOH(IIIKTHI CUTYyallll Ha mpodeciiHOMY piBHI,
10 MTPU3BOJIUTH JI0 BTPATH KaIliTary, puHKY 30yTy, 10 MI)KOCOOHUCTIC-
HUX cynepedok. Tak, Hanpukmnan, y 2006 pori kommnaniss Walmart Oy-
Ja 3MyIIEHa NPU3YNMUHUTH CBOIO AisUIbHICTH Yy Himeuuwnni. Bona
BTpaTHia OJIM3bKO OJIHOTO MIJbSpJa M0JIapiB, OCKUIBKH HE BHBYMIIA
0COOJIMBOCTI CIIPUMHATTS CBITY HIMEIbKUMHU CIOXKMBAaYaMH, SIKUM He
no100asocs, KOJIM Ha BXOJI 0 Mara3suHy iX BiTalOTh HNIMPOKOO TOC-
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MIIIKOIO, IK B aMEPHUKaHChKii KyJbTypi. B ekoHOMIUHOMY YyHiBEpCH-
TETI MiJl 4ac BUBYECHHS YKPAaiHCHKOI MOBH K 1HO3€MHOI MIXKYJBTYp-
HUIl KOMITOHCHT € OJHHMM i3 HalaKTyaJIbHININX Ta HAWBa)KIHMBIIINX,
OCKUIbKHM B IpyMHax € CTYJEHTH 3 Pi3HUX KpaiH, 0 BUMAarae Bij BU-
KJajadya JOCUTh IPYHTOBHOTO 3HAHHS KYJIBTYPHHX OCOOJIMBOCTEH
OCTaHHIX, a0U HEe CTBOPUTH Ha 3aHATTIX HEKOPEKTHUX curyaliil. Oc-
HOBHOIO METOIO0 HAaBYAJIbHOT poOOTH 1HO3EMHUX TPOMAJISIH € BUBYCHHS
YKpaiHChKOI MOBH, SIKa AACTh M OCHOBY B OBOJIOAIHHI IIpoheciiHuMH
3HAaHHIMHM, a TAKOX MOXJIMBICTH O3HAHOMHTHUCS 3 ICTOPI€I0, KyJbTY-
poro i TpanuuisiMu ykpaiHCbKoro Hapoxy. Ille oxmmM HeoOXinHHM
€JIEMEHTOM BUBYEHHS YKpPAiHCHKOi MOBH JJISI CTY/ICHTIB-IHO3EMIIIB €
o3HailoMJIeHHS 3 ()aXOBOIO YKPaiHCHKOIO MOBOIO, IKa OXOILTIOE BEJH-
Ye3HUH 3amac 3aralbHOHAYKOBOi Ta €KOHOMIYHOT TepMiHonori'l' dop-
MYBAHHs i yI0OCKOHAJICHHS TePMIHOJIOTIYHOI KOMIICTEeHIIT MOXe OyTH
peai3oBaHO Ha MPAKTHLI y BUIVISI OKPEMUX 3aBJaHb-KeHCIB, 1O Mi-
CTATH BIpaBH, TaOJNHIli, TECTH, CIOBHUKOBI MiHiMymu Tommo. Ha 3a-
HATTSX 3 YKPaiHCHbKOI MOBH SIK 1HO3€MHOI BapTO OpPraHi3yBaTH aKTHB-
HUI TOIIYK TEPMIHOJIOTIYHMX Tapajesieidl yKpaiHChKOI MOBH Ta MOB
THUX KpaiH, 3 KX IPHUIXaIU CTyJAECHTH, 10 CIPUSIE KPAILLIOMY 3aCBOEH-
HIO Martepialy Ta MIHONIOMY PO3YMIHHIO OCOOJMBOCTEH YKPaiHCHKOL
KYJIbTYpU, €KOHOMIKH, CYCHUIBHOTO KUTTS, MIJABHUILYE PiBEHb 3HAHb
MaiiOyTHIX (axiBuis. EQekTuBHAM BHIOM POOOTH € NPOBEICHHS
CTHMOJIOTIYHHMX PO3BIZOK | BU3HAYCHHSI IIOXO/DKCHHSL 3aTallbHOHAYKO-
BUX TEPMIHIB, sKi 4acTo € iHTepHauioHanisMamu. CTyneHTH posris-
JAK0Tb 3araJlbHOHAyKOBUH TEPMiH-iHTEPHALIOHAI3M, [OAAKTb HOro
3HAYCHHS, CKJIAJAI0Th i3 HUM PCUCHHS, HANPHKIAL: i0enmudixayis
(Bim nar. 1ndentlcu
3HAHHA, MPHU SKOMY BCTAHOBIIIOETHCS MOAIOHICTH 00’ €KTIB IIJISIXOM
3HAXOJDKEHHSI CTIUIBHOTO Ta BIAMIHHOTO B 1X O3HaKax: Ioenmudixayis
opucinanbHocmi amﬂ'd Oipaici npomwza YCHIUWHO. HiI[BI/IH_IeHHIO piBHS
TEPMIHOJIOTIYHOI KOMIICTCHLi CIPHUAIOTH 3aBJaHHS Ha 3 sCyBaHHS
3HaYCHb EKOHOMIUHHUX TeleHlB SIK1 3aII03UYEHO B YKPATHCHKY MOBY 3
IHIIMX MOB, HAIPUKIIA)L: emicis — (JaT. emissio — BHIIYCK, BHHpOMl-
HIOBAHHS) 1) BUIIYCK B OOIr IPOLIOBHX 3HAKIB y BCiX (opMax, aKiii,
cepTudikaris, obuirauiif Ta IHWKMX LWIHHUX Manepis; Beae 10 301b-
IIEHHS rpouIoBoi Macu B 06iry. OcHOBHI (opMu emicii: emicis Kpe-
JTUTHHUX TpoIIel — OaHKHOTIB; JACTIO3UTHO-YEKOBA €MICisl; eMicist IIiH-
HUX Tanepis; 2) Oyab-sKuil BUJ IIHHUX ManepiB KOMIIaHii abo mporiec
BUITYCKY B 00Ir TakuxX nanepiB. Bayk1MBo Takok 03HAHOMUTHU CTYICH-
TiB-IHO3EMIIIB 13 HAI[IOHAJTBPHUMH YKPATHChKUMHU €KOHOMIYHUMH Tep-
MiHAMU Ta Crenu@iKoI0 X YTBOPEHHS: HOpMA 4acy — BCTAHOBIICHUHN
JUTSI BAKOHAHHS TIEBHOT po0O0oTH (oreparrii) yac 3a BU3HAYCHUX OpTaHi-
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3alifHO-TEXHIYHUX YMOB 1 MIEPEIOBOT0 BUPOOHUUOTO JAOCBILY; nitbeu
— HAJIaHH# JI0JIATKOBHX IepeBar, Ouar i mocayr oKpemuMm ocodam y
pasi HEJOCTaTHBOI COLIANBHOI 3aXMILEHOCTI OKPEMUX IPOMAISH, PO-
JWH, @ TAKOXK 3a 0COONMBI 3aCiIyru B po30y/0Bi, 3aXUCTI JiepxKaBH, 3a
BUJIaTHI JIOCSTHEHHS B pI3HUX c¢epax TIpoMaJChbKO-TOTITHYHOTO
HKHTTSL.

Benuky gactuny (axoBoi ykpaiHCHKOT MOBH CTaHOBJIATH Mpodeci-
OHaJII3MU Ta MpodeciiiHi )KaproHi3MH, sKi 1Ie HE BIJJOMI CTyJ€HTaM-
IHO3EMIISIM, a OT)Ke, TIOTPEeOYIOTh 0COOJIMBOI yBaru: OUHAMIMYUK —
EHEepriiiHUI TOProBellb, 110 NMPOJAE HEHAIINHI LIHHI anepu; Ma2asuH
— JWIepchbka KOMIaHis, sKa MPOBOIUTH YTOAM 3 KYMiBIi-IPOJAXKY
oOmirauit; 6oemanka — 1) HenepepBHI OJHOTUITHI YTOX KyHiBiai a0o
NpOJIAXy LIHHOCTEH, 10 MPOBOAATHCS CHEKYISHTAMH, SIKI HE YHHSATDH
ICTOTHOTO BIUIMBY Ha KOH FOHKTYPY PHHKY, IO CKJajacs; 2) He3a-
KOHHa crnpoba Opokepa 316paT1/1 st cebe JI0IATKOBY CyMy KOMiciii-
HUX IIIXOM NPHCKOPEHOI KyMiBITi-POAaKKy MIHHAX naneplB 3a BKa-
3iBKaMH KILEHTIB; cainuti Opoxep — Opokep, sKHii BUCTyHae Bil
CBOIO IMCHI 1 HE PO3KPHMBA€ IMCH CBOIX KIIEHTIB IHIIMM y4aCHHKaM
ornepauiid. Lleit mopsaok € 3araJbHONPUIHATUM, ajlie Ha PUHKY TepMi-
HOBHUX €BPOJICTIO3UTIB HE 3aCTOCOBYETHCS.

BapTo 3BepHyTH yBary Ha aKTHBHE 3aCBOEHHS CTYJCHTAMH TePMi-
HiB-HEOJIOT13MiB, SIKi Ha CcyJacHOMy eTari IIMPOKO 3aM03UYYIOTHCS 10
€KOHOMIYHOI TEPMIHOJIOTII 3 aHIIIIHCHKOI MOBH: cKeanep — APIOHUI
MakJiep, SIKUH Ji€ BiJ CBOTO IMEHI 4M 3a JIOPYYCHHSIM KIIi€HTa U ore-
py€ HEBEIMKMMM MapTisMU pealbHOro ToBapy Ha Oipxi. Ckeirep
OJlepXKye NPUOYTOK, SK MPABHMIIO, 33 PAXyHOK 3MiH IiHM HA TOBAp
YIPOJIOBXK Oip>KOBOTO IHS; Ojr0-uunc — aKiiii 37e01TbIIOTO BEJIUKO-
ro, (iHAaHCOBO MILHOTO Ta BU3HAHOTO MiAMPUEMCTBA, MPUOYTKH 1 1U-
BiJICH/IM SIKOTO € CTaOlIbHIUMH YU 3pOCTAIOTh TIOBUIBHO, ajie TIOCTIHHO
OLIHIOIOTHCSI BUCOKO, OCKUIBKU PU3HMK BTPATH KOIITIB 32 HUMHU € He-
3HAYHUM; OpeliKkiéen — 00CAT BUPOOHHMUTBA MPOAYKUii (poobit, moc-
JIyT), 3a SIKOrO CYKYIHI BUTPAaTH Ha BUPOOHHMITBO BilNOBINAIOTH BH-
ToproBi Bix peanizamii npoaykuii (CIOBHUK €KOHOMIYHUX TEpMiHIB
onaiin, 2013).

Cy4yacHUM TEKCT SIK iIHCTPYMEHT
BAOCKOHareHHsA MOBHOI KOMMNeTeHLii

OBOJIO/IIHHA MOBOIO 1 MOBJICHHSIM — HEOOXigHa ymMoBa (Gopmy-
BaHHS COIiaJIbHO aKTHMBHOI 0COOMCTOCTI. MOBJICHHS € HE JIMIIE 3aCO-
OOM CIIiJIKyBaHHS, ajieé ¥ 3acOo00M MUCJICHHS, HOCIEM CB1JIOMOCTI,
nam’sTi, iHdopMmaiiii, 3aco00M yIpaBIIiHHS CBOEIO TTOBEIIHKOIO.
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Y aockoHaJIEHHS MOBHOI KOMIIETEHTHOCTI HE MOXKE OOIATHCS Oe3
OIIOpHU Ha HauiOHaany MOBY, Ha MOBHI 3HAKH HAllIOHAIbHOI KyJIbTy-
pu. TiIbKH TOM, XTO 3aCBOKOE MOBHY KyJIBTYPY B yCii i cyKynHOCTl i
6araTorpaHHOCT1 3[aTeH CTAaTH TBOPLEM MOBHHX LiHHOCTEH. Lle Bia-
OyBa€eThCs TOI, KOJM Y MOBHOMY BHXOBAHHI 3aKJIaJJ€HO MOXKJIMBOCTI
AKTUBHOTO BUKOPHCTAHHS TEKCTIB YCIX MOBHHUX CTHJIIB — BiJ PO3MO-
BHO-TTOOYTOBOTO /10 O(iIiifHO-TII7IOBOTO Ta HAYKOBOTO.

Ha 3ansaTTax 3 kypey «YkpaiHcbka MOBa sk iHO3eMHa» y KuiBchb-
KOMY HalllOHAJIFHOMY €KOHOMIYHOMY yHiBepcuTeTi iMeHi Baguma [e-
ThMaHa BUKOPUCTOBYEMO Pi3HI THIM MPAKTUYHUX 3aBIaHb JJIS BIIOC-
KOHAQJICHHST MOBHOI KOMIIETEHIIii CTY/ICHTIB-€KOHOMICTiB. 30Kpema,
CHPUAIOTh BJOCKOHAJEHHIO MOBHOI KOMIETEHIIii CTYJIEHTIB Taki Ha-
MPSIMKA pOOOTH:

1. UuranHsa Ta 0OrOBOpEHHS TBOPIB KJIACHYHOI Ta Cy4acHOI yKpaiH-
CBKOI1 JIiTepaTypH, 110 30aradye CJIOBHUKOBUU 3amac, (opMye MOBHY
KapTHHY CBITY.

2. Kputnunuil aHani3 TEKCTIB Cy4yacHOI yKpaiHCBKOI JIiTepaTypu,
JIe BUKOPHCTOBYIOTHCSI HEHOPMATHBHI MOBHI 3ac00M, aHai3 MPUYUH
BUKOPUCTAHHSI TAKHX MOBHHX 3aC001B y TBOpaX.

3. 30arayeHHs JICKCHYHOTO 3a1acy BHACHIIOK BUKOPUCTAHHSI JICK-
CHKOTpadivHUX JUKEpel, ajuke Ue CIPHSE PO3YMIHHIO HIOQHCIB 3HA-
YEHHS CIIiB, 0COOJIMBOCTEH CIIOBOBXXUBAHHS TOLIO.

4. HIL[BI/IIJ_ICHHSI plBHH MOBHOI HpO(bCClI/IHOI MiArOTOBKH, 30ara-
YCHHS 3aIacy TEPMIHIB 31 CICLIAIBHOCTI, 3HAaHHs 3HAYCHb TCPMIHIB
¢axy, BeIeHHS iH/IMBI1yaJbHOTO MiHICIIOBHHKA TEPMiHIB TOIIO.

5. OsnaiiomsieHHs 3 (PpazeosioriyHuM 0ararcTBOM piAHOI MOBH,
OCKUTBKU BHKOPUCTAHHS ()Pa3eoJOTIYHUX OJMHHUIL PI3HUX THUIIIB HE
TUIBKH CIIPHSIE PO3BUTKY 3B’S3HOTO MOBJICHHSI, 30arauye CIIOBHUK, a i
CTBOpIOE YMOBH Ui (DOPMYBaHHS HAIliOHAJILHO CBiJOMOi ocoOwc-
TOCTI.

6. CBiIOME YHHKHEHHS HEraTUBHO 3a0apBIICHOI JICKCHKH, CYPIKH-
Ky, KaproHi3MiB.

7. BuBueHHs yKpaTHChbKUX (DOPMYIT BBIWIMBOCTI, B)KUBAHUX Y MO-
BJICHHI B PI3HUX CUTYaLlIsIX.

8. AHaJi3 MOMIJIOK MOBH 3ac00iB MacoBOi iHpopMarlii Ta pexiia-
MU TaKWW JOCBiJ 3aXWIIA€ iHIWBIIyalbHE MOBJICHHS BiJ] HETaTUBHO-
r'0 30BHILITHHOTO BIUIUBY.

9. ®opmyBaHHS TOMIAHU 10 YKPAiHCHKOI MOBH, 11 imeHTH(IKAIiSA
SIK MOBH CBO€T Hallli.

Otxe, MOBHA KOMIETEHIiSI — L€ 3aCBOEHHSI, YCBITOMJICHHS MOBHHX
HOPM, 0 CKJIAJHCS ICTOPUYHO Y (POHETHIII, JEKCHUlll, FpamaTuili, opgo-
emii, CeMaHTHIIi, CTHJIICTHIII, Ta aJICKBaTHE 1X 3aCTOCYBaHHS B OyIb-sIKiit
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JIFOJICHKIM NTISUTBHOCTI MPH BUKOPUCTAHHI MEBHOI MOBU. MOBHa KomIe-
TEHIIA — 1[¢ SIBUILIE, IKE OXOILTIOE uiny HU3KY cneuianLme 3Mi0HOCTEH,
3HaHb, YMiHb, HABHYOK, CTpaTerm 1 TAKTHK MOBHOI MOBEIIHKH, YCTaHO-
BOK JIIsl YCITILIHOTO 31iHCHEHHS MOBJICHHEBOI JIisUIBHOCTI B KOHKPETHHX
yMOBax CHiiKyBaHHs. Llefi BUa KoMIleTeHIl BIAaCTUBUI BUCOKOOCBiUe-
Hil, KyJIbTYpHIH JF0IMHI, cPOpMOBaHiii 0OCOOMCTOCTI.

JJis OTpUMaHHS BHCOKOTO PiBHS MOBHOI KOMIIETEHIIi TO3UTHB-
HOIO MPAKTUKOIO € po00Ta 3 CyYaCHUMH TEKCTaMHU.

CnoBo mexcm (Bix nat. textus — TKaHWHA, 3’ €IHAHHS) Ma€ YuMa-
JI0 BU3HAUECHb, HABEJIEMO OKpPEMI 3 HUX.

1. TekcT — 11 BUTBip MOBJICHHEBOTO TIPOIIECY, IO BiJA3HAYAETHCS
3aBEPUICHICTIO, 00’ €KTUBOBAHUN Yy BHIJISIII MHUCbMOBOTO JOKYMEHTA,
niTepaTypHo OIpalbOBAaHNH BiAIOBIAHO O TUITY JOKYMCHTA, BUTBID,
SIKMI CKJIAIA€ThCS 13 3arojIoBKa 1 psdy 0COOIMBHUX OJUHHULL (Handpa-
3HHX €JHOCTEHT), 00’€AHAHNX p13HI/IMI/I TUTIAMH JICKCUYHOTO, TPaMaTH-
YHOTO, JIOT1YHOTO, CTHJIICTUYHOTO 3B 513Ky, 1 Ma€ MEBHY IIJIECIIPSMO-
BaHICTh 1 MparMaTuyHy BU3HAYECHICTD.

2. Tekct — npykapcekuil mpudTt, Kereib SKOro CTaHOBUTH 20
MYHKTIB.

3. TekcT — neBHa 3 (QYHKI[IOHAIBHO-CMHUCIIOBOTO TIOTJISIY YHOPSI-
JIKOBaHa rpyna pedeHb abo iX aHaJIOTIB, SKi ABJISIOTH COOOIO 3aBJISIKU
CEMaHTHYHUM 1 (YHKIIOHATHHUM B3a€MOBITHOIICHHSM €JICMCHTIB
3aBepUICHY CMHUCIIOBY €/IHICTb.

HaificTOTHIIIMMY TEKCTOBUMH O3HaKamu €: 1) wimicHiCTh; 2)
3B’sI3HICTB; 3) CTPYKTypPHA OPraHi30BaHICTb; 4) 3aBEPIICHICTb.

PoboTta cTyneHTiB i3 TEeKCTOM, 0COOIUBO Xy,[LO)KHlM crpusie akTH-
BHOMY PO3BHUTKY Ta BJIOCKOHAJICHHIO MOBHOI KommeTeHmii. Tekct €
CKJIAJTHUM 1 6araToriaHOBUM, a OTXE, 3aBJIaHHIM HOT0 iHTepIpeTaii
€ BHUSIB MAKCUMYMY 3aKJIQJICHUX Y HbOMY JYMOK 1 mouyTTiB. TekcTu
Cy4acHOI yKpAiHCBKOI JITEpATypH € HaA3BHYAHHO TapHUM MaTepia-
JIOM Ta IHCTPYMEHTOM [Isl BJOCKOHAJICHHS. MOBHOI KOMIICTEHLT CTy-
AeHTiB. PO6OTa 3 Xy[0XKHIMU TCKCTAMH TaKUX Cy4aCHUX YKPAaiHCHKAX
aBTopiB, sk Jlroko HamBap («Ceno we monnm», «PAU. Lentpy», «Ha
3amax M’sicay), Jliooko Hepem («Kynbr», «llokioHIHHS sAuiipii»,
«Hawmip!», «Tpoxu miteMmy), FOpiit Auapyxosud («Pekpearrii», «Mo-
CKoBiama», «JIBaHamausaTe oOpydiBy, «TaeMHHIS») Ta 1HIIMX CHPUSIE
AKTUBHOMY 3aCBO€HHIO TEOPETHMYHOTO Ta MPAKTUYHOTO Martepiaiy 3
MOBH Ta JIITEPaTypH.

Ha 3aHATTSX CTY/IGHTH aHAII3YIOTb:

1. 3MiCTOBI, JIOTiIYHI 1 IICHXOJIOTIYHI 3B’SI3KU y TEKCTI:

a) €IHICTh MicIIsl, Yacy, JiHOBUX 0Ci0;

0) 3B’30K 3 MHHYJIUM 1 MaiiOyTHIM (€HICTH CIOXKETY).
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2. JlitepaTypHi, pUTOpUYHI 3aCO0U 3B S3KY:

a) MPUHOMH KOMIIO3UIIIT JIITepaTypHOro TBOPY (CIOXKETHI JIiHii, 00-
paMIICHHS TOIIO);

0) JOTpUMAaHHS 3aKOHIB *aHpy (OaiKu, COHETY, IHTEPB IO 1 MOJ.);

B) TOOYy/T0Ba KOMITOHEHTA TEKCTY SIK pUTOPUYHOI Girypu (aHadopu
TOIIIO).

3. JIekcuuHi 3aco0u 3B’S3KY:

a) BUOIp BJIAJIOr0, JOPEYHOTO CJI0BA, BUKOPUCTAHHS CUHOHIMIB;

0) acomiaTuBHUY BUOIp CIIiB;

B) 3aiiMEHHHMKOBI 3aMiHU IMEHHUKIB;

T') BYKUBaHHS aHTOHIMIB, MPOQECiitHO1, IHIIOMOBHOT JIEKCHUKH;

I') BXKUBaHHS (hpa3eoiori3MiB;

1) CIIOBa-y3arajlbHEHHS.

4. 'pamaTu4Hi 3B’ I3KU: MOPQOJIIOTist i CHHTAKCHC:

a) CIIOJIyYHUKH, X TOBTOD;

0) CIiBBITHOCHI 31 CITOJTyYHUKaMH 3aiMEHHHUKH, TIPUCITIBHUKH;

B) NUTAJIbHI pEYCHHS 1 BIIMOBI/I1 HA HUX;

r) mo0ymoBa TEKCTY 3 OJTHOPITHUMH WICHAMHU PCUCHHS,

I') JIJAHIIOKKOBHUH UM MapayeabHuil 3B’ 130K peUYeHb;

J1) BCTaBHI OJWHMIII TOIIO.

5. CtunicTuyHi 3B’ SI3KH:

a) BECh TEKCT BUTPUMAHO B OJJTHOMY CTHIi;

0) BiIOyBa€eThLCS JOIIIbHA 3MiHA CTHIIIB.

6. [aToHaiiHI 3ac00M (yCHE MOBJICHHS):

a) IHTOHAIIIS IOYaTKY 1 KiHIA a03aiy, BiMOBIHI Tay3H;

0) emolliifHi iHTOHAaLIi, TeMOp roJocy;

B) JIOTi4HI, ()pa3oBi HArOJIOCH, IMCUXOJIOTIUHI may3u Tomo (Pyko-
nstHCBKa, 2016).

Otxe, popMyBaHHs, MiABUIICHHS Ta BJOCKOHAJICHHS MOBHOI KOM-
METEHITi1 CTYICHTIB-€KOHOMICTIB SIK TTPOBIIHOT 0a3MCHOT XapakTepuc-
TUKHA OCBIYCHOT JIFOJIMHU, OJIHI€T 3 HAWBAXIIMBIIMUX PHC i1 MITICHOCTI i
CaMOJIOCTaTHOCTI Ha ChOTOJIHI € HA/I3BHYAIHO aKTyaJlbHUM. A BIIacHe
poboTa 3 CydyaCHHMH TEKCTaMH Ha PI3HUX MOBHHUX PIBHIX CIpHUSE
MiIBUIIEHHIO MOBHOT KOMIIETEHIIi1, 1110 BKIIOUa€ B ce0¢ MOBHY KYJIb-
TYypy, cripusie GOpMyBaHHIO MOBHOI KaPTHHH CBITY.

NMinrBicTMYHUI KOMNOHEHT NpodpecinHoi OCBITH
CTyAeHTiB-iHO3eMUiB

Ha cporomni po3B’si3aHHS MPOOJIEM 3 YIAOCKOHAJICHHS CYYacHOTO
OCBITHBOTO TIPOIIECY, YBEJCHHS IHHOBAIlIMHUX METOJIMK 1 TEXHOJIOT1H
JI0 HAYKOBO-HAaBYAJIBHUX IUTaHIB yKpaiHChkux 3BO, rymanizarisi Ha-
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BYAHHS B KOHTEKCTI €BPOMNEUCHKUX BUMOT IIOJ0 MPAKTUYHOTO MPHUE-
JHAHHS YKpaiHu JI0 €EBPONEHCHKOT0 OCBITHHOTO IIPOCTOPY Ha6yBa}0Tb
Bce Oinpmoi Baru. Buxin Ykpainu Ha pHHOK CBITOBHX OCBITHIX IOC-
JIyT 1 NIPOBE/ICHHS JIEPIKABOIO 3aXOLB IOJ0 PO3BHTKY B3AECMOBHII-
HOTO MIKHAPOJHOTO CIIBPOOITHHITBA B Taly3i BHINOI OCBITH IOTpe-
Oye sKICHOT MiArOTOBKHU CreLiamiCTiB-IHO3eMLB.

lopoky KwuiBchkuii HalioHaNbHUI EKOHOMIUHUM YHIBEPCHUTET
imeni Banuma I'erbmana 3apaxoBye HA HABUAHHs CTYJICHTIB 3 TaKHUX
kpaiH, sk Kuraii, B’etnam, Kor-1’IByap, Amxup, ['Bines, TypkmeHnic-
TaH, Asep6a1/1;1>1<aH MOJI,Z[OBa Ta 1Hmux. OCHOBHOI METOI0 HABYAJIb-
HOi pOOOTH 1HO3EMHHX TpPOMAJSH € BHUBYEHHS CTYyIEHTAMU-
1HO3EeMIISIMU YKpaiHChbKOT MOBH, sIKa JacTh IM OCHOBY B OBOJIOJIiHHI
npoQeciiiHiMK 3HAHHAMH, & TAKOK MOXIIHMBICTh O3HAHOMHUTHUCS 3 iC-
TOPI€I0, KyNBTYPOIO 1 TPajMIisMU YKpaiHChKOTO Hapoxy. Bomominus
YKpaiHCHKOK MOBOIO JJIsi IHO3EMHOTO CTY/ICHTA € TapaHTIEl SIKICHOT
npodeciiiHoi MiATOTOBKH CY4YacHOTO KBaJi(hiKOBAaHOTO CIIelianicTa-
€KOHOMICTa.

VY3ke Ticisl epimoro poKy BUBYCHHS YKpaiHChKOi MOBH y KHiBCh-
KOMY HalllOHAJIbHOMY €KOHOMIYHOMY yHiBepcuTeTi iMeHi Baguma I'e-
ThbMaHa IHO3€MHI CTYJCHTH HAKONWYYIOTh TOH HEOOXiMHWH Oarax
3HaHb 13 MOBH, SIKH JIa€ 3MOTY HE TUIbKU BHCJIOBJIIOBATH CBOIO JTyM-
Ky 1 pO3yMiTH i1HIIMX, ajie # OTpuMyBaTH 0a30Bi HABHYKU Tpodeciii-
HOi MOBH, III0 CIIPUSIE KPAIIOMY 3aCBOEHHIO 3HAHb i/l 4aC BUBUCHHS
CreLiaNbHUX JIMCLHILLH, J1a€ YiTKy OPIEHTAL[I0 B Peallisx Cy4acHOi
exOHOMiKH. JIIHrBICTHYHMH KOMIOHEHT y mpodeciiiuiii ocBiTi cTye-
HTiB-1HO3EMLB € BaXUIMBOIO YaCTHHOK KOMIUICKCHOI OCBITHBOI PO6O-
TH Ha PI3HUX €Tarax HAaBYAHHS 1HO3EMHHX CTYJCHTIB B €KOHOMIYHO-
My  yHiBepcuteTi. Bukimagaui  kadeapu  Oi3HEC-TIHTBICTHKH
KuiBChbKOTO HAIIOHATHHOTO €KOHOMIYHOTO YHIBEpCHUTETY iMeHi Ba-
quMa ['eThbMaHa TUTIIHO TPAIIOIOTh y IIiH cq)epi BHUJIAIOTH MiIPYyYHU-
K, MOHOrpadii, MOCIOHUKY, 30IpHUKH BIIPAB 1 3aBJaHb, PO3IIIA/A0TH
TeopeTuuHi acnektu nuTaHHs (Yesranos, 2008; Bondarchuk,
Podgurska, Kovtunets, 2020; Spomesny, bornapuyk, KpaCHOHOHBCB-
ka, [Toarypceka, 2012; Apomesuy, 2012).

Ie#t HanpssM poOOTH TOJISITae B HATUCAHHI KyPCOBHX POOIT 13 1MeB-
HUX NMPOOJIEMHUX MHUTAaHb 3 €KOHOMIKH Ta CyMDKHUX 3 Heto cdep, mif-
roToBIi pedepaTiB Maibke 3 YCiX TUCIUIUTIH MMPOTATOM YCiX POKiB Ha-
BYAHHS, CTBOPEHHI YCHHUX, MMCbMOBHX Ta €JIEKTPOHHHX INPE3CeHTALlil,
HaNMCaHHI Ta 3aXHUCTi 0aKkamaBpPChKOi Ta MaricTepchbkoi poOIT Ha 3a-
KIIOYHOMY €Tari CBOTO HaBYaHHs TOIIO, 1 BCE 1€ YKPATHCHKOIO MO-
BOIO SIK MOBOIO 1HO3€MHOT0 CIUIKyBaHHs. Taka mpars BUMarae 4iTko-
TO 3HaHHS HAYKOBUX TEPMiHIB Pi3HUX THUIIIB, TOCKOHAJIOTO BOJOIHHS
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YKpaiHCHKOIO MOBOIO, OCOOJMBOCTSIMH HAyKOBOTO CTHIIIO, crienudiu-
HUMH MOBHHUMH 3aC00aMH, BIaCTUBMMH (DaXOBiii MOBI, OCKIIBKH came
Bl [IbOTO 3a]IGXKUTh PIBEHE MPOPECIifHO MiATOTOBKH CTYICHTIB, yc-
HIIIHICTh Ta PE3yJbTATUBHICTh iXHHOTO HABYAHHS, MEPCICKTUBH B
noIrykax poOoTH.

OTxe, B €KOHOMIYHOMY YHIBEPCUTET] JIHTBICTUYHHIA KOMIIOHEHT
y poeciifHiif OCBITI CTYJCHTIB-IHO3EMIIIB € HA/I3BUYAHHO BaXKIMBUM
Ta HeoOXxigHuM. Hampuknaza, mix yac BUBYEHHS Kypcy «YKpaiHCbKa
MOBa SIK IHO3€MHA» CTYACHTH-IHO3EMIIl OJIM3BKOTO 3apyOiKKs HE
TIIBKY BUBYAIOTh OCHOBH YKPaiHCHKOI MOBH, alie i OTPUMYIOTh 3HAaH-
HS 13 TIpodeciitHoi chepu, 3anmponoHOBaHI YKpaiHCHKOIO MOBOIO, BH-
BYAIOTh YKpPaiHCbKY €KOHOMIYHY TEPMIiHOJIOTIIO, MUIIYTh HayKOBI
npaiii, pedepaTi, KypcoBi, Ipe3eHTallii TOIO MO-YKPaTHCHKH.

Ponb MoBHUX cTapTaniB y cy4acHin ocBiTi

CyuacHa BHIIa OCBITa OPIEHTYETHCS HA Pi3HI TUIIM OpraHi3alii Ha-
BYAJILHOTO TPOIIeCy. YCHINTHUMU BBa)KalOThCS (axiBIli, SKi BMIOTh
HABYATHCS BIPOJOBXK XKUTTS, KPUTHYHO MUCIUTH, IPALIOBATA B KO-
MaHJ, JJOCAITH MOCTABJICHOI METH, CIUIKYBATUCS B GararokyibTyp-
HOMY CepeJIoBHUILI Ta BOJIO,Z[ITI/I IHIIMMY CYYaCHUMU BMIHHSAMH. 3HAH-
Hs Ta BMIHHSI, B3a€MOIIOB ’A13aH1 3 IHHICHUMU OPI€EHTHPaMH CTYICHTA,
($hOpMYyIOTh HOTO KUTTEBI KOMIETEHTHOCTI, TMOTPIOHI JUIsl yCHINIHOT
camopeai3ailii y )KATTi, HABUYaHHI Ta Iparli.

BuByeHHs MoB ,HOKOpiHHO 3MiHIOE crieldiKy HaBYAIbLHOI ,[LiHJIB-
HOCTI: MOJICpHI3allisl 3MICTY OCBITH, YIPOBA/UKCHHSI KOMIICTCHTHICHO-
IO HiJXOAy 1 HOBUX TEXHOJIOTiH, aKTHBHE BIPOBA/UKCHHS HABYAILHO-
IrpOBUX KOMYHIKaIlild, OBOJIOJIIHHS PI3HOMaHITHUMHU KOMIIETEHTHOC-
TSMH. 3HaHHSI MOBU — II€ KJTFOY JIO0 YCHIXy B Cy4acHOMY CBITI, JIe M-
KyJIbTYpHE CIUJIKYBaHHS Ta 00poOKa Beianue3Hux oOcAriB iH(opmarii
HaOyBae Bce OLIBIIOTO 3HAYCHHS.

Huni nyxe nmomynisipHUMH € Tak 3BaHI CTapTamlH, SIKI OXOILTIOIOTH 1
cepy OCBITH, 30KpeMa BUBYCHHS PI3HAX MOB: SIK YKPAiHCBKOi, TaK i
iHo3emMHuX. Crapran (BiJ aHTJ. startup, OYKB. «CTapTye») — L KOMIIa-
Hisl 3 HELLOZABHO CTBOPCHOIO OIEPALIHO0 NISUIBHICTIO, [Ie Ol BATOKIB
CTBOPEHHS € MOUIYK 1 peaizaisi Oi3Hec-111el [Uisl MoJaIbIIoro BTiICHHS
B JKHUTTS. SIKIO OXApaKTePH3yBATH CTApTall MPOCTHMH CIIOBAMH, TO Lie
SIKMACH HOBHH KOMEPUIHHMH NPOEKT, BTUIMBILA SKUH B Macy, TBOPELb
OTpUMA€E PHOYTOK, 32 YMOBH YCITIITHOTO PO3BUTKY 171€i.

OTxe, cTapTranm — IIe¢ TUMYAcOBa OpraHizallisi, sSika HaAMaraeThCs
peaiii3yBaTH AKych Oi3Hec-iJiei0 1 nepeOyBa€e B MOCTIHHOMY MOLIYKY
MOBTOPIOBAHOI, MaciTaboBaHOi Ta MPUOYTKOBOI Oi3Hec-mozeni. by-
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Jlye cBiil Oi3HEC Ha OCHOBI iHHOBAIl a00 IHHOBAIIMHUX TEXHOJIOTIH,
TUJILKY MOYaJia BUXOJIUTH Ha PUHOK 1 BOJIOAIE OOMEKEHUMH pecypca-
Mu. YacTo crapTan-KoMIaHii Ha3UBaIOTh «TapaKHUMM.

KirouoBrMu 03HaKaMu crapTamny €:

® MIBHUJIKUW PO3BUTOK,

® HEBEJIMKA KIJIbKICTh 3aCHOBHHKIB,

e IHBECTHIIII,

® 1100aJIbHMM OIS,

® 3pOCTaHHS,

® OOMEIKCHHS,

e IHHOBAIIHHICTD,

e BUpILIEHHS NPoOiIeM,

® KOpIIOpaTUBHA KYJIbTYpa,

® HCBU3HAYCHICTb.

Po3srnsiHeMo Tpu AOCUTH YCHIIIHI YKPaiHChKI CTapTam-MpPOEKTH,

IO CTOCYIOTBCSI MOB, B OCHOBI SIKHX — BHBUEHHS, IpE3CHTAILif,
OTJIAa, BIIPAaBJISIHHA, TCCTYBAHHA TOLIO.
Preply — 1ie mporpama ajisi BUBYCHHS MOB Ta IwiaTdopma s

€JIEKTPOHHOTrO HaB4yaHHA. Mae mrtab-kBaptupy B Kuesi Ta odicu B
bapcenoni. Preply mae 300 cniiBpoOiTHHKIB 35 pi3HUX HaIliOHAIBHOC-
teil. CtanoMm Ha 2021 pik Preply 06’eqnyBana nonazg 140 000 peneru-
TOpiB, sKi BUKJIanaoTh 50 MoB y 203 kpainax mo Bcbomy cBity. [lona-
ToKk oTpumaB 50,6 MIiIBHOHIB J0JIapiB IHBECTHIIN 3a 8§ payHIiB
¢binaHCYBaHHSI.

Kommnanito 3acuyBanu y 2012 poui ykpainceki mignpuemii Kupu-
no birait, Jdmutrpo Bomommu Tta Cepriii Jlyk’snoB. BeOcaiiT
preply.com Oyzo nepesanyueso B aucronag 2013 poky 3 akUeHTOM
Ha OHJIAHOBOMY BuBYCHHI MOBH. IIposykt Preply sacHoBauuii Ha iH-
JMBIyaJbHOMY HaBYaHHI JIIOJUHUA. KoMmaHis BHUKOPHCTOBYE aJro-
PUTM MAlIMHHOTO HABYAHHS, W00 MiABUILMTH €)EKTUBHICTD 3iCTaB-
JICHHS. MDK YYHAMH Ta BHKJIAQJadaMd 3a DI3HHMH [apameTpami,
TaKUMHU SIK I[iHa, JOCTYIHICTh, KpaiHa HApOJUKEHHS, 1HII MOBH, LiJi
HaBuaHHs TOIO. Preply Takox po3poOuia 3amaTeHTOBAaHUNA MPOIYKT
Curriculum, sikuii TOTIOBHIOE HABYAHHS JIFOIMHH, HAJJAI0UU TECTH IS
NPOXOJ/DKEHHS! HaBYAHHS 3 PO3Mi3HABAaHHSAM TOJIOCY INTYYHHM iHTe-
JIEKTOM, 1HTEPAKTUBHI BIIPaBH 31 CIOBHUKOBHM 3aMlacoM, JOCTYIIHI Ha
BCiX muiaTdopmax, Ta iHI QyHKIIII.

Grammarly — omaliH-cepBic Ha OCHOBI IITYYHOTO IHTEJICKTY
JUISL IOTIOMOTH B HamucaHHi TeKcTiB. CepBic Jomomarae micaTu Tpa-
BIJIBHO 1 BHJIA€ PEKOMEHIAIIIT II0JI0 MMOKPAIIEHHS TEKCTiB. 3aCHOBHU-
ku komnanii — Oznekciit llleBuenko, Makcum JlutBun ta Jmutpo Jli-
nep — Buxigmi 3 Ykpaiad. ['OJIOBHMI BHKOHaBUMI JTUPEKTOP
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komnanii — bpen Xysep. Grammarly BUKOpUCTOBY€E IITY4YHUH 1HTE-
JIEKT JUIs QHAII3y TEKCTY aHINIHCHKOK MOBOO Ta MPONO3ULII 3MiH 3
METOK0 YCYHCHHs IIOMHJIOK Ta MOKpaieHHs sikocti. [Topaau cepsicy
3rpyHOBaH1 B 4 KaTeropii: NpaBUIBHICTS (rpaMaTH4Hi, opdorpadiuHi,
MYHKTYaLiiHI Ta 1HIII TOMHJIKH), YiTKICTh (JJAKOHIYHICTB Ta 3pO3yMi-
JICTH), IIKaBICTh (CIOBHUKOBHUHU 3amac Ta Pi3HOMaHITHICTb), MaHepa
nonmanHs iHpopManii (popMambHICTh, BBIWINBICTH, BIIEBHEHICTH).
[poaykr Grammarly moctynHuii y KiibkoxX iHTepdeicax: sik BeOpe-
JAKTOp, TOJATOK JUIS Ta/pKETiB, Opay3zepHe posmupenHs (s Google
Chrome, Safari, Mozilla Firefox, Microsoft Edge), nogarok mns iPad,
MoOipHI knaBiatypu (i0S, Android) Ta HapOymoBa mist Microsoft
Office. /{ns mianpuemctB kommanis Grammarly Inc. po3pobuna kop-
MOPaTHBHAN MPOAYKT JUIs MiATPHUMKA KOHTEKCTHOTO MPOQeciitHoro
CIUIKYBaHHs y POOITHMYMX KOJEKTHBaX. ¥ o0BTHI 2019 poky micis
3aKpUTTS 2-T0 payHAay ¢iHaHcyBaHHSA y 90 muH ;:[onaplB craprar
Grammarly pocsr cratycy enuHOpora (Takuil TEPMiH BHKOPHCTOBY-
€ThCA JUISL [O3HAYCHHS TEXHOJIOTIYHIX CTApTalliB BapTiCTIO MOHAX 1
mipa monapi). Ctanom Ha 2020 pik, onnaitH-cepBic Grammarly mae
30 MUIBbHOHIB aKTUBHUX KopI/ICTyBaqu LIOJIHA. Grarnmarly MOTpanuia
JI0 pCI/ITI/IHFy «Hai6inb1r iHHOBALIHUX KOMIaHii cBity 2019» y Ka-
teropii «llTyuyHuii iHTENEeKT» 32 Bepc1€}0 BunaHHsa Fast Company,
TaKOX 70 cnucKy «Halikpamux kommnasiid Juis 3ammycKy Kap epm» 3a
Bepciero Wealthfront y 2021 pomi. ¥V Bepecni 2020 poky BuAaHHS
Forbes Bkmoumno Grammarly mo peiituary Cloud 100, mpucBsiaeHOT0
KpaIyM KOMIaHisM, [0 NPAIOI0Th 3 XMAPHUMHU TEXHOJIOTiSIMU.
TemplateMonster — IT-komnanis, mo po3po0Oisie Ta npojae ma-
OnoHm caiiTiB Ta iHmi BeOpimeHHs. IlTab-xBapTupa Template-
Monster 3naxomuthest 'y bpykiini, Heio-Hopk. Caiit komnanii
templatemonster.com Bxoauts 10 5000 HaWOLIBII BigBIyBaHUX CBI-
TOBUX caiiTiB 3a Bepciero Alexa. Kommaniss TemplateMonster Gyina
ctBopeHa 24 tpaBusa 2002. B ocHOBI ifei HOBOTO 613Hecy 3HAXO/ -
JIOCHh PO3YMIHHSI, 110 iHAMBifyalbHa PO3poOKa caiiTy 6yna 3aHaATO
JIOPOrol0 Juis 0araThOX 3aMOBHUKIB. Y pe3ynbTaTi OJHI€] 3 OCHOBHHUX
mine#i TemplateMonster crtana NpOMO3WINS TOTOBUX PIllIEHb IS
CTBOpPEHHS CaWTIB, AKi OYJIyTh MOCTYIHIIIAMU 32 IHANBIAYaIbHY PO3-
poOKky, mponoHoBany BeOctymismu. Y 2002 xomanaa Au3aiiHepiB i
po3poonukiB TemplateMonster CckoHIEHTpyBajacsi Ha IabIOHAX
HTML i Flash mis caiitiB. Kpim Toro, KoMmnaHisi mpornoHyBayia ele-
MEHTH KOPIIOPATUBHOTO CTHJIIO (HAIPUKIAM, IIAOJOHHU JIOTOTHIIIB)
it pizHux ramyseit. Iliznime B moptdomio TemplateMonster mona-
nucs pimeHHs 1 nonyaapHux CMS, KOHCTPYKTOPIB CalTIB 1 IuIaT-
dopm E-commerce. Koxxen mabioH, ctBoproBanuiit TemplateMonster,
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OpIEHTOBAHUHN Ha KOHKPETHI raiy3i: (OTOCTyAll, pecTOpaHH, KIIIHIKH 1
T. 1. CtaHoM Ha CBOFO,[LHi 3 aCOPTUMEHTOM oumeit ik 100 000 oxu-
HHLb [POJYKLUII KOMIIaHis BXOIUTH O HAaHKpaIMX TPbOX CBITOBUX
BI/Ip06HHK1B Be6p1meHL ast caiitiB. Cepesi BeOPO3POOHHKIB CKIaIHO
3HAWTH JIFOJCH, sSIKi HE Yy O PO NPOEKT: KUIBKICTh NPOAAHUX HUMH
NPOIYKTIB OOYUCITIOETHCS COTHSIMH THCSY, a IIOMICSYHA BiJBiayBa-
HICTh CalTy TIEPEBHIIy€ 5 MIJIH YOJIOBIK 3 YChOTO CBITY. 3apa3 Ha Iii
atopmi Takoxk HapaxoByeThes moHaa 1 700 aBTopis.

Omxe, yKpaiHChKA EKOCHCTEMA € CIPUATINBOIO IS PO3BUTKY MOB-
HUX CTapTaliB. YKpaiHCbKi MPOEKTH 3aiiMarOTh BUCOKI MO3ULII Ha CBi-
ToBOMY IT-pHHKY 1 3 KOXKHUM POKOM BJIOCKOHAIIOIOTHCS BCE OLIbIIE 1
OinpIie. 3po3ymisio, 110 1S TeHICHLIs Oy/e po3BUBaTHCA i Hajami. 3a-
pa3 Ha kadenpi GisHec-miHIrBiCTHKM KHIBCHKOrO HALIOHABHOTO €KO-
HOMIYHOTO yHiBepcuteTy iMeHi Baguma I'etbMaHa BuKIIafaqamu CTBO-
peHi cydyacHi MOBHI JIMCTAaHLIHHI KypCH, SIKi CIPHSIOTh BHBYCHHIO
YKPAIHCBKOI MOBH SIK iHO3EMHOI, OPraHi30BYIOTh HaBYAJILHUH IPOLIEC,
JIONOMAraroTh CTYJACHTaM-iHO3EMISIM OIEHTYBATHCS B TIPABHIIAX, HOP-
Max 1 KOMYHIKaTHBHHX OCOOJMBOCTAX YKpaiHCbKoi MOBH (Ye3raHos,
IToarypceka, 2019-2023).

B enoxy iH(popMauiiiHuX TEXHOJIOIIH Cy4acHi CTYZACHTH BIZAPI3HSI-
IOTBCS BiJ] MTOMIEPEIHIX MOKOJIiHb OCOOJMBHM CTHJIEM CIIPHUHHATTS iH-
dbopmartii, HOBUMHU ynoo0aHHSIMH, IHITUM crtocoOoM muciieHHs. Ca-
M€ TOMY MOBHI CTapTamy € MOMYJSPHUMHU 3aco0aMH, SIKI aKTUBHO
CIPHUATAMYTH BUBUYEHHIO MOBH B Cy4acCHIH OCBITI.

MpodecinHi Ta dinonoriyHi cnoBHUKM
AK AKepeno NiaBULEHHA MOBHOI KOMNeTeHuii
CTyAeHTIiB-iHO3eMUIB

Ha CyJacHOMy eTall PO3BUTKY OCBITU B YKpaiHI, ypaxoBYIO4H SIK ii
€BPOIHTEerpaLliiiHi amOiLlii, TaK 1 OJHOYaCHO NPAarHeHHs 30eperty HaLlio-
HaJIbHY CHeUU(iKy, HABYaHHS YKpaiHChKOI MOBH CTYJICHTIB-IHO3EMIUB €
HPOIECOM CKJIQJIHUM, X04a METOAWYHO Ta iHPOpMaLiiiHO HENmoraHo 00-
rpyHoBanuM. B YkpaiHi icHye Kijlbka MOBHUX KOHUETIIIH, sIKI OXOILTIO-
I0Th Ty 9H Ty cpepy BUKOPHUCTAHHS MOBH (PiTHOI 4M i1HO3EMHO1) B OCBIT-
HBbOMY TMPOLIECI Ha PiBHI 6aKaJ1aBpaTy Y1 MaricTpaTypu.

e, mo-nepiue, Tak 38anuii IIpoext «KOHUENLIs pO3BUTKY OCBITH
VYkpainu Ha nepiog 2015-2025 pokiBy, sikuii po3poduiia CTpaTerqua
nopamua rpyma «Ocsita» (CHI" «OcBitay), cTBOpeHa B paMKaXx CIIiJIb-
HOTO MpoekTy MixkHapomHoro ¢oHay «Bimpomkenus» Ta b® «IucTH-
TYT PO3BUTKY OCBiTW» y nunHi 2014 poky 111 HaJaHHS KOHCYJIbTAaTH-
BHOI W eKCHepTHOI MATPUMKHA MIHICTEpCTBY OCBITH 1 HayKu B

97



po3pobaeHHi JlopokKHOi KapTH OCBITHBOT peopMu. Y MPOEKTI 3a3Ha-
4eHo, 110 ynpoaosxk 2015-2017 pokiB O6yae po3polbiieHe Ta 3arpoBa-
JDKCHE HOBE IOKOJIIHHS CTaHJapTIB BUIOI OCBITH HAa KOMIETCHTHIC-
Hill OCHOBI 3 ypaxyBaHHSM MOJIEJIbHUX CTaHAAPTiB €BpoOaKanaBpiB Ta
eBpomarictpiB. Taki cTaHmZapTH HEOJMIHHUM KOMIIOHEHTOM MArOTh
MOBHI Ta MOBJICHHEBI KOMIIETEHTHOCTI.

JpyruM BitoMHM NPOEKTOM € «KOoHIemn s MOBHOI OCBITH 1HO3EM-
I[iB Yy BUIIUX HABUAJLHUX 3aKJIaJIax YKpalﬂn» JlaTOBAHA 1IIe 2013 po-
KOM, JI¢ 3a3Ha4yeHO, 110 «MOBHA IiTOTOBKA 1HO3€MHHX CTYJEHTIB,
MaricTpaHTiB, acMipaHTiB, CTAXKKUCTIB MOBUHHA YPaXOBYBaTH IXHI IO-
TpeOM B OTpPUMAaHHI SKICHOI OCBITH, IO CHIPHUATHME TMOAAIBIIOMY
0COOHMCTICHOMY 3pOCTaHHIO, @ TAKOX MIJIBUILEHHIO MTPECTUXKY YKpaiH-
CHKMX BUIIMX HaBYAJIBHUX 3aKJaliB, YKPaiHCHKOI CHCTEMH OCBITH».
Buiache ust Konuenuis niz[ercmoe BaKJIMBICTH MOBHOTO KOMIIOHEHTY
MpOhECiitHOl OCBITH, SKHI € OCHOBOKO JUISI «...()OPMYyBaHHs B IHO3EM-
LB yMiHb | HABMYOK CAaMOCTIMHOI HABYAIBHOI AISNIBHOCTI, BMIHb Ha-
BYATUCS BYMTHUCS, BJIOCKOHAIIOBATUH KOTHITUBHO-OINEpAIifHUNA KOM-
MIOHEHT MOBJICHHEBOI JIISITBHOCTI SK 3aci0 yceOIYHOTO PO3BUTKY
ocobucrocti» (Ilpoext Konnenuii po3Butky ocBité a0 2025 poky,
2014, osvita.ua).

HeBix’eMHOI0 YaCTHHOIO MOBHOI OCBITH € BHBYCHHS PI3HOTO THITY
JIEKCHKOTPaiHIX JDKEPe OKPEMOI MOBH: UM PITHOI, YH 1HO3EMHOI,
3aJICKHO BiJ] IOCTABJICHOI METH MIPU OTPUMAaHHI 3HAHb.

Y npodeciiiHiil JisSUIBHOCTI, 5K NPAaBUJIO, BUKOPUCTOBYIOTH CIIOB-
HUKH TEPMiHIB KOHKPETHOI Taily3i AisuibHOCTI (Hanpukia, «CIOBHUK
CKOHOMIYHMX TePMiHIB», «CIOBHUK IOPUAMYHHMX TEPMiHiB», «CioB-
HUK (h)IHAHCOBHX TEPMIHIB» 1 MMOJ1.), a TAaKOX opdorpadivni, TIIymMadHi,
nepeKsiagHi caoBHUKH Toio. OTpuMaHHs npodeciiHoi OCBITH B €KO-
HOMIYHOMY YHIBEPCHTETI CIIPHSIE TOMY, IO CTYACHTH-1HO3EMIIl BUKO-
PUCTOBYIOTH HE JIMIIE 3BUYAiHI (i70JOTIUHI CIOBHUKH (i yac BU-
BUCHHS MOBHU KpaiHW, Ji¢ BOHM HABYAIOTBHCS), allé ¥ CIOBHHUKH
TE€PMIHOJIOTIYHOTO THUIY, IO 3HAYHO MiABHUILYE IXHIO MOBHY KOMIIE-
TEHI[II0 K MaiOyTHIX mpodecioHamiB eBponeicbkoro piBHsa. PoboTa
31 CIOBHUKaMH (HOpMY€E JEKCUKOTpadiuHy KOMIETEHI[II0 Mail0yTHbO-
ro (haxiBIl, CIIPUSIE TOCKOHATIOMY OBOJIOIIHHIO MOBOIO.

Sk 3a3Hauvae Bimomuii MoBo3HaBelb TapaneHko O.0., «...JJeKCUKO-
rpadist (rper. AeEikoypaeia, Bix AeEIKOV — CIIOBHUK 1 YpAQ® — TH-
11y), CJIOBHUKapCTBO — PO3J1JI MOBO3HABCTBA, IMOB’SI3aHUH 31 CTBO-
PEHHSIM CJIOBHHMKIB Ta OIpALIOBAaHHIM IX TEOPETHYHHUX 3acal.
BinmoBigHO 10 IOTO BUAUIAIOTH MPAKTUYHY 1 TEOPETHUHY JIEKCUKOT -
padiro. TicHo moB’A3aHa 3 NeKcuKoorieto. Jlekcukorpadis BUHUKIA 3
MPAaKTHYHUX TOTPeO TIOSCHEHHS HE3PO3YMUIMX CIIiB, SIKE MMOYaTKOBO
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31ACHIOBANIOCS Y BUTJISAL T10C, TOOTO TyMadeHHS HAIMCIB Ha MOJISAX
1 B TekcTi pykonuciB kuury (Tapanenko, 2004, c. 610).

JlociiiHUK BKasye, 10 CIOBHUKOM YBaKAa€TbCsS «HOBIIKOBE 310-
PaHHs y BUIJISA/ KHUIU CIIB, @ TAKOXK IHIIMX MOBHUX OJMHHUD 3 iH-
dopmaniero mpo IXHE 3HAYEHHS, BXKUBAHHSA, OYyJOBY 1 MOXOJKEHHS
TOILO YM 3 MEPEeKJIaJIoM iX Ha IHIIY MOBY (MOBHI, 00O JIIHIBICTHYHI,
¢bi010T19HI CTIOBHUKH) a00 TIPO TIOHATTS Ta MPEAMETH, 110 HUMH T10-
3HayalThCs  (eHIMKIONeAnYHi ciaoBHUKH)» (Tapanenko, 2004,
c.611).

[Toxin cnoBHUKIB Ha (PLIONOTIYHI Ta EHIUKIIONEIUYHI, iX BeIUYe-
3HE PO3MAITTS y MPUHIUII MOOYI0BH, OCOOIMBOCTSX YKJIaJIaHHS, Ha-
TPOMAJDKEHHS JIEKCUYHOTO MaTepially MPEeKPacHO CHPUSIOTh TOMY,
IO CTYICHTHU-IHO3CMLIl 3aBXIM MOXKYTb 3HAWTH BIAMOBIJAHHIA CIOB-
HHK 1 BUKOPHCTATH Y HABYaHHI Ta npatyi. Xo4a (iIonoriuHi CIOBHUKH
MAKOTb 0araTo pi3HOBHJIB, BCE OJHO 00’€KTOM BUBYCHHS B HHX 3aB-
XK/ € BIIaCHE CJIOBO. 3aJIS)KHO BiJ TUITY U XapakTepy (ijgoioriyHOro
CJIOBHHMKA, KOHKPETHE CJIIOBO B HBOMY MOXKE PO3IJISAATUCS B OJTHOMY
9K B KIIBKOX aCMEKTaX, CKaXiMO, 3 HOIIISY IOXO/KECHHS Yi (yHKL-
OHYBAHHs IPOTATOM [EBHOTO iCTOPHYHOTO HEPiOAY, MPAaBOIICY, BH-
MOBH 1 T.I., a e JIOTIOMOXeE CTy,I[CHTOBl IHO3EMLIIO, SIKHH BHBYAE
YKpaiHChbKy MOBY, 3HAWTH NPaBWIbHHW BIANOBIHHK Yy MNEpeKIai,
NpaBWIbHE HAMWCAaHHA TOTO YH TOTO CJIOBA, INPABHIbHY BUMOBY
TOLO.

[HHOBaMIHI METOIM Ta MPOTrPaMU BUMAraloTh TaKOXK Ha Cy4acHO-
My €Tarll PO3BUTKY BHILOI OCBITH BUKOPUCTOBYBATH 1 CIIOBHUKH €JICK-
TPOHHOTO TUMY. ENeKTpOHHMIA CTOBHUK — KOMIT I0T€pHA 0a3a JaHHX,
[0 MICTUTL OCOOJMBHMM YHHOM 3aKOJOBaHI CIOBHHMKOBI CTaTTI, IO
JAI0Th 3MOT'Y 3[IIMCHIOBATH MIBUAKUI MOLIYK NOTPIOHUX CIIiB, 4ACTO 3
ypaxyBaHHSM MOP(OJIOTIYHAX (HOPM 1 3 MOKIIMBICTIO TIONTYKY CJIOBO-
crojlyyeHb (IMPUKIIAIIB YXKHUBAHHS), a TAKOXX 3 MOXJIMBICTIO 3MiHH
HANpsIMy Hepekiany (Hanpukiaj, yKpaiHCbKO-aHIJIIHChKHi abo aHr-
no-ykpainchkuit). CbOrojHi €leKTPOHHI CIOBHUKHM BifirparOTh Baxk-
JIUBY POJIb HE TIIBKH JUIsl [IEPEKIaiadiB Ta JIHIBICTIB, aje i 1yisl Hai-
PI3HOMAHITHIIMX KOPHCTYBayiB, IO MOTPEOYIOTH ONEPATHBHOTO
nepeKyiaay iHmoMoBHOI iHdopmarii. EnexTponHi cioBHHKH, 3a0e€3-
NeYeHI 3pYYHOI0 CHUCTEMOIO TONIYKY, MOKJIMKaHI TOJETIIUTH TaKy
TUSUTBHICTD.

Jlekcukorpadiuauii KOMIIOHEHT y TMPOQECiiHii OCBITI CTYIEHTIB-
1HO3EMIIIB € BaKJIMBOK YaCTUHOIO KOMIUIEKCHOI OCBITHBOT pOOOTH Ha pi-
3HMX eTalax iXHhOr0 HABYaHHS B eKOHOMIYHOMY yHiBepcuTeTi. CTyneH-
TH [IOCTYIIOBO MOYMHAIOTH BAKOPUCTOBYBATH HE TUIBKHU (PLIIOIOTIYHI, ajie
i mpodeciiiHi CIIOBHHUKH, SKi aKTUBHO CIIPHSIOTH ITiJBHUIICHHIO IXHBOT
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MOBHOI Ta MOBJICHHEBOT KoMIieTeHIIi1. CIIOBHUKH PI3HUX THUIIB JOMOMa-
rafoTh CTYJCHTaM IPABHIBHO BUKOPHCTOBYBATH CKOHOMIYHI TCPMIHH Y
npodeciiitoMy MOBIeHHI. PoboTa 3 JiekcHKOrpagiqHIMHU JuKepeaMy Ha
3aHATTAX 3 Kypey «YKpaiHCbka MOBa SIK IHO3eMHa» 3i CTyJCHTaMu-
1HO3eMIUIMHU CIPSIMOBaHA HAa PO3BUTOK TAaKUX YMiHb 1 HABUYOK: JIOLUIEHO
Ta JIOPEYHO BUKOPHUCTOBYBATH TEPMiHM 1 MPOQECIOHANIZMU B YCHOMY 1
NMCEeMHOMY MOBJICHHI; TPABWJIBHO BU3HAYATH iX Y TEKCTi, MOSICHIOBATH
3HAUEHHS; MPAIIOBATA 3 TEPMIHOJOTTYHUMHU CIOBHUKAMH Uil BUOOPY
BIJITTOBITHUX TEPMIiHIB TOIIIO.

Bimomuii MoBo3HaBenp Onexca CHHSIBCHKHN HAroJiomIyBaB: «...
[IpamroBaTi HaX CBOIM CIIOBHUKOM, CE0TO HaJ THM, 100 10 pedi i sK-
HalKpalile BXXUTH CJIOBO, Tpeba O ajeko Oiblie, HiXK TO B HAC BEICTh-
s, @ HAJATO II0JI0 TAKWX YHHHHKIB y PO3BUTKY U Q)opMyBaHHi HaIIoi
JITEepaTypHOi MOBH, SIK YYUTEIHCTBO Ta aBTOPH XY/0XKHBOI JiTepaTypu.
Taka mparist... 6araqye JICKCUKY, BUTOHILYE ii 1 3MEHIIYyE JEKCHYHY
OITHOOOKICTh, XMOHI HAXWIIU 3TIOOJIATHCS B OJTHUX CJIOBAaX (YH 3 TEB-
HUMH HapOCTKaMu) 1 oOMuHaTH iHI» (Cunsscekuid, 2018, c. 6).

BUCHOBKU

Otxe, popmyBaHHS ¥ yJIOCKOHAJIEHHS MOBHOI KOMIIETCHIIT HaJI-
3BHUYAliHO BKJIMBE y BUBYCHHI YKPaiHCHKOI MOBH sIK iHO3eMHOI. Taka
KOMIICTCHLsT (OpMYyEThCS Yy HenpocpmbHHx 3BO 000B’s3K0BO SIK
KOMIIOHCHT MDKKY/IBTYPHOI KOMITEHI, IO CIpHSIE KPamomy po-
3YMIHHIO IHO3EMLSIMU OCOOIMBOCTEH YKPAiHCHKOI KyJIbTYpH, €KOHO-
MIKH, CyCHLIBHOTO JKUTTSI, HI/IBHUIIYE PIBEHb 3HaHb MalOyTHIX (axiB-
iB. KopHCTyiO4HMCh CIOBHMKAMH PDI3HHX THIIB Ha 3aHATTAX 3
YKpaiHChbKOI MOBH, CTYACHTH-IHO3EMIIl MiJBHUILYIOTH CBOIO (PaxoBy
KyJbTYPY MOBJICHHS, 30KpeMa ONAaHOBYIOTH IPaBHJiIa MPABONHKCY, BHU-
MOBH, HArOJIOUICHHS, Y4aThCsl CEMAHTUYHO TOYHO i CTHIJIICTHYHO JIO-
pevHo BI/I6I/IpaTI/I CJI0BA Ta TCPMIHH. HpO(beCH/IHl Ta (PLIONIOrIYHI CIIOB-
HHUKHM B Cy4acHi MOBHIN OCBITI € OJJHUM i3 HalBa)TUBIIINUX JDKEPET
i/IBUIIICHHS. MOBHOI KOMIIETEHIIi] CTYACHTIB-1HO3EMIIiB.

VY KuiBcbkoMy HallioOHaIbHOMY €KOHOMIYHOMY YHIBEPCHUTETI IMEHI1
Bamuma ['eTbMaHa JTiHTBICTHYHHIA KOMIIOHEHT y TpodeciiiHiil OCBITI
CTYJICHTIB-1HO3EMIIIB € HAJ3BUYAWHO akTyaiizoBaHuM. Ilin dac Bu-
BUYCHHS Kypcy «YKpaiHChKa MOBa SIK 1HO3€MHa» CTYACHTH-IHO3EMIIi
OTPUMYIOTh 3HAHHS 3 npoq)eciﬁHo'l' cepu, 3ampoIOHOBaHI YKpaiHCh-
KO0 MOBOIO, BUBYAIOTh YKPAlHCbKY CKOHOMIYHY TEpPMIHOJIOTI0. Po-
00Ta 3 Cy4aCHMMH TEKCTaMH Ha PI3HMX MOBHHX PiBHSX CIIPHS€ ITij-
BUIIIEHHIO MOBHOI KOMIIETEHIIii, 1110 BKIIIOYA€ B ce0e MOBHY KYJIbTYDY,
cnpusie GopMyBaHHIO MOBHOI KapTHHHU CBIiTy. CydacHi MOBHI CTapTa-
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MU JIONIOMAararoTh CTYAEHTaM BJIOCKOHAJIHUTU MpodeciiHy yKpaiHChbKY
MOBY, @ CTBOPEHI BHKJIaJayaMHd MOBHI JHUCTaHIIIHI KypcH pOOISTH
HaBYaHHS Pe3yJIbTaTUBHUM Ta OPTaHi30BAaHHM.
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Tamara Podhurska

An Approach to Enhancing Students’ Linguistic
Competence via Ukrainian as a Foreign Language
Course Taught at a University of Economics

The features of formation and perfection of terminological competence as a part of in-
tercultural competence in the classroom with Ukrainian as a foreign language in eco-
nomic institutions are considered. The basic types of tasks which promote better
learning of economic terminology by foreigners are analyzed. It is proved that profes-
sional and philological dictionaries in modern language education are one of the most
important sources of increasing the linguistic competence of foreign students. It is em-
phasized that language startups are popular tools that actively contribute to language
learning in modern education.

Keywords: terminological competence, intercultural competence, Ukrainian as a for-
eign language, economic terminology.
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Larysa Sluchaina

TEACHING AND LEARNING CULTURE
AT AN INNOVATIVE UNIVERSITY:
CONCEPTUAL SCHEMA
AND PRACTICAL SPECIFICS

The paper analyses the impact of globalization and digitalization on cul-
ture and intercultural communication in the first decades of the 21st cen-
tury. It covers various theories of culture and communication as well as
cultural systems and dimensions offered by major intercultural scholars.
The author addresses these concerns through the lens of interdiscipli-
nary approach and cross-cultural analysis methodology which help to
explore the set of values, beliefs and behavioural patterns demonstrated
by specific national cultures. Practical emphasis is on the schemata of
teaching and learning culture which, in our opinion, may help students
from Ukraine acquire the in-demand soft skills and overcome the com-
munication challenges in the information society.

Keywords: information society, cross-cultural interaction, cultural varia-
bles, intercultural awareness, intercultural intelligence, soft skills, educa-
tional competencies, didactics of intercultural training, modern university.

Introduction

More and more research conducted in the 21 century claims that
globalization and digitalization are the two substantial and interrelated
phenomena which converge and considerably influence all types of
cross-cultural interactions. As a result, new markets and communities
are created and businesses and individuals use digital platforms to
communicate on a global scale.

In the process of globalization individual micro- and macro-
cultures are slowly integrating into a single world culture. From this
point of view, globalization can be regarded as a set of cultural inter-
penetration processes, intertwined discourses, unified ideas, values,
structures and institutions. Alongside with that, new technologies fa-
cilitate the fast and free movement of information and cultural ex-
changes across national boundaries and have overcome the limits of
geography, language, and ethnicity (Castells M., 1996).

Globalizing processes are being implemented in all areas of human
activity: economy, politics, science, culture, personal contacts, etc. Cul-
tural convergence is visible particularly in music, fashion, food, enter-
tainment, software, transport, and architecture. International markets are
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gradually pushing all the world’s nations to embrace the value systems of
the established economies that are richer, stronger, and more attractive.
Consequently, there is a risk of losing cultural identities by the local
communities that also tend to converge toward the global values (Ritzer,
G., & Atalay, Z. 2010). Some scholars characterize globalization as an
assault of multinational corporations on local cultures, religions, tradi-
tions, and identities (Beck, 1992; Berger & Huntington, 2003; Pieterse,
1996, Berger, P. L., & Huntington, S. P., 2003).

At the same time globalization leads to the emergence of new
forms of culture and intercultural contacts. It does not eliminate the
phenomenon of cultural diversity, but rather integrates the new forms
with the previous ones. No culture, social group or ethnic community
remains aloof from this process. Cultures hardly become standardized,
because, in a globalized world, people become much more aware of
their unique values and take pride in their cultural identities. In a
sense, globalization has made people aware of their diverse national
cultures (Tomlinson, 2003).

There is a constant battle between convergence (global) and diver-
gence (local) forces in which global culture is adapted to local cul-
tures. In other words, the push toward cultural convergence is coun-
tered by cultural divergence because in many countries people seek to
protect their cultures (H. Yeganeh, 2019).

From a cultural point of view, globalization is a dialectical process
— integration and differentiation, conflicts and cooperation, universali-
zation and particularization — are not mutually exclusive but mutually
dependent trends of modern cultural and civilizational development.
(Cleveland & Bartsch, 2018; Ghemawat, 2017; Kjeldgaard
&Askegaard, 2006; Meunier, 2010).

On the basis of the above opinions, we may conclude that the
power of globalization and digitalization is not merely changing the
environment, it is also changing human mentality, simplifying the ex-
change of opinions, increasing the role of interpersonal and inter-
group differences in various cultural variables (time and space orien-
tation, degrees of individualism-collectivism, attitudes to nature, per-
ception of wealth and power, ability to avoid uncertainties etc.). In
light of these shifts, building a resilient and sustainable education in
which universities are called upon producing knowledge for new
technologies and sociocultural innovation, seems to be the major
premise and acquires additional topicality.

The development of the information society, globalization pro-
cesses, and the progress of the international community at the eco-
nomic, political, and cultural levels places new requirements on the
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conceptual schema and approaches to teaching and learning culture in
the sphere of higher education. Hence, the current study explores the
of cultural flows in the digital age and correlates them with the con-
ceptual schema and empirical experience of Kyiv National Economic
University named after Vadym Hetman (KNEU) in developing
interculturally competent professionals and leaders of the future.

Methodology

To address the purpose of the study, the author employs a multi-
disciplinary approach and relies on systematic, functional, and retro-
spective research methods. At the theoretical level, the paper exam-
ines the studies related to the above areas. At the practical level, the
paper is based on a number of pedagogical materials and recommen-
dations for the development of standards of higher education in
Ukraine. At the empirical level, it provides the insights into the meth-
odologies and educational strategies aimed at mastering discourse and
intercultural competencies of the students at KNEU. More specifical-
ly, the paper deals with the axiological basis of the curriculum design
which implies the transition from theoretical theses to the formation of
individual judgments and conclusions in teaching ICC; cross-cultural
analysis and cross-cultural interaction modelling approach; contextual
teaching methodology and some empirical research methods, such as
interactive questionnaire and experiment.

Analysis of research on the topic

In this part we will make a concise overview of the theories which
have cross-cultural appropriateness and are looked at while designing
a teaching-learning schema of ICC at KNEU, which is one of the es-
tablished centers for science and innovative education in Ukraine.

A lot of authors have attempted to define globalization in a variety
of ways. Basically, most of them agree that globalization is a process
that encompasses the causes, course, and consequences of transna-
tional and transcultural integration of human and non-human activities
(N.R.F. Al-Rodhan, G. Stoudmann, 2006).

Consequently, by its nature, globahzatlon spans a multitude of dis-
ciplines, communities, and cultures This, of course, allows for a vari-
ety of viewpoints, be they economic, soc1a1 pohtlcal or cultural. M.
Featherstone’s viewpoint deserves special emphasis as it focuses on
the interrelation between globalization and culture. According to him,
the process of globalization suggests simultaneously two images of
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culture. The first image entails the extension outwards of a particular
culture to its limit, the globe. Heterogeneous cultures become incorpo-
rated and integrated into a dominant culture which eventually covers
the whole world. The second image points to the compression of cul-
tures. Things formerly held apart are now brought into contact and
juxtaposition (M. Featherstone, 2000).

The recognized theorists D. Bell, M. Castells, Z. Brzezinski,
Y. Masuda, E. Giddens, J. Habermas, D. Martin, G. Molitor,
Z. Brzezinski, A. King, D. Nesbit, A. Touraine, P. Drucker,
M. McLuhan explored the concepts of post-industrial and information
society in the context of intercultural communication.

In Theories of the Information Society, F. Webster proposed the
term information society to refer to the post-industrial society in
which information plays a pivotal role. It reveals the objective process
of society becoming gradually aware of the importance of information
as some independent fundamental entity and its transformation into a
real productive force (Webster, F., 2006).

M. McLuhan puts forward the concept of the world «as a global
village». According to the author, technologies influence a person’s
sensory perception of reality, changing it and often transforming their
identity (McLuhan, M., 1963).

The concept of the world as a «global village» was supported by
A. Toffler who included it in the list of the main features of the infor-
mation society. As he puts it, technologies noticeably and inexorably
become part of human life and transform all spheres of it (Toffler A.,
1970).

One of the theoretical researchers of the information society,
American sociologist D. Bell also lists the characteristics of the IT
epoch, which are expressed in: the change in the structure of commu-
nication, caused by the diversity of communicative means and the in-
crease in the volume of communication; narrowing the boundaries of
a person’s private sphere as a result of information transparency; vir-
tualization of human activity; an increase in the creative and playful
components in a person’s life (Bell D., 1976).

A number of foundational concepts are found behind the design,
development and delivery of the course on Intercultural Communica-
tion taught at KNEU. The literature review presents diverse views on
the widely used cross-cultural models by Kluckhohn and Strodbeck,
Hall, Schein, Hofstede, Trompenaars, Triandis, Lewis and others. It is
also worth mentioning that these scholars offer the systems of cultural
dimensions which help to study and compare cultures using a number
of cultural phenomena systemically and methodically.
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Thus, F.R. Kluckhohn and F. Strodbeck, in their Values Orienta-
tion Theory, proposed categorizing culture in six dimensions: the na-
ture of people; the person’s relationship to nature; the person’s rela-
tionship to others; the modality of human activity; temporal focus of
human activity; conception of space (Kluckhohn F., Strodbeck F.,
1961).

G. Hofstede and his colleagues provide deep analysis of national
cultures’ dimensions, which distinguish countries from each other.
Hofstede’s model of national culture consists of six dimensions in-
cluding power distance, individualism/collectivism, masculini-
ty/femininity, uncertainty avoidance, long term/short term orientation,
indulgence/restraint (Hofstede G. 1991).

E.T. Hall developed a cultural model focusing on non-verbal sig-
nals that pioneered the study of non-verbal communication and inter-
actions between different ethnical groups. In his books, «The Silent
Language» and «The Hidden Dimension» he identified two key ele-
ments of cultural differences by describing low and high context cul-
tures. Furthermore, Hall defined the new field of «Proxemics», the
study of human experience of distance and use of space as a function
of culture, status, and personality (Hall E. T., 1977).

F. Trompenaars and H. Turner developed their model of the «7
Dimensions» (for seven value orientations) which are the following:
1) Universalism versus Particularism 2) Communitarianism versus In-
dividualism 3) Neutral versus Emotional 4) Diffuse versus Specific
Cultures 5) Achievement versus Ascription 6) Human-Time Relation-
ship 7) Human-Nature Relationship (internal versus external control)
(Trompenaars F., 1993).

According to G. Triandis, the cross-cultural method of research
should be carried out taking into account two approaches: ethic and
emic ones. The emic approach examines human behavior within the
system and investigates only one culture, while the ethic approach as-
sesses human behavior from outside the system and studies diverse
cultures in a comparative context. Additionally, Triandis introduces
the concept of a cultural syndrome which is viewed by the author as a
model of beliefs, attitudes, norms and values organized around certain
objects and areas. These syndromes are: 1) cultural complexity 2) in-
dividualism vs collectivism 4) tight cultures vs loose cultures
(Triandis H., 1995).

The formation of the modern information society is based on the
deep processes of integration, introduction of innovative solutions, as
well as the growth of interaction at the intercultural level. Orientation
in fast-moving and changing conditions has thus turned into the com-
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petencies that must be mastered at the level of higher education. Ac-
cording to recent research, intercultural communication competence
can be affected by various factors: cultural sensitivity (motivation to
accept and respect intercultural differences); knowledge (information
gained through learning cultures, personal experiences, and observa-
tions); communication skills (observation, listening, sensitivity, empa-
thy, flexibility etc.). Researchers describe components of cultural
competence (IC) using various terminology: «intercultural sensitivity»
(Green, 1999; Hammer, Bennett, & Wiseman, 2003; Hawes &
Kealey, 1981), «cultural flexibility» (Arthur & Bennett, 1995), «cul-
tural empathy» (Hannigan, 1990), «cross-cultural competence» (Bar-
rera & Corso, 2003; Hampden-Turner & Trompenaars, 2000; Lynch
& Hanson, 1993, 2004; Magala, 2005), etc. The very interpretation of
intercultural competence and its tasks often becomes an important
problem for teaching and practical use. For example, D. Kaur and R.
Batra (2018) believed that intercultural competence forms a special
set of social skills and abilities in specialists, using which they can
freely communicate with partners from other cultures on professional
and everyday topics.

H.-Y.S. Cherng and L.A. Davis (2019) determined that intercultur-
al competence is a unique characteristic of any person who possesses
such qualities as a real assessment of the situation, knowledge of the
past, and a constant readiness to act.

S. Ting-Toomey (1994) believes that intercultural communication
competence refers to an integrative theory-practice approach enabling
us to mindfully apply the intercultural knowledge which we have
learned in a sensitive manner.

The above approaches were considered by the team of educators at
KNEU while designing a course on Intercultural Communication in
2017.

Main material exposition

Conceptual frameworks of cross-cultural training at KNEU. As of
today, even despite the hybrid and military challenges and global instabil-
ity, Ukraine conducts active policies boosting its competitiveness in the
international arena. The transformational processes taking place in the
early decades of the 21st century call for the creation of a qualitatively
new, synergistic, systemic education as a social institution and a means of
human socialization in the conditions of the transition from a post-
industrial to information society. The development of science and tech-
nology in digital era requires that the students possess a number of the
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soft skills of the future, such as critical thinking, communication, collabo-
ration, creativity, and cross-cultural awareness.

However, the realization of these tasks requires profound theoreti-
cal preparation focused on the perspective of Ukrainian sociocultural
realities of today within the dominant humanistic trends of the
superintelligent creative society in the future. Thus, the educators at
KNEU seek to establish new understanding of the theoretical and
methodological bases explaining the model of socio-cultural compe-
tence of the students specializing in international economics and man-
agement. The model has been designed by the Foreign Languages and
Intercultural Communication Department at KNEU who consider
multidisciplinary and synergetic approaches to be the philosophy and
practical strategy in achieving the above ambitious goals.

The key concepts here are «systematicity» and «synergy». Let us
briefly dwell on each of them. It is generally known that the methodo-
logical specificity of the systems approach consists in considering cer-
tain objects as complex systems. It is the branch of the methodology
of scientific cognition and social practice that claims to be of general
scientific significance and interdisciplinarity (Bertalanffy, L. 1962).

Synergy, in contrast to the systems approach, is interested in the
processes of restructuring, orientation towards new cooperative rela-
tionships, certain self-regulation, and socio-cultural order. However,
synergy as an integrative methodology does not ignore dialectical
systematicity, but, on the contrary, integrates into a single systemic
acquisition of knowledge and its practical use in all areas of life.

Thus, the model of the formation of intercultural competence (IC) of
the future leaders in the sphere of international economics and manage-
ment should be considered as a multi-level, multi-factor humanitarian
system that is formed, structured and improved in view of both the diver-
gent and convergent global cultural processes (Sluchaina L., 2016).

Since the course on Intercultural Competence (ICC) at the univer-
sity of economics is integrated into the system of professional courses,
the following system of principles should be considered:

* the principle of interdisciplinarity;

» the principle of self-education;

* the principle of thoughtful cultural awareness;

» the principle of sociability;

* the principle of interactivity;

* the principle of comparability;

» the principle of adaptability.

Speaking about the formation of ICC at the modern university of
economics, it is necessary to determine what the concept of culture in-
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cludes and what culture should be taught. Thus, Ukrainian scientists
believe that the professional culture of an economics specialist is at
the juxtaposition of a number of disciplines and consists of:

* business culture (mastery the basics of entrepreneurial activity
and management);

« information culture (mastery of the basics of information activi-
ties and knowledge of the latest information technologies);

* the culture of business communication (knowledge of the norms of
business etiquette, norms of oral and written business communication);

* legal culture (knowledge of the basics of law and norms of legal
behavior);

* psychological culture (understanding of psychological phenome-
na related to people’s business relations);

» economic culture (mastery of the basics of economic theories,
micro- and macroeconomics, marketing, etc.) (Ieanosa 1.B., 2008).

For our part, we would like to add that thoughtful intercultural educa-
tion should be aimed to sensitize the students and the teaching staff to
develop their Cultural Intelligence, acquire appropriate intercultural
competencies, knowledge and skills. Hence, there are additional theoreti-
cal viewpoints which are worth our further consideration.

1) As technology advances and workplace strategies evolve, there
comes a need for professionals to align with these changes in terms of
knowledge and skills. One of the best ways to enhance knowledge and
skills is through learning and training. Several important conceptuali-
zations of the role of socio-cultural issues in Information society,
which seem to be relevant to our study, have been developed by the
scholars over the past few years. According to them, the main value of
Society 5.0 is the management of socioeconomic problems by focus-
ing on individuals’ best interests, including sustainable programs that
ensure social equity (Nagy and Hajrizi, 2019). They also dwell on
what education should be like in the future and believe that the con-
nections between different disciplines are becoming the core of the
new educational technologies, in a not multi-, not inter-, but in a trans-
disciplinary, seamless manner (Broo, Kaynak and Sait, 2021). Some
opinions suggest incorporating the assumptions of Society 5.0 into the
universities practices and policies. From their point of view, it will al-
low both universities and societies to fully benefit from such trans-
formation (Carayannis E., Morawska-Jancelewicz J., 2022).

The future economies are expected to have a profound effect on
the cultural variables, such as the generation and distribution of
wealth and power, for instance. As the future economies evolve, soci-
eties, enterprises, and governments will find themselves in new roles
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when it comes to the use or control of wealth and power, each as an
instrument to influence the other (Kasinathan P. et al, 2022).

Additionally, the scholars of KNEU note that the modern studies on
economics should be understood in the context of political, legal, infor-
mation, cultural and other components. They consider social economic
attitudes to be the basic foundation of the individual’s behaviour in the
sphere of consumption, employment, conflict resolution etc. One of the
fundamental and principled positions of Prof. Kolot is as follows, «...the
new opportunities arising for an employee in the new economy (digital,
network, smart, creative etc.) continue to be limited by the factors of ma-
terial, social mental, psychological, and sociocultural character. An em-
ployee cannot acquire more confidence in the labor market, facing physi-
cal, psychological, technical, and technogenic dangers which are
becoming the norm of today» (Kolot, 2020, p. 99).

To further emphasize the significant impact of cultural issues on
social, economic and technological development of future societies,
the following viewpoints assume the highest relevance to our under-
standing of the significance of cultural issues in the foreseeable future:

e It would be a mistake, however, to assume that these innovations
have an identical, homogemzmg effect wherever they appear. It re-
mains difficult to argue that the globalization of technologies is mak-
ing the world everywhere the same. The «sameness» hypothesis is on-
ly sustainable if one ignores the internal meanings that people assign
to cultural innovations (Watson J.L., 2002).

e Cultural Awareness and Cultural Intelligence are skills that are
too often underestimated and that despite increasing globalisation,
cultural misunderstanding remains an important impediment to suc-
cessful business relationships (Alfandary P., 2014).

2) There are at least several approaches to defining culture: the nor-
mative approach, the evolutionist approach, the relativistic approach, the
anthropobiological approach, the anthropological approach etc. Thus, the
definitions of culture which have been given over time by anthropolo-
gists, sociologists, psychologists, and other researchers are numerous.

R.G. D’Andrade, the American cultural anthropologist and a
founder of cognitive anthropology, conceptualizes culture as a com-
plex system that consists of patterns of traditions, beliefs, values,
norms, symbols and meanings that are shared to varying degrees by
interacting members of the society (R.G. D’ Andrade, 1981).

This definition lies at the core of the course of ICC at KNEU as it
allows us to perceive culture as a multi-layer, multi-factor construct
where each layer consists of various elements and can be systemically
analyzed and explored. See Fig. 1.
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Fig. 1. Ting-Toomey S. Communicating across cultures, p.10

The course on ICC designed by the group of multiculturalists of
the Department of Foreign Languages and Intercultural Communica-
tion at KNEU is multidisciplinary and multiparadigmatic in its nature,
which means that the educators can apply various scientific tools, ed-
ucational techniques and practices. The methodology of cross-cultural
analysis is among them. The basic premise of Cross-Cultural Analysis
is that statistical cross-cultural comparisons can be used to discover
traits shared between cultures and generate ideas about cultural uni-
versals. Cross-cultural analysts create hypotheses and consult data in-
to order to draw statistical correlations about the relationships among
certain cultural traits (Ember C.R., 1988).

According to researchers, the methods that are specific to Cross-
Cultural Analysis are as follows:

- Cases and cultural factors, i.e. set of values and ideologies of a
particular community or group of individuals, must be chosen from
different cultures.

- Research aims must represent the entire ethnographic record or
geographic region.

- Research must compare cases and cultural factors that agree with
hypothesis with and without the presumed causes to verify if the pre-
sumed effect is associated with causes.
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- Cultural factors have a significant effect on all individual’s deci-
sions. Every individual has different sets of habits, beliefs and princi-
ples which he/she develops from their family status and background
(Levinson and Ember, 1996).

Features of Cross-cultural Research
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Fig 2. Typology of cross-cultural analysis

Cross-cultural analysis is a scientific method of comparative re-
search which focuses on systematic comparisons that compares cul-
ture to culture and explicitly aims to answer questions about the inci-
dence, distributions, and causes of cultural variation and complex
problems across a wide domain (Ilesanmi O., 2009). See Fig. 2.

Among the societies with different cultural factors (dimen-
sions/variables) researchers indicate:

e Low-context and High-context societies (Hall, 1976);

o Individualistic and Collectivistic societies (Hofstede, 1965);

e Masculine and Feminine societies (Hofstede, 1965);

e Societies with a Higher/Lower Degree of Power Distance Index
(Hofstede, 1965);

e Societies with a Higher/Lower degree of Uncertainty Avoidance
Index (Hofstede, 1965);

e Societies with different attitude to Time: Linear, Flexible, Cycli-
cal. (Trompenaars F., Hampden-Turner C., 1997).
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The syllabus of the course on ICC devotes large portion of its con-
tent to the above fundamental cultural theories.

Specifics of the formation Intercultural Competency and Cultural
Intelligence at KNEU. Development of cognitive, sociocultural and
discursive skills is the strategic goal of intercultural training. Achieve-
ment of this goal may result in the students’ enhanced critical thinking,
increased cultural awareness and improved communicability.

Van Dijk triangulates discourse, cognition and society by defining
discourse as a form of social interaction in a society and at the same
time as the expression and reproduction of social cognition. He also
characterizes discourse as the mental model of the communicative sit-
uation construed by the participants. The parameters of such situa-
tions, their spatiotemporal perceptions, social and cultural identities,
roles and relations of participants are typical social and cultural di-
mensions (Teun A. van Dijk, 2014).

According to E. Frendo, discourse is used to describe how people
interact with each other within context. Typical examples of this in-
clude negotiations, correspondence, presentations, meetings and so on
(E. Frendo, 2005).

Considering the influence of culture on perception, M. Cole and S.
Scribner in their work «Culture and Thinking» explore the specifics of
perception in a culturally specific way. The main question is whether
the main categories of perception are innate or they are the result of
cultural-historical experience. (Cole, Scribner, 1977).

According to D. Matsumoto, representatives of different cultural
groups may use different strategies for processing information. North
Americans, for example, may consider and test a number of possibilities,
and then choose the best solution based on the available information and
rational approach. In more rigid, homogeneous cultures and cultures with
a high degree of uncertainty avoidance, there is a greater tendency to
make decisions based on representativeness, i.e. in addition to argumen-
tation, graphic applications are needed in the form of presentations, lay-
outs, etc. In addition, D. Matsumoto argues that people in different cul-
tures choose certain types of strategies and use them differently. For
example, the decision-making process in different cultures is heterogene-
ous: in individualistic cultures, it is customary to independently seek ad-
ditional information about events (Matsumoto, 2002).

Speaking about such cognitive phenomenon as creativity, it should
be noted that in countries with a high index of individualism, a crea-
tive approach to solving problems and making decisions is encour-
aged more than in collectivist cultures. R. Nisbet in his works de-
scribes the specifics of how different systems of thinking arise from
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different cultural practices, comparing Western and Eastern traditions.
The author argues that the social differences that exist between cul-
tures affect not only specific ideas about the world, but also the very
nature of cognitive processes (Ross, Nisbet, 1999).

The schema of the formation of intercultural competency of mas-
ter’s students at KNEU is quite functional as it is based on the classi-
cal cultural theories of H. Hofstede, E. Hall, E. Hirsch, S. Ting-
Toomey, H. Triandis, F. Trompenaars, R. Lewis and others.

In our opinion, the course is an innovative theoretical and method-
ological complex that meets the requirements of synergetic and sys-
temic education. It consists of the scientific, educational, and cultural
components which are fused into a monolithic unit by a communica-
tive linguistic trajectory. The basis of intercultural didactics encom-
passes a number of directions: detailed descriptors of goals and values
of the academic process in each group of learners; culturally specific
features of cognitive activity; diverse styles of training; specifics of
pedagogical discourse; control and measurement the level of intercul-
tural competency and cultural intelligence (CQ) of both the learners
and the educators (Sluchaina, 2023).

Intercultural Communication Competence (ICC)
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Mindful of Identity Domains
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Ting-Toomey 5. Communicating across Cultures.

Fig. 3. Intercultural Communication Competence
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S. Ting-Toomey’s integrative model of intercultural competence
portrays a cultural interaction as a motivation to communicate, skills
to communicate, and knowledge which is learned and applied in a
sensitive manner (See Fig. 3.)

The researchers believe that that the formation of Intercultural
Competency of the future leaders in the sphere of international eco-
nomics and management can be facilitated by the linguistic and inter-
cultural environment of a higher education institution (Lnenicka et al.,
2020). The IC is understood as a condition of the subject context of
the future professional work of students (Slamet et al., 2021). Despite
this, the teacher’s function is essential in the educational communica-
tive space, and their work should be aimed at forming an appropriate
atmosphere of mental support for students at a modern university
(Alexandrova N., Sluchaina L., Shevchenko O., 2016).

Therefore, the course helps students develop not only the aware-
ness of intercultural communication but also introduces students to
various communicative strategies that contribute to intercultural inter-
action. Therefore, the coordination of educational programs makes it
possible to apply the capabilities of certain educational disciplines in
practice.

The organizational schema of pedagogic provision for the de-
velopment of Intercultural Communication Competency at KNEU
comprises: 1) exploration of key scientific theories and approaches
2) generating the system of didactic principles of intercultural
training 3) study of foreign and domestic pedagogic experience in
teaching and learning Intercultural Communication 4) design of the
model of the Intercultural Communication Competency 5) accumu-
lation of intercultural and interdisciplinary content of training 6)
specification of training practices and forms of training 7) devel-
opment of the syllabus and methodological recommendations 8)
development of the assessment kit 9) design of a culturally adapted
distance course 10) design of the digital simulator of intercultural
interactions.

Since the course is taught at the Faculty of International Econom-
ics and Management, the competency of intercultural communication
is integrated into the Standards of Higher Education majoring in ap-
propriate branches of science.

Thus, the matrix of some competencies and learning outcomes of
IC to be formed in accordance with the Standard in International
Economy (2019), for instance, is as in Table 1.
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Competencies

Learning outcomes

The ability to communicate with repre-
sentatives of other professional groups at
different levels (experts in various fields
of knowledge/types of economic activity)

Communicate freely on professional
and scientific issues in national and
foreign languages orally and in writing

The ability to act on the basis of ethical
considerations (motives)

Assess possible risks, socio-economic
consequences of management decisions

The ability to develop emotional intel-
ligence in the paradigm of behavioral
economics and ensure the convergence
of personal and corporate interests

Be able to develop emotional intelli-
gence in the paradigm of behavioral
economics and ensure the convergence
of personal and corporate interests

The ability to manage changes and es-
tablish partnerships, to form and suc-
cessfully manage the work of a team
based on the principles of trust, person-
al responsibility and time management

Demonstrate the ability to independent-
ly manage changes and establish part-
nerships, form and successfully manage
the work of a team based on the princi-
ples of trust, personal responsibility and
time management

Ability to professional communication
in the field of economics in a foreign

language

Communicate freely on professional
and scientific issues in national and
foreign languages orally and in writing

Table 1. Matrix of competencies and learning outcomes of IC
in accordance with the Standard in International Economics

Table 2 shows the integrated schema which correlates the learning
outcomes of IC with the teaching methods, learning practices and as-
sessment tools in the areas of knowledge, skills, communication, au-
tonomy and responsibility of the learners. The schema has been de-
veloped by the educators of the Department of Foreign Languages and
Intercultural Communication in 2019.

Learning outcomes | Teaching methods Assessment tools
Knowledge:
gﬁ?&?ﬁemal c%%ifl%ir?ifc;tlitgg Analytical processing of infor- )
>| mation Interactive mini-lecture. | Interactive  poll-

methodological principles of
cross-cultural analysis for re-

Analytical
Extensive conversation on prob-

ing. Blitz survey.

report. Discourse. - .
Quiz.Testing.

ational sorporie cultures in a|1SMatic issues.  Report- | Evaluating

foreien 1 presentation presentation. As-

oreign fanguage sessing the results
of individual

specifics of cultural behavioral
models and cultural value sys-
tems demonstrated by national
cultures

Interactive lecture. Brain storm.
Report-presentation.
Study. PBL.

tasks. Essay. Con-

Case | trol work. Exam.
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Learning outcomes

Teaching methods

Assessment tools

causes of failures in intercul-
tural communication and in-
tercultural conflicts

Interactive lecture. Brain storm.
Report-presentation. Discus-
sion. Debate. Case Study.

factors affecting the interpreta-
tion of cultural phenomena

Report-presentation. Extensive
conversation on problematic is-

sues. Brain storm. Work in

small groups. Discourse.
features of language and|Mini-lecture. Work in small
communication styles and|groups. Discourse. Discussion.

strategies inherent in different
cultures

Report-presentation. Round Ta-
ble Discussion. Extensive con-
versation on problematic issues.
Case Study. PBL.

Skills:

apply the methodology of cross-
cultural analysis to study the pe-
culiarities of national corporate
cultures in a foreign language

Debate.  Discussion.  Report-
presentation Round Table. Exten-
sive conversation on problematic
issues. Case Study. PBL.

apply the methodology of
cross-cultural analysis for own
cultural identification

Work in small groups. Discus-
sion. Case Study. PBL.

Interactive polling.
Blitz survey.
Quiz.Testing. Eval-
uating presentation.
Assessing the re-
sults of individual
tasks. Essay. Con-
trol work. Exam.

conduct scientific research and
produce creative ideas in the
field of intercultural commu-
nications

Mini-lecture. Analytical report.
Discourse. Conversation on
problematic  issues. Report-
presentation. PBL.

analyze the peculiarities of differ-
ent corporate cultures in profes-
sional contexts and integrate into
an international team, applying
strategies of language and com-
municative behavior with a high
degree of intercultural correctness

Debate, discussion. Work in
small groups. Round Table Dis-
cussion. Case Study. PBL.

demonstrate awareness of the
basic principles, modern theo-
ries, concepts, technologies
and methods in the field of in-
tercultural communication

Analytical processing of infor-
mation. Discourse. Discussion.

research and analyze in a foreign
language the peculiarities of na-
tional corporate cultures using the
systematic approach proposed in
the works of H. Triandis, H.
Hofstede and E. Hall.

Analytical processing of infor-
mation. Mini-lecture. Analytical
report. Discourse. Extensive
conversation on problematic is-
sues. Report-presentation. PBL.

Interactive  poll-
ing. Blitz survey.
Quiz.Testing.
Evaluating
presentation. As-
sessing the results
of individual
tasks. Essay. Con-
trol work. Exam.
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Learning outcomes

Teaching methods

Assessment tools

effectively integrate into an in-
ternational environment, ap-
plying strategies of language
and communicative behavior
with a high degree of intercul-
tural correctness

Work in small groups. Round
Table Discussion. Case Study.
PBL. Report-presentation.
Briefing. Role play.

demonstrate research skills and
the ability to identify scientific
and practical problems, prepare
scientific texts on intercultural
communication and carry out
public approval of research re-
sults in a foreign language

Analytical information pro-
cessing Briefing. Analytical re-
port. Discourse. Extensive con-
versation on problematic issues.
Report-presentation. PBL.

3. Communication:

conduct a logical, structured
discourse on the basis of part-
nership within the negotiation
process

Analytical processing of infor-
mation. Referral Debate. Dis-
cussion.

participate in conferences on ac- | Report-presentation. Debate.
ademic and professional issues | Discussion.
to have the etiquette of language | Interactive lecture. Work in

communication in academic and
professional situations

small groups. Brain storm. Case
Study

react flexibly to the course of
events and adapt to changes in
the intercultural environment

Work in small groups. Brain
storm. Case Study. Role play.

communicate freely in formal
and informal conversation,
when making transactions to
receive certain services, during
interviews

Work in small groups. Brain
storm. Case Study.

understand how key values, be-
liefs and behavior in the academ-
ic and professional environment
of Ukraine differ when compar-
ing one culture with another

Analytical processing of infor-
mation. Referral Debate. Dis-
cussion

understand different corporate
cultures in specific profession-
al contexts

Work in small groups. Brain
storm. Case Study. Interactive
forum.

apply intercultural understand-
ing in the process of direct oral
and written communication

Work in small groups. Brain
storm. Case Study. Role play.

Interactive polling.
Blitz survey.
Quiz.Testing. Eva-
luating presenta-
tion.  Assessing
the results of indi-
vidual tasks. Essay.
Control work.

Questionnaire.
Exam.
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Learning outcomes

Teaching methods

Assessment tools

Responsibility and autonomy:

independently monitor the de-
velopment of one’s own cul-
tural intelligence (CQ)

Interactive forum.
Interactive questionnaire.

analyze  foreign language
sources of information to ob-
tain data necessary for per-
forming professional tasks and
making professional decisions

Analytical processing of infor-
mation. Referral Debate. Dis-
cussion.

find independently the infor-
mation in a foreign language,

Analytical processing of infor-
mation. Referencing.

Interactive  poll-
ing. Blitz survey.
Quiz.Testing.
Evaluating
presentation. As-
sessing the results
of individual
tasks. Essay. Con-
trol work. Ques-
tionnaire. Exam

using the library catalog, ref-
erence books, dictionaries and
the Internet for this purpose

Table 2. MeTonu4Hi pekOMEHAIIIT 111010 BUKJIAaHHSI HABYAITLHOT
JUCTIMILTIHA «MIXKKYIbTYpHa KOMYHIKAIIIsD»

The above schemata reflect the pedagogical philosophy in which
the formation of the in-demand sof? skills is integrated into the process
of acquiring procedural knowledge at the macro level and creates a re-
liable basis for training KNEU’s masters as competitive participants
in the international labor market at the micro level (Sluchaina, 2020).

Assessment of learning achievements. This study attempts to give
theoretical support to the methods of assessing the masters’ learning
achievements in Intercultural communication and measuring their
Cultural Intelligence (CQ).

The system of higher education in Ukraine has been transformed in
accordance with the provisions of the Bologna Convention with the
aim to form a personality able to perform efficiently in the dynamic,
non-linear, globalized world.

The experience of the countries that have joined the Bologna pro-
cess, gives reasons to single out the following general aspects of the
evaluation and assessment system at a modern university:

e introduction of complex evaluation and assessment systems, various
scales and criteria for diagnosing the outcomes of the academic process;

o strengthening the role of the current evaluation practice;

e transparency of the educational process, students’ awareness of
the content of the syllabi and academic schemata;

e provision of tools for self-monitoring and self-assessment;

e emphasis on test technology (on-line testing and other digital in-
struments).
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The issues of evaluation and assessment of learning achievements in
higher education were studied by domestic and foreign scholars (Turieva
K., O. Tishchenko, M. Yevtukh, E. Luzyk, A. Kolot, L. Dybkova, G.
Golub, V. Kokkota, N. Krylova, L. Oderii, N. Yatskanych, T. Kolbina,
K. Ingenkamp, N. Gronlund, R. Milrud, C. Stansfield, D. Kenyon, J.
Clark, J. Liskin-Gasparro, Griffit et al., D.K. Deardorf, etc.).

The assessment inventory at KNEU is based on the law of Ukraine
«On Higher Education» 2014, which contains a set of innovative
norms for adapting domestic educational norms to international stand-
ards. The process of adaptation is aimed at towards the unification of
the Ukrainian and European diplomas on the basis of clear-cut-
principles and criteria. Undoubtedly, the implementation of this policy
could secure the unification of the quality of higher education as well.

The Programme of Innovative Development of the Department of
Foreign Languages and Intercultural Communication envisages the
student-centered linguistic training; it aims to develop high-quality
business English skills and facilitates further smooth integration of
students into the global business community.

Pedagogic evaluation and assessment technologies are the tools
(methods, means, tasks) that make it possible to diagnose and predict
the quality of training. The master’s level of higher education involves
the acquisition of in-depth knowledge for the effective performance of
tasks of an innovative nature, therefore, the concept of evaluation and
assessment of IC should be based on the scientific approaches regard-
ing criteria, indicators and levels of its formation.

A criterion is a certain sign on the basis of which the quality of
knowledge is assessed and the changes in it are also considered. The
scientific literature distinguishes cognitive, motivational, axiological,
and perceptional criteria for the formation of the IC are distinguished.

Ukrainian scholars specify the levels, criteria and indicators of the
formation of IC as in Table 3.

The experts at KNEU add that the indicators of a motivational cri-
terion are the ability to analyze one’s own motives and meanings in
educational activity; strive for self-improvement and self-education;
humanistic orientation of views and aspirations; axiological criterion
means understanding the importance of knowledge for professional
improvement; having its own hierarchy of values; cognitive criterion
is associated with the flexibility of thinking and awareness of psycho-
logical traits of foreign business partners (Alexandrova N., 2015).

From the point of view of foreign specialists, the system for as-
sessing the level of Intercultural competency should consist of qualita-
tive and quantitative components. The tools of the qualitative compo-
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nent include the descriptors of the Intercultural Developmental Inven-
tory (ICD), quotient of cultural development (CQ), Multicultural Per-
sonality Questionnaire.

Levels

Criteria and indicators

L. 1 Cognitive and
epistemological level
(knowledge-oriented
level)

Knowledge of the theoretical foundations of intercultur-
al communication, awareness of sociocultural infor-
mation; linguistic and countries lore; knowledge of for-
eign languages.

L. 2 Axiological and
motivational level
(value-oriented level)

Ability to respect cultural identity; willingness to toler-
ate and cooperate; strive for systematic self-education in
intercultural communication

L. 3 Reflexive level
(procedural level)

Ability to perform in a multicultural team; objective
self-assessment of one’s own intercultural competence;
the ability to apply communicative strategies in multi-
cultural environment

L. 4 Analytical and af-
fective level (percep-
tional level)

Tolerant attitude towards partners as representatives of
dissimilar cultures; empathy in intercultural business
communication; willingness to cooperate internationally

Table 3. Levels, criteria and indicators the formation
of intercultural competency (retrieved from Gnatenko Ya. 2021)

Intercultural Communication and Collaboration Appraisal is con-
sidered a qualitative indicator of the IC level (Griffith R. et al., 2016).

Some of the interactive Questionnaires based on the above meth-
odologies have been uploaded to the site of the Department of Foreign
Languages and Intercultural Communication and widely used with the
aim of measuring the level of IC and IQ both of the participants of the
academic process (See Annexes).

In 2017, motivational and personal criteria were checked using an
anonymous questionnaire. Respondents (50 people) had to answer ques-
tions about self-analysis of their own abilities to perceive IC. At the cog-
nitive stage, the grades obtained by the representatives of the focus group
during their studies at the previous courses were taken into account. The
communicative criterion was formed on the basis of standard situations
simulated in communication with the foreign students (from Ghana,
Zimbabwe and Tanzania) who also voluntarily agreed to participate in
the study. All this made it possible to formulate a general impression of
the initial level of mastery of intercultural competency in a focus group
of 50 students. The majority of respondents (32 out of 50) did not express
a desire (motivation for actions) to acquire cross-cultural competence.
Simulated situations demonstrated that it was difficult for students to es-
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tablish communication and act as managers of a simulated division of
foreigners, to resolve conflict situations in a cross-cultural environment.
Only 8 people managed this task at a high level. There was also an issue
of understanding the culture of communication, because there wasn’t
much previous experience of communication with foreigners. The ob-
tained data are summarized in Table 4.

Level Experimental group. Initial stage
High 25.6
Average 30.8
Low 43.6

Source: compiled by the authors.

Table 4. Levels of intercultural competence among students
majoring in International Economic Relations

In 2020, significant progress was achieved after the implementa-
tion of the indicated pedagogical conditions and a detailed study of
the course on Intercultural Communication.

The conducted questionnaire showed that the students understood
the importance of the ability to work in an intercultural environment,
realized the key needs and motives in the content of intercultural
competency. Progress in communication was also noted by foreign
students (from France and Germany), which indicates an improve-
ment in the communicative criterion of the studied group. All this
made it possible to form an idea about the relevance of measuring the
level of IC in a focus group of 50 students. Most of the students im-
proved their performance, mostly understanding the essence of work-
ing in a multicultural environment. Simulated situations demonstrated
that students mostly know how to establish communication in a cross-
cultural environment, resolve conflicts and motivate them to perform
their duties well. Only 6 people failed this task (Alexandrova N. et.al.,
2023) The obtained data are shown in Table 5.

Table 5. Levels of intercultural competence among
the students majoring in International Economic Relations

Level Experimental group. Control stage
High 35.6
Average 41.8
Low 22.6

Source: compiled by the authors.
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In the process of intercultural training, our specialists have devel-
oped a variety of diagnostic tools which can secure the holistic system
of assessment technologies that would fully correspond to the theoret-
ical and scientific approaches outlined above. As an example, we pre-
sent two samples from the documentary support of the course and
schemata for evaluating learning achievements from the course Inter-
cultural Communication course. See Tables 7-8.

Sample 1) Assessment of learning achievements of an individu-

al module

Module 6. High Context vs Low Context Cultures.
Communicating Non-Verbally.

Time Assessment .
Ne Areas Tasks limits tools Points
1 | M 6. Ques- | Read the lecture and | 15 May, | Blitz-polling
tions for | answer the questions | 2022 1
self- for self-assessment
assessment
2 | M 6. Case | Comment on the cul- | 15 May, | Typing test
studies tural failures of the | 2022 1
cases
3 | M6.Forum | Watch the video and | 15 May, | Interactive
take part in the interac- | 2022 discussion fo- 2
tive forum rum
4 | M 6. Indi- | Prepare a report and a | 15 May, |Evaluation met-
vidual task PowerPoint  presenta- | 2022 ric (the criteria 2

tion

posted to Moo-

dle)

Total

6

Table 7. Intercultural Communication. Distance Course.
Available at http://193.110.163.11/moodle/course/view.php?1d=266

2) Assessment of learning achievements of an individual term

Topics

Points

Topic 7. Masculine and Feminine Cultures

6

Topic 8. Uncertainty Avoidance

Topic 9. Cultural Attitude towards Corruption

Topic 10. Communicative strategies

Topic 11. Presenting internationally

Topic 12. International Negotiations

6
6
6
6
6
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Topics Points

Total current assessment 30
Module Control 10
Individual task 10
Optional Individual tasks (one task per term)
1. Functional Topic Presentation 10
2. Essay. Survey of Scientific Resources 10
3. Project work 10
4. Multimedia Report of an Individual Research 10

5. Participation in the Annual Scientific Conference «Strategies of
Intercultural Communication at a Modern University» (abstract, re- 10
port at a plenary session)

Table 8. Intercultural Communication. Distance Course.
Available at http://193.110.163.11/moodle/course/view.php?id=266

It is worth mentioning that technological breakthroughs at the be-
ginning of the 21* century have not only accelerated the pace of the
intercultural interactions but also have provided greater opportunities
for their implementation which adds topicality to any research into the
sphere of cultural adjustment to digital novelties.

As the educators at KNEU continue to work with increasingly di-
verse audience, their roles have become more complex in achieving
not only the intercultural but also the interpersonal demands of the
learners. The basis of such intercultural didactics encompasses a num-
ber of directions: detailed descriptors of goals and values of the aca-
demic process in each group of learners; culturally specific features of
cognitive activity; diverse styles of training; specifics of pedagogical
discourse; evaluation and measurement of learners’ achievements.
The above arguments make us believe that the developed intercultural
competence and cultural intelligence have become indispensable at-
tributes of Ukrainian teachers’ professional profile.

At present, the concept of modern education is being reconsidered
with the purpose of addressing the challenges of digital epoch promot-
ing an awareness of new realities and improving to this end both cur-
riculum design and teacher education.

This idea is reflected in a number of international documents. In
2022, the Ukrainian Government adopted The Strategy of the Devel-
opment of Higher Education for 2022-2032 with the aim of harmoniz-
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ing the system of national education with the international economic,
social, and cultural space.

Therefore, the development of intercultural competence in the context
of the cultural intelligence (CQ) framework is relevant to all participants
of the educational process, both to the teachers and the learners.

The following theoretical assumptions give the scientific back-
ground to the practical intercultural training: 1) the definition of Cul-
tural Intelligence (CQ) as an «individual’s capability to function ef-
fectively in situations characterized by cultural diversity» given by
Ang & Dyne (Ang, S., & Van Dyne, L., 2008); 2) the definitions of
four components that make up basic model of cultural intelligence
listed by Earley, C.P., & Ang, S: 1. Motivational component (motiva-
tion); 2. Cognitive component (knowledge); 3. Metacognitive compo-
nent (strategy); 4. Activity component (action) (Earley, C. P., & Ang,
S.,2003).

Our educators hold that teachers and students engage in the aca-
demic process equally. Thus, teachers may become learners not only
of their students, but also of their pedagogical practice and their roles
in these culturally shaped interactions.

The platform of the annual international scientific Conference
«Strategies of Intercultural Communication in Teaching Languages at
Modern Universities» (the Conference) which has been held at KNEU
since 2015 is a powerful tool of intercultural training for all the partic-
ipants of the educational process.

The results of a deep mastery of the functional synergistic model
of the formation of IC in the context of the cultural intelligence (CQ)
framework are reflected in the collections of Conference materials
that were organized on the following platforms:

» 2014 — Creative potential of linguistic departments at the inno-
vative research university;

* 2015 — Linguistic and cultural discourse in the paradigm of pro-
fessional education;

» 2016—Strategies of intercultural communication in linguistic ed-
ucation at modern universities;

» 2017—2023 — Strategies of intercultural communication in lin-
guistic education at modern universities.

Currently, the co-founders of the project involve more than 550 au-
thors from Ukraine and Poland; Austria and the Czech Republic;
Georgia and Bulgaria; Uzbekistan and Kazakhstan; China and France;
Ghana, Zimbabwe and Tanzania.

The wealth of ideas has been put forward on the panels for schol-
ars and educators; symposia — for students and postgraduates:
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e Theoretical and practical approaches to developing intercultural
competence.

¢ Linguistic modeling of intercultural communication in global-
ized world.

e Multiculturalism and its trends in the context of globalization.

e Transformation of national pedagogic approaches to teaching
languages at non-linguistic higher educational establishments.

e Gender Roles and Intercultural Communication.

Nine collections of the articles have been published so far. They high-
light theoretical and practical issues in the sphere of intercultural com-
munication and outline modern transformational trends within national
and European language teaching strategies and standards. Special em-
phasis is put on the research dealing with linguistic modelling of intercul-
tural communication in modern globalized world where the academic
process is viewed as a multidisciplinary entity in higher education.

The Conference is the implementation of the University’s innova-
tive policy in the sphere of teaching and learning culture, its concep-
tual schema and practical specifics. The Conference has become is a
unique and influential instrument of the development of Intercultural
Competence and Cultural Intelligence of all the participants of the ed-
ucational process, the Ukrainian and the foreign ones.

The fruitful work of the Conferences in the period from 2014 to
2023, resulted in a number of practical recommendations:

e the concept of intercultural communication requires the support
of a balanced interdisciplinary space with the involvement of the
teachers and learners in the university, inter-university, national and
global cultural society.

¢ in the modern globalized space, a linguistic personality is formed
by various factors. In this context, the following issues have to be con-
tinuously in the focus of academic activity:

— enhancement of discourse competency of modern profes-
sionals as skilled communicators, problem solvers and conflict
managers;

— improvement of intercultural competency through the linguistic
and interdisciplinary course based on innovative educational tech-
nologies;

— development of the research competency (RC) in the process
of intercultural training;

— design of digital resources of communication with the ap-
propriate methodological support;

— development of a comprehensive and flexible approach to stand-
ardization of the quality of education and its documentary support.
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The students have contributed immensely to the scientific success
of the Conference. They students carry out their own research within
the framework of the scientific projects (sixty drafts within seven pro-
jects so far).

Students’ scientific activity in the process of intercultural training
is based on the fundamentals of scientific research methodology,
modern pedagogic and information technologies. From our point of
view, such activity fosters the development of the skill to generate,
optimize, manage and improve one’s own methods of conducting re-
search in a foreign language.

In 2019, the scholars of the Department of Foreign Languages and
Intercultural Communication investigated the peculiarities of changes
in the motivational provision of research activities of students. See
Table 9.

Table 9. The state of development of the motivational provision
of student research, carried out in the process of teaching
a foreign language based on the results of the experiment (in%)

Control group

Level indicators
B M S H B M S H

The professional orientation
of research in the process of | 2,0 | 18.0 | 40.0 | 40.0 | 4.0 | 32.0 | 40.0 | 24.0
teaching a foreign language

Motives for research activity — | 14.0]50.0 | 36.0| 6.0 | 24.0 | 44.0 | 26.0
Attitude to the language

and culture of the country

language of which is stud- | 16.0 | 50.0 | 34.0 | — |24.0]46.0]30.0
ied

Attitude to the pedagogical
technology of teaching to

carry out research in a for- 18.0/| 54.0 | 28.0
eign language

Activity in classroom and
extracurricular teaching of
cartying out research in a | _ | 2| 520|260| 4.0 |30.0 | 48.0 | 18.0
foreign language and apply- ) ) ) ’ ’ ’ ’
ing pedagogical technolo-
gies

- | 24.0]52.0]24.0

Satisfaction from the results _ 16,0 | 50,0 | 34.0 ~ 1260|480/ 260
of the research

Source: compiled by the authors.
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Qualitative analysis in Table 9 shows the difference in the levels of
motivational provision of research activity of students of control and
experimental groups, which we associate with special work on the in-
troduction of such didactic conditions in the educational process as a
complex impact on the motivational, need, cognitive and linguistic
spheres of the student’s personality through systemic application of
interdisciplinary connections and communicatively oriented technolo-
gies (Alexandrova N., Sluchaina L., 2019).

The online international scientific conference is a specific method
of cross-cultural interaction. In the process of joint scientific research,
students learn to apply cultural in a practical context. During presenta-
tions, they use performative technologies and visualization of the cul-
tural image of a particular country. So, several joint articles were pre-
pared by Ukrainian and African students within the project «KKNEU as
a Centre of Cross-Cultural Networking for Master’s Studentsy.

Ukrainian and Ghanaian Business Cultures | Yavoryna M. (Ukraine)
through the Perspective of Hofstede’s 6-D | Gilbert Mbroh (Ghana)
Model

Ukrainian and Zimbabwean Business Cul- Sydoryshyna Y. (Ukraine)

tures in the Lens of Hofstede’s 6-D model Pauller Matsatsa (Zimbabwe)
Ukraine and Tanzania: Cultural and Business | Marchuk S. (Ukraine)

Perspectives Kapinga D. (Tanzania)

Available at

http.//ir.kneu.edu.ua/bitstream/handle/2010/25078/zb_2018.pdf?sequ
ence=1&isAllowed=y

This example proves that the methodology of cross-cultural analy-
sis can be mindfully applied by the representatives of different nations
to develop rapport in particular settings; use relevant communication
strategies and devise solid scientific products.

Conclusion

As it was possible to establish from empirical research, the devel-
oped Intercultural communication course taught at the Kyiv National
Economic University named after Vadym Hetman contributes to the
development of students’ understanding of the importance of intercul-
tural communication and its role in conducting modern business. At
the same time, based on the use of modern approaches, it was possible
to establish that the majority of students who attended this course
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have an average or high level of intercultural competence, which will
facilitate their employment in international companies in the future.
Therefore, properly formed pedagogical conditions and the use of
modern innovative teaching methods contribute to the improvement of
intercultural competence, which is a significant prerequisite for the
formation of soft skills for future top managers of international corpo-
rations. There is a direct dependence in the formation of soft skills and
psychological characteristics of the individual. In particular, multicul-
tural competence is more accessible to persons with developed emo-
tional intelligence who are able to quickly adapt to work in a cross-
cultural team. Despite this, the current realities of the labour market
and education indicate that all managers are able to develop social
skills through the use of intercultural competence. At the same time, a
promising problem for further research is the application of the poten-
tial of ICC course in the sphere of risk management and conflict reso-
lution.
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ANNEXES

Samples of interactive activities:
1) TESTING CULTURAL INTELLIGENCE
(https://docs.google.com/forms/d/1dMuaqJfWOFDXMZZLLQgKF
xCmaQbdjiXjX6j28GBSmO0w/edit?usp=forms_home&ths=true)

Cultural intelligence CO is defined as an individual's capahility to function and manage
effectively in culturally diverse settings. Ang, 5., & Van Dyne, L

| am conscious of the cultural knowledge | use when interacting with people with *
different cultural backgrounds

O ves
o No
O Or

| am aware of fundamental cutural theories and find them of great practical value *
QO ves
O
QO or
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2) GETTING FEEDBACK

(https://docs.google.com/forms/d/1-rLw86 ez dSvIMPOvIwWWY-
t4n3pFpDw3J2JhpTp8tU/edit)

Course on ICC and Instructor Evaluation x

The instructor affected my attitude toward intercultural communication during this course
Strongly disagree
| Disagree
Agree

Strongly Agree

The instructor encouraged discussion that helped ls.t.udems think critically.
Strongly disagree
Disagree
Agree
Strongly agree

IHwe...
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3) ANALYSIS OF THE CASE

NpwitnaTo signosined

3AaHO Ha OUiHEHHS

OuiHeHD

CTyAeHT MOXe DenarysaTi cBoK poboTy

=l

Case 1.

Cultural analyses based on Hall's views

In this case, besides the difference between directness and indireciness, the failure also results from people’s
patterns of thought from the two different contexts. George Hall, coming from a culture of low-context has set his
purpose at tha vary beginning of their communication Thus all the words he used to canvey his meaning go to
the object directly, and in his conlext, the purpose of communication or what the two talking aboul is involved in
the sifuation that they may cooperate in the future. So when hearing: “That would be interesting * "Why don't you
come by lomarrow ™ He takes it as an indication of allowance However, Mr. Li, who comes from a low-context,
didn'{ take their talking sericusly. For him, one-me communication doesn'l mean they will have fulure
cooperation. And ne supposes George will not take his words directly when he uses an indirect refusing way.

4) INTERACTIVE FORUM

Temporal orientation of the students of KNEU: options to choose

Tepsin crinneac: Friday 4 March 2022 18:50 PM

Express your apinien about the Temperal onentation of the students of our University and describe the way you manage your
time in 100 waords.

5) ESSAY

Murasivn 1 Listen to Amy Cuddy's lecture "Fake [t Till You Make it" at TED Talk and write an essay on how bady

Zapepuwene language can change human life. Give the examples of the role of non-verbal communication in

Make. oLy different cultures, Correlate your ideas with High/Low Context cultural variable,

Ao G0

T BT How body language affects our life

T Our posture and body language have an impact on everything: our life, feelings, thoughts, emoticnal

& Pegarysara state and so on. There is a close connection between our thinking and feeling. We can influence feelings

IF S, by changing our thaughts. But we can alsa influence our thoughts and feelings through our bady
language.
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6) DRAGGING TEST

Mimanes 1

& Peazrysary

NUTaHHA when one member of the team makes ext

ationa

Hing that an issu
)T of asking to add f

rsuing @ sex of trms b the paint at which the other neantiting party must either agres or walk away 15

wed of authoelty is

bogey || flinching

(go0d guy/bad guyi[' highball/lowball |

| hrinkma.nship\ll auction ] |

| ibbli _]| defence in dep[hJ

7) MULTIPLE CHOICE TEST

numesig 2 Which of the following is not a difference between individualist and coflectivist cultures :

O a. alow-context communication style is typical of individualist cultures.
O b, harmany is highly valued in collectivist cultures,

O ¢ self-prometion is encouraged in collectivist cultures.

) d. public-speaking skills are perceived as useful in an individualist culture.

Jlapuca Cny4aliHa

HaeyaHHs1 Kynbmypu ma eue4eHHs1 Kysibmypu
8 iHHoeauiliIHoMy yHieepcumemi: KOHYyenmyanbHul niaH
i npakmuyHi ocob6nueocmi

lpoaHanizosaHo ennue enobanisauyii ma yugposisauyii Ha Kynbmypy ma
MDKKYIbmypHY KOMYyHikauito 8 nepwi decsamunimms 21 cmonimms. [NpedcmaseneHo
0251510 ¢hyHOameHmarsbHUX meopil, y sKUx OOCIOXEeHO KynbmypHi cucmemu ma
8uMipu, 3arporioHosaHi 8idomMumu Kyrnbmypono2amu. Mamepian po3ansHymo 4yepes
npusmy mixoucyunniHapHo2o nidxody ma memodosoeii KPOCKyrnbmypHO20 aHarisy
0na oOocrnidxXeHHs1 uiHHocmedl, eipysaHb | modesnel oeeldiHKU, npumamMmaHHUX
HauioHanbHUM Kyrnbmypam. AKUEHmMo8aHo Ha KOHUenuii suknadaHHsi MiXKKY1bmypHOI
KOMYHiKauii ma Hag4aHHsi Kynbmypu, wo doriomazae cmydeHmam 3 YkpaiHu ompu-
Mamu HeobxiOHi M’aKi Hagu4ku U Modonamu 8UKIIUKU CrlifiKy8aHHs 3 npedcmasHukamu
iHWUX Kynbmyp 8 ymoeax iHghopMauiliHo2o cycninbcmea.

Knro4doei cnosa: iHpopmauitiHe cycrinbcmeo, MiXXKyibmypHa 83aemMo0isi, 8UMIPU Ky-

NIbmypu, MiKKYibmypHa 0bi3HaHicmb, MiXKYnbmypHUU iHmMenekm, oceimdi Komneme-
HMHocmi, dudakmuka MiXKKYbmypHOI Nid20moeKu, cy4acHul yHisepcumem.
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Iryna Syrko

OPTIMIZATION OF THE PROCESS
OF CREATIVE PROJECTS WRITING
(PRACTICAL RECOMMENDATIONS

FOR BUDDING RESEARCHERS)

This paper describes what a project is. The assistance in selecting a topic
has been provided. The issues of choosing too broad or too narrow a topic
have been explored. The specific suggestions for deciding upon an idea
that will be of interest to students have been made. The numerous possi-
ble sources for the research, after students have selected a topic, have
been pointed out. The detailed instructions for processing these sources
and for finding the information students need have been given. It has been
made clear that there are other resources besides books such as muse-
ums, television, films, people, and communities. The research provides the
students with the specific skills, e.g. deciding what they want and need to
know, taking useful notes (not copying), sifting until they have the most
important and interesting information, and arranging it into the most appro-
priate sequence — all these aspects have been clearly discussed. Besides
advice has been given for presenting students’ projects in the most attrac-
tive manner that meets the teacher’s requirements.

The study is filled with clearly stated ideas and precise examples. It is
useful and highly recommend to students, teachers, and parents, all of
whom have a concern about making projects that are of an excellent
quality and that are appealing to the reader.

Key words: communicative competence, educational activities, modern
specialists in the field of economics, language disciplines.

Introduction. Writing effective research papers is vital for aca-
demic success. However, obsessing aimlessly over every detail is
rarely the winning strategy. A better strategy is to invest the limited
time strategically in the points that truly matter.

Whether a budding researcher (in our case — a university student)
is writing a creative report, an individual research project, a Master
thesis, or amanuscript for scientific publication, there must be some-
one who will help himto write a better paper in less time. If not a
teacher, it can be a book or a manual — a kind of a guide for the re-
search student producing a written project. It must be easy to read, full
of handy hints or tips, and must guide him through the whole process
from carrying out preparatory work for the project to producing the
final draft. In a word it must contain help for all aspects of writing.
We would like to believe, that our article will help the research stu-
dent learn what makes a research paper effective and will help him
follow the steps to his own groundbreaking research paper.
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Main material exposition. Almost as soon as one becomes a stu-
dent of the philological faculty, he or she starts writing projects. Writ-
ing a project can be a lot of fun and it is a perfect chance to say just
what one wants to say. Being a first year student one might write
about his favorite writer or about an exciting book he has read. In
sixth grade the research student might do a project on literary move-
ments he knows a lot about or on what it’s like to be a literary critic.
Putting together a project lets him share what he has learned. And it is
much more interesting than filling in the blanks in his workbook. But
what if the young researcher doesn’t know how to get started? It can
be scary to write something all by himself. He may feel confused if he
does not understand what to do. The best way to begin is to figure out
what a project really is. Once the research student gets the idea, he
will be able to write a project on any topic.

A project is a collection of information about a specific topic. It
is a way of telling other people what one has found out about it. But
instead of telling them in spoken words, the research student is tell-
ing this information in writing. Of course, all the information in the
project must be correct. Suppose the budding researcher read a pro-
ject on how to create a poem. If the directions told him not to use
rhythm and rhyme, that is what he would do. But his poem would
sound terrible in the end. The research student might be pretty mad
at the person who wrote down the wrong information. Or suppose
the research student read a social studies project that said there are
48 states in the USA. This used to be true, but it isn’t any more. He
would know that the writer of this project didn’t bother to find the
correct information. And he might wonder if the rest of the facts in
this work were wrong too.

But even if all the information is correct, a project is not just a list
of facts. The facts have to be put in order so they make sense. For ex-
ample, in a project on English romantic poets, the facts about the liter-
ary period they belonged to should all be together. The facts about
their poetic heritage (that is the works they created) should go in an-
other section or paragraph. An unorganized jumble of information can
misinform the reader and make the project uninteresting.

Doing a project is a lot more than writing the sentences and para-
graphs. The research student will spend as much time gathering his in-
formation and organizing it in a logical way as he will be writing the
actual project. And the better he does each of these steps, the better
his project will be in the end.

What can make his project different from someone else’s? If the
teacher assigns the same topic to everyone in the class, why doesn’t
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he get thirty projects that are exactly alike? Because no matter what
the topic is, each person thinks about it in his or her own way. Sup-
pose the teacher asks for a project on William Shakespeare’s creative
activity. One student might wonder in what genre he was most suc-
cessful: in sonnets, comedies, tragedies or maybe historical plays. An-
other analyzes poet’s life story. But their groupmate wants to write
about his literary method or poetic genius. Though the projects are on
the same topic, but the three students are interested in different details
about the poet. Each project has a different point of view on the sub-
ject, and each gives the reader a new slant or look at the same topic.
All these projects will include the facts about William Shakespeare,
but every project won’t sound exactly the same. The parts of a topic
the young researcher thinks are the most interesting, are the ones, he
will write the most about. The student’s view of a topic and his selec-
tion of facts makes the creative assignment his very own and different
from everyone else’s. This is what makes a project an individual one.
So, when the teacher reads thirty projects on the same subject, none of
them will be exactly alike.

It is out of the question that choosing a topic — is one of the most
important steps in the process of its writing. So, to organize it effec-
tively, it is necessary to keep to some specific recommendatlons How
does a budding researcher decide what to write a project on? First, it
should be something he is interested in. The student will do a better
job and will have more fun if he picks a topic he would like to learn
more about.

But what if the teacher tells the whole class to write about the same
thing? This sometimes happens in Literature Studies. The research stu-
dent can still make some choices of his own. Almost any topic is too
big for a short project, so each groupmate can write about one part of
the topic. If the project topic is, for example, «The Design of Poetry»,
there is lots of things that might be fun to explore. Maybe the young re-
searcher would like to know more about the main qualities of poetry.
Or he might want to write about metaphors, epithets, allegories or sym-
bolism in the literary work. Traditional forms could also be an interest-
ing project topic. Or perhaps he would like to discuss the information
scientists have recently uncovered about the art of interpretation.

The research student can’t possibly cover the whole topic given.
There is just too much information than can be crammed into a pro-
ject, so it is necessary to try to choose a topic that is small enough to
be explained in a few pages. The whole idea of writing a creative as-
signment is to give some detailed information about a topic. Details
make the project interesting to read. Suppose the topic is «The Art of
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Fiction». The research student might decide to write about major
works, written in this literary genre. But he would soon discover that
there have been far too many to write about in one project. In fact,
there have been many interesting fiction books in this century in the
United States alone. Even if he narrowed his topic to include only US
fiction masterpieces, he wouldn’t have room to do much more than
make a list of them. A list like this, even if he wrote it in sentences,
would not make a very good project.

But how about writing on the three best US fiction books since
2000? Then the research student could tell more than just the dates
and names of their authors. In his project he could compare the
«forcex» of the three fiction masterpieces and their influence upon the
reading public around the world. Or he might want to project on only
one of the three best works, written in this genre. If, for example, he
writes about «The Last Samurai»(Helen DeWitt’s debut, published at
the start of the century), he will be able to add many more details to
his project. He can tell how many afterdiscussions there were and the
reason the book was relegated to obscurity (it was overshadowed by a
bad and unrelated Tom Cruise movie of the same name), and why it is
celebrated by the readers more than any other book etc. He might
even have room to tell a little about how people’s daily lives were
changed by this fiction.

Writing about a smaller portion of a large topic means that the re-
search student can use more interesting details. This makes a better
project, but he must be very careful not to make the topic too small. In
such a case he might not be able to find any information about it. For
example, the teacher might tell everyone to write a project on
«Aethetics in Literature». The budding researcher must choose which
part or aspect of this topic he would like to write about. Suppose he
decides to do his project on Oscar Wilde’s aesthetic principles in poet-
ry. But when he looks for information, he cannot find any books that
tell about them. If he runs deeply into this problem, he can make his
topic bigger, until he has got something he can find out about. For in-
stance, the project on Wilde’s aestheticism in poetry can be broadened
to include other genres the writer created in. The research student will
probably be able to find some information about aesthetic principles
in author’s plays or tales for children, even if he can’t find out about
poems. Once the student thinks of a topic for his project, it is a good
idea to talk to the teacher or supervisor about it — he or she may
know how much information is available to use.

Whatever topic the research student chooses, he must make sure it
will not be boring to him. Writing a project takes much time and lots
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of hard work. So, it is out of the question, that no one will do his best
job if he starts out with a topic he does not like.

The students should follow some recommendations for finding
facts which can be useful to them in the process of writting their indi-
vidual creative assignments. When the beginning researcher has cho-
sen a topic he wants, he needs to find the information he will put into
his project. Digging out the facts for the project is called «doing re-
search». It is a very important step. If the student doesn’t do any re-
search, he will not have anything to write in his project.

It is necessary to start doing research as early as possible. It may
take a while to find the articles, newspapers, books or magazines the
research student needs to look at. And when he has finally found
them, he will need time to read all the fascinating facts, they include.
Besides, when he has finished doing his research, he will still have the
project to write. But where to look for information about the necessary
topic? Maybe the teacher can bring some books to the classroom for
everyone to use. The student may be able to find all the information
he needs in these books. If not, his first step will be to visit the univer-
sity reading room. The public library is also a perfect educational tool.
To get the greatest benefit from it, the future author of the project
must use it wisely. When he consideres how often he will need the
services of this institution, he can appreciate the value of becoming
skilled in its procedures. The benefits from the wise use of the library
are numerous, but the most important one is that pertinent references
are easily located, so the precious student’s time is saved. Most librar-
ies propose a list of special instructions on how to use their facilities
most effectively.

Before the research student tries to find the necessary information
on the chosen topic, he can look it up in some general information
books. These are usually called reference books and can be regarded
as a perfect starting point for every research. As a rule, reference
books can be found in the reference sections of the library or reference
rooms. Such rooms also contain encyclopedias, magazines, newspa-
pers and dictionaries of various types. But there is one unpleasant
thing about them — materials in these rooms are usually not available
for overnight use.

It is always a good idea for the research student to look in the front
of any reference book he is using to find out when it was published.
Notice, for instance, that «The 1983 World Book Encyclopedia» arti-
cle on English and American poets and writers lists major writers up
to 1980. If the student needs to include a more recent literary man into
his project, he will have to do further research. In such a case he
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should ask the librarian to recommend a reliable source (or several
sources) for up-to-date information.

What other reference books can the research student use? An atlas
(a book of maps) can be rather helpful, as it also has lots of interesting
facts. If the project is somehow connected with climate, geographical
positions of the countries, time zones, crops, climates, weather sys-
tems around the world and many other topics, an atlas may have much
of the information the student needs. For any project that deals, for
example, with physical information about the United States of Ameri-
ca or the world, an atlas is a very good place to check for facts.

Another helpful reference book is a yearly almanac. It is usually a
fat book that is filled with odd and unusual facts. It may contain a
brief history of the United States of America and of the world, their
culture and traditions, national cuisine, sports statistics, information
about pets, descriptions of all the national parks, historical places,
squares and lots more. When the research student has some spare time
to glance through an almanac, he will be amazed at all the strange
things and facts he can find out in this book.

Doing his research, the student may come across a lot of strange
words he does not understand. A dictionary will tell him what they
mean in different contexts and how to pronounce them correctly.
Many of the larger (unabridged) dictionaries also have beautiful color
pictures of the things the researcher may need to use in his creative
assignment. After he has seen what the reference books have to say
about the chosen topic, the research student is ready to read more and
more. Encyclopedias will give him only the basic facts. But now he
needs books that can give many more important details. So, how can
he find them?

All libraries are set up pretty much the same way: the books are
divided into fiction and nonfiction. Fiction books usually have stories
in them and nonfiction books have only facts. Fiction books are ar-
ranged in alphabetical order according to the author’s last name. The
shelves that hold the fiction books usually have letters on them, such
as «A-B», so everyone can understand where to start looking for the
book he or she wants. Nonfiction books are arranged differently. Usu-
ally there are so many nonfiction books on different subjects in a li-
brary that they have to be arranged by topics. If they were put in order
alphabetically by author, books on one topic would be scattered all
over the library. If young researcher wants to find a book on «Specific
Forms of Drama» or «English Poets and Their Creative Methods», he
would have no idea where to look. Putting all the books on one topic
together makes it easy to find information about that topic.
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Each nonfiction book in the library necessarily has a label with
a number on it. This number tells a visitor what topic the book is
about. The method of using numbers to organize nonfiction books
was invented by Melvil Dewey and now it is known as «The Dew-
ey Decimal Classification System». According to this method all
the books with the same number are gathered together on the same
library shelf. The shelves of nonfiction books usually have num-
bers on them (for example «500-599»), so everyone knows where
to start looking for the books he wants. For example, all the 500
books are about Drama. All the 551.2 books are about Specific
Forms of Drama. If the research student wants to locate a book
about the views on dramatic illusion, he would look for books la-
beled with the number 551.2.

But how can the student know what number his topic has? He
doesn’t have to walk past all the shelves hoping he will spot it by ac-
cident. There is a much easier way — he can look up his project topic
either in the card catalog or on microfiche. The card catalog is a set
of small drawers filled with index cards. There are cards for each
book in the library, which are arranged alphabetically from A to Z.
The visitor can look up a book under either the title of the book or the
author’s last name. For instance, a book about drama called «Study of
Drama: Critical Essays» by Simon Sarmour, has a title card under S
for «Study...». It has an author card under S for «Sarmour...». In ad-
dition, book catalog cards are filled under the topic the book is about.
This book also has a catalog card filled under D for «Drama...».

If the visitor knows the full title or the author of the book he needs,
he can look it up under either of these and find the book’s Dewey
Decimal Classification number. (like 551.2). But if he wants to see
what books the library has on his project topic, he should simply look
under the name of the topic to find its number. Then he will know
where these books are located on the library shelves.

Sometimes the student may have trouble figuring out what the
name of his topic is. If his project is on irony, satire, metonymy, met-
aphors, epithets, etc., he is to look up «stylistic means». There may be
no cards listed under «irony, epithets, metaphors», so he can try the
larger heading. But sometimes books are listed under rather strange-
sounding topics. So, if the budding researcher cannot find the litera-
ture he wants, he should ask the librarian for help.

Instead of a card catalog, some libraries may have a microfiche
system, in which all the catalog cards are photographed on sheets of
microfilm that are easier to store. Looking up books on microfiche is
exactly like looking them up in a card catalog, except that one uses a
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projector to read the microfiche. If the visitor has never used one of
these projectors, the librarian will show him how.

Once the research student has found out where the books on his
topic are located, his task is to go to the shelves and to take a look at
what is there. The title of a book gives him a clue about what is in it.
As the student reads through the titles, he will see a number of books
that do not sound very helpful. For example, if the topic is «Specific
Forms of Dramay, a book entitled «British Drama: Critical Essaysy,
will be helpful, but the information will be limited to Great Britain.
But it is probably possible to find several books that look useful. So,
he should take them over to a table, look inside, and then decide
which books will help him with his topic.

At the beginning of every nonfiction book there is a list of the
chapter titles and the page numbers they begin on. This is called the
table of contents. It is necessary to read through the chapter titles, and
if among them there is at least one which seem to be just what is
looked for — so, this is a book to check out. Imagine, the project
might be on Modern English Poetry. In a book entitled «The Study of
English Poetry», Chapter III: «Modernism» will have information
needed for the project. A book’s index also tells what information the
book contains. Such index can be found on the last pages of many
nonfiction books. It is an alphabetical listing of facts and ideas con-
tained in the book, with the page numbers where the student can find
them. For example, the index of this book tells that English Poetry is
discussed on pages 168-190 and Modern Poetry is mentioned on page
183.

Sometimes a table of contents does not tell the researcher whether
his topic is included in that book. At these times an index is especially
helpful, because it lists everything the book talks about. Checking a
book’s table of contents and index saves student’s precious time. He
does not have to read the whole book to find out whether it has the
facts he needs for his project. This is a perfect way to choose the
books which can be used for the research.

But reading books is not the only way to learn about a chosen top-
ic. A museum may be just the place to gather necessary information
for the project. Many cities usually have several museums. But if one
doesn’t know much about the museums of the city/town where he
lives, he should check the telephone directory for the addresses and
phone numbers. There is sure to be someone answering the phone
who can give the information about when the museum is open and
what kind of things can be found in it. Some museums charge admis-
sion fees, so the visitor should ask about this. A museum of natural
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history usually has exhibits about nature. In fact, anything that has to
do with the surrounding world might be on exhibit. If the research
student is doing a project on a topic like «Lake School Poets» (Wil-
liam Wordsworth, Samuel Taylor Coleridge and Robert Southey came
to be known as Lake Poets since they inhabited the Lake District of
England at the turn of 19th century. Their poetry was very lyrical as
the poets were inspired by the beauty of nature), a natural history mu-
seum could be a good place to look for information. This museum can
also provide much information when the topics of the research are like
«Reminders of Humanity’s Responsibility to Protect Our Planety,
«The History of the Solar System and Life On Earthy, etc.

Art museums often have other interesting things be51des paintings.
Usually they exhibit portraits, sculptures, tapes, or weavings. For ex-
ample, for a project on «English National Literature and Culture», the
research student should take a look at the Anglo-Saxon pieces in the
art museum. Seeing a real original manuscript of the ancient English
epic poem «Beowulf» might give him a whole new idea for the pro-
ject. Besides the volunteer may visit a museum gift shop, which often
proposes pictures of the exhibits on inexpensive postcards. He might
find one that is just right for the cover of his creative project. Local
city or county museums often deal with the history of a place where
the author of the project lives. They have handcrafted items that were
made nearby, exhibits about the environment of that area, and infor-
mation about the residents who first lived in that region and so on. If,
for example, the research student is doing a project on famous out-
standing people who lived in his native town, the local museum may
provide a lot of important and interesting information about their life
stories and professional creative activities.

There are lots of special museums scattered all over the country.
Depending on where the research student lives, he could be close to
such museums as «Sherlock Holmes’ Museumy, «Charles Dickens’
Museumy, «Oscar Wilde’s Museum», «George Washington’s Muse-
umy, «Michael Jackson’s Museum»or almost anyone else he can think
of. These museums may turn out to be small, but the people who work
in them are usually happy to help him find the information what he
needs for his research work.

Everyone, who likes to watch TV, can find out facts for a project
by watching different TV programmes. A special one on «Literature
Studies» will give the research student lots of tips for his project on
the use of literary terms and notions. News specials are also a good
source of information about awarding «The Nobel Prize in Literary or
Translation Studies». Televised international literary competitions
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feature the most comprehensive list of creative writing competitions,
prizes, honours and awards or other things that bring great esteem and
high respect for writers scheduled for the next year. They will also
give the information about important events for writers and even priz-
es for manuscripts. In a word, modern TV programmes are always
packed with interesting and informative facts the research student can
use in the process of writing his project.

It is out of the question, that thinking about the topic is one of the
most important steps. It’s great, when there is someone, the completer
of a creative project can talk to, who can give him firsthand infor-
mation in addition to reading about how to become a famous poet in
the future or how to create a thrilling bestseller, how to interview a lo-
cal literary man and how to predict what he or she can say. In one
word, it is perfect to have a person who will give enough important in-
formation for the project.

It can be very helpful to listen to real people — in such a case the
author of a project is hearing oral history. What is important — this is
history that is told, not written in books. It is great when he hears his
grandfather talk about the first book he read as a boy. Or the lady next
door tells him what the library in their city was like long before this
young man was born. The facts and details these people remember of-
ten are not mentioned in any books, and the young researcher can ask
whatever questions he likes. A book doesn’t answer him the way a re-
al live person does. Listening to oral history makes the past come
alive and everyone will feel as though he had been there himself.

All people, the research student talks to, know a lot about some-
thing. But the person who has special information for the project
could also be he himself! If the teacher assigns «Writing Competi-
tions, Prizes, and Awards for Writers in 2021» as a topic, why not
write about one he has taken part in? Of course, some of the facts will
be taken from reference books. But these books cannot tell what it
feels like to be a participant in such an event and to win the first place
prize! Including his own memories and experiences in the project or
creative report can make it extra exciting.

The author of the creative assignment can pretend he is a real detec-
tive. As he searches for necessary information on his topic, he should im-
agine other places he might look. People are usually glad to be helpfull in
this process. So the main advice is — not to be afraid to explore ideas for
research. In this case its completer might uncover a gold mine!

Not less important step is — outlining the object of interest. Some-
times it seems like there are too many places to look for information
and it is hard to figure out where to start. Before the student runs off
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to the library or asks someone for an interview, he should think about
the topic. The reason he chooses this topic is that he would like to
know more about it. What exactly does he want to know? If the topic
is «The Image of Time Machine in English Literature» and he has
read that some scientists now think it may really exist, he might popu-
larize in his project the concept of time travel by using a vehicle or
device to travel purposely and selectively forward or backward
through time. What questions could the young researcher ask to get
the information he wants? First, does the Time Machine really exist?
What does a Time Machine do? What does it look like? What makes
scientists think it can travel through time? What is stored in Time Ma-
chine backup? Does Time Machine use a lot of memory? How far
back does Time Machine save? What does «Time Machine» mean,
anyway? The answers to these questions will be the information the
author of the project needs to write it.

But how will the student keep track of all this important infor-
mation? He necessarily needs to take notes not to forget it. There are
lots of different ways of taking notes. Some people prefer to use index
cards, some use notebook paper, some like to scribble information on
little scraps of paper and then lose them in the laundry! But one of the
easiest and the best ways to keep track of the notes is to make a large
chart. The creator of the project should use a big piece of paper (he
can cut open a large grocery bag so it lies flat, or use a length of shelf
paper, brown wrapping paper that was used to wrap a package also
works well: in fact, any kind of paper that is big enough is fine). It is
best to write with a felt-tip pen so the author of the notes will be able
to read them easily.

The next step is to divide the paper into two columns: the first one
will be used for each question, the student wants to answer, and the
second — to list all the books he uses or is going to use. A ruler or
yardstick will help to keep the lines neat and clear. The boxes should
be large enough for two or three sentences. The student should write
one of his questions at the top of the first empty column. In the second
column will be written down the title of each book he is using and the
name of its author. It won’t be bad to write down the date the book
was published. This information can be found on the copyright page
of the book, on the back of the title page. For example, if the author of
a project looks at the back of the title page of this book, he will see
that it was published in 1983 (the copyright date can be used as the
date of publication — in most cases they are the same dates). If he is
interviewing someone, he should write down his or her name, phone
number and the date of the interview in the first column.

150



Now it is high time to start taking notes. In the first book the para-
graphs or sections, that talk about the necessary topic, can be found.
In the process of reading the student should keep his questions in
mind. Then he should look for the information that answers these
question and write it down in the correct box. The same should be
done for each book he reads or person he talks to. When the chart is
filled, the student will be able to see at a glance what information he
has about each of his questions.

Notes are reminders of what has been read or heard. They keep
their author from getting mixed up about who said what and when.
The young researcher will never forget the important facts if they are
in his notes. Here are some pieces of advice for taking notes which
can be helpful in the process of creating the student’s creative assign-
ment or individual research project.

The notes can be written either as whole sentences or as short
phrases, but their author must just make sure that they are not as long
as the book he is reading! He should be able to summarize the main
idea of a paragraph in one or two short sentences.

Suppose the research student reads such a paragraph: However,
some scientists do not believe that Time Machine has ever existed. But
nobody knows for sure («Dictionary of Literary Images» by Joseph
Rosenbloom, page 7). He should use abbreviations of long words to
save space. So he might write 7M for Time Machine, and sts could
stand for scientists. It is best to abbreviate only those words which are
oftenly used in the notes. That way he knows he will remember what
each abbreviation stands for. He should remember that he is reading to
find out answers to the questions which are at the top of his chart. So
the student doesn’t have to sum up everything the book’s author says.
He should only take notes on the information that helps answer his
main questions.

Student’s notes should be written in his own words, but not copied
from the book. After he has read a paragraph or short section of in-
formation on the chosen topic, he should mark his place with a slip of
paper, close the book and write down the main idea in his own words.
Why should he close the book to take notes? There are two reasons
for that. First, this is a perfect way of making sure that young re-
searcher understands what he has read. It is pretty hard to write a pro-
ject or creative report without understanding the information which is
collected. But the research student knows he has got the idea when he
can easily explain it in his own way. The other reason is that in such a
case the project will be an individual work. Copying from a book or
from several books — is not the same as writing a project, it may
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seem easier to write down the exact words of a book on the note chart.
But the student will use the words in his notes when he sits down to
write the project. And he will not remember then that these notes are
another author’s words, not his own. When the notes are in his own
words, he can use these sentences in his individual research project.

Of course, changing the words doesn’t mean that the facts can be
changed. If William Blake (an English poet, painter, and printmaker)
is considered to be a seminal figure in the history of poetryand visual
arts of the Romantic Age, noone can say that Blake belonged to the
period of Middle Ages. That would be making up a new fact, and it
wouldn’t be true. Facts belong to everybody. The information about
William Blake is a fact that anyone can read about and use. Putting
the facts, one learns in his project is not stealing. But the research stu-
dent cannot write them in exactly the same way another author has.
He cannot pretend that someone else’s sentences are his own. If he
uses sentences from a book, he must put quotation marks around them
and tell his readers where he reads them.

As the student takes notes, he should always remember that library
books do not belong to him. When he closes the book to write down a
main idea in his notes, it is better to use a slip of paper to mark the
necessary place. He should never bend down the corner of the page
and never write anything in a library book. There is nothing more an-
noying than trying to read a book that someone else has marked up!

The young researcher also needs to take notes when he talks to
someone to get information for his project. He should use the same
kind of chart, and write down the answers to his questions as he lis-
tens. Most people are happy to share their knowledge and their life
experience, but since he will be taking up their time, he should try to
get organized beforehand. When the author of the project makes an
appointment to talk to someone, it is out of the question he should be
on time. His own pencil and chart for notes must necessarily be with
him. All the questions must be thoroughly prepared. And also he
should not forget to say «thank you» at the end of the interview (first
— it never hurts to be polite, second — there may be need to go back
for a second interview).

After all preparatory steps have been done, the author of the pro-
ject is ready to write it. Once he has written all the notes on his chart,
he is ready to organize his information. What conclusions can he
come to? At first, he should look at all the notes in the first column,
which are the answers to his first question. Do they all say more or
less the same thing? If so, he should write a sentence in the bottom
box of the column that tells the main idea. Than he should do the
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same for each column in his chart. This can be tricky. The research
student may have found different answers to his questions in the
books he read. When authors don’t agree, he cannot just count up the
yes’s and no’s to see which answer has the most votes.

There are many different reasons why authors disagree about this
or that topic. The most likely one is that new information may have
been discovered about it. A book that was published before this in-
formation was discovered won’t mention it. Even a recent book will
not have this information if its author didn’t hear about it. For exam-
ple, some scientists used to think that William Shakespeare’s famous
poem «Venus and Adonis» was rather boring, uninteresting and dull
as it depicted the rejection of beautiful Venus by Adonis, the death of
the main character, and the consequent disappearance of beauty from
the world. But later generation of scientists and literary critics, despite
conservative objections to the poem’s glorification of sensuality, con-
vincingly and unambiguously stated that this poem was immensely in-
teresting, and it was reprinted six times during the nine years follow-
ing its publication. So, as we can see, there are two different opinions
about the existing problem. And in order to present his own point of
view in the project, the researcher should carefully analyze both of
them.

Sometimes scientists come up with a new idea or theory about how
something happened. Until they prove that the theory is true, some
people will believe it and some won’t. This means that books on this
topic may disagree. There are times when the research student might
find different answers to one of his questions. For instance, one book
on William Shakespeare’s creative activity says it can be divided into
three main periods: optimistic, pessimistic and romantic. But when
one interviews a woman who runs Shakespeare’s classes, she says that
there are four or five periods in it. The author of the book and the
woman who teaches the classes both know a lot about creative life of
this outstanding genius of English literature. Maybe both of them are
right. They disagree on the best way to subdivide the poet’s creativity
into sections, but they agree that it must be divided in some way.

There won’t be any disagreement in student’s notes on some top-
ics. But if there is, he should try to figure out what the disagreement
means. Perhaps both books are partly right. Or maybe there is a reason
why one book is wrong. What is said about this — is part of what
makes student’s project his own, not just a primitive copy of the
books he has read before writing his creative work.

Now the young researcher is ready to decide how his project will
be organized. In some ways writing an individual project is like telling

153



a story. The project will have a beginning, a middle, and an end. For
some topics, deciding what comes first is easy. If the project tells how
to make the grammatical analysis of Robert Greene’s «A Groatsworth
of Wit», the first information the reader needs is to understand the
main points of the grammatical analysis of the text. It goes about the
prevalence of sentences used in the text according to the type of
communication, various uses of the pronoun it as a notional subject,
finer points of agreement between subject and predicate, specific
points of the use of plural nouns, the prevalence of the use of tenses of
the verbs, the explanation of the use of perfect forms, the explanation
of the use of the Subjunctive Mood etc. Next the completer of the pro-
ject should explain, in the right order, the main steps for making the
analysis, then — provide the illustrative examples. Last he could tell
how interesting the work will be when it is finally done. Whenever he
is telling how to do something — he will quickly see that there is a
natural order to follow.

The way the research student decides to organize his individual
creative project would make sense to the potential reader of his work.
The important point to keep in mind is that he is the person who has
the information. He is trying to pass it on to his audience, that is why
he should think of what things the reader needs to know first. The stu-
dent should pretend he is explaining his topic to a friend who doesn’t
know anything about it. What would he have to say first so his friend
could understand the rest of his explanation?

The sentences in the bottom boxes of each column of student’s
chart are the main ideas for each paragraph or section of his creative
project. Once he has figured out what order he thinks his information
should be written in, he should list these main ideas in that order on a
piece of paper. He must be sure to leave some space between each
one. Then he should put whatever details he has under the main ideas.
This list is an outline — it will be a kind of map for the young re-
searcher to follow when he writes his individual creative project.

Most projects need a convictive ending (final) paragraph. This can
be a short and laconic summary of what has been said in this work.
Another way to finish the individual creative assignment is to tell why
the topic is an interesting one. Sometimes the teacher sets a require-
ment to indicate in the summary the prospects for further research of
this aspect of the problem. But whatever way the project is ended, its
author must be sure to add a sentence to the end of his outline so he
will remember what he planned to say.

The research student may wonder whether all this work is neces-
sary. Wouldn’t it be easier to just start writing and hope for the best?
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The answer is — no. When he thinks about his topic and the questions
he plans to answer in his project, he gets a clear idea in his mind of
what he wants to say. This makes it easier to write his project. And if
he gets confused, he can always look at his chart or list to remind
himself of what he wanted to say next.

Writing a creative project its author should necessarily keep to
some rules about how to complete it in the best possible way. When
the teacher first talked to the class about project writing, he or she
may have given them to the audience. If so, every student will want to
follow these rules. Certainly the teacher insists that projects must be
written neatly. If they are not, noone can read them! It is very im-
portant to write the work carefully to make sure that what its author
has to say — can be easily read by anyone.

The budding researcher should make sure also that he knows how
his project is supposed to look. Is he going to make a colored cover to
it? Should he draw a special map to put it in or some pictures to illus-
trate it? How long should the future project be? The research student
should look through the list of useful recommendations below to re-
mind himself of other important things the teacher may have said:

— Number of pages?

— Number of paragraphs?

— Pencil or pen?

— Write on every line, or skip every other line?

— Write on one side of the paper, or both sides?

— Where to put the page numbers on each page?

— Where to write the name on each page?

— The length of the work?

— The style?

— The epigraph?

— The quotations?

The sentences that are in the bottom boxes of the chart can be the
first sentences, or topic sentences of paragraphs in the project. The
topic sentence usually plays a very important role as it gives a general
idea of what that paragraph will be about. The rest sentences of each
paragraph will give the details or explanations about this idea, notion
or fact. As the author of the project writes each paragraph, he should
try to say things as clearly as he only can. He wants the reader to un-
derstand what he has learned about this topic. So, he should pretend
that he is explaining it to a friend, say a sentence out loud and only
then write down the words he has just said.

When the author of the project talks to someone, he uses different
kinds of sentences. It is a very good idea to do that when he writes,
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too. The matter is that sentences that all start the same way are usually
boring for the reader. So, the student must make it more interesting to
read. The method of beginning or ending a paragraph with a question
can help him to interest the potential reader.

When the research student finishes each paragraph, it’s a good idea
to stop, to look it over and to check thoroughly whether he said what
he meant to say. He must make sure that he included everything he
wanted to include. He must convince himself that the paragraph is
clear and understandable. If the answer to any of these questions is
NO, the research student must necessarily change the things. There is
nothing wrong with crossing out what has been already written and
redoing it to make the paragraph better and more interesting. People
who write books and magazine articles do this all the time. It is never
a shame to improve the things for better.

Looking back at the outline of the project — is a very good rule for
its author to follow. This is a way of checking to make sure that he has
put in all the important details he planned to. If he has, he can check
off that section and move on to the next paragraph. Sometimes, when
the research student reads anyone else’s project, he may think of the
ways it could have been written better. So, he should always keep the-
se thoughts in mind when he writes the project of his own.

Each project the research student creates will be easier to write
than the one before. It is out of the question that it will also be better.
Everyone has probably heard that «practice makes perfect». And it is
really true! As the student practices doing research, organizing the
ideas, and writing individual projects or reports, he will every time get
better and better at it. Like playing baseball or playing the violin, writ-
ing is a skill that one can learn only by doing.

Among the aspects of writing a project, its checking occupies one
of the most important places. When the student has finished writing
his research work, it is out of the question that it must be thoroughly
checked. Checking over the project or creative report does not take
long. And this is how one makes sure that all the hard work he did
was worth it. He has done a great job so far, so he must take time to
polish up his creative task. The first thing the author of the project has
to do is to read it out loud, either to himself or to someone else. He
will notice right away if something sounds strange. If some of the sen-
tences are not complete, he should put in the missing words. Or there
may be a sentence that seems to run on forever — it must be split into
some shorter ones. As the student reads, the person listening can tell
him if he has trouble understanding any parts of the project. This will
let the author know that those parts need to be fixed.
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There is one more advice — the young researcher should try trad-
ing projects with a friend for a final check. When he reads what he
wrote himself, it is often hard to catch mistakes. After all, he knows
what he meant to say when he wrote it. Another person may be able to
see misspelled words that he has missed or places where he forgot to
put in capital letters or punctuation marks. And having a friend read
his project will let him know that at least one other person can read his
handwriting.

The author of the project should never forget that neatness counts.
If there are a lot of mistakes that he needs to correct, it might be a
good idea to copy that whole page over. When the project is neatly
written, the teacher will be able to think about what it says instead of
trying to figure out what each word is supposed to be. In the box be-
low there must be a reminder of things to check in the project.

There aresome extra things the research student should take into
account! Here is their approximate list:

— practically every project needs a cover, so it is necessary to
create it;

— a good illustration helps people understand what the project is
about. Of course, some projects do not need anything but words, but
sometimes a project is better, more convincing and informative when
it is illustrated;

— the first line of every paragraph should be indented;

— each sentence should be started with a capital letter;

— each sentence should be ended with a period, question mark, or
exclamation mark;

— the spelling should be thoroughly checked;

— the work should be checked for missing words;

— it is necessary to number the pages;

— it is important to mind the handwriting.

In the process of writing the project, a map may also be helpful for
its completer. It might tell more information about the topic than its
author can say in words. So he should trace or copy the map from an
atlas, or see if he can find one to cut out of a magazine. But he should
not forget to label any maps he draws.

If there are inexpensive pictures for the project at a stationery
store, it will not be bad to put them in. In the same place a magazine
picture can be found, showing something about the topic. Besides the
research student can always draw the pictures of his own. He should
check out a library book with good illustrations and use them as the
models or trace pictures from the book. If the pictures are on small
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pieces of paper, they can be pasted to whole sheets of paper — so they
won’t fall out of the project.

A cover can be made out of almost any kind of paper. Construction
paper, typing paper and even notebook paper will make fine project co-
vers. A project on Romantic poetry would look great with a cover made
from a paper with gentle flowers, hearts or butterflies. And the cover for
a project on what it is like to be a newspaper project could be made from
the front page of the local newspaper. It can be pasted on notebook paper
to keep it from tearing. For a project on a holiday, a cover out of gift-
wrapping paper with an appropriate holiday theme can be made.

If the project is longer than one page (and usually it is like that),
the research student will need some way to hold it together so the
pages do not get lost. Anything that goes with the look of the rest of
the project is fine, unless the teacher has said how it should be done.
The pages and cover can be safely stapled together along the left edge,
or a paper clip in the upper left corner can be used. One more way of
holding the pages together — 1is tying them with yarn through
punched holes so that it looks like an old-fashioned scrapbook.

At last the project is ready to be handed in. It is filled with the in-
teresting and convincing information its author has already gathered.
The pages are neatly written, the spelling is correct and everything has
been thoroughly checked. The final step is to be sure that student’s
name is written on the cover and/or on every page (it depends upon
the requirements). This is a project everyone can be proud of!

Not less important thing, that should be taken into account in the
whole process of doing the research, is a good place to work. Writing
a project is much easier if its author has appropriate workspace. It
doesn’t have to be a whole room of his own. The room or the desk
may be shared with someone else, or the research work may be done
even on the kitchen table. But wherever his study space is, the re-
search student needs:

— a smooth, flat surface to write on;

— good light for reading and writing;

— a chair that is the right height for his desk;

— study tools, like scratch paper, good paper, pencils, pens, eraser,
ruler, etc.

With this equipment, the author of future project will have a good
start on doing his best creative work.

As the research student does a lot of writing, he will want to have
some reference books of his own, so special attention should be paid
to the reference shelf. If he already has a dictionary, he would proba-
bly keep it in his study space so that it will be handy when he wants to
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use it. If he doesn’t have one, why not ask for one for his birthday or
Christmas? There are other kinds of reference books that are nice to
own. It is not necessary to get them all at once, but there are some the
author of the project might want to have in the future.

Dictionary

Dictionary is a book or a similar electronic product, that gives in-
formation about a particular subject. Its entries (words or phrases) are
placed in alphabetical order. A dictionary can be used by the author of
the project to make sure that all the words in his work are spelt cor-
rectly. He can also look up the exact meaning of a word he wants to
use. What kind of dictionary does he need? Dictionaries that are writ-
ten especially for students are easy to read and to use. The ones for
adults are harder to read, but they have more words in them. A good
way to pick out the kind of dictionary the research student wants is to
look at several different ones in a library or bookstore. It will be use-
ful to try looking up the same word in each one. In such a case it is
possible to find out which definition is the most helpful. It is even bet-
ter to use the online dictionary, as it is regularly updated with new en-
tries. Here are some dictionaries written specifically for students:

— «Dictionary of American Heritage», published by Houghton
Company, Boston;

— «Macmillan Dictionary», published by Macmillan Publishing
Company, New York,

— «Scott Foresman Beginning Dictionaryy, Doubleday Edition,
published by Doubleday and Company, Garden City, New York;

— «Webster’s New World Dictionary for Young Readersy, pub-
lished by Simon & Schuster, Inc.;

— «Webster’s New Collegiate Dictionary», published by G. & C.
Merriam Company, Springfield, Massachusetts (this desk-size dic-
tionary is very often used by high school and college students).

Unabridged dictionaries are expensive, but can be a good invest-
ment. Before purchasing, it is a good idea to visit a library or
bookstore that has a good, up-to-date reference section. There the re-
search student may look at the contents page to see what each diction-
ary contains other than word definitions. For instance, «7he Random
House Dictionary of the English Language», Unabridged Edition
(published by Random House, Inc., New York) has a 64-page color at-
las, concise dictionaries of French, Spanish, Italian, and German, and
several other extra features. «Webster’s Third New International Dic-
tionaryy» (published by G. & C. Merriam Company, Springfield, Mas-
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sachusetts) has several useful lists, such as constellations and stars,
and color plates inserted throughout illustrating butterflies, flags,
birds, etc. Since both have good reputations as dictionaries, perhaps
the choice will be based on which one has extra features that will be
most useful to the author of the project.

Encyclopedia

It is a large collection of information about one or many subjects
that people want to know about. The articles are arranged in alphabet-
ical order in a book or set of books, or available through a computer.
They tell the basic facts about a particular branch of knowledge or the
introductory information to help the research student broaden or nar-
row his topic. It also provides main terms and key words, which can
be needed to conduct further research.

Though encyclopedia articles give a lot of details, but of course
they do not have as much information as a whole book on the topic.
The last volume is the index to all the other volumes. The research
student should look in the index to find which volumes contain arti-
cles on his topic. An article on a big topic may be quite long, that is
why he should look at the headings to find the paragraphs that cover
what he wants to know. At the end of some articles he usually may
find titles of other articles that will tell him more about the topic cho-
sen. Encyclopedias may be of two types — subject and general. In
general encyclopedias the overviews on a variety of topics are provid-
ed, and in subject encyclopedias the entries focusing on the specific
field of study can be found. An example of a general encyclopedia is
the well-known «Encyclopedia Britannica», and an example of a spe-
cialized encyclopedia is the «Merck Manual» — an oft-used medical
encyclopedia.

Thesaurus

A thesaurus is a dictionary of synonyms (words that have the same
or similar meanings). It introduces to the researcher a great number of
word groups, each of which consists of separate words or phrases with
closely related meanings to avoid confusion. The meanings of these
words are used in the contexts and explained in details. Every unit is
placed in alphabetical order, making a thesaurus a perfect reference
book. No matter what word comes to mind, «one can use it to reach
straight into this treasure-house of language. Besides thesaurus con-
tains thousands of writing tips, overused words and word webs to
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build writing skills. Word lists and features on rhyming and onomato-
poeic words will inspire creative writing and poetry. It is perfect for
boosting vocabulary and creating confident young writers» (David R.
Thomas, 2010, 58).

Thesaurus is usually easy to use. It is brightly illustrated and the
design is rather clear to help the researcher find appropriate words as
quickly as possible. Entries are usually simple and clear, and include
relevant student-friendly example sentences to show how to use dif-
ferent words accurately.

For the author of the creative work (project, report, precis, essay,
etc.) it is good to have one at hand so he won’t keep using the same
words over and over again. But some thesauruses are complicated to
use even for adults. So, here are some that are easier, as they are writ-
ten for students:

— «The Clear and Simple Thesaurus Dictionary» by Harriet
Wittels and Joan Greisman, published by Grosset & Dun-lap, New
York;

— «Junior Thesaurus: In Other Words» by Andrew Schiller and
William A. Jenkins, published by Lothrop, Lee & Shepard Books, New
York;

— «The Macquarie Junior Thesaurusy, published by John Wiley &
Sons, Australia;

— «Oxford Junior Illustrated Thesaurusy, published by Oxford
University Press,

— «Macquarie Concise Thesaurus: The A-Z of Synonymsy, pub-
lished by Macquarie Dictionary Publishers;

—«Collins  English  Electronic  Dictionary  Thesaurusy //
https://www.Robertdyas.co.uk/ Collins-english-electronic-dictionary-
with-thesaurus,

—«The  Merriam-Webster  Thesaurusy//https://www.merriam-
webster.com/thesaurus,

— «Cambridge Dictionary: English Thesaurusy // https://dictionary.
cambridge.org/thesaurus/

Atlas

An atlas gets its name from the Greek god Atlas, who, according
to myth, was forced to bear the weight of the heavens on his shoul-
ders. Writing his project, the research student may feel like Atlas if he
has to carry one of these books around. Atlases are usually large,
oversized books that contain maps, charts, diagrams and information
such as population figures. «Traditionally, atlas refers specifically to a
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bound book of maps rather than to a folding map, a globe, or an online
database» (David R. Thomas, 2010, 70) and shows where particular
things are located, made, found, stored, etc. It provides the textual
matter, detailed descriptions, informative tables, graphs and specific
illustrations on any given aspect of a subject, that will be of great help
to those working on projects or scientific reports. It is a great thing for
the researcher to have an atlas at home as he does not have to go to the
library every time he wants to look at a map. There are lots of differ-
ent kinds of atlases and some of them are very expensive. Here are
some atlases that have maps of the whole world and are not very ex-
pensive:

— «The Hammond Citation World Atlasy, published by Hammond,
New York;

—«The World Atlasy, published in paperback by the Random
House Library of Knowledge, New York;

— «New Concise World Atlasy,published byOxford University
Press, 5th Edition;

— «National  Geographic ~ Student  World  Atlas»,published
byNational Geographic Children’s Books, 4th Edition;

— «Wiley/National  Geographic  College  Atlas  of  the
Worldy,published byWiley, 2nd Edition;

—«On the Map: A Mind-Expanding Exploration of the Way the
World Looks»,published byGotham NA.

To make the researcher’s life a little bit easier, all atlases are
roughly divided into categories: essential (everyone should own at
least one of these), child & student (suitable for young reader), histor-
ical (for those who enjoy history), special (which give information
about a particular subject), other (the world’s most interesting alterna-
tive atlases).

As the examples of special atlases may serve the following bril-
liant world books, the «food & grinkloversy» would be happy to
own:

— «World Atlas of Wine», published byMitchell Beazley, 7th Edi-
tion;

— «The World Atlas of Coffee: From Beans to Brewing — Colffees
Explored, Explained and Enjoyed», published byMitchell Beazley,

— «James Hoffmann's World Atlas of Whisky», published by
Mitchell Beazley, New Edition;

— «Tim Webb’s and Stephen Beaumont’s World Atlas of Beer, Re-
vised & Expanded: The Essential Guide to the Beers of the Worldy,
published by Sterling Epicure.
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Owning a least one good world atlas is a must for any map lover.
But why stop at one?

Almanac

Almanac is a book published every year that contains interesting facts
and statistics about a particular subject or activity. It is filled with all sorts
of specific tabular information for that year, such as long-term weather
forecasts, schedules of high and low tides, climate information and sea-
sonal suggestions for farmers, gardening tips and so on. It contains a rec-
ord of such astronomical phenomena as times of the sunrising and going
down, moon phases, full moon dates and times, the positions of the plan-
ets arranged according to the calendar of a given year. This book also in-
cludes a register of ecclesiastical festivals and saints’ days as well as
tables showing the important dates (days, weeks, and months), important
holidays, etc. Usually almanacs are rewritten every year so they have all
the up-to-date facts. But there are some (usually those, written for stu-
dents) which do not come out every year. Almanacs are usually hard to
read because the type is so small.

It is a great thing to have an almanac at home as the research student
may consult it every time he wants to find some specific facts (e.g. he
may use a «Sports Almanac» when he needs the information on his favor-
ite player or team, coming month’s scheduled games, etc.).

Modern-day almanacs are of several types, but «the best-known
type of almanac is now a handy and dependable collection of a vast
array of statistical, historical, and other information» (Fry, 2004, 101).
The examples of this type are:

— «The Hammond Almanacy (vearly editions)

— «Information Please Almanacy (vearly editions);

— «The World Almanac and Book of Facts» (vearly editions pub-
lished by Newspaper Enterprise Association, New York);

— «The Reader’s Digest Almanacy (yearly editions);

— «Macmillan Illustrated Almanac for Kids» (published by Mac-
millan Publishing Company, New York).

There are many other books that can help young researcher with
his studies. For example, a book, written for high school students that
contains lots of helpful hints and tips, is «How to Sharpen Your Study
Skills» by Sigmund Kalina, published by Lothrop, Lee & Shepard
Books, New York. A perfect guide for students, producing a written
project, isRon Fry’s «Improve your writing» (5th edition), published
by Delmar Cengage Learning. This book contains tips in small, indi-
vidual chapters to improve students’ writing. It is easy to read, is full
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of handy hints and guides the student through the whole process from
carrying out research for the project to producing the final draft. Of
great help can be «Writing at University: A Guide for Studentsy (3rd
edition) by Creme P., and Lea M., published by Open University
Press. The scientists classify it as a first-class guide to good use of the
English language, a perfect reference book, many times updated and
republished. The work, which is also worth mentioning, is
L. Dupré’s«Bugs in Writing: Guide to Debugging your Prosey», pub-
lished by Addison Welsey. This one provides help for all aspects of
university writing. There are lots of other interesting and informative
books the research student can find himself. But why not ask the
teacher for suggestions? He or she may know a lot about other great
books that will be especially helpful and will bring much information
in the process of writing great projects.

To create the effective research paper the following typesetting
rules for its presentation should be taken into account:

« — Length: The project or creative assignment longer than 15,000
words, not including the supporting structures, will not be accepted.
There is no minimum length of the project, but it should adequately
reflect the work done.

— Font Size: The work should be printed using 12pt typefaces.

— Line Spacing: It should have single line spacing and should be
economical on paper. It should not, for example, contain excessive
amounts of white space. Only the major sections need to begin on a
new page.

— Submission: The project should be typeset with some word-
procecssing system, e.g. OpenOffice, LibreOffice or Word. The final
project should be presented as a PDF file with any other documenta-
tion in the appendices. Artefacts produced for the project that are to be
processed by other software such as a compiler or interpreter should
be submitted separately in an archive file. Typically this will be the
source code for software developed for the project» (see: Creme P,
Lea M., 2008, 40)

Some Practical Directions From Teacher’s Own Experience
(Proposed By the Author of This Article)

The problem is that the students often do not know the shape their
writing will take until they have done some prewriting — put their
thoughts down on paper where they can see them. Setting the right
tone at the beginning of the academic year can get the class off on the
right track. In the first week the teacher should find out how well the
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students can follow his or her directions, how well they realize the
main mechanisms of writing, what their specific abilities and interests
are, how creatively they can use their imagination, etc. Having this in-
formation, the teacher can understand how best to tailor the tasks to
develop students’ skills in creative writing.

There are some methods which I successfully use with my students
to help them develop their creative thinking. They are easy, fun and
definitely useful in the process of completing their individual creative
assignments. If the projects are being done in class, all that is needed
— a supply of typing and construction paper, stacks of old magazines
and some multicolored marking pens.

To my mind one of the best ways of developing students’ creative
imagination, and getting them some practical knowledge how to write
the research projects in future can be an illustrated autobiography.
Early in the first week of the semester, the students are told they are to
create it. What is important, I make my own illustrated autobiography
along with my students. They want to know more about each other
and about me just as much as [ want to know about them.

These are the directions I use in my practice, but of course, every-
one can adapt them to his own professional goals. So, for this project I
jot down a list of students’ personality traits, special interests and tal-
ents, turning points in the direction of their life, people who have in-
fluenced them, their family, friends and pets. As to the young re-
searches, they should:

— be given one sheet of construction paper and some sheets of
typing paper;

— clip out between six and eight pictures from old magazines,
that suggest or illustrate key items on their list of details about them-
selves;

— paste one picture on each sheet of typing paper, leaving space
for writing;

— write some sentences for each picture; explain the reason they
selected it;

— arrange the pages in chronological or thematic order;

— neatly letter the sheet of construction cover paper with a title
(e.g.: «All about Mey, «My Life Story», «Me in Picturesy, etc.);

— fasten the cover and pages together with colored tape or staples.

The work will be graded on «how well the pictures and explana-
tions support each other, on correct spelling, grammar and usage, and
on the total effect and visual appeal of the project» (Dupre, 1998, 79).

Basing on my own teaching practice I can say with confidence,
that this method activates students’creative imagination, gets them
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good practice in future project writing, and what is very important —
teaches them personal relationship skills.

The next method, which helps me a lot in developing students’
skills in project writing, is «to give students practice in skimming
many books, selecting those that interest them for a more thorough
reading, and then responding to or evaluating them» (Ilopamu mo
HamNMCaHHA TBOpPIB (elleKTpoHHUI pecypc). As a rule, I use a three-
week response writing project to encourage students to become aware
and thinking young researches. Meanwhile, they are practicing all
their English skills: reading, thinking, writing, speaking and listening.

Here is how I organize the response writing projects:

— each week students look through different books and pick one
to read carefully and then respond to;

— on the assigned day, students bring their books to class. They
are asked to form their opinions or express the reactions about the sto-
ry in writing. They may agree or disagree with something, be outraged
by an injustice or be satisfied with ideas, find different situations love-
ly, boring, funny or dull. They may express their reactions either intel-
lectually or emotionally, but whatever way they do it, they are to illus-
trate them with reasons or explanations;

— students turn in their works labeled with the title of the book
along with rough drafts of their response projects;

— when three weeks are over and all the projects are done, the
students are given them back and are asked to choose the one they
consider as their best effort;

— then the students are asked to revise, polish, and prepare a final
draft of their best project;

— after the projects are evaluated and completed (the grade and
all the comments are put on the back or on a separate sheet), students
talk informally about the books and their own responses.

Using this method with my students helps me to practice all their
English skills: writing, reading, thinking, speaking and listening.

Working with literary projects, I like to use the method, devel-
oped by David R. Thomas & lan Hodges. According to it, students
are «to provide links between text authors and the world they live
in. As a way to do this, each class member is asked to become an
expert on a particular subject» (David R. Thomas & Ian Hodges
2010, 101).

The procedure I follow is this: students discuss the writer’s inten-
tions, emphasize the evidence supplied to back up the point, and un-
derline the peculiarities of the writer’s style. Then for several weeks
they are on their own. They are to peruse different literary sources and

166



then select a writer whose style and poetics appeal to them most of all.
After that each person collects the most representative passages from
their favourite works of the chosen writer, one a week. On the as-
signed date, young researches bring these passages to class. Then they
are given out copies of the following guide to use individually as a
working base:

— list the topic of each passage, along with its purpose (e.g., to
support, to argue for or against, to persuade, to criticize, to satirize, to
amuse);

— point out the methods used by the writer, which helped to de-
velop the topic (e.g., quotations, historical facts, time shifts, authorita-
tive opinion, examples, illustrations, emotional appeal, etc.);

— emphasize what the writer specializes in: does he usually write
on just one subject or likes to develop general themes?

— analyze the writer’s style with respect to a sentence structure,
diction, tone, vocabulary, etc.

After the analyses are done, the students present their favourite
writers to the class. There are sometimes interesting comparisons
made when more than one student has chosen the same literary man.
According to the method, proposed by David R. Thomas & Ian Hodg-
es, young researches fill out a cover sheet listing the members’ names
and their writers, along with details of what they learned about them.
The cover sheet earns an equal grade for each group member; this
score is added to the individual analyses for a composite evaluation
(see David R. Thomas & Ian Hodges 2010, 109).

This method helps students get good practice not only in speaking
and listening, but also in project writing. And what is very important,
in the process, they grow in their understanding and respect for the
opinion of others, often demonstrating new role models.

CONCLUSIONS

In his monograph «Study Guides and Strategies» the famous
American linguist, professor Peter Landsberg once mentioned: «Writ-
ing effective research paper is undoubtedly vital for academic suc-
cess» (Landsberg, 2008, 109). For the young researcher this process
may turn out to be rather hard, so the following recommendations will
be very useful and helpful to make it easier (though they are proposed
by Peter Landsberg, but they fully coincide with the conclusions we
made as a result of research on this topic):

— record the relevant information generated by the project (keep
a diary, use a notebook, etc);
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— gather necessary material from different publications or exter-
nal resources;

— divide the material into several sections; agree their structure
with the teacher;

— form the project’s main body;

— creating the project’s body, keep the readership in mind, use
sections, follow stylistic conventions;

— where appropriate use different descriptive devices, references,
cross-references and other;

— produce all required supporting structures according to conven-
tion, after completing the main body;

— to avoid disrupting the flow of the narrative, include this mate-
rial in appendices;

— look at the textbooks, dictionaries, atlases, almanacs, etc. to
find the supporting examples and illustrations;

— discuss an outline of the work with a teacher — this will defi-
nitely help to create the project;

— mind the typesetting rules for project presentation (see:
Landsberg, 2008, 119).

These and many other general guidelines, as well as some practical
directions from the teachers’ own experience, will help the research
students and general readers do their creative assignments not only for
schools and universities but also for journals, mock newspapers, de-
scriptive essays, and autobiographies.
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Ipuna Cupko

OnTumi3zauisa HanMcaHHA TBOPYUX NPOEKTIB
(NnpakTUy4Hi pekomeHAaauii ona AocnigHUKIB-NoYaTKiBLIiB)

Y cmydii po3ansgHymo numaxHs eubopy mem iHOusiOyasibHUX GOCHIOHUUBLKUX MPOEK-
mig ma 3anporoHO8aHO KOHKPEMHi 8Ka3iéKu i HacmaHoeu w000 iX HanexXHo20 8UKO-
HaHHs. [JosedeHo, wo nicriss eubopy memu docnioxeHHs1 npobnema dobopy meope-
muyHuUx Oxepern € OOHiew 3 Hausaxnueiwux. Momnodum 0ocniOHUKkam HadaHo
KOHKpemHi nopadu wj000 MowyKy Uux 0xeper, a makox iHWoi HeobxiOHOI Or1si 8UKO-
HaHHs meopyux 3as0aHb iHbopmayii. [JemarnbHO OKPECHEHO B8ax/ugicmb maKkux
iHbopmauitiHux pecypcis, sK KHuau, mMy3ei, menebayeHHss ma iH. AKUeHmosaHo, wo
8ci 80HU, 6e3CyMHiBHO, cmaHymb cmydeHmam y Ha200i npu BUKOHaHHi Meopyux
pobim ma iHOusiOyanbHUX OOCIOHUUbKUX rpoekmig. 3a3HayeHo, WO rpasusibHa
opeaaHi3auis HarnucaHHs meopyoi pobomu € 3aropyKoK MO3UMUBHO20 pe3yribmamy.
lporioHoeaHa po3sidka doromoxe cmydeHmam eupobumu HeOobXiOHI y UboMy
acriekmi 8MiHHS ma Hasuy4ku: cmasumu rneped coboro uini, niaHysamu pobomy, OK-
pecntosamu pesynbmamu, rnoemarnHo docsiemu ix mouwo. [emarnbHo onucaHo ro-
mpeby 8e0eHHs KOpOmKUX Homamok. HazomnoweHo Ha HeobxiOHocmi 4imkoz20 |
1102i4HO20  yriopsiOKyeaHHs1 ompumaHux OaHuX, Ha 8axnueocmi pemeribHO20
«npocitosaHHs1» thakmie Orisi BUSHAYEHHST HallBaXknueiuwux 3 HUX. 3arpornoHoeaHo Ha-
cmaHosu w000 OGhOPMITIEHHS MBOPYHUX MNPOEKMig 8i0nosiOHO 00 8uMoe, sKi cmas-
nissmbcsi 00 makoao murly pobim, a makox ekasieku w000 HaslexHo20 npedcmassieH-
HS1 ompuMaHuUXx pesyrnbmamis.

Knrouyoei cnoea: meopyuli npoekm, iHOugiOyanbHa Ooc/iOHUUbKa poboma,
onmumi3auisi, npakmuyHi pekoMmeHOauii, eumoau 00 HarnucaHHs, ubip memu
oocriidxeHHs, rnowyk iHgbopmauii, Oxepena iHghopmaui, eedeHHsI HOmMamok,
npe3eHmauisi poekmy.
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