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NEPEAMOBA

PREFACE

Ha

B VkpaiHi, fKa IPH3BOAHTH AO UHCACH-

TAI  moBHOMACIITAOHOI  BilTHK
HUX BUKAHMKIB Ta COIUAABHHX IIEPETBOPCHD,
IIMTAHHA, IIOB’I3aH] 3 OPraHi3aIlicro Ta BIIPO-
BAAJKECHHSAM IHKAFO3UBHOI OCBITH B 3aKA2AAX
Buiol ocsitu (Aani 3BO), crarore Haa3BH-
gafHO axTyaApHEMH. CHTyaIld 3arocrpro-
€TbCs THM, IO CHCTEMA BHIIOI OCBITH CTH-
KacThCA 13 30IABIIEHHAM IPOOAEM 1 TIOTPEO
VYIACHUKIB OCBITHBOTO mpoIiecy. Ao TOro
K, IIPOTHO3YETBCA 30IABIICHHA KIABKOCTI
oci0, fKl TOCTPaKAAAN BIA BIiHH Ta ITOTpe-
OyIOTB OCBITHBOI Ta IICHXOAOITYHOI ITiA-
Vei
AOAQTKOBOI I'HYYKOCTI BIA 32aKA3AIB BHIIOL

TPHUMKH. OOCTABMHU  BHUMATAIOTh
OCBITH B KOHTEKCTI OpraHisaiii OCBiTHBOTO
mporiecy. 3a TakuX yMOB MeHeAxMeHT 3BO
IIOBUHEH BYACHOIO PEATYBATH HA I[FO Alff-
CHICTB, 3a0€3IEUYIOUN AOCTYIIHICTH OCBITH
AAfL BCIX HE3AACKHO BIA BIKY, IPOMaASHCTBA,
MiCLIfl IIPOKHBAHHSA, CTaTi, KOABOPY IIKIPH,
COINIAABHOTO 1 MAHOBOIO CTAaHY, a TaKOXK
BiA IHITHX OOCTABHH, BPAXOBYFOUH OCOOAUBI
OCBITHI ITOTPEOM KOMKHOIO YIACHHKA OCBIT-
HBOTO Hporiecy. LIporo MoxHa AocArTn mpu
creopenni B 3BO IHKAFO3UBHOIO OCBITHBOIO

CECPEAOBHIIIA.
Mownorpadia  «AusaliH  IHKAFO3HBHOIO
OCBITHBOIO ~ CEPEAOBHITA  3aKAAAy  BHITOL

OCBITH: BIA TEOPii AO IPAKTHUKH» € PE3YAb-
TATOM KOAEKTHMBHOI HayKOBOI poOOTH HaA
«Aunsaita
3HUBHOIO OCBITHBOI'O CEPCAOBHIIA 3AKAAAY

BUKOHAHHAM  IIPOEKTY 1HKAFO-

BUIIO! OCBITH» 32 IPAHTOBOI INATPHUMKN

Harionaasaoro donay AOCAIAKCHB.
[TpoekT crpsAMOBaHO HA PO3POOKY Ta ITAO-
TyBaHHA  AOCTYIIHOIO ¥  e(EeKTHBHOIO

AM3AHHY [HKAIO3UBHOTO OCBITHBOTO cepe-
Aosuia 3BO 3aaad peaaisarii mpas mpea-
CTABHUKIB rpyn
Ha 3A00yTTA sKicHOI BHIIOl OCBiTH 0€3

BpaSAI/IBI/IX HAaCCACHHA

Against the backdrop of the full-scale
war in Ukraine, which is leading to numer-
ous challenges and social transformations,
issues related to the organization and imple-
mentation of inclusive education in higher
education institutions (HEIs) are becom-
ing extremely relevant. The situation is exac-
erbated by the fact that the higher educa-
tion system is facing increasing problems
and needs of participants in the educational
process. In addition, the number of people
affected by the war and in need of educa-
tional and psychological support is expected
to increase. All these circumstances require
additional flexibility from higher
tion institutions in the context of organi-
zing the educational process. In such circum-
stances, the management of higher educa-
tion institutions should respond to this real-
ity in a timely manner, ensuring that education
is available to all regardless of age, citizen-
ship, place of residence, gender, skin color,
social and property status, as well as other cir-
cumstances, taking into account the special
educational needs of each participant in the
educational process. This can be achieved
by creating an inclusive educational environ-
ment in higher education institutions.

The monograph “Design of an Inclusive
Educational Environment of a Higher
Education  Institution:  from  Theory
to Practice is the result of collective scientific
work on the project “Design of an Inclusive
a Higher
Education Institution” with the grant sup-
port of the National Research Foundation.
The project is aimed at developing and
piloting an accessible and effective design

educa-

Educational Environment of

of an inclusive educational environment for
higher education institutions to realize the
rights of vulnerable groups to receive quality

7
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Design of an inclusive educational environment of a higher education institution: from theory to practice

AHCKpHMIHAII] 3 ypaxyBaHHAM IXHIX mOTpeb
1 MOKAMBOCTEH.

Momnorpadifd CKAAAAETBCA 3 YOTHPBOX
posaiaiB:  «[IpoexryBanHA — IHKAIO3UBHOTO
OCBITHBOI'O ~ CEPEAOBHINA  3AKAAAY
OCBITH fIK HayKOBa IIpoOAeMay, «BrusHaderHms

BHIIIOL

TOTOBHOCTI YKPalHCBKHIX 3aKAAAIB  BHIIOL
OCBITH AO PO3OYAOBH IHKAIO3HMBHOTO OCBIT-
HBOTO CEPEAOBHINAY, «AM3alH IHKAIO3UB-
HOTO  OCBITHBOTO  CEPEAOBHIIA  3AKAAAY
«Opranizariiai  3acaAn

BHUITIOI  OCBITI,

320€3II€EYEHHA  {HKAIO3UBHOIO  OCBITHBOTO
CEPEAOBHINA 3aKAAAY BHIIIO! OCBITIN.
VYV meprmmomy  posaiai

IHKATO3MBHOTO

«IpoexryBamHsa

CepeAOBHIIA
3aKAQAy BHINOI OCBITH fIK HAyKOBa IIPOO-
A€Ma» BUKAAAEHO TEOPETHUHI 3aCaAl PO3B’f-

OCBITHBOTO

3aHH# ITOPYIIEHOI MPOOAEMI, 30KpeMa PO3-
KPHTO POABb iHKAIO3uBHOI ocBitm B 3BO
B AOCATHEHHI ITIACH CTAAOIO PO3BHTKY, 3ALH-
CHEHO OrAfA HAYKOBHX AOPOOKIB ITIOAO
320e3redeHds  IHKAFO3UBHOTO — OCBITHBOTO
cepeaosuina 8 3BO B Vkpaini ta 3a kopao-
HOM; IIOAQHO KpAIT IIPAKTHKH OpraHisarii
T2 320€3IeUeHHs iHKAIO3MBHOIO OCBITHBOTO
CEPEAOBHINA B YKPalHCBKHX 1 3aKOPAOH-
nux 3BO; mpoBeAeHO aHAAI3 3aKOHOAABYMX
Ta HOPMATHBHO-IIPABOBUX aKTiB 3 OpraHisa-
il {HKAFO3MBHOI'O OCBITHBOIO CEPEAOBHIIA
B 3BO.

Apyruii - posaia
HOCTI YKpalHCBKHX 3aKAQAIB BHINOI OCBITH
AO PO30YAOBH IHKAIO3HBHOIO OCBITHBOIO
CEPEAOBHINA) IPUCBAYCHO POZKPUTTIO XOAY
Ta PE3YABTATIB AOCAIAKEHHA PiBHA TOTOBHO-
cri ykpaiucpkux 3BO A0 po3dyaoBH IHKAFO-
3HBHOTO OCBITHBOIO CEPEAOBHIIIA.

V rperbomy posaial «AmzaiiH IHKATO-
3HBHOTO OCBITHBOIO CEPEAOBHIIA 3AKAAAY
BHIIIO] OCBITID C(DOKYCOBAHO yBary Ha I100Yy-
AOBI IHKAFO3UBHOI'O OCBITHBOIO CEPEAOBHIIIA

«Busnadennsa roros-

3BO ma ocHOBI UpHHIUIIB VHIBEpCAAD-
HOIO AH3afHY; MOACAIOBAHHI AOCTYIIHOTO
Ta e(EKTHUBHOIO AH3AWHY IHKAIO3HBHOIO
ocsiTHBOrO Ccepeaosuma 3BO,  Aopoummiit

higher education without discrimination,
taking into account their needs and capabilities.
The monograph consists of four chap-
ters: “Designing an inclusive educational
environment of a higher education insti-
tution as a scientific problem”, “Assessing
the readiness of Ukrainian higher education
institutions to develop an inclusive educa-
tional environment”, “Design of an inclusive
educational environment of a higher educa-
tion institution”, “Organizational principles
of ensuring an inclusive educational environ-
ment of a higher education institution”.
In  the first chapter, “Designing
Inclusive Educational Environment
in Higher Education Institutions as a Scien-
tiic  Problem”, the theoretical founda-
tions for addressing the issue are presented.
Specifically, the role of inclusive education
in HEIs in achieving sustainable develop-
ment goals is explored, a review of scien-
tific contributions on ensuring an inclusive
educational environment in HEIs in Ukraine
and abroad is conducted, and best practices
for organizing and ensuring an inclusive edu-
cational environment in Ukrainian and for-
eign HEIs are provided. Additionally, an ana-
lysis of legislative and regulatory acts related
to organizing an inclusive educational envi-

an

ronment in HEIs is carried out.

The second chapter, “Assessing the
Readiness of Ukrainian Higher Education
Institutions to  Develop an Inclusive
Educational Environment”, is devoted to the
course and results of the study of the level
of readiness of Ukrainian higher education
institutions to develop an inclusive educa-
tional environment.

The third section “Design of an Inclusive
Educational Environment of a Higher
Education Institution” focuses the
design of an inclusive educational environ-
ment of a higher education institution based
on the principles of universal design; mode-
ling of an accessible and effective design

on



Ilepeomosa

Preface
KapTi Horo peaaisamii Ta iHAmkatopax of an inclusive educational environment
AOCTYIIHOCTI # e(DeKTHBHOCTI. of a higher education institution, a roadmap
YerBepruit  posala  «Opramizamiiini  for its implementation, and indicators
3acaAn 3a0e3IIeUeHHA IHKAIO3MBHOTO OCBIT-  of accessibility and effectiveness.
HBOTO CEPEAOBHINA 3AKAAAY BHIIOI OCBITI» The fourth section “Organizational

MA€ CyTO IPAKTHYHUN XapakTep 1 po3KpHuBac
EKCIIEPUMEHTAABHY OpPTaHI3aIliHy MOAEAD
AIABHOCTI CIIEIIaABHOIO HABYaABHO-peadi-
AlTariiiroro maposaiay Ta/abo rpymm rcm-
CYIIPOBOAY,
puT™M 1 3MICT HaBYaABHO-OPIaHI3aIiiHOIO,

XOAOTO-IIEAATOTIYHOIO AATO-
IICUXOAOTO-IIEAATOTIIHOrO 1 COIlaABHO-pe-
aOIAITAITIAHOTO CYIIPOBOAY YY4CHHKIB OCBIT-
HBOIO IIPOILIECY.
BesymoBHOo,  posBuTOK
ocitn B 3BO craButh mepeA HaMH HOBI
BUKAHKH Ta BIAKPHBAE IIHPOKI MOKAHBO-

IHKAFO3UBHOI

CTi AAfL CTBOPCHHSA CEPECAOBHIIA, AC KOMKEH
3A00yBaY  BHIIOI OCBITH MOXKE pPeanisy-
BATU CBIM ITOTEHINAA HE32AEKHO BIA CBOIX
IHAHBIAYAABHHX OCOOAHMBOCTEH 1 mOTpPED.
Momnorpadia  «Ausain
OCBITHBOTO CEPEAOBHINA 3AKAAAY BHIIIOL

IHKAIO3UBHOI'O

OCBITH: BIA TEOpli AO HPAKTHKN» € BaK-
AMBHM BHECKOM y I€H IIPOIEC, OCKIABKH
IIPOIIOHYE KOMIIAGKCHUN INAXIA AO hop-
MyBaHHS IHKAIO3HBHOIO OCBITHBOIO Cepe-
Aosuira y 3BO.

IHKAFO3MBHA OCBiTA CIPAMOBAHA HA CTBO-
PEHHA yMOB, 32 AKHX KOKCH CTYACHT He3a-
AEKHO BIA CBOIX OCOOAMBHX OCBITHIX HOTPEO
BiAdyBarnMe ceOE YACTHHOIO OCBITHBOTO
IIPOIIECY TA 3MOKE AOCAITH BHCOKHX PE3YAb-
TatiB. Y mporoHoBaHii MoHorpadii posrad-
HYTO TEOPETHYHI OCHOBH IHKAIO31l, a TaKO#K
HpaKTI/Iqu acrriekra 11 BIIPOBAAKCHHS,
IO AO3BOAfE IIOEAHATH HAYKOBI 3HAHHA
3 PCAAPHHMH BHKAHKAMM, 3 SKHMH CTHKA-
roreca 3BO.

OcobAUBY yBAIy HPHAIACHO IIHTAHHAM
AOCTYITHOCTI OCBITHIX pecypciB, asarrrarii
HABYAABHUX IIPOIPaM, ILNATOTOBII BHKAAAQ-
4iB Ta AOIIOMIKHOTO IIEPCOHAAY, CTBOPEHHIO
CIIPHATAMBOTO  COIUAABHOIO CEPEAOBHUIIIA.

Kuura micturs  AeTaAbHI  peKOMEHAALUT

Principles of Ensuring Inclusive Educational
Environment  of  Higher  Education
Institutions” is purely practical and reveals
an experimental organizational model of the
activities of a special educational and rehabil-
itation unit and/or psychological and peda-
gogical support group, the algorithm and
content of educational, organizational, psy-
chological, pedagogical and social rehabili-
tation support for participants in the educa-
tional process.

Undoubtedly, the development of inclu-
sive education in higher education insti-
tutions poses new challenges and opens
up wide opportunities for creating an envi-
ronment where every student can realize
their potential regardless of their indivi-
dual characteristics and needs. Monograph
“Design  of an Inclusive Educational
Environment of a Higher Education
Institution: From Theory to Practice” is an
important contribution to this process, as it
offers a comprehensive approach to the for-
mation of an inclusive educational environ-
ment in higher education institutions.

Inclusive education is aimed at creating
conditions in which every student, regard-
less of their special educational needs, will
feel part of the educational process and will
be able to achieve high results. The proposed
monograph examines the theoretical foun-
dations of inclusion as well as the practical
aspects of its implementation, which allows
combining scientific knowledge with the
real challenges faced by higher education
institutions.

Particular attention is paid to the availa-
bility of educational resources, adaptation
of curricula, training of teachers and sup-
port staff, and creation of a favorable social

9
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Ta IPUKAGAH YCIUIIHUX IPAKTUK, AKI MOKYTh
OyTH KOPHCHHUMIE fK AAS MCHEAKMEHTY, TaK
1 AAFL AKAAEMIYHOI'O Ta AOIIOMIKHOIO IIEPCO-
maay 3BO, 1mo mparayte IOKpAIuTH CBOI
HABUYKH POOOTH 3 PISHOMAHITHHMH CTy-
ACHTCHKHMU TPYIIAMIL

Mouorpadis craHe HE3AMIHHHM AXKe-
PeAOM 3HAHD AAfl THX, XTO XOdYe TAHOIIE
3pO3yMITH
XOAy Yy BHIIIH OCBITI Ta BIPOBAAKYBATH

CYTHICTD 1HKAIO3MBHOTO  ITIA-
Horo y cBoiif mpodeciifHiii AMABHOCTI.
Bona aomomoxe moOyayBaTH Take OCBITHE
CCPEAOBHINE, AC KOKEH 3A00yBaY BHIIOL
piBHi
HABYAHHS Ta PO3BUTKY, BIAYYBAOUM INA-
TPHMKY Ta PO3YMiHHA 3 OOKy BHKAAAQ4IB
T2 OAHOAITKIB.
CrroaiBaemocs,
HAAITHUM KOMIIACOM Ha IIASIXY AO CTBO-

OCBITH MaTHMeE MOKAHUBOCTI  AAS

o I KHHrA CTaHe
PEHHA CHPaBAl 1HKAIO3UBHOIO OCBITHBOTO
cepeaosuina B 3BO, Ae KOkeH 3MOKE BIA-
gyt ceOe YACTUHOIO BEAHKOI OCBITHBOI
CHIABHOTH.

10

environment. The book contains detailed
recommendations and examples of good
practices that can be useful for both mana-
gement and academic and support staff
of higher education institutions seeking
to improve their skills in working with
diverse student groups.

The monograph will become an indis-
pensable source of knowledge for those
who want to better understand the essence
of an inclusive approach to higher educa-
tion and implement it in their professional
activities. It will help to build an educational
environment where every student has equal
opportunities for learning and development,
feeling supported and understood by teach-
ers and peers.

We hope this book will become a relia-
ble compass for creating a genuinely inclu-
sive educational environment in higher
education institutions everyone
can feel part of a significant educational
community.

where



PO34I/11
NPOEKTYBAHHSA IHKNKO3UBHOIO OCBITHLOIO
CEPEAOBULLA 3AK/NAAY BULLOT OCBITU
AK HAYKOBA NMPOB/IEMA

SECTION 1
DESIGNING AN INCLUSIVE EDUCATIONAL
ENVIRONMENT OF A HIGHER EDUCATION
INSTITUTION AS A SCIENTIFIC PROBLEM

1.1 Po/b iHKNIO3MBHOI OCBiTH
B 3aK/1a4aX BULLLOI OCBIiTH
B AOCArHEHHI Ljisei cTanoro
PO3BUTKY

B ymoBax 1mopas 6iapmrof raoGaaizarii
CTAAHH PO3BHUTOK CTA€ TOAOBHOIO CTpare-
ricfo AAfl MaHOYTHBOTO AFOACTBA, AE OCBiTa
BUCTYIIA€ BAKAMBHUM PYIIEM CYCHIABHHX
mepersopenb. Y 2015 pomi  Opranisamisa
O0’eanannx ITopsaaox
ACHHHIT y cdepl CTAAOTO PO3BUTKY AO

Hamiit  yxBaamaa

2030 poxy, 110 BkArodae 17 A€l crasoro
possutky (LICP) T2 169 3aBaans'. Lleit Aoky-
MEHT BiaOOpamae rAOOAABHUI KOHCEHCYC
IIIOAO HEOOXIAHOCTI TTOEAHAHHSA EKOHOMIY-
HOIO IPOIBITAHHA, EKOAOIIYHOI CTifKOCTI
Ta comiaabHoi iHTerparii. Baxausum e Toi
dakr, 1mo [lopArok AeHHHIT IIATPHMAHO
Bcima aeprkasamu-aacHamMu OOH. Leit dakr
IAKPECAIOE KOAEKTHUBHE BH3HAHHA HEOO-
XIAHOCTI IIO€AHAHHS EKOHOMIYHOIO IIPO-
LBITAHHA 3 IPHHIIMIIAMI €KOAOTIIHOI CTIi-
KOCT] Ta comiaApHOIO imTerparniero®. CBoero
icropif

OC3IPELIEACHTHICTIO B AIOACTB2

1.1 The role of inclusive education
in higher education institutions
in achieving the Sustainable
Development Goals

In an increasingly globalized world, sus-
tainable development is becoming the main
strategy for the future of humanity, where
education is an important driver of social
transformation. In 2015, the United Nations
adopted the 2030 Agenda for Sustainable
Development, which includes 17 Sustainable
Development Goals (SDGs) and 169 targets
(UNESCO, 2015)". This document reflects
the global consensus on the need to combine
economic prosperity, environmental sustaina-
bility and social inclusion. It is important that
the Agenda is supported by all UN mem-
ber states. This fact undetrscores the collec-
tive recognition of the need to combine
economic prosperity with environmental
sustainability and social inclusion (Ferguson
& Roofe, 2020)% Its unprecedented nature
in the history of humanity is marked by the
consensus among all UN member countries

! UNESCO. Incheon Declaration and Framework for Action for the implementation of Sustainable Development
Goal 4: Ensure inclusive and equitable quality education and promote lifelong learning opportunities for all. 2015.
URL: https://cuttly/qw2InTR5 (aata sBeprenms: 14.03.24).

2 Ferguson T, Roofe C. G. SDG 4 in higher education: Challenges and opportunities. International Journal
of Sustainability in Higher Education. 2020. Vol. 21. Issue 5. P. 959-975. DOI: 10.1108/IJSHE-12-2019-0353
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BIA3HAYAETHCA KOHCEHCYC MDK BCiMa Kpa-
fmamu-yaacaumamua - OOH  moao
YCHHS CIIABHHX T4 YITKO OOMEKCHHUX Y Yaci
peaaizanii IHAEH AAf AOCATHEHHSA CTaAOTO

BHU3HA-

pO3BUTKY".

Oprauizamia O6’camanux Harmiit (aaai —
OOH) szaaexaapysaaa, mo LICP moxaunkami
Ha HAHOAWKYl 15 poKiB po3B’A3aTH TOAOBHI
npobAeMH, fAKI CTOATH IIEPEA AIOACTBOM
1 IIAAHETOO, OXOITAFOFOUH IIHPOKUI CIIEKTP
[INTAHB: BIA 3HUIICHHA OIAHOCTI Ta TOAOAY
AO DOPOTHOM 31 3MIHOIO KAIMATY Ta HEpPIBHI-
crro’. 3a3BMHail X XapaKTEPHU3YIOTH K HEIO-
AIABHI, TaKi, IO BPIBHOBAKYIOTH TPH BHMIPH
CTAAOTO PO3BUTKY (CKOHOMIUHNM, COINaAb-
HUH T2 EKOAOIIYHUIN) Ta B3a€MOIIOB’fI3aHI,
OCKIABKH IIPOIPEC § AOCATHEHHI OAHIE! ITiAl
YACTO BIIAMBAC HA MOKAMBOCTI AOCATHEHHS
5. 17 mineit LICP — me ymiBepcasb-
Huii HalIp, IO MoKe OyIH 3aCTOCOBAHMM

IHITTHIX

OyAB-IKOIO KpaiHOIO, HE3AACIKHO BiA piBHA
ii exoromiuaoro possutky’. I xo4a BOHH
€ 3araABHIMH AAA BCIX KpaiH, BAXKAMBO aAAIl-
TyBaTH X AO crernudiku HAIllOHAABHOIO
KIB, BCTAHOBUTH IIPIOPHTETH, fAKI AOIOMO-
KyTb epeKTUBHIIIE AOCATTH IIUX IHACH .
Vkpaiua IIATPUMAaAa IIparHEHHA CBITY
peaaisyBaTn pesoaro-
micto l'emepaapmoi Acambaei OOH  Bia
25 Bepecus 2015 poxy Ne 70/1, Busnasriim

rAODaABHI  IIiAl

CBOC 3000B’3aHHA  IMOAO 320€3IIeUeHHs
CTAAOTO PO3BHUTKY Ha PIBHI IIPABOBHX AOKY-
menTiB (Vka3 Ilpesmaenra Vipainm «[Ipo
LIiai crasoro posBuTKy YKpaiHH Ha IEpioA

A0 2030 poky» Bia 30.09.2019 Ne 722/201).

on defining common and time-bound goals
for achieving sustainable development (Sachs
et al,, 2019)°.

The United Nations (hereinafter referred
to as the UN) has declared that the SDGs
are designed to address the main chal-
lenges facing humanity and the planet over
the next 15 years, covering a wide range
of issues: from eradicating poverty and hun-
ger to fighting climate change and inequa-
lity (United Nations, 2015)*. They are usu-
ally characterized as indivisible, balancing
the three dimensions of sustainable deve-
lopment (economic, social and environ-
mental) and interconnected, as progress
in achieving one goal often affects the abi-
lity to achieve the others (United Nations,
2015)°. The 17 SDGs are a universal set
that can be applied by any country, regard-
less of its level of economic development
(Sugiawan et al., 2023)°. Although these goals
are common to all countries, it is impor-
tant to adapt them to the specifics of each
country’s national context, its opportuni-
ties and challenges, and to set priorities that
will help achieve these goals more effectively
(Sugiawan et al., 2023)".

Ukraine supported the world’s commit-
ment to achieving the global goals through
the UN General Assembly Resolution
No. 70/1 dated September 25, 2015, reco-
gnizing its obligation to ensure sustaina-
ble development at the level of legal docu-
ments (Decree of the President of Ukraine
“On the Sustainable Development Goals
of Ukraine for the Period up to 20307

* Sachs J., Schmidt-Traub G., Kroll C., Lafortune G. Fuller G. Sustainable Development Report 2019. New York:
Bertelsmann Stiftung and Sustainable Development Solutions Network (SDSN). 2019. URL: https://cutt.ly/

Gw2lmer4 (aata speprenua: 14.03.24).

* United Nations (UN). Transforming our wotld: the 2030 agenda for sustainable development. 2015. URL:

https://cuttly/Iw2lnxwN (aara sseprenms: 14.03.24).
5 Tam camo/Ibid.

¢ Sugiawan Y., Kurniawan R., Managi S. Assessing the United Nations sustainable development goals from the
inclusive wealth perspective. Scientific reporss. 2023. Vol. 13. Issue 1. Article 1601. DOI: https://doi.org/10.1038/

$41598-023-28540-0
7 Tam camo/Ibid.
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Koxay raoGaAbHY IHiAB OYAO POSTASHYTO
Ta AAAIITOBAHO 3 YPaXyBAaHHAM OCOOAMBOC-
Telt po3BuTKy VKpainn®.

V KOHTEKCTI 3a3HAYEHOTrO 320e3IIeYeHHsA
PIBHUX IIpaB Ha OCBITY AAA BCIX AK OAMH
3 HPIOPUTETHUX HAIPAMIB PO3BUTKY OCBITH
B Ykpaium BusHauac «Hariomaaena crpa-
TErid PO3BUTKY IHKAFO3MBHOIO ~HABYAHHSA
Ha nepioa A0 2029 poxy». Lle miaxpecaroe
3HAYEHHS CTBOPEHHA IHKAIO3UBHOIO, Oe3-
HEYHOTO,
OCBITHBOTO CEPEAOBHINA, IO crupusc dop-
MyBAHHIO KOMIICTCHTHOCTCH AAA

CIPUATAUBOTO  AAf  PO3BHTKY
JKUTTA,
po3BUTKy 3AIGHOCTEH Ta OOAAPYBAHB KOK-
HOIO, HE3aACKHO BIA BiKy, cTari, pacwy,
CTaHY 3AOpPOB’A Ta IHIIUX OOCTABUH 1 O3HAK.
3asHauene BianoOpaxae cyrmicts Lliai 4 cra-
aoro possutky OOH, sixa 3axamxace 3abe3rre-
YNTH IHKAIO3UBHY Ta SIKICHY OCBITYy AASl BCIX
1 COpHUATH MOMKAHMBOCTAM HABYAHHA BIIPO-
AOBK KATTSL.

3akAaAM BHUINOI OCBITH, AIIOYHM BIAIIO-
BiaHO A0 [locramosu Kabimery MimicTpis
Vipainu Ne 636 Bia 10.07.2019 p. «ITopasox
oprauizarii
Y 3aKA2AAX BHIIOI OCBITI», BIAITPAIOTH BHPI-
IITAABHY POAD Y IIbOMY IIPOIIEC], CTBOPIOIOYM
IHKAIO3UBHE OCBITHE CEPEAOBHIIE, 3a0e3-

1HKATO3UBHOTO HABYAHHSA

IIEYYIOYH THM CAMHM AOCTYITHICTB Ta SIKICTB
OCBITHIX IIOCAYT, BPAXOBYIOYH MOMKAHUBO-
CTl Ta IOTPEOH KOMKHOIO YYACHHKA OCBIT-
Hporo mporecy. lle 0cobGAMBO BaKAHBO
B YMOBAaX CYYaCHOI BilfHH, fiKA CIIPHYMUHIOE
ITOfBl HOBUX BHKAHKIB, 30KpeMa, PO3IIIH-
PEHHIO KOAa 0Ci0, IO MOTPeOYIOTh OCBIT-
HBOI Ta ICHXOAOIYHO! MATpUMKH. OAHAK
IIiA gac peaaisarii imkarosusroi ocsitn 3BO
VkpalHH CTHKAFOTBCA 3 HE3KOIO BHKAU-
KiB, fKI IOTPEOYIOTH
Ai3y. BoHE OXONAIOIOTH IIHPOKHIT CIIEKTP

BcebiyHOrO  aHa-

ACIEKTIB — BIA BHYTPIIIHIX OOMEKEHDb YHIi-

BEPCUTETCHKUX  PECYpCiB  AO  30BHIIIHIX

% Sustainable Development Goals: Ukraine. 2017
https://cuttly/Tw2lnDOh (aara sBeprenms: 14.03.24).

dated September 30, 2019, No. 722/201).
Each global goal was reviewed and adapted
taking into account the specific develop-
ment context of Ukraine (Sustainable
Development Goals: Ukraine, 2017)>%.

In this context, ensuring equal rights
to education for all is defined as one of the
priority areas of educational development
in Ukraine by the “National Strategy for the
Development of Inclusive Education for
the Period up to 2029." This emphasizes the
importance of creating an inclusive, safe,
developmentally — appropriate  educational
environment that promotes the formation
of competencies for life, the development
of abilities and talents of everyone, regard-
less of age, gender, race, health status, and
other circumstances and characteristics. This
reflects the essence of the UN Sustainable
Development Goal 4, which calls for inclu-
sive and quality education for all and the pro-
motion of lifelong learning opportunities.

Higher education institutions, acting
in accordance with the Resolution of the
Cabinet of Ministers of Ukraine No. 636 of
10.07.2019 “The Procedute for Otrganizing
Inclusive Education in Higher Education
Institutions”, play a crucial role in this pro-
cess by creating an inclusive educational
environment, thereby ensuring the availa-
bility and quality of educational services,
taking into account the capabilities and needs
of each participant in the educational pro-
cess. This is especially important in the con-
text of the current war, which brings new
challenges, including the expansion of the cir-
cle of people in need of educational and psy-
chological support. However, in implemen-
ting inclusive education, Ukrainian higher
education institutions face a2 number of chal-
lenges that require a comprehensive analysis.
They cover a wide range of aspects — from

NATIONAL BASELINE REPORT. 2017. URL:
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COIMAABHO-CKOHOMIYHUX T2 MOAITHY-
HUX YMOB KpaiHH — 1 HOTPEOYIOTH PETEAB-
HOIO aHAAI3y Ta PO3YMIHHA AAfl edDEKTHB-
HOTO PO3B’fI3aHH!A, OCKIABKH OE3IIOCEPEAHBO
BIIAHBAFOTH Ha AKICTH Ta AOCTYITHICTD IHKAFO-
3UBHOI OCBITH.

Biarak LICP 4 BusHauac BaKAUBY POAB
ocBiTH K (DACHAITATOPA CTAAOTO PO3BHTKY'.
OAHAK, IIOIPH OYEBUAHICTD 3Bf3KY MDK
OCBITOFO TA CTAAIM PO3BHUTKOM, BIH € AOBOAI
neainitimnv'’. Ha mepexomanmst  BiTamsms-
aux Aocaiapukis T. TTamrrox, M. Ilamrrox
Mucpkis,
HE TIABKI €KOHOMIYHOMY 3POCTAHHIO Ta PO3-
BUTKY IHHOBAII, aA€ ¥ IABHIICHHIO KYAb-
TYPHOIO PIBHA CYCIIABCTBA T2 (POPMYBAHHIO

IPOMAASHCBKOTO cycriabcTBa''. Bona Biairpae

Ta L AKICHA ~OCBiTa CIIpHs€E

TOAOBHY POAb y 3aXHCTI HABKOAHIIIHBOIO
CCPEAOBHIIIA Ta IIOKPAIIEHHI AKOCTI MKUTTA
ArOACH'?. PasoM i3 1M aBTOPH aKIEHTYIOTH
HA TOMY, IO ITOKPAITICHHA B OCBITI HE 3aBKAU
Be3I1oCcepeAHPO Td OAHO3HAYHO IPU3BOAATD
AO CTaAOTO PO3BHTKY Uepe3 BIAUB PI3HHX
daxropis. V IIbOMY KOHTEKCTI OCBITA PaALIIE
BUCTYIIA€ fIK OCHOBHHUI IHCTPYMEHT AAA IIA-
TOTOBKH HOBOIO IIOKOAIHHA AASl pPO3B’f-
3aHHA TAODAABHHX IIPOOAEM, AKIIEHTYIOUM
Ha HCEOOXIAHOCTI PO3BHUTKY 3HAHD Ta HABH-
YOK AAA pODOTH B YMOBAX IIBUAKHX 3MiH
T4 HEBU3HAYCHOCTI .

V norounomy awmckypci 3BO  Bialrpa-
FOTh BHPIIIAABHY POAb y AOCATHEHHI ITIACH
craaoro possutky'!. Borm me ammre cripms-
IOTb PO3BHTKOBI KBaAidikoBanux axis-
1iB, 3AATHUX POOUTH CBIHf BHECOK B CKOHO-
MiYHE 3POCTAHHA Ta COLIAABHHH ITPOTpEC,

internal constraints on university resources
to the external socio-economic and political
conditions of the country — and require care-
ful analysis and understanding to be effec-
tively addressed, as they directly affect
the quality and accessibility of inclusive
education.

Thus, SDG 4 defines the important role
of education as a facilitator of sustainable
development (Saini et al., 2023)’. However,
despite the obvious link between education
and sustainable development, it is rather
non-linear (Pantiuk et al., 2023)"". According
to  domestic researchers T. Pantiuk,
M. Pantiuk and myself. According to Myskiw,
quality education contributes not
to economic growth and innovation, but
also to raising the cultural level of society
and the formation of civil society (Pantiuk
et al,, 2023)". It plays a major role in protec-
ting the environment and improving the qual-
ity of life of people (Pantiuk et al., 2023)"
At the same time, the authors emphasize that

only

improvements in education do not always
directly and unambiguously lead to sus-
tainable development due to the influence
of various factors. In this context, education
serves primarily as a key tool for preparing
a new generation to address global challenges,
emphasizing the need to develop knowledge
and skills for working in conditions of rapid
change and uncertainty (Pahnke et al., 2019)".

In the current discourse, HEIs play a cru-
cial role in achieving the goals of sustainable
development (Ferguson & Roofe, 2020)™".
They not only contribute to the development

? Saini M. et al. Sustainable Development Goal for Quality Education (SDG 4): A study on SDG 4 to extract the
pattern of association among the indicators of SDG 4 employing a genetic algorithm. Education and Information
Technologies. 2023. Vol. 28. Issue 2. P. 2031-2069. DOL: https://doi.org/10.1007 /s10639-022-11265-4

10 Tlantrok T., ITarTrox M., Mucekis I. OcBita AASL CTAAOTO POSBHUTKY fK IHAUKATOP CycIiAbHOTO moctyny. Mo.100s
7 punok. 2022. Ne 9/207. C. 45-49. DOI: https://doi.org/10.24919/2308-4634.2022.271167

' Tam camo/Ibid.
2 Tam camo/Ibid.

3 Pahnke J., O’Donnell C., Bascopé M. Using science to do social good: STEM education for sustainable develop-
ment. Proceedings of the Second International Dialogne on STEM Education (IDoS). Betlin, Germany. 2019. C. 5-6.

" Ferguson T., Roofe C. G. SDG 4 in higher education: Challenges and opportunities. International Journal
of Sustainability in Higher Education. 2020. Vol. 21. Issue 5. P. 959-975. DOI: 10.1108/IJSHE-12-2019-0353
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are # (POPMYBAHHIO CBIAOMOCTI H BIAIIOBI-
AAABHOCTI TIEPEA MAHOYTHIMH ITOKOAITHHAMHE.
BaskanBo maroaocurn 1 Ha TOoMmy, mo 3BO
po3byaoBu
IHKAFO3HBHOTO OCBITHBOI'O CEPEAOBHIIA, AKE

€ TOAOBHHMHU  yYACHUKAMU
BPAXOBYE IHAMBIAYAABHI IOTPeOM KOMKHOTO
3a00yBaya Buol ocsitu'®. Tum camum BOHH
cupuATaMyTh peaaizanii LICP 4.

ocBITI  IIEpEeADadaE
rapaHTyBaHHA AEPKABOIO TAKOI CHCTEMHU
OCBITHIX IIOCAYT, IO 0OAa3yeTbCs HA IIPHH-
BPAXyBaHHI
AIOAMHH, 3

IaKATO3MBHICTE B

LOUIIAX  HEAUCKpPHMIHAI  Ta

0araTOMaHITHOCTI HACTYII-
HHIM BKAFOYCHHAM AO OCBITHBOIO IIPO-
ecy WOro  y9aCHUKIB,
BiA IXHBOIO BIKy, CTaTi, pacu, CTaHy 3AO-
poB’a, 1HBAAIAHOCTI, IPOMAASHCTBA, HArli-
a4 TAKOXK

BCIX HE3AAEKHO

OHAABHOCTI, iHIMX  OOCTABHH
ta o3Hak (3akoH VYkpainm «lIpo ocsiry»
Bia 05.09.2017 Ne 2145-VIII). [Ilpore,
Ha AyMKy AocaiammkiB M. Fiuza-Asorey,
L. Losada-Puente, S. Martinez Ta M. Bafia'®,
OCBITHA Ta COIIAAbHA I130AALIA He Oyae
MOAOAAHA, ITIOKH IHKAFO3UBHHUM ITIAXOAOM
AO HABYAHHA He OYAYTb OXOIIACHI BCl Oe3
BUHATKY, 30KpEMa Ti IPYyIIM, IO 3 ABHALCA
BHACAIAOK TAKHX COINIAABHHUX SBHUII, K CTH-
XiffHI Arxa Ta 30pOIHHI KOH(MAIKTH.

V xomrekcri YkpaiHum BKazaHe HaOyBae
0coOAMBOI aKTyaAbHOCTI. BifiHa, 1o TpuBac,
CHPUYNHNAA CEPHO3HI pyiHyBaHHA iH(pa-
CTPYKTYPH, IIPU3BEAA AO 3HAYHUX AIOACHKUX
BTparT Ta mpobaem 3i 3a0poB’smM'’. 3Hauma
9acTKa 3A00YBAYIB BUIIIO] OCBITH OYAHM BHMY-
IIeH] 3AAUIIATA CBOI AOMIBKH Ta 3aKAAAU
OCBITM B IIOIIyKAX IPUTYAKy, Oe3rexn
T2 eKOHOMIUHOI crabiapHOCTL. Ti, XTO 32AM-
ITUBCH, CTHKAIOTHCH 3 IIOCTIHHOIO 3arpo-

3050 PAKETHHX OOCTPIAIB Ta GOMOApAYBAaHB,

of skilled professionals capable of making
their contribution
and social progress but also to the forma-
tion of awateness and responsibility toward
future generations. It is important to empha-
size that higher education institutions are key
participants in the development of an inclu-
sive educational environment that takes into
account the individual needs of each student
(Mora et al., 2021)%. In this way, they will
contribute to the achievement of SDG 4.
Inclusivity in education involves the
state’s guarantee of an educational service
system based on the principles of non-dis-
crimination and consideration of human
diversity, ensuring the inclusion of all par-
ticipants in the educational process, regard-
less of their age, gender, race, health sta-
tus, disability, citizenship,
or other circumstances and characteris-
tics (Law of Ukraine “On Education”
dated September 5, 2017, No. 2145-VIII).
However, according to researchers M. Fiuza-
Asorey, L. Losada-Puente, S. Martinez and
M. According to Bafia (2023)", educational
and social exclusion will not be overcome
until inclusive education reaches everyone
without exception, including those groups
that have been affected by social phenomena
such as natural disasters and armed conflict.
In the context of Ukraine, this is particu-
larly relevant. The ongoing war has caused
sevete damage to infrastructure, result-
ing in significant human losses and health
problems (Ivanchenko et al., 2023; Lopatina
et al,, 2023; Nenko et al,, 2023)"". A signifi-
cant proportion of higher education stu-
dents were forced to leave their homes and
educational institutions in search of shelter,

to economic growth

nationality,

5 Mora A. M. M., Chiva I, Llotet-Catala C. Faculty perception of inclusion in the university: Concept, policies and
educational practices. Social Inclusion. 2021. Vol. 9. Issue 3. P. 106-116. DOI: https://doi.org/10.17645/si.v9i3.4114
' Fiuza-Asorey M., Losada-Puente L., Martinez S. S., Bafia, M. Lights and shadows in university students’
perceptions of inclusion and diversity. Educacidn XX1. 2023. Vol. 26. Issue 2. P. 141-164.

7 Tvanchenko O., Lutie K., Melnikova O. Higher education in Ukraine duting war. Grail of Science. 2023. Vol. 24,
P. 519-522. DOL: https://doi.org/10.36074/ grail-of-science.17.02.2023.099
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IIEpEKMBAHHAM CTArHAIll, cTpecy H 3aHeno-
kocHHA. [1i 0OCTaBUHHU HE TIABKH ITOCHAUAU
HafABHY HEPIBHICTB, aA¢ H 30IABIIHAM Oara-
TOMAHITHICTD CTYACHTCBKOIO KOHTHHICHTY
B 3BO', 110 cripusin0 mOsBI HOBUX BUKAHKIB
IIEPEA CHCTEMOIO BHITIO OCBITH.

B ymoBax morounoi BoenHO! cuHTya-
mii 3HaYeHHA IHKATO3MBHOI OCBITHM CTa€
BUPIIIAABHIM  AAf
Ha OCBITHI IIOCAYTH OCOOaM, SIKI 3HAXOAATHCH
A 3aIPO30I0 OCBITHBOI Ta COILIAABHOI 130-

Adrrl. THKAFO3MBHA OCBITA HE AHIIE HAAAE

3abesIredeHHA IIpaBa

AOCTYII AO HABYAHHA, aA¢ I CTBOPIOE YMOBH
AAfL CTAOIABHOCTI Ta IIATPHUMKI B YaCH HEBU-
spavenocti. Tox BiliHa BuMarac rAnbOOKOL
IIEPEOLIHKH CTpATeriil 3a0e31edeH A IHKATO-
3UBHOI Ta CIIPABEAAHBO] AKICHOI OCBITH.
IToBHoriHHE BIPOBAAKEHHA I1HKAIO3UB-
HOI OCBITM Ha PIBHI BHIIOI OCBITH CIIpH-
ATHME HE TIABKH 3a0C3ICUYCHHIO AOCTYILY
AO OCBITHIX T4 IHIINX IIOCAYI, IO HAaAd-
ro1e 3BO, 3 ypaxyBaHHAM ITOTpeO KOX-
HOTO, 1110 cyroAocHo 3i 3microm LICP 4, aae
H MOXKe AOIMOMOITH B AOCATHEHHI IHIITHUX
rA0DaAbHUX IAeH. 30KpeMa, IHKAIO3HBHA
ocsita B 3BO 3menmyBatume HEpIBHICTH
(LICP 10) miafXoM CTBOPEHHS IHKAFO3HB-
HOro OcCBiTHBOTO cepeposuina B 3BO aas
ITOBHOIIIHHOTO 3A00yBa-
4iB BHIIOI OCBITU 3-IIOMIK BPAa3AUBUX IPYII

3aAyYCHHA BCIX

HACCACHHA. 3 IHIIOrO OOKy, 3a0€3IICUCHHSA
THYYKOCTI OCBITHIX IIpOIpaM, ypi3sHOMaHiT-
HEHHSl HABYAABHUX METOAHMK, 3MIHA METO-
AIB Ta INAXOAIB AO HABYAHHA 3 YPAXYBAHHAM
moTped 3A00yBawiB BHIMOI OCBITH Ta IXHIX
rapaHTye

THUX pCSyAI)TaTiB HAaBYaHHSA, IITIO BU3HAYAFOTH

0CODAMBOCTEH 3A00yTTS  HHUMHI
IXHIO 3AQTHICTH YCIIIITHO IIPOBOAHUTH IIPO-
decifiny AIAABHICTD y MeKaX 0OpaHOi crreri-
aapHOCTL. Lle OesrocepeaHbo crpuse AocAr-
meruro [ICP 8, ockiAbku siKicHA THATOTOBKA
HAAAE BHIIYCKHUKAM MOKAWBICTD OTPHMATH
rAHY poOOTY, fiIKa € BKPAll BAKAHBOIO AAS

security, and economic stability. Those who
remain face the constant threat of rocket
attacks and bombing, stagnation, stress and
anxiety. These circumstances have not only
exacerbated existing inequalities, but also
increased the diversity of the student popu-
lation in higher education (Selvaratnam et al.,
2023)"8, which has contributed to the emet-
gence of new challenges for the higher edu-
cation system.

In the current military situation, the
importance of inclusive education becomes
crucial for ensuring the right to educational
services for people at risk of educational and
social exclusion. Inclusive education not only
provides access to education, but also creates
conditions for stability and support in times
of uncertainty. Therefore, the war requires
a deep reassessment of strategies to ensutre
inclusive and equitable quality education.

The full implementation of inclusive
education at the higher education level will
not only ensure access to educational and
other
taking into account the needs of each indi-
vidual, in line with the essence of SDG 4,
but it can also contribute to the achievement
of other global goals. In particular, inclusive
education in higher education institutions
will reduce inequality (SDG 10) by creating
an inclusive educational environment that
enables the full participation of all higher
education students from vulnerable groups.
On the other hand, ensuring the flexibi-
lity of educational programs, diversifying
teaching methods, changing methods and
approaches to teaching, taking into account
the needs of higher education students and
their characteristics, guarantees that they will
achieve the learning outcomes that deter-
mine their ability to successfully carry out
professional activities within their chosen
specialty. This ditectly contributes to the

services provided by universities,

'8 Selvaratnam N. D., Keat O. B,, Tham J. Cohesion via Diversity and Inclusion: The Role of Sri Lankan State
Universities in Post-War Reconciliation. Magration Letters. 2024. Vol. 21. Issue S1. P. 711-731.
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EKOHOMIYHOTO 3POCTAHHA Ta IIABHIICHHA
3araABHOTIO PIBHS AOGPOOYTY B CYCIIABCTBI.
Boanowac
cupusie  (DOPMYBAHHIO TOAEPAHTHOCTI, B3a-
€EMOPO3YMIHHFO MDK PISHHME COIIAABHIMI,
CTHIYHUMU T2 PEAINHHUMH IPYIIAMH, 33aKAQ-

imkArosuBHa ocsita B 3BO

AAIOYN OCHOBY AASl MUPHOTO CIIBICHYBAHHS.
Ile OesmocepeAHBO BIAOOpaIKAE OCHOBHY
iaero LICP 16, sixa 30cepearkeHa Ha CIIPHAHHL
MHPY, CIPABEAAMBOCTI Ta CTBOPEHHI CHAD-
HUX IHCTHTYTIB. BBaxkaemo, 1o ycrirmmii
peaaizarii iHKAFO3HBHOrO Hapuanug B 3BO
crpusie CTpaTerivyie ITAaHyBaHHA Ha BCIX PiB-
HAX — BIA ACPIKABHOIO AO AOKAABHOTO, TAPaH-
TYFOYH PIBHICTB, AOCTYIIHICTD T2 YHIBEPCAAD-
micte  ocsitHROTO Tpormecy'’. Lle Bmmarae
CIIABHHX 3yCHAb OPIaHiB AEP/KABHOI BAAAH,
33aKAAAIB OCBITH, HAYKOBHUX YCTAHOB, MIKHA-
POAHHX IIAPTHEPIB, IIPEACTABHHKIB TPOMAA-
CbKUX OpraHi3alliii Ta IPHUBATHOIO CEKIOPY
AASL CTBOPECHHS CIIPHATAUBOIO IHKAFO3HBHOIO
OCBITHBOTO cepeAoBHIna. Llei rmaxia BiAOO-
paxae 3acaau LICP 17, zakaukaroun A0 MmiIr-
HOTO ITAPTHEPCTBA AAfl CTAAOTO PO3BUTKY.
Orxe,
BUKAWKH, IHBECTHII B IHKAIO3MBHY BHIILY
OCBITy € BHECKOM Yy CTBOPEHHA CIIPABEA-
AHBOTO CYCIIABCTBA Ta KpAIOrO MaHOyT-

HE3BAKAIOUN  HA  YHNCAEHHI

HBOTO AASl BCIX. AAfl TTIOAOAAHHS BHKAHKIB
IHKATO3MBHOI OCBiTH B VEKpalHl HEOOXIAHO
30CEPEAUTHCA HA TAKHX TOAOBHHX ACIICK-
Tax, fK PO3IIHPEHHA ACP/KABHOI IIATPHMKI
IHKAFO3UBHOI OCBITH, 3aAVYEHHA AOAATKOBHX
pecypciB 3 MIKHAPOAHUX (POHAIB Ta IIpOrpam;
PO3po0Ka Ta BIPOBAAMKEHHSA CIICINAAI30BAHIX
IIPOIPaM AAfl INATOTOBKH BHKAAAAYIB, aAMi-
HICTPATUBHOIO Ta AOIIOMIKHOIO IIEPCOHAAY
AO pOOOTH B IHKAFO3UBHOMY CEPEAOBUILI;
IHTerparisa Cy9acHHX TEXHOAOIIN Ta pO3podKa
IHHOBAIIAHUX OCBITHIX pIIIEHb AASl ITA-
TPHUMKH IHKAFO3UBHOIO HABYAHHSL

achievement of SDG 8, as quality educa-
tion equips graduates with the opportunity
to secure decent work, which is crucial for
economic growth and improving the overall
well-being of society.

At the same time, inclusive education
in higher education institutions promotes
the development of tolerance and mutual
understanding  between  different
ethnic, and religious groups, laying the foun-
dation for peaceful coexistence. This directly
reflects the core idea of SDG 16, which
focuses on promoting peace, justice and
strong institutions. We believe that strategic
planning at all levels — from state to local —
contributes to the successful implementation
of inclusive education in higher education
institutions, guaranteeing equality, accessibi-
lity and universality of the educational pro-
cess (Hurenko et al., 2023)". This requires
joint efforts of public authorities, educa-
tional institutions, research institutions, intet-
national partners, representatives of public
organizations and the private sector to create
a favorable inclusive educational environ-
ment. This approach reflects the principles
of SDG 17, calling for strong partnerships
for sustainable development.

So, despite the many challenges, invest-
ing in inclusive higher education is a contri-
bution to creating a just society and a better
future for all. To overcome the challenges
of inclusive education in Ukraine, it is neces-
sary to focus on key aspects such as expand-
ing government support for inclusive edu-
cation, attracting additional resources from
international funds and programs, develo-
ping and implementing specialized programs
for training faculty, administrative, and sup-
port staff to work in an inclusive environ-
ment, integrating modern technologies, and

social,

¥ Typenko O. I, Mumuk I'. M., ITorrosa A. C., Aonarina, I'. O. Bukopucrauns nud poBHX TeXHOAOII AASL pea-
Alzarril IHKAFO3UBHOI BUIIIOI OCBITH: IIEPCICKTHBH Ta OOMexeHHsA. [nkamsia i cyeninvemso. Kam’ sinerb-TToAIABCHKHIT :
Hasuaabno-peabiniraniiianii 3akaas Buinoi ocsitn «Kam’suerp-TToAiabebkuil aeprkaumii incrurym. 2023. Ne 2.

C. 28-36. DOL: https://doi.org/10.32782/2787-5137-2023-2-4
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InkarosuBHa oOcCBITa He AmIIe cClpuse
peaaizanii 0COOHUCTICHOTO IOTEHINAAY KOK-
HOIO CTYACHTA, aA€ M Ma€ TAHMOOKHI BIIAHB
HA COLIAABHHE, E€KOHOMIYHUN Ta KYABTYp-
HUII PO3BUTOK CyCHiAbCTBA. Boma Aorro-
dopmyBaTn
BIAKpHTE Ta IHTErpOBAaHE

Marae OIABIII  TOAEPAHTHE,
CYCIIIABCTBO,

cupuA€e piBHOCTI MW COLIAABHIM CIIPaBEA-

amBocti. EdexruBHa iHKAIO3MBHA OCBiTa
TAKOXK BIAITPAE TOAOBHY POAB Y INABH-
INEHHI piBHA 3aHHATOCTI Ta EKOHOMIY-

HOIO 3POCTAHHS, OCKIABKHM BOHa 3a0Oe3Ire-
dye€ PHHOK IIpaIli BHCOKOKBaAI(PIKOBAHKMI
daxiBIAME, 3AATHHMHA IIPALIIOBATH B YMOBAX
0AraTOMaHITHOCTI.

1.2 3abe3nevyeHHs iHK/IIO3UBHOIO
OCBIiTHBOIO CepeAoBMLLA
B 3aK/1agaxX BULLOI OCBiTU B YKpaiHi
Ta 32 KOPAOHOM: OF/Iif, HAYKOBUX
AOpO6KiB

[TpoGaema IHKAIO3UBHOL ocBiTH
Ta Opramizanii IHKAIO3MBHOIO OCBITHBOIO
cepeposuiia 3BO e mpeamerom Hayko-
BOIO IIOIIYKY VKPaiHCBKUX 1 3apyODLKHUX
AOCAIAHHKIB. 30KpeMa, HAYKOBII PO3TAf-
AAIOTH crpare-
IIYHl  HAIPAMKA PO3BUTKY W MeXaHi3Mu
peaaizamnii imkarosuBHOi ocBitn B 3BO;

HCI/IXOAOI‘O—HCAQI‘OI‘quy

IHCTUTYLUIHI  ITOAITHKH,

Ta  COLIaABHY
IIATPHMKY 3A00yBadiB BHIMOI OCBITH 3-IT10-
MIK BpPAa3AMBHX IPYI HACEACHHS; YMOBHU
CTBOPEHHA  AOCTYIIHOTO

OCBITHBOI'O CEPEAOBHINA; IIAAXH IHATO-

IHKAFO3UBHOTO

TOBKH HAYKOBO-ITEAATOTIYHHUX IPAIIBHIKIB
AO pobotnr 31 3A00yBaYAMH 3 OCOOAHBHMU
OCBITHIMH ITOTpeOAMHU.

HaBeaemo crucAmi  OrAsiA HAayKOBHX
AOpPOOKiB. B okpemMmx mpamax po3KpHTO

developing innovative educational solutions
to support inclusive learning.

Inclusive education not only helps
to realize the personal potential of each stu-
dent, but also has a profound impact on the
social, economic and cultural development
of society. It helps to build a more tolerant,
open and integrated society, promotes equa-
lity and social justice. Effective inclusive
education also plays a key role in increasing
employment rates and fostering economic
growth, as it provides the labor market

with highly qualified professionals capable

of working in diverse environments.

1.2 Ensuring an inclusive
educational environment
in higher education institutions
in Ukraine and abroad:
review of scientific works

The problem of inclusive education
and the organization of an inclusive educa-
tional environment in higher education insti-
tutions is the subject of scientific research
by Ukrainian and foreign researchers. In par-
ticular, the researchers consider institutional
policies, strategic directions of development
and mechanisms for implementing inclusive
education in higher education institutions; psy-
chological, pedagogical and social support for
higher education students from vulnerable
groups; conditions for creating an accessible
inclusive educational environment; ways to pre-
pare academic staff to work with students with
special educational needs.

Here is a brief overview of scienti-
fic works: Some works reveal the essence
of inclusive education® (I. Dubkovetska,

% Dubkovetska 1., Budnyk O. Sydoriv S. Implementing Inclusive Education in Ukraine: Problems and
Perspectives. Journal of Vasyl Stefanyk Precarpathian National University. 2016. Vol. 3. DOIL 10.15330/jpnu.3.2-3.

99-105
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cyTHICTH iHKAFO3HBHOI ocBiTH® Ta i Mexi
B IEAATOTIUHIN HpaKTHHiZl, BAXKAUBICTD
3a0€e3IeYeHHS SAKICHOI Ta AOCTYITHOI OCBITH,
IO AO3BOASIE KOXKHIH 0cODI peaAisyBaTn
CBOE€ IIPAaBO HA ITOBHOIIHHE, €KOHOMIYHO
HE3AACKHE JKUTTA Yepe3 OTPUMAHHA OCBITH
Ta podecii®’; BUSHAYEHO COTiaABHI, TOAI-
TUYHI, CKOHOMIYHI Ta KYABTYPHI KOHTCK-
CTH, IO YMOXKAUBAIOIOTb BIIPOBAAMKCHHSA
IHKATO3UBHOI OCBITH B pI3HHX perioHax
i kpainax caity?.

HaykoBo INUHHHM Yy KOHTEKCTI ITOpYy-
meroi mpobaemu € aopobok T. Booth
ta M. Ainscow®, sxi pospobuam imackc
IHKAFO311, MO € (PYHAAMEHTAABHUM IHCTPY-
MEHTOM AASfl OLIHKH W CHPHUAHHA IHKAIO3HB-
HOCTI B 3aKA2AQX OCBITH. 3TOAOM HOTrO OyAO
AAAIITOBAHO Ta 3aCTOCOBAHO AAS  BHUITION
30CEPEAKYFOUHCH
6araTOMaHITHOCTI, IHKATO31{ Ta PIBHOCTI.
npai  O.  Coryaoi,
A, TpagoBa® akKIEHTOBAHO HA BAKAHUBO-
CTi IIOCHACHHA YBAarH AO IPYIl 3A00yBadiB

OCBITH, HA IHATPHMII

V' maykosiit

OCBITH 3 OCODAMBHMM OCBITHIME IOTpeOaMu,
30KpeMa 3 IHBAAIAHICTIO, 4 CaMe ITOCTPaKAa-
AUX BHACAIAOK OOHMOBUX AIM. Y AOCAIAKEH-
max Y. Bahno, O. Serhiichuk, S. Tanana,
L. Tkachenko, O. Khmelnytska® mpoamani-
30BAHO IIPOOAEMH, 3 AKIMH CTHKAFOTHCH CTY-
ACHTHU A 9YaC HABYAHHSA, BU3HAYCHO MEXa-
HI3MH BIIPOBAAKECHHS IHKAIO3UBHOI OCBITH
B AlAabaicTs 3BO B VEpaini Ta 1epcriekrusHi
HapAMH  AAA 1T possurky. CyroaocHoro

O. Budnyk, S. Sydoriv; G. Lindsay) and its lim-
its in pedagogical practice (J. H. Hansen)?, the
importance of providing quality and afforda-
ble education that allows everyone to realize
their right to a full, economically independent
life through education and profession (Dikova-
Favorska)®; social, political, economic and cul-
tural contexts that enable the implementation
of inclusive education in different regions
and countries of the world are identified
(T. Lotenz, D. Mitchell)®.

T’ work is scientifically valuable in the
context of the problem at hand. T. Booth and
M. Ainscow®, which developed the Inclusion
Index, a fundamental tool for assessing and
promoting inclusiveness in educational insti-
tutions. It was later adapted and applied
to higher education, focusing on supporting
diversity, inclusion and equality.

In the scientific work of O. Sotuloy,
D. Hrachova® emphasized the importance
of increasing attention to groups of stu-
dents with special educational needs, particu-
larly those with disabilities, including indi-
viduals affected by armed conflict. In the
studies by Y. Bahno, O. Serhiichuk, S. Tanana,
L. Tkachenko, O. Khmelnytska®, the chal-
lenges faced by students during their edu-
cation for
implementing inclusive education in the
activities of HEIs in Ukraine were identi-
fied, and prospective directions for its deve-
lopment were outlined. A related work is that

were analyzed, mechanisms

' Hansen J. H. Limits to inclusion. International Journal of Inclusive Education. 2012. Vol. 16. Issue 1. P. 89-98. DOI:

https://doi.org/10.1080/13603111003671632

# Dikova-Favorska O. M. Inclusion in Ukraine: first implementation expetience in expert’s assessments. Ukrainian
Society. 2020. Vol. 4. Issue 75. P. 113-124. DOI: https://doi.org/10.15407 /socium2020.04.113

% Lorenz T., Mitchell D. Contextualizing Inclusive Education: Evaluating Old and New International Perspectives.
Routledge. 2014. 312 p. DOLI: https://doi.org/10.4324/9780203606803

# Booth T., Ainscow M. Index for inclusion: developing learning and participation in schools. 2002. 106 p. URL:
https://www.cenet.orguk/resources/docs/Index%20English.pdf (sara sseprenms: 2.12.2023)

» Coryaa O., I'pauos, A. L1iapoBi rpymm cripaBeAAHBOCTI B IHKAFO3UBHIN BuIiit ocBiti. Exoromika ma cyeninscmso.
2023. Ne 52. DOL https://doi.org/10.32782/2524-0072/2023-52-73

% Bahno Y. M., Serhiichuk O. M., Tanana S. M., Tkachenko L. V., Khmelnytska O. S. Inclusive Education
as a Condition for Innovative Activities at Higher Education Institutions. Journal of Intellectual Disability — Diagnosis
and Treatment. 2021. Vol. 9. Issue 5. P. 432—441. DOL: https://doi.org/10.6000/2292-2598.2021.09.05.2
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e mpaus . Aasmaenka®, y skiff mpoamaai-
30BAHO T4 PO3KPUTO TEOPETHKO-METOANYHI
3aCaAd OpraHiallii IHKAFO3UBHOIO HABYAHHA
y 3BO, Busmaueno Oap’epu,
1110 PO3BUTOK  IHKAFO3UBHOL
OCBITM B CHCTeMi BHINOI OCBiTH YKpainwm,

OCHOBHI
TAABMYIOTB

3AIIPOIIOHOBAHO IIIAAXH IX IIOAOAAHHSL.
ITopsa 3 M AOCAIAHHKH PO3KPHUBAIOTH
OCODAMBOCTI  HAAAHHA  IICHXOAOIO-TIEAQ-
roriunoi Ta coraabpHOl mATpuMkn B 3BO
pi3HMM KaTeropisiM 3A00yBadiB, 30KpeMa:
CHPOTAM Ta OCODAM, ITO30aBACHHM OaTh-
kiBcpkoro mikayBarHA (O. Amali, A. Shoyemi,
M. Akintola, K. Ayantoye; N. Mthiyane)* %
ocobam 3 iuBasiaxicTio (M. Bischer-Touwen,
M. Groot, L. Hal; C. Fichten, J. Morgensen,
A. Havel, L. King, M. Harvison, A. Lussier,
E. Libman; ]. Harvey; A. Kruse, S. Oswal,
A. McNicholl, H. Casey, D. Desmond,
P Gallagher Ta im)* " 3% 3 3% yyacankam
30porinux koudaiktis (D, Cass; O. Blavt;
M. Hasyak; M. Kirchner; N. Osborne)™ % %7,

of H. Davidenko”, which analyzes and
reveals the theoretical and methodological
foundations of organizing inclusive educa-
tion in HEISs, identifies the main bartiers hin-
dering the development of inclusive education
in Ukraine’s higher education system, and pro-
poses ways to overcome them.

At the same time, the researchers reveal the
peculiatities of providing psychological, peda-
gogical and social support in higher educa-
tion institutions to different categoties of appli-
cants, in particular: orphans and children
deprived of parental care (O. Amali, A. Shoyemi,
M. Akintola, K. Ayantoye; N. Mthiyane)** %
people with disabilities (M. Biischer-Touwen,
M. Groot, L. Hal; C. Fichten, J. Morgensen,
A. Havel, L. King, M. Harvison, A. Lussier,
E. Libman; ]. Harvey; A. Kruse, S. Oswal,
A. McNicholl, H. Casey, D. Desmond,
P Gallagher, et al)* * % 3 3 participants
of armed conflicts (D. Cass; O. Blavt; M. Hasyak;
M. Kitchner; N. Osborne)™ % 77;  refugees

# Aasuacuko I. B. VipoBapxenms comiaapHOI iHKAFOSI] y 3akAapax Bumoi ocsitm: Gap’epn Ta mafxu ix mOAO-
AauHA. Bicnux Yuisepeumemy iveni Anvppeda Hobens. Cepin: Tledazocixa i neuxonoezs. 2018, Ne 2. C. 123-128. DOI:
10.32342/2522-4115-2018-16-20

# Amali O. O,, Shoyemi A. A., Akintola M., Ayantoye K. S. Educational Challenges Encountered by Orphaned
Undergraduates of a Public University in Kwara State, Nigeria. Anatolian Journal of Education. 2020. Vol. 5. Issue 2.
P. 163-172. DOL: https://doi.org/10.29333/aje.2020.5214a

# Mthiyane N. P Chronicles of the experiences of orphaned students in a higher education institution
in KwaZulu-Natal. 2015. PhD Thesis. University of the Free State. URL: https://scholar.ufs.ac.za/xmlui/
bitstream/handle/11660/874/MthiyaneNP.pdf?sequence=1&isAllowed=y (aara spepuenms: 2.12.2023).

¥ Buscher-Touwen M., Groot M., Hal L. Mind the gap between higher education and the labour market for
students with a disability in the Netherlands: A research agenda. Social Inclusion. 2018. Vol. 6. Issue 4. P. 149-157.
DO https://doi.org/10.17645/s1.v6i4.1655

! Fichten C., Jorgensen M., Havel Al, King L., Harvison M., Lussier Al, Libman E. More than Meets the
Eye: A Canadian Comparative Study on PowerPoint Use among Post-Secondary Students with and without
Disabilides. Online Submission. 2019. Vol. 4. Issue 2. P. 25-36. DOI: https://doi.org/10.5430/ithe.v4n2p25

* Harvey ]. Contemporary social theory as a tool to undetstand the expetiences of disabled students in higher
education. Soczal Inclusion. 2018. Vol. 6. Issue 4. P. 107-115. DOTI: https://doi.org/10.17645/si.v6i4.1602

# Kruse A., Oswal S. Barriers to higher education for students with bipolar disorder: A critical social model
petspective. Social Inclusion. 2018. Vol. 6. Issue 4. P. 194-206. DOT: https://doi.org/10.17645/5si.v6i4.1682

* McNicholl A., Casey H., Desmond D., Gallagher P. The impact of assistive technology use for students with
disabilities in higher education: a systematic review. Disability and Rehabilitation: Assistive Technology. 2021. Vol. 6.
Issue 12. P. 130-143. DOI: 10.1080/17483107.2019.1642395

* Cass D., Hammond Sh. Bridging the Gap: Technology and Veteran Academic Success. Online Learning. 2015.
Vol. 19. Issue 1. P. 83-91. DOL: https://doi.org/10.24059/0lj.v19i1.517

3 Tacsix M. 5L Ipo ocobansocti hopMyBaHHs IHKAFOSHBHOIO OCBITHBOIO CEPEAOBHINA AAfL BETCPAHIB BIFHI y 3aKAAAL
Brrof ocsite. Mas i purok. 2022. Ne 6 (204). C. 169-176. DOI https://doi.org/10.24919/2308-4634.2022.265887

7 Tacaxk M. . Tlpo emmipumune AOCAIAKEHHS OCOGAMBOCTEH (POPMYBaHHS IHKAIO3HBHOIO OCBITHBOIO cepe-
AOBHINIA AAA BETEpPAHIB BIHHE y 3akAaal Buinoi ocsite. Hayka i mexnixa cwvocooni. 2022. Ne 6. C. 138-150.
DO https://doi.org/10.52058/2786-6025-2022-6(6)-138-150
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ObLKEHIIAM Ta BHYIPIIIHBO  IIepeMmirme-
HuM ocobam (A. Haidash; H. Aydin, Y. Kaya;
A. Eren, C. Cavusoglu; M. [Incomplete refe-
rence]). Gallagher, R. Najjuma, R. Nambij
J. McIntyre, K. Dixon, E. Walton; T. Molla,
Ta im)*® % 404 ocobam 3 TpyaHOIIAME
y maBuanHi(E Benmarrakcehi, |. Kafi, A. Elhore;
C. [Incomplete reference]). May, D. Bell,
E. Swart; R. Brewer, S. Movahedazarhouligh
Ta im)t: P cryaeHTaM, IO HAAEGKATD
ao merrruH (K Bhopal; N. Bowman; S. Budge,
S. Dominguez, A. Goldberg)*> *"» *; nepo-
CTATHBO IIPEACTABACHHM KAaTErOpifiM 0OCi0
(A. Veidemane, F. Kaiset, D. Craciun) *.

and internally displaced persons (A. Haidash;
H. Aydin, Y. Kaya; A. Eren, C. Cavusoglu; M.
[Incomplete reference]). Gallagher, R. Najjuma,
R. Nambi; J. Mclntyre, K. Dixon, E. Walton;
T. Molla, et al.)*® 3* % 4; individuals with learning
difficulties (' Benmarrakchi, . Kafi, A. Elhore;
C. [Incomplete reference]). May; D. Bell, E. Swart;
R. Brewer, S. Movahedazathouligh et al)* *3 # 45;
students belonging to minotities (K. Bhopal;
N. Bowman; S Budge, S. Dominguez,
A. Goldberg)*® *"- *8; undertepresented categoties
of people (A. Veidemane, E Kaiset, D. Craciun)®.

Within the framework of the prob-

lem raised, interesting are the scientific

*® Tatiaam A. B. Opramisamis naByansa wirpantis i Obxenuis B ykpaiucekux 3BO. Ilepenexmusu ma inno-
sayii nayku (Cepia: Iledacocika, Cepin:  Ileuxonoeis, Cepin: Meduyuna). 2023. Bum. 3 (8). C. 43-51. URL:
https://elibrarykubg.edu.ua/id/eprint/41475/1/A_Gaidash_IF_2022_P%26IN.pdf (rara sepuenms: 2.12.2023).
¥ Aydin H., KayaY. The educational needs of and batriers faced by Syrian refugee students in Turkey: A qualitative
case study. Refugees, Interculturalism and Edncation. 2020. Routledge. P. 131-148. DOL: https://doi.org/10.1080/1467
5986.2017.1336373

“ Eren A., Cavusoglu C. Stigmatisation and othering: the case of Sytian students in Turkish schools. International
Journal of Inclusive Education. 2023. Vol. 27. Issue 13. P. 1434-1453. DOL: https://doi.org/10.1080/13603116.2021.
1900422

‘' Gallagher M., Najjuma R., Nambi R. Bidi bidi creativity: The liminality of digital inclusion for refugees
in Ugandan higher education. Social Inclusion. 2023. Vol. 11. Issue 3. P. 309-319. DOI: https://doi.org/10.17645/
si.v11i3.6686

# Benmarrakchi F, el Kafi ., Elhore A. Supporting dyslexic’s learning style preferences in adaptive virtual learning
environment. In 2016 International Conference on Engineering & MIS (ICEMIS). IEEE. 2016. P. 1-6. DOI: 10.1109/
ICEMIS.2016.7745294

% May C. An investigation of attitude change in inclusive college classes including young adults with
an intellectual disability. Journal of Policy and Practice in Intellectual Disabilities. 2012. Vol. 9. Issue 4. P. 240-246.
DOT: https://doi.org/10.1111/jppi.12013

# Bell D., Swart E. Learning expetiences of students who are hard of hearing in higher education: Case study
of a South African university. Social Inclusion. 2018. Vol. 6. Issue 4. P. 137-148. DOI: https://doi.org/10.17645/
si.v6i4.1643

# Brewer R., Movahedazarhouligh S. Students with intellectual and developmental disabilities in inclusive higher
education: Perceptions of stakeholders in a first-year experience. International Journal of Inclusive Education. 2021.
Vol. 25. Issue 9. P. 993-1009. DOI: 10.1080/13603116.2019.1597184

% Bhopal K. Addressing racial inequalities in higher education: Equity, inclusion and social justice. Ezhnic and Racial
Studies. 2017. Vol. 40. Issue 13. P. 2293-2299. DOT: 10.1080/01419870.2017.1344267

7 Bowman N. A. The forgotten minority: Examining religious affiliation and university satisfaction. Higher
Education. 2013 Vol. 65. P. 745-760. Toms Smedley C. DOTI: https://doi.org/10.1007/510734-012-9574-8

* Budge S. L., Dominguez S., Jr., Goldberg A. E. Minority stress in nonbinary students in higher education: The
role of campus climate and belongingness. Psychology of Sexual Orientation and Gender Diversity. 2020. Vol. 70. Issue 2.
P. 222. DOT: https://doi.org/10.1037/sgd0000360

¥ Veidemane A., Kaiser F, Craciun D. Inclusive Higher Education Access for Underrepresented
Groups: It Matters, But How Can Universities Measure 1t? Social Inclusion. 2021. Vol. 9. Issue 3. P. 44-57.
DOL: https://doi.org/10.17645/51.v9i3.4163
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V' Mmexax mopyieHol IpoOAemy  IiiKa-
BUMH € HaykoBi possiaku B. Reisdorf,
C. Rhinesmith®, B. Prado, J. Gobbo Junior,
B. Bezerra®, D. McMahon Ta Z. Walker™, mpu-
CBSIYEHI BHBYEHHIO ITH(POBOI  HEpPIBHOCTI
IIpH peaaisariii IHKAFO3UBHOI OCBITH, IIOIIIy-
KaM 3MCHILICHHIO CTUIMATH3ALIl Ta AHCKPHMI-
Harilf, nos’asanux 3 nuMm. [lomyk poss’asanms
IUTAHHA COLIAABHOI pIBHOCTI Ta crpare-
rif i 3a0e3leUeHH AASl CTYACHTIB 3-ITOMIK
BPA3AMBHX IPyII HACCACHHS IIPCACTABAC-
Huit y Aocainkernsax J. Salmi ta A. D’Addio™.
Haykosui T. Gale, C. Mills, R. Cross™ socepe-
AKEHI Ha TIPOOAEMAX OCBITHIX AOCATHEHDB Map-
rHAAI30BAHIX IPYII B ABCTpaAll Ta ITOPIBHAHHI
ix 3 imrmmvim kpaimamn OECP. Asropn maro-
AOIIIYFOTB, ITIO0 AOAATKOBHX PECYPCIB AAAL OCBIT-
HIX VCTaHOB HCEAOCTATHBO AAf PO3B’A3AHHA
IIPOOAEM HEPIBHOCTI Ta AOCATHEHHS COLIAAB-
HOI cripaBeAAnBocti. Bonn mporonyrors crpa-
TErYHUI MAXIA AO PO3B’SI3AHHA LIIX IIPOOAEM
Yepe3 IEPEIlATOTOBKY IIEAATOIIB, KOTPI IIpa-
LIFOIOTDH 3 BU3HAYCHOIO KATEIOPIEIO OCIO.

HaykoBo miHHMME € @pami BYEHHX
(A. T'penn, A. Yepxarmmm, M. Yebotappos™;
I'. Aasmaenko™; B. Kosyas ta FO. Ckuba™;
FO. Hocenxo, A. Tera, B. 3aika,

50

researches of B. Reisdorf, C. Rhinesmith®’;
B. Prado, J. Gobbo Junior, B. Bezerra®’;
D. McMahon, Z. Walker®?, dedicated
to the study of digital inequality in the
implementation  of
tion, and the search for reducing stigma
and discrimination associated with it.
The search for a solution to the issue
of social equality and strategies to ensure
it for students from vulnerable groups
is presented in the research of ]. Salmi
and A. D’Addio®. Researchers T. Gale,
C. Mills, R. Cross® focus on the prob-
lems of educational achievement of mar-
ginalized groups in Australia and com-
pare them with other OECD countries.
The authors emphasize that additional
resources for educational institutions
are not enough to address inequality and
achieve social justice. They propose a stra-
tegic approach to solving these problems
by retraining teachers who work with
a specific category of people.

The wotks of scholars such as I.. Hren,
A.  Cherkashin, M. Chebotaryov™;
H. Davidenko®; V.  Kozuley and
Yu. Skyba®’; Yu. Nosenko, A. Heta, V. Zaika,

inclusive  educa-

Reisdorf B., Rhinesmith C. Digital inclusion as a core component of social inclusion. Social inclusion. 2020. Vol. 8.

Issue 2. P. 132-137. DOL https://doi.org/10.17645/51.v8i2.3184

' Prado B. D. B, Gobbo Junior J. A, Bezetra B. S. Emerging Themes for Digital Accessibility in Education.
Sustainability. 2023. Vol. 15. Issue 4. P. 11392. DOL https://doi.otg/10.3390/su151411392

> McMahon D., Walker Z. Leveraging emerging technology to design an inclusive future with universal design
for learning. CEPS Journal. 2019. Vol. 9. Issue 3. P. 75-93. DOLI: https://doi.org/10.26529/cepsj.639 * Salmi
J., D’Addio A. Policies for achieving inclusion in higher education. Policy Reviews in Higher Education. 2021. Vol. 5.
Issue 1. P. 47-72. DOI: 10.1080/23322969.2020.1835529

* Gale T., Mills C., Cross R. Socially inclusive teaching: Belief, design, action as pedagogic work. Journal of teacher
education. 2017. Vol. 68. Issue 3. P. 345-356. DOLI: https://doi.org/10.1177/0022487116685754

» I'penp A, Uepxammu A., Yeborappos M. IHKAIOSHBHE OCBITHE CCPCAOBHINC B 3aKAAAAX  BHILOL
ocBiTH: IIAAXM  CTBOpEHHA. Teopia i npaxmuxa ynpasainng  coyiassnumu  cucmemamy. 2021, Ne 2. C. 70-80.
DO https://doi.org/10.20998/2078-7782.2021.2.06

> Aasmacro I'. B. Vipopaamenns comiaapHO! IHKAFO3IT y 3aKAaAax BHIIOL OcBiTH: 6ap’e€pH Ta IIAfAXH X ITOAO-
AausA. Bicnux  Yuisepcumeny imeni Anvgppeda Hobers. Cepin: 1ledazocika i neuxonoeis. 2018. Ne 2. C. 123-128.
DOI: 10.32342/2522-4115-2018-16-20

7 Kosyas B. M., Ckuba FO. A. SWOT-anais iHKAIO3UBHOIO OCBITHBOIO CEPCAOBHUINA BITYMSHAHUX yHIBEPCHTE-
1iB. Hayrosuir waconue HITY imeni M. T1. Apacomanosa. 2020. Bumr. 78. C. 110-116. DOLI: https://doi.org/10.31392/
NPU-nc.series5.2020.78.24
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B. Kopaaenko™; S. Bunbury”’; M. Campoy-
Cubillo, M. Fortea-Bagin®; O. Typenko,
I'. Munmx, A. Ilomosoi, I'. Aomarinoi®;
W. Bong, W. Chen®; A. Liasidou®’; H. Mytsyk,
N. Tsybuliak®; V. H. Perera, A. Morifia,
N. Sanchez-Diaz, Y. Spinola-Elias® Ta im.),
AKl HAAAIOTh KOHKPETHI IIPOIO3HINI IIOAO
BIIPOBAAKCHHA Ta peaAisanil IHKAFO3HMBHOTIO
mauanus B 3BO.

Sk oamnH 13 rosoBHux dakTopiB edek-
peaaizanif
ocsitm wmaykosni M. Zulfija, O. Indira,
U.  Elmira® posrasaarors mpodeciiiny
KOMITCTCHTHICTD TIEAATOTIB
y poboTi 3 0cobGAMH 3 OCOOAMBHIME OCBIT-
HIME DOTpebaMH Ta IIPOIOHYIOTH edekK-

TABHOI IHKAFO3UBHOI  BHIIIO1

MaHOyTHIX

THBHI H HAyKOBO OOIPYHTOBaHI METOAW
HaBYaHHA, (POPMHU Ta METOAH IpodeciiiHol
IIATOTOBKH IIEAArOIiB AO poOOTH i3 3a3Ha-
4eHOIo Kareropiero ocib. Iliarpumky miel
AymMkn 3Haxoaumo B mpamax C. Marquez,

V. Kovalenko™; S. Bunbury”’; M. Campoy-
Cubillo, M. Fortea-Bagan®; O. Hurenko,
H. Mytsyk, A. Popova, H. Lopatina®; W. Bong,
W. Chen® A. Liasidou®; N. Tsybuliak® atre
scientifically valuable. H. Perera, A. Morifia,
N. Sanchez-Diaz, Y. Spinola-Elias®® and others),
which provide specific proposals for the intro-
duction and implementation of inclusive edu-
cation in higher education institutions.

As one of the key factors for the effec-
tive implementation of inclusive higher edu-
cation, researchers M. Zulfija, O. Indira, and
U. Elmira® consider the professional com-
petence of future educators in working with
individuals with special educational needs.
They propose effective and scientifically
grounded teaching methods, as well as forms
and approaches for the professional prepa-
ration of educators to work with this par-
ticular group. Support for this idea is found
in the works of C. Marquez, N. Melero-

N. Melero-Aguilar®”. Asropu Brasyrors Aguilar”. The authors emphasize that higher

% Hocenxo O. T, Tera A. B., 3aika B. M., Kosaaeuko B. B. Cyuacui saco6u IKT maATpuMKE IHKAIO3UBHOIO
mauanns. 2018. 261 c. URL: http://library.megu.edu.ua:8180/jspui/bitstream/123456789/3536/1/2018.pdf

* Bunbury S. Disability in higher education—do reasonable adjustments contribute to an inclusive
curriculum? International ~ Journal  of  Inclusive  Education. 2020. Vol. 24. Issue 9. P. 964-979.
DOT: https://doi.org/10.1080/13603116.2018.1503347

% Campoy-Cubillo M. C., Fortea-Bagin M. A. University research and practices in the field of special
needs: an overview (Panorama de la investigacion y practicas universitarias en el ambito de las necesidades
especiales). Culture and Education. 2020. Vol. 32. Issue 1. P. 9-16. DOL https://doi.org/10.1080/11356405.2019.
1709398

' Typenxo O. L, Mummxk I'. M., [Tonosa A. C., Aomarina I'. O. Bukopucranus mudpoBHIX TeXHOAOIT AAfL pea-
Alsanii iHKAIO3MBHOI BHINOI OCBiTH: IepcriekTuBu 1a obmemxenns. luxawsia i cyeninvemso. 2023. Ne 2. C. 28-36.
DOL 10.32782/2787-5137-2023-2-4 % Bong W. K., Chen W. Inctreasing faculty’s competence in digital
accessibility for inclusive education: a systematic literature review. International Journal of Inclusive Education. 2021.
P. 1-17. DOI: https://doi.org/10.1080/13603116.2021.1937344

% Liasidou A. Inclusive pedagogies in digital post-Covid-19 higher education. British Journal of Special Education.
2022. Vol. 0. Issue 1. P. 6-27. DOL https://doi.org/10.1111/1467-8578.12436

“ Mytsyk H. M, Tsybuliak N. Yu. Digital inclusion or illusion: challenges for higher education. Education
via Distance Learning and other Pedagogical Challenges: Proceedings of  the 2nd International Scientific and Practical
Internet  Conference, September 21-22. FOP Marenichenko V. V. Dnipro, Ukraine, 2023. P. 30-33. URL:
http://www.wayscience.com/wp-content/uploads/2023/09/Conference-Proceedings-September-21-22-2023-1.
pdf (aara spepuenns: 2.12.2023).

® Perera V. H., Morifia A., Sinchez-Diaz N., Spinola-Elias Y. Technological platforms for inclusive practice
at university: A qualitative analysis from the perspective of Spanish faculty members. Sustainability. 2021. Vol. 13.
Issue 9. P. 4755. DOL https://doi.org/10.3390/su13094755

6 Zulfija M., Indira O., Elmira U. The professional competence of teachers in inclusive education. Procedia-social
and bebavioral sciences. 2013. Vol. 89. P. 549-554. DOI: https://doi.otg/10.1016/j.sbspro.2013.08.892

7 Marquez C, Sandoval M, Sanchez S, Simén C, Morifia A, Morgado B et al. Evaluation of Inclusion in Higher
Education Through Indicators. REICE. 2021. Vol. 19. Issue 3. P. 39-59. DOI: https://doi.org/10.15366/
REICE2021.19.3.003
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Ha Te, mo 3BO mosmHHI cpuATH IHKAIO-
3if, 4 B I[BOMy KOHTEKCTI BEAHKY POAb
BIAIIparOTh BHUKAAAAHIL. CyrorocHnm
€ aocaiaxkenusn S. Woodcock, U. Sharma,

P. Subban, E. Hitches®, saxi maroao-
IIyIOTP HA HEOOXIAHOCTI CBOEYACHOTO
iHdOpMyBaHHA Ta IIATOTOBKH  IIEAATO-

IiB, KOTPl pEaAl3yrOTh IHKAIO3HUBHY OCBITY.
3a3HavaroTh, IO IXHI OOMEKeHI 3HAHHSA
MOXKYThb BIAHHYTH Ha fAKICTb 1 peaai-
samii.  Haykosi  possiaku . Muruk,
M. Ipumasx®, J. Sarasola Sanchez-Serrano,
A. Jaén-Martinez, M. Montenegro-Rueda,
T Ferndndez-Cerero™ pucssueHi
IIABUIICHHA — PIBHA
nnudpoBOl KOMIIETCHTHOCTL HAYKOBO-IICAA-
IIPAIiBHUKIB, peaAisyroTh
inkAro3uBHy ocsity B 3BO.

3ayBaKUMO,  IIIO
HICTh HAYKOBIIB ITATOTOBKOIO BHKAAAA4iB

BUBYECHHIO IIIAAXIB

TOTIIHUX AKI

HOIIPU  3aIlKaBAC-
AO PODOTH B IHKAFOSHBHOMY OCBITHBOMY
CEPEAOBHIII, BIACYTHI IIPAIli IITOAO TAKOI ITA-
TOTOBKH AOIIOMIKHOTO IICPCOHAAY.
BaxmAmBuMI  AAS  HAIIIOTO  AOCAIAZKEHHSA
€ HAYKOBI AOpPOOKH, ITPHCBAYEHI OpraHizarii
Ta 3a0E3MEUEHHIO THKAFO3UBHOIO OCBITHBOIO
cepeaosriia  3BO. Oxpemi MeTOAOAOTIHHI
ACIIEKTH IIOOYAOBH IHKATO3HBHOIO OCBITHBOIO
cepeaoriia 3BO  ma mpuHImmax yHiBep-
CAABHOTO AM3aiHy poskpusaroTs B. Ferguson,
J. McKenzie, E. Dalton, M. Lynetr-Cleophas™.
V pobori R. Espada-Chavarria, R. Gonzalez-
Montesino, J. Lopez-Bastias, M. Diaz-Vega™

education institutions must promote inclu-
sion, and in this context, educators play a sig-
nificant role. The research by S. Woodcock,
U. Sharma, P. Subban, and E. Hitches® aligns
with this view, emphasizing the necessity
of timely training and informing educators
who implement inclusive education. They
note that their limited knowledge may affect
the quality of its implementation. Scientific
research by H. Mytsyk, M. Pryshliak®,
J. Sarasola Sanchez-Serrano, A. Jaén-Martinez,
M. Montenegro-Rueda, J. Fernandez-Cetero™
are devoted to the study of ways to improve
the level of digital competence of academic
staff who implement inclusive education
in higher education institutions.

It should be noted that despite the inte-
rest of scholars in training teachers to work
in an inclusive educational environment,
there are no studies on such training of sup-
port staff.

The dedi-
cated to the organization and provision
of an
in higher education institutions are crucial
for our research. Certain methodological
aspects of building an inclusive educational
environment in higher education institutions
based on the principles of universal design
are explored by B. Ferguson, J. McKenzie,
E. Dalton, and M. Lyner-Cleophas’. The
paper by R. Espada-Chavarria, R. Gonzalez-
Montesino, J. Lopez-Bastias, M. Diaz-Vega’™

scientific ~ contributions

inclusive educational environment

% Woodcock S., Sharma U, Subban P, Hitches E. Teacher self-efficacy and inclusive education practices:
Rethinking teachers’ engagement with inclusive practices. Teaching and teacher education. 2022. Vol. 117. P. 103802.

DO https://doi.org/10.1016/j.tate.2022.103802

0 Mumux . M., [Mpumiask M. 1. BukopucTaHHf IIOTEHINIAAY CTYACHTCBKOIO CAMOBPSAYBaHHS y (DOpMyBaHHI
Ta mmorAnbAeHHi 1E(POBOI KOMIIETEHTHOCTI MAHOYTHIX BYMTEAIB CIEIIaABHOI OCBITH. lngpopmayiiini mexionoeii
7 saco6u nasyanng. 2022. Burr. 91 (5). C. 145-157. DOL: https://doi.org/10.33407 /itlt.v91i5.5052

0 Sarasola Sanchez-Serrano J. L., Jaén-Martinez A., Montenegro-Rueda M., Fernandez-Cerero J. Impact of the
information and communication technologies on students with disabilities. A systematic review 2009-2019.
Sustainability. 2020. Vol. 12. Issue 20. P. 8603. DOL: https://doi.org/10.3390/su12208603

' Ferguson B. T., McKenzic J.,, Dalton E. M., Lyner-Cleophas M. Inclusion, universal design and universal design
for learning in higher education: South Africa and the United States. African journal of disability. 2019. Vol. 8. Issue 1.

P. 1-7. DOL: https://doi.org/10.4102/ajod.v8i0.519

> Espada-Chavarria R., Gonzilez-Montesino R. H., Loépez-Bastias J. L., Diaz-Vega M. Universal Design for
Learning and Instruction: Effective Strategies for Inclusive Higher Education. Education Sciences. 2023. Vol. 13.
Issue 6. P. 620. DOL https://doi.org/10.3390/educscil 3060620
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IIPEACTABACHO BIIPOBAAKCHHA MOAE-
aeit Universal Design for Learning (UDL)
ta Universal Design for Instruction (UDI)
Y BUILIH OCBITL.

V Hu3ml HAYKOBHX IIYOAIKALIH HATOAO-
IIIYETHCA HA POAL MEHECAKMEHTY Ta BHKAAAA-
4iB y CTBOPEHHI IHKAIO3HBHOIO OCBITHBOIO
cepeaosummna B 3BO. Hampukaaa, y mpari
V. Zelenka™ 3anponoHOBaHO MIASXH PO3-
BUTKY (PAKYABTETY, AKHI IMATpUMyE OaraTo-
MAHITHICTb, CIPABEAAHBICTD Ta 3aAyICHHA
CTYACHTIB.
L. Salas-Torres Ta im.”* amaaizyrors daxropn
IIPOCYBAHHA IHKAFO3UBHOI OCBITH fIK IICAQ-
TOITIHOI MOAEAI Yy BHIIIN OCBiTl. ¥V AOCAI-
AJKEHHI HATOAOILIEHO Ha IHATPHMII BHKAA-

HEAOCTATHBO IIPCACTABACHHX

AAYIB, IHHOBAITHHUX OCBITHIX —CTpaTerii
1 BIAKpHTOMY 3aAydYeHHI IX AK TOAOBHHX
dakTopiB IIPOCYBAHHA IHKAIO3UBHOI OCBITH
Y BHIIIH IITKOAL

V maykosiii mpani «[HKAIO3MBHA OCBiTa
y BHIIINA ITIKOAL: BUKAMKH T4 IT€PCIEKTHBID
(. IIleBuyk™) AOCAIA?KEHO TOAOBHI acrieKTH
oprasizariii IHKAFO3UBHOIO OCBITHBOTO Cepe-
AOBHIIA, IPOMECIHHOI MMATOTOBKH BHKAA-
Aa4iB AO pOOOTH B HOBHX YMOBAX, IICHXO-
AOTO-TIEAATOTIYHI  3aCaAH

HABYAHHA 1 COLIOKYABTYPHOI apamrarii cry-

IHKAFO3UBHOTO

ACHTIB. 3a3HAYEHO, IT[0 CUCTEMHHUH XapaKIep
3MiH IepeADadac PeCTPYKTYPHIALIIO OCBIT-
Hporo mpocropy 3BO BIAIIOBIAHO AO iHAH-
BIAYAABHHX MOKAHBOCTEH MOAOAL 3 OCOOAH-
BUMH OCBITHIMH 1TOTpeOamu. Ls crpykrypHa
TpancopMaliia HaBIaHHA IepeAdadae AOB-
TOCTPOKOBHIA, IOCTAITHUH 1 BAPTICHUIT IIPO-
LEC AAfl PO3B’A3AHHA AKTYAABHHX COIAAB-
HUX IIPOOAEM YCIX YYACHUKIB IHKAIO3HBHOL
OCBITH.

presents the implementation of Universal
Design for Learning (UDL) and Universal
Design  for (UDI)
in higher education.

A number of scientific publications
emphasize the role of management and
teachers in creating an inclusive educational
environment in higher education institutions.
For example, in the work of V. Zelenka”,
pathways for the development of a faculty
that supports diversity, equity, and the inclu-
sion of underrepresented students are pro-
posed. L. Salas-Torres et al’ analyze the
factors of promoting inclusive education
as a pedagogical model in higher education.
The study emphasizes the support of faculty,
innovative educational strategies, and open
engagement as key factors in advancing
inclusive education in higher education.

In the scientific work “Inclusive
Education in Higher Education: In
“Challenges and Prospects” (H. Shevchuk”),
the main aspects of organizing an inclusive
educational environment, the professional
training of teachers for working in new con-
ditions, and the psychological-pedagogi-
cal foundations of inclusive education and
sociocultural adaptation of students are
explored. It is noted that the systemic nature
of the changes involves the restructuring
of the educational space of higher educa-
tion institutions in accordance with the indi-
vidual capabilities of young people with
special educational needs. This structural
transformation of education entails a long-
term, phased, and costly process aimed
at addressing the pressing social issues of all
participants in inclusive education.

Instruction models

" Zelenka V. Developing Diverse Inclusive Classrooms and Educational Environments in Higher Education
Graduate Programs. Elevating Intentional Education Practice in Graduate Programs. 2023. P. 83-98. DOI: 10.4018/978-
1-6684-4600-3.ch004 ™ Salas-Totres L. M., Joo L. A. P, Yanayaco L. M., Canchari-Preciado M. Angel, Chacon
L. F E., Saldafa-Millan J. M., Torres-Solano C. G. Inclusive Education in Higher Education Students: A Systematic
Review in Scopus and Web of Science Between 2019 And 2023. International Journal of Menbrane Science and
Technology. 2023. Vol. 10. Issue 4. P. 620-631. DOI https://doi.org/10.15379/ijmst.v10i4.2108

5 Iepuyk I. V1. ImkAtosmBHa OCBiTa y BHINIf INKOAI: BHKAMKH Ta tepcriektusm. Axadeviuni cmyoii. Cepis:

Iedazozika. 2021. Bum. 2 (3). C. 151-157. DOL https://doi.org/10.52726/as.pedagogy/2021.3.2.23
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Pesyapratm  SWOT-amaaisy — immae-
MeHTALll 1HKAIO3HBHOTO OCBITHBOIO CEpe-
AOBUIIIA YKpalHCBKUX — YHIBEPCHUTETAX,
sxmit mpoBean B. Kosyas ta FO. Cknba’™,

AO3BOAAOTDH 3pO6I/ITI/I BHCHOBOK: ypaxy-

B

BAHHA IIepeBar 1 cAadKux CTOpiH 3abesIre-
Yy€ YCHIIIHICTD CTBOPECHHSA IHKAIO3HBHOTO
cepeaosurmna B 3BO, mo mepeabagae rap-
MOHIHE ITOCAHAHHS IICHXOAOIO-IIEAATO-
IIYHEX YMOB, TEXHIYHHX 3aCO0IB 1 pecypcis
VHIBEpCUTETIB AAA OpraHizaiii OCBITHBOTO
IIPOIIECY 3 OCOOAMH, AKI MAFOTH OCODAHUBI
OCBITHI TOTpeOMU.

Omxe, aHaAI3 Alreparypu
CBIAUMTB IIPO  OAHOCTAMHICTD  yKpaiH-
CHKHX T4 3aPYOIKHHX AOCAIAHHKIB IITOAO

HAYKOBOI

HEOOXIAHOCTI CTBOPEHHSA 1HKAFO3HBHOTO
ocsitHbOTO cepeposuina B 3BO sk ymosu
H MOMKAHBOCTI 3A00YTTS AOCTYIIHOI BHIIIOT
30KpemMa
3-ITOMIZK BPA3AHUBHX I'PYIT; PO3POOKH i pea-
Al3arfii BIAIIOBIAHOI I1HCTHTYIIHHOI IIOAI-
TUKW 1 MEXaHI3MiB. AKIIEHTOBAHO HAa HEOD-
dopmyBanua
kyapTypu 3BO uepes crBOpeHHA aTMO-
cepu
OCBITHBOTO IIPOIIECY fAK YACHA CIIABHOTH
3BO Ta nmaexkanns IHKAIO3MBHUX IIHHOC-

ocBiTH  BCiMa  3A00yBavYamu,

XIAHOCTI IHKAFO3UBHOL

3H3,‘IYH_[OCTi KOXHOI'O y4YaCHHKaA

TeH; 1HKAFO3MBHOI ITOAITHKH, IO IIPOAB-
asierbed y Biakpurocti 3BO Aaf komHOTO,
IATPHMIIL
AKCHHSA 1HKAFO3UBHHX IPAKTHK (aAAIrTariis

0araToMaHITHOCTI;  3aIIpOBa-
OCBITHIX IIpOrpaMm, 3aAyYCHHI AO HABYaHHS
H  OpHAHATTA PIIIEHD YIaCHUKIB
OCBITHBOTO IIPOIECY; €(EKTHBHICTH PO3-

ycix

ITOAIAY T4 BHUKOPHCTAHHSA PECYPCIB  AAA

INATPUMKH  IHKAFIO3UBHOIO  OCBITHBOTO
CEPEAOBHIIIA).

Ha miacraBi amaaizy maykoBoi Alrepa-
Typu 3 HpoOACMH 3a0C3IICUCHHA IHKATIO-

3UBHOIO OCBiTHBOTO cepeaosura  3BO

76

The results of the SWOT analysis of the
implementation of educa-
tional environment in Ukrainian universities,
conducted by V. Kozyulia and Yu. Skyba,
allow for the conclusion that: Kozul and
Y. Skyba, allow us to conclude: Considering
the strengths and weaknesses ensures the

an inclusive

successful creation of an inclusive envi-
ronment in higher education institutions,
which involves the harmonious combination
of psychological and pedagogical conditions,
technical means, and university resources for
organizing the educational process for indi-
viduals with special educational needs.

Thus, the analysis of scientific literature
indicates consensus among Ukrainian and
foreign researchers on the necessity of crea-
ting an inclusive educational environment
in HEIs as a condition and opportunity for
accessible higher education for all students,
particularly those from vulnerable groups,
as well as the development and implemen-
tation of appropriate institutional policies
and mechanisms. Emphasis is placed on the
necessity of fostering an inclusive culture
in higher education institutions by creating
an atmosphere where every participant in the
educational process is valued as a member
of the university community and by cultivat-
ing inclusive values. This includes the deve-
lopment of inclusive policies, reflected in the
institution’s openness to everyone and sup-
port for diversity, as well as the implemen-
tation of inclusive practices, such as the
adaptation of educational programs, involve-
ment of all participants in learning and deci-
sion-making processes, and the effective
allocation and use of resources to support
an inclusive educational environment.

Based on the analysis of the scienti-
fic literature on the problem of ensuring

Kosyas B. M., Cxuba FO. A. SWOT-amani3 iHKAFO3MBHOTO OCBITHBOTO CEPEAOBHINA BITUM3HAHNX YHIBEPCHTE-

1iB. Hayrkosuii waconuc HITY imeni M. T1. Apacomarosa. 2020. Bur. 78. C. 110-116. DOT: https://doi.org/10.31392/

NPU-nc.series5.2020.78.24
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MM CTBOpHAH Biamosiamy basy aammx’’.
Bubip maykoBux Axepea aas Basu aammx
3AICHIOBABCA 32 KPUTEPIAMH:
AOCTYITHICTD (HAYKOBI AOPOOKH € AOCTyII-

TAKUMH

HUMH AASl OTAAAY Ta aHAAI3Y); KOHTEKCTY-
AABHA PEAECBAHTHICTH (AKEpeAa BIAIIOBI-
AAFOTB TEMATHII IIPOEKTY); reorpadivune
(AOPODKH ~ IIPEACTABAAIOTDH
HAYKOBIIIB Kpaix
CBITY); THII AKepeA (BUKOpHCTAaHI Ppi3Hi
THIII AKEPEA: HAYKOBI CTAaTTi, MOHOrpadi,

OXOITACHHA

AOCAIAKEHHSA pizHux

TE3M AOIOBIAEH, KHHUIH, 3BITH TOINO); PiK
BuAaHHA / myOaixamil (maykoBi AOpoOkm
AlOpani 3a pisHuMu poxamu BupaHHs [/
IyOAIKaILi, 110 OYAO BAKAHBHM AAS aHAAIZY
3MIH y TEHACHIIAX IIOAO BIIPOBAAMKCHHSA
IHKAFO3UBHOI OCBITH, CTBOPEHHS I1HKAFO-
3UBHOIO OCBiTHBOro cepeposuina B 3BO,
BHUBYCHHA 3MIHH AYMOK Ta CBOAIOLIIO IIA-
XOAIB Y HaIIpAMi AOCAIAKYBAHOI TEMI).

V xoai po3pobku basu aanux OyB cTBO-
peHHIl  yVHIBEpPCAABHHI  ITabOAOH,

BKAFOYAE HEOOXIAHI ITOAS AASl BBEACHHS

KU

Ta Bi3yaaisamil AAHHX 32 YITKO BHU3HAYC-
HUMHI HAMH TOAOBHIMI KPHUTEPIAME, Iapa-
Merpamu (upisBuime Ta iM’s aBTopa(iB),
HA3Ba, KYPHAA, THII AOKYMEHTA, PIK IyOAl-
kamii, DOI/ISBN, ISSN, URL Tta anoTaris)
Ta KATEropifMH.

[[TabAoH basn AaHHEX MICTHTH TPH Kazmze-
eopi Ta PO3ANIACHUI 34 ni0Kamecopiamut: TIOAI-
TUKHA Ta CTPATCIi¥HI HAUPAMKH PO3BUTKY
IHKAFO3UBHO! OCBITH; OCOOAHBOCTI BIIPO-
BAAKEHHA Ta  peaalsaril
maBuanasa B 3BO; mcuxoaoro-meparorivyna

IHKAIO3UBHOIO

T4 COMIAABHA INATPHUMKA BPA3AUBHUX IPYIT
HaceAeHHA (AITH-CHPOTH Ta OCOOH, II03-
GaBAcHI OaTBKIBCBKOIO INKAYBAHHA, 0COOH
3 IHBAAIAHICTIO (3 OCODAMBHMMHI OCBITHIMI
oTpedaMu  30KpemMa); 30poii-
HUX KOH(MAIKTIB; OLKEHIN Ta BHYTPIIIHBO

Y9IaCHUKHN

IIepeMIIieHi 0CO0H; 0COOM 3 TPYAHOIIAMM

an  inclusive  educational  environment
of higher education institutions, we have cre-
ated a corresponding Database”. The selec-
tion of scientific sources for the Database
was based on the following criteria: acces-
sibility (scientific works are available for
review and analysis); contextual relevance
(sources are relevant to the project topic);
geographical coverage (works represent
research by scholars from around the world);
type of sources (different types of sources
are used): research articles, monographs,
abstracts, books, reports, etc.); year of publi-
cation (research papers are selected by diffe-
rent years of publication, which was impor-
tant for analyzing changes in trends in the
implementation  of
creating an inclusive educational environ-
ment in higher education institutions, stud-
ying changes in opinions and the evolution
of approaches to the topic under study).

During the development of the
Database, a universal template was created
that includes the necessary fields for data
entry and visualization according to the main
criteria, parameters (author(s) name and sut-
name, title, journal, document type, year
of publication, DOI/ISBN, ISSN, URL, and
abstract) and categories that we have clearly
defined.

The Database template contains three
categories and is divided into subeategories: poli-
cies and strategic directions for the deve-
lopment of inclusive education; peculiari-
ties of the introduction and implementation
of inclusive education in higher educa-
tion institutions; psychological, pedagogi-
cal and social support for vulnerable groups
(orphans and persons deprived of paren-
tal care; persons with disabilities (inclu-
ding those with special educational needs);
participants in armed conflicts;

inclusive  education,

refu-

77 basa AaHHX HAYKOBHX AOPOOKIB BITYMBHAHNX Ta 3aKOPAOHHHX AOCAIAHHKIB IOAO Opramizauii iHKAIO3HBHOIO
OCBITHBOTO cepeaoBHIIa B 3akAaAax ocsirm. 2024. URL: http://surlli/ocohb
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B HAaBYAHHI; MEHIIHHH (CEKCYaAbHI, peAi-
IiiffHi, €THIYHI TOINO); HEAOCTATHBO IIPEA-
CTAaBAGHA KATEropis ocio).

3a3HadeHUI ITAOAOH € OCHOBOIO AAf
edpexTHBHOrO 300py Ta aHAAI3Y iHdopMmarii
IIPO HAYKOBI AOCATHEHHA BYCHHX, OCKIABKH
CIPHUAE CTPYKTYPOBAHOMY T4 CHCTEMATHY-
HOMY ITAXOAY AO 00OpoOkm Aanpx y basi.
BukopucrasHs n1b0ro IHCTPyMEHTY pOOHUTD
bBasy aanmx OIABII AOCTYIIHOIO Ta 3PO3Y-
MIAOIO AAfl KOPHCTYBAYiB, a TAKOXK AO3BO-
Asl€
TiB 1 XapaKTepHUCTHK HAYKOBHX AOPOOKIB,
CHPHUAIOYH CTBOPECHHIO ITOBHOLIHHOTO YSB-
AEHHA IIPO HAYKOBHI BHECOK AOCAIAHUKIB
Y raAy3b IHKAIO3UBHOI OCBITH.

BpPAXYBAHHA PI3SHOMAHITHHUX AaCIIeK-

1.3 Kpawi npakTukm opratisauii
iHK/II03MBHOI O OCBITHLOIO
cepesoBULLA B YKPAiHCbKMX
Ta 3aKOPAOHHUX 3aK/agax
BMLLLOT OCBIiTH

AAf BUBYEHHA KpPAIIUX IIPAKTHK Opra-
HizaIii 1HKAIO3MBHOI'O OCBITHBOIO CEPEAO-
BHUIIA B YKPaiHCHKUX Ta 3aKOpAOHHHX 3BO
ITOCAYTOBYBAAUCH TAKHM METOAOAOITIHIM
IHCTpYMEHTApiEM:

BU3HAYCHHA TOAOBHHX

IOKA3HUKIB 1HKAIO3UBHOCTI; aHAAI3 KOH-
TEHTY BEOCAHTIB YKpaiHCHKHX Ta 3aKOPAOH-

3BO;

BeOAHAAI3y; IOPIBHAABHHE aHAAI3; CHCTe-

HUX BUKOPHCTAHHA IHCTPYMEHTIB
MATH3AIA Ta PAHKYBAHHSA;, OIINC IIPAKTHK.
Kpim TOro, AOCBIA BUBYABCH IIIAXOM OE3ITO-
cepeanix BisuTiB A0 oxpemux 3BO Vkpainn
(YKpaiHChKHIT  KATOAMIIBKUI  YVHIBEPCHTET,
Biakpuruit MiKHAPOAHHI yHIBEPCHTET PO3-
BUTKY AIOAHHH «YKpaiHa») AASl ACTAABHOTO
O3HANOMAEHHA 3 IXHIMH IHKAIO3UBHUMUI
IIPAKTUKAMH.

ITponeaypa ormcy
OCHOBHHUX KPHTEpIiiB T2 IIOKA3HHUKIB 1HKAIO-

mnpocropy  3BO

BHU3HAYCHHSA Ta

3UBHOCTI  OCBITHBOTO
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gees and internally displaced persons; per-
sons with learning disabilities; minorities
(sexual, religious, ethnic, etc.); underrepre-
sented categories of persons).

This template is the basis for the efficient
collection and analysis of information on the
scientific achievements of scientists, as it pro-
motes a structured and systematic approach
to data processing in the Database. The use
of this tool makes the Database more acces-
sible and understandable for users, and allows
for the consideration of various aspects and
characteristics of scientific works, contribut-
ing to a complete picture of the scientific con-
tribution of tesearchers to the field of inclu-
sive education.

1.3 Best practices for implementing
and ensuring an inclusive
educational environment

in Ukrainian and foreign higher
education institutions

To study the best practices of organi-
zing an inclusive educational environment
in Ukrainian and foreign higher education
institutions, the following methodological
tools were used: Identification of key indi-
cators of inclusiveness; analysis of the con-
tent of websites of Ukrainian and foreign
higher education institutions; use of web
analysis tools; comparative analysis; system-
atization and ranking; description of prac-
tices. In addition, the experience was stud-
ied through direct visits to selected Ukrainian
higher education institutions (Ukrainian
Catholic  University, Open International
University  of ~ Human  Development
“Ukraine”) to learn more about their inclu-
sive practices.

The procedure for identifying
describing the main criteria and indicators
of inclusiveness of the educational space

and
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€ HAA3BUYANHO BWKAHUBOIO AAfA IACHTH-
dikarii Ta BHOOPY Kpammnx npaxtuk. Llei
IIPOIIEC BKAIOYAE KIABKA OCHOBHHX ETAIIIB:
1) Imaekc imkarosii T. Booth ta M. Ainscow™
AK OCHOBA. IHAEGKC OXOIIAFOE ImmicTh ODAac-
TEH 1 BiAlrpae IPOBIAHY POAb y BH3HAYCHHI
IHKAIO3UBHOI IIPAKTHKH YHIBEPCHTETIB: (/7260-
perna cninviom;, nPOCYSANiA IHKAIUSHUX Yili-
Hocmetly;  po36UmOK  yHisepcumenty 044  KOHCHOZO;,
opearizayin nidmpUMKY ma niKAYéanna npo baza-
THOMAiIHIcnIb;  Kepysaris — 0c6imtiM - npoyeco,
Mobinisayia pecypeis. 2) Aparrrariia ta MOAMi-
Karia imaexcy. 3) Konnenrryaaisarisa iHKAFO31L
Ak mporecy. 4) OcHoBHI KpuTepil Ta MOKa3-
IHKATO3UBHA  KYAb-
Typa (CHIABHOTA AASl CIHBIIpPALL; IHKAIO3UBHI

HUKH IHKAFO3UBHOCTI:
LIHHOCTI; IHKAFO3MBHA ITOAITHKA (BIAKpH-
TICTh YHIBEPCHTETY AAfA KOKHOIO; IIATPHMKA
PISHOMAaHITHOCTI);  IHKAIO3UBHI — IIPAKTHKN
(aparrramis  OCBITHIX IIporpam; 3aAy4eHHSA
AO HaBuaHHSA; pecypcH). 5) larerparisa mpak-
TUYHOTO 3acTOCyBaHHsA. 0) [TocTifuil MOHI-
TOPHUHT Ta OHOBACHHHL.

Bubip ymiBepcureTiB AAf aHAAIZY Kpa-
INUX IPAKTHK IHKAIO3MBHOIO OCBITHBOTO
CEPEAOBHINA IPYHTYBABCA HA BHBYCHHI HAY-
KOBOI AlTeparypH, IPUCBAYEHIN Mif IIpo-
OAemi;
LIFHOCT], AOCBIAY peaaizarii IHKAFO3HBHOL
ocsitu B 3BO ta panux peirtuaris (O World
University Rankings™, Times Higher Education
World University Rankings™; Academic Ranking
of  World Universities®,;  Hayionansni ~ pei-
muren™.  3ayBaKUMO, IO 3a3HAYCHI pei-
TUHIU BPAXOBYIOTh KOMIIAGKCHHH INAXIA

AKAAEMIYHUX AOCATHEHB, IHHOBA-

AO OIIHKH YHIBEPCHTETIB, BKAIOYAFOYN TAKI
Ba/KAUBI ACIICKTH, fIK fAKICTh HABYAHHSA, HaY-
KOBI AOCAIAJKCHHS, PIBEHD 1HTErparil 3 MikK-

HAPOAHOXO AKAAEMITHOTO CITIABHOTOTO

of a higher education institution is extremely
important for identifying and selecting best
practices. This process includes several main
stages: 1) The T. Booth and M. Ainscow™
Inclusion Index as a basis. The index covers
six areas and plays a leading role in defin-
ing inclusive practices at universities: creating
a community; promoting inclusive values; developing
a university for everyone, organiging support and
care for diversity; managing the edncational process;
mobilizing resources. 2) Adaptation and modi-
fication of the index. 3) Conceptualization
of inclusion as a process. 4) Key criteria and
indicators of inclusive cul-
ture (community for cooperation; inclusive
values; inclusive policy (openness of the
university to everyone; support for diver-
sity); inclusive practices (adaptation of edu-
cational programs; involvement in learning;
resources). 5) Integration of practical appli-
cation. 6) Constant monitoring and updating;

The selection of universities for ana-
lyzing best practices in inclusive educa-
tional environments was based on the study
of scientific literature dedicated to this issue,
academic achievements, innovation, expe-
rience in implementing inclusive educa-
tion in HEIs, and ranking data (QS World
University ~ Rankings™, Times  Higher
Education World University Rankings®,
Academic Ranking of Wotld Universities®!,
and National rankings). It should be noted
that these rankings take into account
a comprehensive approach to evaluat-
ing wuniversities, including such impor-
tant aspects as the quality of education,
research, the level of integration with the
international academic community, and
the ability to provide a diverse, inclusive

inclusiveness:

® Booth T., Ainscow M. Index for inclusion: developing learning and participation in schools. 2002. 106 p.
URL: https://www.cenet.otg.uk/resoutrces/docs/Index%20English.pdf (sata sBeprenms: 2.12.2023).

™ https:/ /www.topuniversities.com/qs-world-university-rankings

%0 https:/ /www.timeshighereducation.com/wotld-university-rankings /2023 /world-ranking

' https://cuttly/9wAJv]z9
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T4 3AATHICTH 3a0e3IIedyBATH OAaraTOMaHITHE,
IHKAIO3HBHE Ta CIIPABEAAHBE OCBITHE cepe-
aosurre. lIle aosBoamTs 3iOpartm  Baromi
AaHI Ta BUOKPEMHUTH IIEPCIEKTUBU 3 PI3HHX
OCBITHIX KOHTEKCTIB, IO CHPHATHME PO3-
poOrti eeKTHBHUX IHKATO3UBHUX CTPATEIiH
y TaAy3i BUIIIOT OCBITH.

V 3BM3Ky 3 IOPYIIEHOIO IIPOOAEMOIO,
cepeA  3apyOLKHUX HAIITY
yBary UpuBEpHYAU I apsapdcexuil yuisepcumen
(CII1LA)® ta Oxcgpopocoxuil yrisepeumen (Beauxa

Bpumania)¥, saxi Binomi cBOIMM BHCOKHME

yHIBEpCHTETIB

AKAACMIYHUMU CTAHAAPTAMH T4 IHHOBALIH-
HUMH IIAXOAAMH AO OCBiTH. Crzergopocsiuti
yuisepeumen (CLLLAJS ta Maccauycemeoruii mex-
onoeiunuit tnenmym (CLLILA)® 3 ixmim dpoxy-
COM HA TEXHOAOITYHUX IHHOBAIIAX MOXKYTb
3AIIPOIIOHYBATH IiKaBl iHCcalTH B iHTerparil
TEXHOAOIIH B OCBITHI IIPOLICCH. Ywigepcumen
Topormo (Karnada)®” 3 ¥oro pisHOMaHITHIM
CTYACHTCBKHM Ta BHKAAAAIIBKIAM —CKAGAOM
TAKOK € BAKAUBHUM ITPHKAAAOM IHKAFO3UBHOL
OCBITH HA MIKHAPOAHOMY PiBHI.

CepeA yKpaiHCBKUX YHIBEPCHTETIB HAIITy
yBary npusepuyAu Taki 3BO: Kuiscoxuii nayio-
Haneruil yrisepeumen iveri Tapaca T1lesuerxa™,
AKHE € OAHmM 13 mpoBiAHEX 3BO  kpaimm
3 BHCOKHM PEHTHHIOM Ta CHABHOIO AKAAC-
MIYHOIO CIIABHOTOXO; ~ls6i6coKul Hayiona vl
yisepcumen: iveni 16ara Dparxa®, BIaOMIIT CBO-
IMH TYMAaHITADHUMI T2 COLIAABHIMHE IIPOIpa-
Mamw; Vipaiicoxusi Kamosuyexus Ynisepcumens™
3 HOrO BHPAKEHOIO COIIAABHOIO —MiCi€rO
Ta OIHHOCTAMI TaKOXK MOXKE OYTH BAKAHBHM
AASL AaHAAIBY, TaK camo AK 1 Miwnapoonui ymi-
sepcument poseumKy awury «Yxpaina»’', AKwit

https://osvita.ua/vnz/rating/51741/
https://www.harvard.edu/
https://www.ox.ac.uk/

https:/ /www.stanford.edu/
https://web.mit.edu/

7 https://www.utoronto.ca/
https://knu.ua/

https://lnu.edu.ua/
https://ucu.edu.ua/

' https:/ /uu.edu.ua/

30

and fair educational environment. This will
allow for the collection of solid data and
perspectives
contexts, which will contribute to the
development of effective inclusive strate-
gies in higher education.

In relation to the issue at hand,
Harvard University (USA)® and the
University of Oxford (UK)* attracted
our among foreign
sities, as they are renowned for their
high academic standards and innovative
approaches to education. Stanford University
(USA)® and MIT (USA)* with their focus
on technological innovation can offer
interesting insights into the integration
of technology into educational processes.
The University of Toronto (Canada)®,
with its diverse student body and fac-
ulty, also serves as an important example
of inclusive education at the international
level.

Among Ukrainian universities, the fol-
lowing universities attracted our attention:
Taras Shevchenko National University
of Kyiv®, one of the country’s leading
HEIs with a high ranking and strong aca-
demic community; Ivan Franko National
University of Lviv®, known for its human-
ities and social programs; Ukrainian
Catholic University”, with its pronounced
social mission and values, are impor-
tant for analysis. Equally significant is the
International Human Development
University “Ukraine”, which focuses
on personal development and humanistic

from different educational

attention univer-
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OpIEHTOBaHMI HAa PO3BHUTOK OCOOHCTIC-
HOX SIKOCTEN TA I'YMAHICTUYHHUX MIHHOCTEI;
Xapriscokuti  Hayionatsiuil - ynisepeumens  imeni
B. H. Kapasia’ 3 BUCOKAMM ITOKASHUKAMI
HAYKOBHX AOCAIAKCHD T2 IHHOBAITIH.

AAf OITHCY IHKATO3HBHHX IIPAKTHK IIOCAY-
TOBYBAAHCH
ma BeOcartax 3BO, 1a odaain-Bisuramu
AO OKPEMHX YKPAIHCHKUX YHIBEPCHTETIB.

Ha BeGcaitri I apsapocsroco  ynisepcumenty
(CII1A)*” moxkma 3maliTm BaKAMBY iH(OP-
MAIIIFO IIPO IAXOAH AO IHKAFO3HBHOI OCBITH,
30KpeMa

HaBYaHHAA, IHKAIO3UBHE p03p06A€HHH KpriB;

MaTepiaAaMH, — PO3MIILCHIME

CIIPABCAAMBE T4  IHKAIO3HBHE
AMHAMIKy B HABYaHHi; OCHOBHI PyXH; HaBira-
LII0 B CKAQAHUX MOMEHTAX y KA4Cl; BHKAQ-
AAHHS Ta IICHXIYHE 3AOPOB’A; IPOEKTH, 1HIITi-
oBaHI (PAKYABTETOM.

Crpareriyni aceKTH IHKAIO3HBHOI OCBITH
Oxegpopoceicozo yrisepeumeny (Beauxa Bpumarin)®:
TOAOBHI IIPHUHIUIIN IHKAIO3UBHOIO BHKAQ-
AQHHA"; IMUPOKHUI IHAXIA AO IHKAFO3MBHOL
OCBITH’®; IiHYBAHHS IHAMBIAyAABHUX BiAMIH-
Hocreii’’;

BHECOK 1HKAIO3UBHUX HpaKTI/IK

Y BIAYYTTA CTYACHTIB”; 3MEHIICHHS po3puBY
B HATOPOAKEHHI CTYAEHTIB”;
iHKAFO3UBHOTO BHKAAAHHA ",
aHAAI3 iHKATO3HBHOCTI !,
Bebananiz  caiity  Cwengpopoceoeo  yrisepeu-
memy (CIILA)'™  peanisye Bcebiumy crpare-
MO THKATO3UBHOIO BHUKAAAAHHS, SIKA BKAIO-
vae Takl ACIEKTH: IHKAFO3HBHE Ta CIIPABEAAHBE

HABYAHHS, 3a0€3IICYCHHA PIBHOIO AOCTYILY;

IIPAKTUIHICTD
ITOYATKOBHI

> https://karazin.ua/
% https:/ /bokcentet.harvard.edu/
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sense-belonging
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values, as well as . N. Karazin, Kharkiv
National University”?, known for its high
research performance and innovation.

To describe inclusive practices, we used
materials posted on the websites of higher
education institutions and offline visits
to selected Ukrainian universities.

On the Harvard University (USA)”
website, you can find important informa-
tion about approaches to inclusive edu-
cation, including equitable and inclusive
teaching; inclusive course design; dynam-
ics in learning; key movements; navigat-
ing challenging moments in the classroom;
teaching and mental health; and faculty-ini-
tiated projects.

Strategic Aspects of Inclusive
Education Oxford University (UK)**: main
principles of inclusive teaching”; a broad
approach to inclusive education’; valuing
individual differences’’; the contribution
of inclusive practices to students’ feel-
ings”; reducing the achievement gap”; the
practicality of inclusive teaching'"; an ini-
tial analysis of inclusiveness!'®".

Stanford University (USA)s'™ web-
based analysis of the site implements
a comprehensive strategy for inclusive tea-
ching that includes the following aspects:
inclusive and equitable learning; ensut-
ing equal access; setting norms and com-
mitments; creating learning
communities; supporting students with

inclusive

https:/ /www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching

> https://www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching

https:/ /www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching/key-principles-inclusive-teaching
https:/ /www.ctl.ox.ac.uk/ teaching-oxford/included-guide-inclusive-teaching/broader-approach-inclusive-teaching
https://www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching/valuing-individual-differences
https://www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching/contributing-students-

https:/ /www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching/reducing-awarding-gap

" https:/ /www.ctl.ox.ac.uk/teaching-oxford/included-guide-inclusive-teaching/ practicalities-inclusive-teaching

12 https:/ /www.stanford.edu/
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BCTAHOBACHHS HOPM Ta 3000B’f3aHB; CIBO-
pEHHA IHKAIO3MBHUX HABYAABHUX CIIABHOT;
IIATPUMEKA CTYACHTIB 3 IHBAAIAHICTFO; CITPUAHHSA
THKATO3UBHIIM T4 CIIPABEAAUBIM AHCKYCIAM.

V pamkax cBOIX iHiriaTuB i3 3a0e3IIeUeHHA
Maccawycemesxuii - mexronoziv-
wuii tvemumym (CITLA)'
3YCHAASL  IOAO  OAraTOMAHITHOCTI;

IHKATO3UBHOCTI
BIKUBAC TaKl 3aXOAM:
BHECOK
B IHILIATHUBY IIIOAO PAacH Ta OAraTOMaHITHOCTI;
KOMITET 3 PacH Ta 0araTOMAHITHOCTI.

Ha caitti Yuisepeumeny Topornmo (Karnada)
IIPEACTABACHI  PISHOMAHITHI  IHIIIATHBH
Ta IHAXOAU AAf 320€3IIEYEHHs IHKATO3UB-
HOI OCBITH, 30KpEMa: HABYAABHA IIPOrpama
3 IIUTAHD CIIPABEAAUBOCTI, OAraTOMAaHITHOCTI
Ta imkarosii'™; cemimap «CrBopenms iHKATO-
3UBHOTO CEPEAOBHINAY; IIPAKTHKA ITPOTHAILL
cucremHOMy IpurHideHHIO (Anti-Oppressive
Practices, AOP)'"; posyminus Ta pearyBamms
Ha MIKpoarpecii; cemiHap IIpo caMOAOIIOMOTY
Ta AOTASIA 32 COOOIO.

ITpoaemoncTpyeMO Kparri MpakTHKA PoO3-
OYAOBH IHKAIO3HBHOIO OCBITHBOIO CEPEAO-
BHINA B yKPAIHCHKOMY IIPOCTOPI BUIIIOf OCBITH.
Tak, Ha ocHOBI iHdoOpMarii 3 odimiHOro
caitry  Kuiscoxoeo  mayionanvroeo  yHisepcunmienty
imeri Tapaca Illesuenxa (Yipaiia)'™ maBoanmo
OKpeMi iIHKATO3UBHI IIPAKTUKI: HABYAHHA 1HO-
3EMHHUX CTYACHTIB; AOCAIAJKCHHS T AKAACMIYHI
AOCATHEHHT, 0a3a;
pecypcu Ta 6ibAloTeKY; IHMOPMALIIITHI TEXHO-
AOTii; CTYACHTCBKE KUTTA Ta INATPUMKA.

Avsiscoruti  nayionanvruti - ynisepcument
iverti lsana  Opanxa'  mpeacraBase  AOC-
BlA 3aIIPOBAAKEHHSA IHKAIO3MBHOI OCBITH

MaTepiaAbHO-TEXHIUHA

Ta IHKAFO3UBHHX IIPAKTHK 3 PI3HUX ITO3HUIIIH:
OCBITHA 1H(PACTPYKIypa Ta PeCcypcH; CIy-
ACHTCBKI OpraHisamii Ta KyABTYPHI 3aXOAH;
doKyc Ha IHKAIO3MBHY OCBITY; MDKHAPOAHI

1% https://web.mit.edu/diversity/report.html

104

" https://cuttly/FwAJQFWt
1% https://knu.ua/
7 https://lnu.edu.ua/
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disabilities; promoting inclusive and equi-
table debate.

As part of its initiatives to ensure
inclusivity, the Massachusetts Institute
of Technology (MIT) (USA)' takes the
following measures: diversity efforts; con-
tribution to the race and diversity initiative;
race and diversity committee.

The website of the University of Toronto
(Canada) presents various initiatives and
approaches to educa-
tion, in particular: a curriculum on equity,
diversity, inclusion; the “Creating
an Inclusive Environment”!® seminar;
Anti-Oppressive Practices (AOP)'%; undet-
standing and responding to microag-
gressions; and a seminar on self-help and
self-care.

We will demonstrate the best practices
of building an inclusive educational envi-
ronment in the Ukrainian higher educa-
tion space. Based on the information from
the official website of Taras Shevchenko
National University of Kyiv (Ukraine)'’,
we present some of the inclusive prac-
tices: education of international students;
research achievements;
material and technical resources; librar-
ies and resources; information technology;
student life and support.

Ivan  Franko National University
of Lviv'" presents its experience in imple-
menting inclusive education and inclusive
practices from various perspectives: edu-
cational infrastructure and resources; stu-
dent organizations and cultural events;
focus on inclusive education; international
centers and language research; publishing
and teaching materials.

ensure inclusive

and

and academic
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https://studentlife.utoronto.ca/program/equity-diversity-inclusion-education-seties/
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LIEHTPU T4 MOBHI AOCAIAKEHHS; BHAABHUYI
T4 HABYAABHI MATEPIAAML.

Vipaincoxuir  Kamonruyoxuti Y nisepcumen
(VKY)'%  aemoHcTpye pimuyday BiaAaHiCTb
IHKAIO3UBHOCTI Ta MDKHAPOAHIN criBIIpari
y CBOIHl OCBITHIM IIPAKTHII: MIKHAPOAHE
CHIBPOOITHHUIITBO Ta OAraTOMAaHITHICTH CTY-
ACHTIB; OCBIiTHI Ipono3uii Ta AOCAIAHUIIBK]
[HCTHTYTH; MICIfl Ta €THOC; MOBHA ITIATOTOBKA
Ta KyABTYPHA B3a€MOAILS; peca YKV,

Bioxpumuii - mincnapoonuii ynisepcumen:  pos-
sumry  awduny  «Yipaina»'”  zarposarxye
KOMIIAGKCHUM  IHAXIA A0  IHKATO3MBHOI
OCBITH, HATOAOIIYIOYN Ha IHTErparii ra ImA-
TPHUMIL CTYACHTIB 3 OCOOAMBHMHK OCBITHIMI
morpebamu.  HaBoammo oxpemi  acmekrn
IXHBOI IHKATO3UBHO! IPAKTUKN: IHKAIO3UBHE
OCBITHE CEPEAOBHIIE BHINOI OCBITH; KOMII-
AEKCHA AOCTYIITHICTD; HABYAHHA T4 PO3BHUTOK
BUKA2AQ4YiB; HABYAHHSA PI3HOMAHITHUX HABH-
YOK; IIPABOBHI Ta OPraHi3ariiHmi dokyc.

XapriscoKutl - HayioHanbHutll YHsepcunient imeri
B. H. Kapasina'’ 3arpoBaArB KiAbKa IHKAFO3HB-
HIIX IIPAKTHK AAfA CTBOPEHHSA OCBITHBOIO Cepe-
AOBHIIIA, AOCTYIIHOTO Ta TOCTHHHOIO AAfl BCIX
CTYAEHTIB, 30KpeMa H AAf THX, XTO Ma€ 0CO0-
AmBi motpebm: [1oAoKeHHA PO IHKAIOSHBHY
ocBiTy; remaepHa crpareris Ha 2023-2033
POKH; 3pPYYHOCTI Ta IIOCAYIHM AAfA CTIYACHTIB
3 0cOOAMBHMH IOTpeOAME; (POKYC HA MIKHA-
POAHIN AIABHOCTI I aKaAE€MIYHIH MOOIABHOCTL.

VYV  pesyaprari IPOBEACHOIO  aHAAI3y
MH YKAAAN DaHK KPAaIEX IIPAKTHK OpraHi-
3anil 1HKAIO3UBHOIO OCBITHBOIO CEPEAO-
BHITIA B YKPAiHCHKUX 1 3aKOPAOHHHUX 3aKAa-
Aax Burmoi ocsitu!!!) 1m0 3a6e3IeunA0 miHHEe
310paHHA AAHHX, METOAHK Ta CTaAO Ilepe-
AYMOBOIO ~ PO3POOKH  E€KCIIEPHUMEHTAABHOL
IIPOIPAMH  AOCAIAKEHHS PIBHA T'OTOBHOCTI
ykpaiucpkux 3BO A0 po30yAOBH 1HKAFO3HB-
HOTI'O OCBITHBOT'O CEPEAOBHUIIIA.
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https://ucu.edu.ua/
1% https:/ /uu.edu.ua/

" https://karazin.ua/
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Ta sakopaornux 3BO (2024). URL: http://surlli/ocoki

The Ukrainian Catholic University (UCU)'*®
demonstrates a  strong  commitment
to inclusiveness and international coopera-
tion in its educational practice: international
cooperation and student diversity; educa-
tional offerings and research institutes; mis-
sion and ethos; language training and cul-
tural interaction; UCU press.

The Open International University of Human
Development “Ukraine™” introduces a com-
prehensive approach to inclusive educa-
tion, emphasizing the integration and sup-
port of students with special educational
needs. Here are some aspects of their inclu-
sive practices: inclusive educational envi-
ronment of higher education; comprehen-
sive accessibility; training and development
of teachers; training of various skills; legal
and organizational focus.

V. N. Karazin, Kharkiv  National
University"" has implemented several inclu-
sive practices to create an educational envi-
ronment that is accessible and welcoming
to all students, including those with special
needs, such as: Regulations on inclusive
education; gender strategy for 2023-2033;
facilities and services for students with
special needs; focus on international activi-
ties and academic mobility.

As a result of the analysis, we have
compiled a Bank of Best Practices for
Organizing an Inclusive Educational
Environment in Ukrainian and Foreign
Higher Education Institutions, which pro-
vided a valuable collection of data, meth-
ods and became a prerequisite for the
development of an experimental pro-
gram to study the level of readiness
of Ukrainian higher education institu-
tions to develop an inclusive educational
environment.

basa kpamux npaxTuk opramizamii Ta 3a0e3ledeHHs IHKAIO3UBHOTO OCBITHBOIO CEPEAOBHINA B YKPAIHCHKHX
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1.4 AHani3 3aKOHOAABUYMX
Ta HOPMATUBHO-NPaBOBUX aKTiB
3 OopraHisaLii iHK/1103MBHOIO
OCBIiTHbOIO CcepeaoBMLLA
B 3aK/1agaxX BULLOi OCBITU

AHaAl3 HAayKOBHX AOPOOKIB Ta Kparrux
IIPAKTHK IIOAO 320€3IICUCHHS IHKAFO3HBHOIO
ocBiTHROTO cepeaosriia 3BO  cBiaumTs 11po
‘Te, IO IHKAFO3UBHA OCBITA BU3HAHA Ta PEIYABO-
BAHA HHU3KOIO MUIKHAPOAHHX 1 HAIIOHAABHHX
3aKOHOAABYHX TA HOPMATHBHO-IIPABOBUX AKTIB.
OpHAK ICHYE YHMMAAO IPOOAEM Ta BHKAHKIB,
CEpeA AKHX: HEY3TOAKEHICTh HAILIOHAABHOIO
3aKOHOAABCTBA 3 MIKHAPOAHIMI CTAHAAPTAMIL,
a TakoK aMiDOAIA Ta IIPOTAAMHH B IHHHIX
3aKOHAX TA INA3AKOHHUX akrax. Lli dpakropu
MOKYTb CTATH HIEPEILIKOAOIO Ha IIASIXY AO PO3-
POOKH ePeKITHBHOIO AM3ANHY IHKAFO3UBHOIO
ocsitEROTO cepeaosrra 3BO ta #oro sxic-
HOTO IIAOTYBaHHS.

V' dokyc HaIoro HayKOBOrO iHTepecy
IIOTPAIIMAH Taki OCHOBHI HOPMATHBHO-IIPA-
BOBI AOKYMEHTH:

14 MIKHAPOAHHUX AOKYMEHTIB
(BeecitHa ~ Aekaaparlii  TpaB  AFOAMHH
(1948), Aecxnapamia mpas awmtmaE (1959),
KouBennis 3
marii B ocsiti  (1960), Aexaaparia 1mpo
mpaBa Po3yMOBO Biacraaux ocib (1971),
Aexaapartia npo mpapa iuBaaiaiB  (1975),
Komsenria npo mpasa awruau  (1989),
Beecpitna  Aexaaparis  «OcBiTa AAA BCIix»

ITOAOAAHHS  AMCKPHMIi-

T2 PaMKOBa OCHOBA AAf 32A0BOAEHHS 0230-
Bux norped y masuani (1990), Cramaaprai
npasuaa OOH moao 3a0esmevenHs pis-
HUX MOKAHBOCTEH AAA 1HBaaiaie  (1993),
Canamankcbka  AckAaparria  Ta  Ilporpama
alit (1994), Aakapceka Aekaaparia (2000),
Konpennis OOH npo mpasa ocib 3 imBa-
AIAHICTIO IIpOTO-
koA Ao Hel (2000), Imuxonchka AekAaparis

1a  PakyApTaTHBHNN

«OcBira-2030» (2015), Pumcpke MiHiCTEpChKE
xomronike (2020);

34

1.4 Analysis of Legislative
and Regulatory Frameworks
Governing Inclusive Educational
Environments in Higher Education
Institutions

An analysis of scientific achievements
and best practices for ensuring an inclusive
educational environment in higher educa-
tion institutions shows that inclusive educa-
tion is recognized and regulated by a num-
ber of international and national laws and
regulations. However, there are many prob-
lems and challenges, including: inconsistency
of national legislation with international
standards, as well as amphibole and gaps
in existing laws and regulations. These fac-
tors may become obstacles in the develop-
ment of an effective design for an inclusive
educational environment in HEIs and its
successful piloting.

The following key legal documents are

in the focus of our research:
14 international documents (The
Universal Declaration of Human Rights
(1948), the Declaration of the Rights
of the Child (1959), the Convention on the
Elimination of Discrimination in Education
(1960), the Declaration on the Rights of the
Mentally Handicapped (1971), the Declaration
on the Rights of Persons with Disabilities
(1975), the Convention on the Rights
of the Child (1989), the World Declaration
on Education for All and the Framework
for Meeting Basic Learning Needs (1990),
The UN Standard Rules on the Equalization
of Opportunities for Persons with Disabilities
(1993), the Salamanca Declaration and
Program of Action (1994), the Dakar
Declaration  (2000), the UN Convention
on the Rights of Persons with Disabilities
and its Optional Protocol (2000), the Incheon
Declaration on Education 2030 (2015), the
Rome Ministerial Communiqué (2020);
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— 12 mpamioHaABHHX AOKYMEHTIB, ITOAI-
ACHHUX Ha ABL IPYIII: 3aKOH00as/260, o peey-
S0 Opearizayir 0csimne00  npoyesy Y 3aKAadax
suwoi ocsimy  (Koucrurynia Vipaiaum (1990),
Bakonu Vipairn «Ipo ocsity» (2017), «[Ipo
By ocsity» (2014), Ilocramosa Kabimery
Miuictpis  Vipaian «llopaaok  opramisarii
IHKATO3MBHOIO HABYAHHS Yy 3aKAAAAX BHITOL
ocsitmy  (2019), Posnopsaaxenns Kabinery
Miuictpis «[Ipo cxBasenns Crpareril po3BUTKy
BuIoOf ocpity B Ykpaini ma 2022-2032 poxn
(2022), d1po cxBarenns HartionasbHoi crpa-
Terii i3 cTBOpeHHA Oe30ap’€pHOIO IPOCTOPY
B Vkpaimi mHa mepioa Ao 2030 poky (2021),
ITpoexr Minicrepcrsa ocitu 1 Haykn YkpaiHn
«Hartiomarpaa  crparerii  PO3BHTKY —IHKAIO-
suHOro Hapyanus Ha 2023-2030» (2023),
ITpoexr Minicrepcrsa ocitu 1 Hayku YkpaiHn
«MeTtoAudHl pekOMeHAALl IITOAO CTBOPEHHS
IHKAFO3MBHOIO  OCBITHBOIO  CEPEAOBHIIA
B 3aKAaAl BHILOL ocsitmy (2023); saxorodasciso,
o pe)aoc npasosull crnanyc 100l 3 iHeasionicI0
(Bakonn Vipainu «[Ipo aepaBHi cortasbhi
CTAHAAPTH T4 AEPHKABHI COIIAABHI IapaHTiD
(2000), «IIpo peabiairariiro ocid 3 iHBaAiAHI-
crio B Ykpaiub» (2000), «[Ipo ocuoBu cori-
AABHOI 3aXHITICHOCTI AFOACH 3 IHBAAIAHICTEO»
(1991), d1po comianpi mocayrm» (2019).

MeToAnKa aHaAi3y ITepeAbavdasa BHKO-
PHCTAHHA CHCTEMH MCTOAIB, AK-OT: 00KyMer-
manvruti  anasi3 (ACTAAPHE BHBYCHHSA MIK-
HAPOAHHUX T4 HAILOHAABHUX HOPMATHBHIX
AOKYMEHTIB AAfl 300py 1HQOpMALi, 110 BIA-
ITOBIAA€  33a3AAAETIAD BHU3HAYEHHM KpHTE-
piam); komnapamushudl  aranis (OPIBHAABHA
orinka 3i0panoi imdopmarnii Ha OCHOBI
KpHTEpiiB);
(o1riHKa CyO’€KTHBHOIO 3MICTy, TOOTO iHTEp-

yHi(IKOBAHHX KOHmeHNI-anaii3
mperarii Ta 3aCTOCYBAHHA IIOAOMKEHB AOKY-
MEHTIB Y IPAKTHII]).

3aaas
CTpyKTypH
MEHTIB OyAO PO3POOAECHO KOMIIAEKC KpH-
TEpiiB, AKI BKAIOYAAM: npunyunu
i ginocogpiro dyHraMeHTANBHIX

3abesmevennud  yHi(ikoBaHOL

aHAAI3y HOPMATHBHHX  AOKY-

sazaivili
(orrinka

— 12 national documents divided into
two groups: Legislation regulating the organi-
gation of the educational process in higher edn-
cation institutions (Constitution of Ukraine
(1996), Laws of Ukraine “On Education”
(2017), “On Higher Education” (2014),
Resolution of the Cabinet of Ministers
of Ukraine “Procedure for Organizing
Inclusive Education in Higher Education
Institutions” (2019), Order of the Cabinet
of Ministers “On Approval of the Strategy
for the Development of Higher Education
in  Ukraine for 2022-2032”  (2022),
“On Approval of the National Strategy for
Creating a Barrier-Free Space in Ukraine
for the Period up to 2030" (2021), the
Draft of the Ministry of Education and

Science of Ukraine ‘“National Strategy
for the Development of Inclusive
Education for 2023-2030” (2023), the

Draft of the Ministrty of Education and
of  Ukraine “Methodological
Recommendations for Creating an Inclusive
Educational ~ Environment in  Higher
Education Institutions” (2023); /Jegislation
regulating the legal status of people with disa-
bilities (laws of Ukraine “On State Social
Standards and State Social Guarantees”
(2000), “On Rchabilitation of Persons
with  Disabilities in  Ukraine”  (2000),
“On the Fundamentals of Social Protection
of People with Disabilities” (1991),
“On Social Services” (2019).

The analysis methodology involved the
use of a system of methods, such as: docu-
mentary analysis (detailed study of interna-
tional and national regulatory documents
to collect information that meets prede-
fined criteria); comparative analysis (compar-
ative assessment of the collected infor-
mation based on unified criteria); content
analysis  (assessment of subjective con-
tent, interpretation and applica-
tion of the provisions of documents
in practice).

Science

ie.
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Ta INAXOAIB AO 1HKATO3WB-

HOI OCBITH, IO 3aKAAACHI B AOKYMEHTI);

IIPUHIINIIB

docrmyn ma docmynmicne inxa03usHoi ocsimu 3BO
(OLiHKA ITOAOKEHD, fIKI PETYAIOIOTH AOCTYII
AO BHIIIOl OCBITH AAfA BCIX KATETrOpii rpoma-
AfH, 30KpeMa 0cib 3 0COOAMBHMI OCBITHIMI
HHOTPEOAME); Me00uKy 1ma nidxodu 00 HasYaHHA
(pO3rAAA PEKOMEHAOBAHUX METOAHUK Ta ITEAA-
TOIYHUX IHAXOAIB AASl IHKAFO3UBHOI OCBITH
3BO); posw ma 0606 asxu nedazoziurozo nepeorany
(IK AOKYMEHT BH3HAYAE POAB IIEAATOIIYHOIO
IIEPCOHAAY T4 IHIIUX YYACHHUKIB OCBITHHOIO
nporiecy Ha pisai 3BO); wmonimopurne ma 6io-
noézdanshicme (OLIHKA MEXAHI3MIB KOHTPOAIO
Ta BIAIIOBIAAABHOCTI, IKi BCTAHOBACHI B AOKY-
MeHTi); pecypera nidmpurmxa (IOAOKEHHS IIPO
pecypcH, HEOOXIAHI — AAd
inkafosuBHOI ocBitn 3BO (dimancyBammHs,

iMITA€MeHTaLIl

MaTeplaAbHO-TEXHIYHA 0a32a TOLLO); (oylasbHa
inmezpayia ma ydacme (K AOKYMEHT CIIPHSAE
comiaApHIN IHTErpamii Ta ydacrti BCix ydac-
HUKIB OCBITHROrO mporecy Ha piBai 3BO
Ta CYCHIABCTBA 3aTAAOM).

AeTaAbHMIT aHAAI3 KOMKHOIO AOKYMCHTA
YMOKAUBHUB 3AIFICHEHHA IOPIBHAHHA AAA
BU3HAYEHHSA BIATTOBIAHOCTI  HAITIOHAAB-
HOX IIOAOKEHb MUKHAPOAHHM CTAHAAPTAM
3 IUTAHb OpPTraHi3arii IHKAIO3UBHOTO OCBIT-
Hporo cepeaosuma B 3BO Vipainn.

Ha ocnosi amaaizy 3micTy 3aKOHOAABYNX
Ta HOPMATHBHO-IIPABOBUX aKTIB 3 OpraHisa-
i IHKAFO3UBHOIO OCBITHBOI'O CEPEAOBHIIA
B 3BO wmoxHa 3poOHTH Taki BHCHOBKH:
3aTaAOM YKpalHChKE 3aKOHOAABCTBO BpPaxo-
BY€ MIKHAPOAHI CTAHAAPTH T4 HOPMH IIOAO
IHKATO3UBHO! OCBITH, 3aKAQAAFOYH OCHOBU
AAA PO3BHUTKY IHKAIO3MBHOIO OCBITHBOIO
cepeaosurna Ha piBai 3BO Ha 3acapax pis-
HOTO AOCTYITy AO OCBITH Ta COINIaABHOI iHTe-
rparil 6e3 OyAb-AKOI AHCKpHUMIHALIIL.

OAHAK ITOIIPH 3araAbHY BIAIIOBIAHICTE,
Yy XOAl aHaAi3y OyAO BHABACHO CYTTEBI
HEAOAIKM, MOB’A3aHI i3 HAABHICTIO ITEBHUX
HETOYHOCTEH y iX peaaisamii ta HeAOCTAT-
YITKHX  MEXAHI3MIB

HIM  BHU3HAYEHHAM
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To ensure a unified structure for analyzing
regulatory documents, a set of criteria was
developed, including: General principles and
philosophy (evaluation of the fundamental
principles and approaches to inclusive educa-
tion embedded in the document); access and
accessibility of inclusive education in HEIs
(assessment of provisions regulating access
to higher education for all categories of citi-
zens, including those with special educational
needs); teaching methods and approaches
(review of
and pedagogical approaches for inclusive
education in HEIs); role and responsibilities
of academic staff (how the document defines
the role of academic staff and other partici-
pants in the educational process at the HEI
level); monitoring and accountability (assess-
ment of control and accountability mecha-
nisms established in the document); resource
support (provisions for the resources needed
for the implementation of inclusive educa-
tion in HEIs, such as funding, material and
technical support, etc.); social integration and
participation (how the document promotes
social integration and participation of all par-
ticipants in the educational process at the
HEI level and in society as a whole).

A detailed analysis of each document
made it possible to make a comparison
to determine the compliance of national
provisions with international standards for
the organization of an inclusive educational
environment in Ukrainian higher education
institutions.

Based on the analysis of the content
of legislative and regulatory acts on the
organization of an inclusive educational
environment in higher education institutions,
the following conclusions can be drawn:
In general, Ukrainian legislation takes into
account international standards and norms
on inclusive education, laying the foundation
for the development of an inclusive educa-
tional environment at the level of higher

recommended methodologies
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Yy  pEeryAroBaHHI

KaApPOBOTO
IIpOIIeCY HA PIBHI BHINOI OCBiTH. 30KpeMma,
y 3V «lIpo Bummy ocBiry» micrurbcs 3acra-

pinarcosoro,
3a0€e3I1eYeHHS

pecype-

HOTO, IIBOTO

piare PO3YMIHHA ITOHATTA «OCOOAa 3 OCOO-
AMBHMI OCBITHIME ITOTPEOAMI», IO MOKE
OOMEKYBATH IIO KATEropiro 3A00yBadiB
y 3A00yTTI BHIIOI OCBITH, a TAKOXK CTBO-
PIOBATH HEBIAIIOBIAHOCTI B CHCTEMI HAIIO-
3aKOHOAABCTBA.  YKpalHCBKI

HOPMATHUBHI AOKYMEHTH HE MICTATh KOH-

HAaABHOTO

KPETHUX MEXAHI3MIB (PIHAHCYBAHHA Ta PO3-
IIOAIAY PECypciB, IIIO IIPU3BOAUTH AO TOIO,
III0 3aKAAAH BHINOI OCBITH HE MOXKYTb IIOB-
HOIIHHO 320€3IICYNTH YMOBI AAS HABYAHHS
ocib 3 ocobamBumMu moTpebavm. Yitko mpo-
CTEKYEThCA IIPOOAEMA, ITOB’A3aHA 3 BIACYT-
HICTIO KOHKPETHHX KpHUTEpiiB, CTaHAAPTIB
Ta MEXaHI3MIB 320€3IICYCHHA AOCTYIIHOCTI
Ta CTBOpPeHHA H (DYHKIIFOBAHHA IHKATO-
3UBHOTO OCBITHBOIO CEPEAOBHINA, BKAIO-
Yaro9H ycl Horo ckaaaosi, ma piBai 3BO,
IO MOJKE IIPU3BECTH AO pI3HUX IHTEp-
IIpeTaIiif Ta HEPIBHUX YMOB AAfl 3A00yBa-
9iB 3 OCODAMBHMHE OCBITHIMH IIOTPEOAMH.
10
HEBIAIIOBIAHOCTI B ITMTAHHAX MOHITOPHHIY
Ta BIAIIOBIAAABHOCTI, 30KpeMa BIACYTHI KOH-
KPETHI MEXaHI3MH AAA MOHITOPHHIY edek-
TUBHOCTI IHKAIO3MBHOI OCBITH Ha piBHI

Takok BUABAEHO, ICHYIOTb 3HAYHI

kpaiuun ta 3BO, a came mpocTeKyrOTBCA
HETOYHOCTI B PO3IOAIAL BIAITOBIAAABHOCTI
3a neit manpam. Icaye mpodaema i B edpex-
KOOpAMHAITIT COIIaABHUMM
TAa OCBITHIMH yCTAaHOBAMH AAf IHTErpanii

TUBHIH MK
0cib 3 OCOOAMBHMHE OCBITHIMH IIOTpeOamu
B CHCTEMI BHIIOI OCBITH.

Takox y XOAl aHaAldy OyAo 3’COBaHO,
IO MIZKHAPOAHI AOKYMEHTH B T'aAy3i IHKAFO-
3UBHO! OCBITH 9YACTO TEX HE MICTATD HiT-
KUX IHCTPYKINH, 4 BKAIOYAIOTb AHIIE HadIip
3araApHUX CcraHAaptiB 1 mopm. Lle crBO-
pIOE TPYAHOIIl AAfl KpalH 13 HEAOCTAT-
HIM AOCBIAOM y miff cdpepl, OCKIABKH BIA-
CYTHICTh KOHKpETH3aLil pPI3HHX MEXaHI3MiB

education institutions on the basis of equal
access to education and social integration
without discrimination.

However, despite the general compliance,
the analysis revealed significant shortcom-
ings related to certain inaccuracies in their
implementation and  insufficient  defini-
tion of clear mechanisms for regulating the
financial, resource, and staffing of this pro-
cess at the level of higher education. In par-
ticular, the Law of Ukraine “On Higher
Education” contains an outdated understan-
ding of the concept of “person with special
educational needs”, which may limit this cat-
egory of applicants in obtaining higher edu-
cation, as well as create inconsistencies in the
system of national legislation. Ukrainian reg-
ulations do not contain specific mechanisms
for funding and resource allocation, which
leads to the fact that higher education institu-
tions cannot fully provide conditions for the
education of people with special needs. There
is a clear problem associated with the lack
of specific criteria, standards and mechanisms
for ensuring accessibility and the creation and
functioning of an inclusive educational envi-
ronment, including all its components, at the
level of higher education institutions, which
can lead to different interpretations and une-
qual conditions for students with special edu-
cational needs. It was also found that there are
significant inconsistencies in monitoring and
accountability, in patticular, there are no spe-
cific mechanisms for monitoring the effec-
tiveness of inclusive education at the coun-
try and HEI levels, and there are inaccuracies
in the distribution of responsibility for this
area. There is also a problem with effective
coordination between social and educational
institutions for the integration of people with
special educational needs into the higher edu-
cation system.

The analysis also found that international
documents in the field of inclusive education
often do not contain clear instructions, but

37



),

Ausaiirn ink 0 0

saKaady suyoi océimi: 60 meopii 00 npakmuKy

Design of an inclusive educational environment of a higher education institution: from theory to practice

Ha
AO
cri y BIPOBAAKEHHI IHKAFO3UBHOI OCBIiTH
Ha PIBHI OKPEMHX KpaiH, IO YiTKO IIPOCTe-

MIZKHAPOAHOMY  piBHI

Ta

IIPU3BOAUTD

HCOAHOSHQ.‘IHOCTi HEBHU3HAYCHO-

KYETBCSI B HAIIOHAABHOMY 3aKOHOAABIOMY
ITOAl YKpainm.

Omxe, VikpaiHa AeMOHCTPyE 3000B’-
3aHHA IIOAO BTIACHHA IPUHIININB IHKAFO-
suBHO! ocBit 3BO, 1110 BIAITOBIAAIOTH MIK-
HAPDOAHHM  CTAHAAPTAM, OAHAK ICHYIOTDH
CYyTTEBl HEAOAIKM B IX IIPAKTHYHOMY BTi-
AeHHI, 0co0AMBO y cdepl inancyBanms,
pecypcHOro 3a0e3IeUeHHA Td MOHITOPHHIY
¥ BIAIIOBIAAABHOCTI, IO IIOTPEOYE 3yCHAD
y Hampsami yHiiKari, AeTaaizarii Ta BAOCKO-
HAACHHI HE TIABKM HAIIOHAABHHX AOKYMCH-
TiB, aAe I MIKHAPOAHHUX HOPM Ta CTAHAAPTIB.

32 pesyAbTaTAMH IIPOBCACHOIO aHAAI3Y
3aKOHOAABYHX T4 HOPMATHBHO-IIPABOBHUX
aKkriB 3 opraizamii I1HKAFO3UBHOTO OCBIT-
HpOro cepeaosurna B 3BO mu miaroryBasn
peKOMEeHAAIT AAf ITOKPAIIEHHA HAITlOHAAD-
HOIO 33aKOHOAABCTBA 3 OpraHisamii IHKAFO-
3UBHOTO OCBITHBOrO cepeaoBuma B 3BO
IIIOAO HOro IapMOHI3aIl 3 MIKHAPOAHHMU
HOPMAMH:

«3aKonodasue 6pezy106aa iHKAOIUBHUX 11PO-
Yeoyp ma MexaizMIey:

1) Buectn 3minm Ao 3V «lIpo Bmmy
OCBITy», 30KpeMa, IO CTOCYIOTBCA OHOB-
AeHHS 200 pOBILINPCHHS BH3HAYCHHA TEp-
MiHa «0CO0a 3 OCODAMBHMH  OCBITHIMI
moTpeGaMm» Ta HOro AeTaAbHOI Kaacmdi-
Karii 3aAAfl OIABIN IIOBHOTO BIAOOPAKEHHA
OCBITHIX  1TOTpEO;
YEHHA AO TEKCTy 3aKOHY TEPMIHIB «0COD-
moTpeOm»,
HABYAABHA TPAEKTOPIA 3A00yBadua», «0COO-
oTpeOm»,
OCBITHE CEPCAOBHILE 3aKAAAY», «PO3YMHE

pisHEX  THIIB BKAIO-

AMBl  OCBiTHI «IHAUBIAyaABHA

AWBI  OcCBiTHI «HKAFO3WBHE
IIPUCTOCYBAHHA», «YHIBEPCAABHHUN AH3ANI»
Y KOHTEKCTI pO3YMIHHSA ITUX IIOHATH Y CHC-
Temi BHIIOT OCBITH;

2) 3abesmeunTH, IMOO BCl HAIOHAABHI
HOPMATHBHI AOKYMCHTH MAaAH OAHAKOBE
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only a set of general standards and norms.
This creates difficulties for countries with
insufficient experience in this area, as the lack
of specification of various mechanisms at the
international level leads to ambiguity and
uncertainty in the implementation of inclu-
sive education at the level of individual coun-
tries, which is clearly evident in the national
legislative field of Ukraine.

Thus,
mitment to implementing the principles
of inclusive education in HEIs that meet
international standards, but there are signi-
ficant shortcomings in their practical imple-
mentation, especially in the areas of funding,
resources, monitoring and accountability,
which requires efforts to unify, detail and
improve not only national documents but
also international norms and standards.

Based on the results of the analysis
of legislative and regulatory acts on the
organization of an inclusive educational
environment in higher education institu-
tions, we have prepared recommendations
for improving national legislation on the
organization of an inclusive educational
environment in higher education institu-
tions to harmonize it with international
standards:

“Legislative regulation of inclusive procedures
and mechanisms”:

1) to amend the Law of Ukraine
“On Higher Education”, in particular,
to update or expand the definition of the
term “person with special educational
needs” and its detailed classification to better
reflect different types of educational needs;
to include in the text of the law the terms
“special educational needs”, “individual edu-
cational trajectory of the applicant”, “special
educational needs”, “inclusive educational
environment of the institution”, “reasonable
accommodation”, “universal design” in the
context of understanding these concepts
in the higher education system;

Ukraine demonstrates a com-
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pO3yMiHHA 0a30BUX IIOHATH IHKATO3HBHOL
OCBITH, 30KpEMa IOHATTA «OCODa 3 0CO0-
AUBHMH  OCBITHIME — HOTpeOaMm»,
AHMBI OCBITHI ITOTPEOH» 33AASl 3a0€3IICUCHHSA

«OCO0-

AOCTYITHOCTI IIIIPOKOIO KOAQ OCIO OCBITHIMMU
ITOCAYTaMH Ha PI3HUX PIBHAX;

3) pospoburu KkpuTepii
Ta CTAHAAPTH 3a0e€3IIeYeHHA BCIX PpIBHIB
1 dopm AocTymHOCTI AAf OCIO 3 0cOOAH-
BUMH OCBITHIMH ITOTpeOamu Ha pisui 3BO
3 ypaxXyBaHHAM HAfABHUX 3araABHHX HOPM

KOHKPETHI

T4 MEXAHI3MH X 320€3IICUCHHS;

4) po3poOUTH CTAHAAPTH AAA AAAIITALIL
METOAIB HABYAHHSA Ta OLUHIOBAHHA, fAKI Bpa-
XOBYFOTD IHAHBIAYAABHI ITOTPeOH 3A00yBadiB
3 OCOOAHBHMMU OCBITHIMU ITOTpEOAMHU;

5) pospoburn

Ta PEKOMEHAALIl ITOAO OpraHi3arii IHKAFO-

IHCTPYKTUBHI  AHCTH
3UBHOIO OCBITHBOrO cepeaosuma B 3BO,
II[O BKAIOYA€E TUIIOBI ITOAOKEHHA AAfl CTPYK-
TYPHHX IHAPO3AIAIB, OpMH HEOOXIAHHX
AOKYMEHTIB, ITAAHH, ITPHKAGAH IIIOAO aAAIl-
Tanil HABYAABHHX IIPOIPAM AAfL 3A00yBadiB
3 OCODAMBHME OCBITHIMI TIOTPEOAMI;

6) AcranisyBaru «[lopasok opramizarii
IHKAFOSUBHOIO HABYAHHS y 3aKAAAAX BHIIOL
OCBITH» BH3HAYCHHAMH, fKI PO3KPHUBAIOTDH
30KpeMa
ITAPO3ALAY,
«IPyma IICHXOAOTO-IIEAATOTIYHOIO  CYIIPO-
BOAY», «IHAHBIAVAABHHII HABYAABHUN ITAQH

3MICT IHKATO3UBHOTO HABYAHHS,

«HABYAABHO-PEaOIAITAIIHHII

3A00yBaYa», «CIEIIAABHIN HABYAABHO-pEa-
OIAITAINHHIN CYIIPOBIAY, «PIBHI IATPHMKID
Ta BHECTH ITOIPABKM, fAKI UITKO BH3HAYA-
IOTb OPraHI3aIifHI ACIEKTH (DYHKIHIOBAHHA
IHKAFO3UBHHX TIPYII, 30KpEMa YACTKy OCi0
3 OCODAMBHMHI OCBITHIME ITOTpeOaMu; ACTa-
AisyBatn ckaap (PaxiBINB, fIKI MAarOTh BXO-
AUTH A0  HABYAABHO-peadiAlTariifHoro
IAPO3AIAY 200 IPYIH IICHXOAOTO-IIEAArO-
IYHOTO CYIPOBOAY; BH3HAYHNTH KOHKPETHI
HAIPAMH  AIABHOCTI HaBYAABHO-OpIraHi3a-
LIITHOTO, IICHXOAOTO-IIEAATOIIYHOIO  (IICH-
XOAOI'O-aHAPArOIi¥HOIO), COIIIAaABHOTO
CYIIPOBOAY; AOAATKOBO PO3POOHTU CHCTEMY

2) to ensure that all national regula-
tions have the same understanding of the
basic concepts of inclusive education, inclu-
ding the concepts of “person with special
educational needs” and “special educational
needs” to ensure that a wide range of people
have access to educational services at diffe-
rent levels;

3) to develop specific critetia and stan-
dards for ensuring all levels and forms
of accessibility for persons with special edu-
cational needs at the level of higher educa-
tion institutions, taking into account exis-
ting general norms and mechanisms for their
implementation;

4) develop standards for adapting tea-
ching and assessment methods that take into
account the individual needs of students
with special educational needs;

5) to develop guidelines and recommen-
dations for organizing an inclusive educa-
tional environment in higher education insti-
tutions, including standard regulations for
structural units, forms of necessary docu-
ments, plans, and examples of how to adapt
curricula for students with special educa-
tional needs;

6) Detail the “Procedure for organi-
zing inclusive education in higher edu-
cation institutions” with definitions that
explain the concept of inclusive educa-
tion, specifically:
tion unit”, “psychological-pedagogical sup-
port group”, “individual educational plan
for the student”, “special educational-reha-
bilitation support”, “levels of support”, and
introduce amendments that clearly define
the organizational aspects of the function-
ing of inclusive groups, including the pro-
portion of individuals with special edu-
cational needs; specify the composition
of specialists who should be part of the
educational-rehabilitation unit or psycho-
logical-pedagogical support group; define

specific areas of activity for educational,

“educational-rehabilita-
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omiHOK mOTped 3pa00yBada vy 3BO Ta piHi
IIATPHMKH 3aACKHO BIA OCOOAMBHX OCBIT-
HIX TI0TpeD 3A00yBAUiB BHUITIO OCBITH; BKAFO-
gt HOpMH OIIHKH IOTPeO AO IHAHBIAY-
AABHOTO ITAAHY 3A00yBada 3 OCOOAHBHMU
ocBiTHIME mOTpebamu; () poO3pOOHTH IPO-
rpamMn Ta/ab0O CTAHAAPTH HABYAABHO-OPIa-
HI3AIITHOTO, HICUXOAOTO-IIEAATOITIHOTO
(IICHXOAOTO-AHAPATOTTYHOIO), COILIAABHOIO
CYIIPOBOAY 3A00YBAdIB 3 OCOOAMBUMU OCBIT-
HivMz motpebamu Aag 3BO.

«Dinarcysanin ma pecypeur:

1) pospoburu Ta 3aIPOBAAUTH MeXa-
HisMu 3abesmedenHsa cTabiabHOrO (hiHaH-
CYBaHHA AAfl IHKAIO3MBHOI OCBITH Ha PiBHI
3BO, 110 BKAIOYATHUMYTb: 3aIIPOBAAKCHHSA
PEeryAbOBAHNX Ta FAPAHTOBAHUX MEXAHI3MIB
inarcosoi miatpumkn 3BO y crBopenHi
IHKAFO3UBHOTO CepeAOBHIIA
OIOAKETIB,
cyOBeHIi# TOmIO; 3abesmedeHHsA hiHAH-
CYBAaHHA AAfl CTBOPEHHS Ta INATPHMKH
IHKATO3UBHHUX PECYPCHHUX IICHTPIB y cepi

OCBITHBOTO

Yy BHTAAAL  CIEIiaAi30BaHNX

BUIO! OCBITH Ta CIEIAAI30BAHUX INAPO3-
AlAiB y 3BO; BUAIACHHSA KOIITIB HA MOAEP-
HI3AMIIO Ta aAalTamiio 1H@pacTpyKrypu
(pizmuanoi Ta mudposoi) 3BO aag 3abes-
IIEYEHHA AOCTYIIHOCTI HABYaHHA B PI3HUX
dopmarax;

2) sampoBaAuTH (DIHAHCOBI CTUMYAN AAS
3BO, skl peaaisyroTh IHKAIO3UBHI IIPOrpaMu
Ta CTpaTerit;

3) BKAIOYHTH B IIPIOPUTETH TEMATUK
HAYKOBUX PO3PODOK PO3OYAOBY I1HKAFO3MB-
ol Bumoi ocsitun 3BO;

4) sampoBaanTH
CupAMOBaHi

IPAHTOBI  IIPOIrpaMH,

Ha BIIPOBAAKCHHA IHIIATHB
Ta IPOrpam 3 IHKAIO3uBHOI ocsitu B 3BO;

5) zabesmeduTHl  AOCTYIHICTB  CIICIIi-
AAI30BAHOTO ~ OOAAAHAHHS, fIK-TO  AAAIl-
THBHI ~ KOMIUIOTEPH,  CIEIIaAbHI  KAaBi-
aTypH, IPOrpaMH  3YUTYBAHHA  CKpAaHa,

IIPOTPAMH IIEPETBOPEHHS TEKCTY B MOBACHHS
Ta 1M TEXHOAOTIL, SIKI AOIOMATarOTb OCO-
Gam 3 0cOOAMBHME OCBITHIMEH HOTpebaMu
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psychological-pedagogical  (psychological-
andragogical), and social support; addi-
tionally, develop a system for assessing the
needs of students in higher education insti-
tutions and levels of support depending
on the special educational needs of stu-
dents; include forms for assessing needs
in the individual plan of students with
special educational needs; 6) develop pro-
grams and/or standards for educational,
psychological-pedagogical ~ (psychological-
andragogical), and social support for stu-
dents with special educational needs
in higher education institutions.

“Financing and Resources”:

1) develop and implement mechanisms
to ensure stable funding for inclusive edu-
cation at the level of higher education insti-
tutions, including: introducing regulated and
guaranteed mechanisms of financial sup-
port for higher education institutions in crea-
ting an inclusive educational environment
in the form of specialized budgets, subven-
tions, ctc.; providing funding for the cre-
ation and support of inclusive resource
centers in higher education and specialized
units in higher education institutions; allocat-
ing funds for the modernization and adapta-
tion of the infrastructure (physical and digi-
tal) of higher education institutions to ensure
accessibility of education in various formats;

2) introduce for
HEIs that implement inclusive programs and
strategies;

3) to include the development of inclu-
sive higher in the priorities
of research and development topics;

4) introduce programs aimed
at implementing inclusive education ini-
tiatives and programs in higher education
institutions;

5) ensure the availability of specialized
equipment, such as adaptive computers, spe-
cial keyboards, screen readers, text-to-speech
programs and other technologies that help

financial incentives

education

grant
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B HAaBYaHHI, Ta 3alPOBAAHTH 3aKOHOAABYI
MEXaHi3MH 1X 320e3I1eYeHHS;

6) BAIyCTHTH CAYKOH TEXHIYHOI INA-
TPUMKH B OCBITHIX 3aKAQA2X, AKI AOIIOMAra-
IOTh 3A00yBaYaM, IICAATOITYHOMY Ta aAMi-
HICTPATHBHOMY IIEPCOHAAOBI PO3B’A3YBATH
IIPOOAEGMH IIIOAO BUKOPHUCTAHHSA CIICIIAAIZO-
BAHOTO ODAAAHAHHA TA PO3BUTKY ITH(MPOBUX
HABUYOK;

7) 3amyCTHUTH  CIICLiaAi30BaHi
AlAABHI IIPOTPAME AAfl 3A00YBAYiB 3a3HAHUC-

CTUIICH-

HOL KaTeropii' AAfl CTUMYAIOBAHHS BCTYHATH
Ta HaBuaTuca B 3BO;

8) PO3pOOHTH MEXaHI3MH 3aAYICHHSA IIPH-
BATHOTO CEKTOPY AAf CITB(DIHAHCYBAHESA iHiITia-
THB Ta IIPOEKTIB, CIIPAMOBAHUX Ha POSILINPEHHSA
ikArosuBHOl ocitt B 3BO T2 rmoreniiiinoro
IIPALIEBAAIIITYBAHHA OCIO ITiel KaTeropi;

9) pospoOuTH Ta BIPOBAAUTH MEXa-
HI3MH IIOCTIHHOIO MOHITOPHHIY Ta 3BITHO-
c1l ImOAO BuKOpucTaHHA (DIHAHCIB HA INA-
TPHMKY 1HKAFO3UBHOI OCBITH, ITIO AOTIOMO:KE
3a0e3IIeUnTH IIPO3OPICT Ta ePEKTUBHICTD
BHUKOPHUCTAHHSA PECYPCIB.

«Konxpenmusayia 0bos asis, posedi ma monusa-
yii nedacozivrozo nepoHanyy:

1) pospoburu 4iTKi
KL

ITOAOKCHHSA
TA  HOPMH, BU3HAYAIOTH  OOOB A3KH
Ta  pOAl

Ta AAMIHICTPATHBHOIO IIEPCOHAAY Y CTBO-

IIEAATOTTYHOIO,  AOIIOMIKHOTO
pEHHI Ta INATPHUMIN IHKAIO3HBHOIO OCBIT-
HBOTO CEPEAOBHITIA;

2) aerasisyBaTH  KOHKpETHI
Ta pyHKIl KoxKHOI KaTeropii IepcoHaay,
PO3pOOKY

HaBYaAbHUX HAaHiB, aAaHTaL[iIO HaBYaAbHHX

3aBAAHHA

BKAOYAFOYN IHKATO3MBHIX
MarepiaAiB, OpraHizalliro AOCTYIIHOIO cepe-
AOBHIIIA TOLIO;

3) pospoOHTH Ta BIPOBAAUTH KOMII-
AEKCHI IIPOrpaMi IHATOTOBKH AAf ITEAATOTTY-
HOTO, AOIIOMIKHOIO Ta aAMIHICTPATHBHOIO
[IEPCOHAAY, 30CCPECAKCHHX HA METOAHKAX
IHKAIO3UBHOIO HAaBYaHHSA, pOOOTI 31 3A00yBa-
gamu 3 OOIT Ta BukoprcTanHi creriaAbHuX
TEXHOAOTIH;

people with special educational needs in lear-
ning, and introduce legislative mechanisms
to ensure their availability;

6) launch technical support services
in educational institutions to help students,
teaching and administrative staff solve prob-
lems with the use of specialized equipment
and the development of digital skills;

7) Launch  specialized  scholarship
programs for applicants of  this
gory to encourage them to enter and study
at higher education institutions;

8) develop mechanisms for engaging the
private sector to co-finance initiatives and pro-
jects aimed at expanding inclusive education
in higher education institutions and potential
employment of people in this category;

9) develop and implement mechanisms
for ongoing monitoring and reporting on the
use of funds to support inclusive education,
which will help ensure transparency and effi-
ciency of resource use.

“Specifying the responsibilities, roles and motiva-
tion of teaching staff”:

1) develop clear regulations and norms
that define the responsibilities and roles
of teaching, support and administrative staff
in creating and maintaining an inclusive edu-
cational environment;

2) detail the specific tasks and func-
tions of each category of staff, including the
development of inclusive curricula, adapta-
tion of educational materials, organization
of an accessible environment, etc;

3) develop and implement compre-
hensive training programs for pedagogical,
support and administrative staff focused
on inclusive education methods, work with
students with SEN and the use of special
technologies;

4) develop centralized and local systems
of rewards and incentives for teaching, sup-
port and administrative staff who are actively
involved in the process of developing inclu-
sive education in HEIs.

cate-
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4) pO3pOOUTH IIEHTPAAI3OBAHI TA AOKAABHI
CHCTEMI 320XOYCHB 1 CTUMYAIB AASA IIEAAIOITY-
HOTO, AOIIOMIZKHOIO Ta aAMIHICTPATHBHOIO IIep-
COHAAY, fIKI AKTHBHO 3aAy4Y€HI B IIPOLIEC PO30Y-
AOBU THKAFO3UBHOI OcBiTr 3BO.

«l Lidsumpera epexmusrocmi ma Koopourayii:

1) KOHKpeTH3yBaTH POAB Ta OOOBA3KH
KOZKHOTO PIBHA BAAAM (HAITIOHAABHMI, PErio-
HAABHIH, MiCIeBU) y 3a0e3IICUCHH] IHKATO-
3UBHOI OCBITH 3aAAf PO3IIOAIAY (DIHAHCOBHX
pecypciB, KOOpAMHALI CHCTEMH MOHITOPUHIY
T4 CTBOPEHHA HEOOXIAHOI IH(pacTpyKTypH;

2) po3poOHTH Ta IPHIHATH 3aKOHO-
AaBYl aKTH, AKI 9ITKO BH3HAYAIOTH POAb
Ta OOOB’A3KM OPraHiB MICIIEBOI BAAAH B PO3-
BUTKY M IIATPHMII IHKAIO3UBHOI OCBITH
B 3BO, mo MoOxe BKAIOYATH BIAITOBIAAAB-
HicTh 32 (piHAHCYBaHHA, PO3BUTOK 1H(pa-
CTPYKTYPH, HAAQHHS OCBITHIX 1 COLIaABHHX
ITOCAYT TOIIIO;

3) pospobuTH 3aKOHOAABHI iHiTHATHBY T2/
abO TIPOIpaMu AASL 3aAYUEHHA Oi3HECy ¥ IpH-
BATHOIO CEKTOPY AO (DIHAHCYBAHHA Ta INA-
TPUMKH  IHKAFO3HBHHX —OCBITHIX 1HIITIATHB,
HAITPUKAAA, 9EPe3 CIUIICHAL, CIOHCOPCTBO
Ta iHm opMu IIApTHEPCTBA HA BUIIAHHEX
YMOBAX;

4) sacuyBaTH KOoMITeT ITOCTIH-
HOI All, IO BKAFOUATHME IIPEACTABHHKIB
Minicreperpa ocsitu, Mimicrepcrsa corianb-
HOI moAiTHKH, MiHICTEPCTBA OXOPOHH 3A0-
POB’A Ta IHININX 3aIlKABACHUX MIHICTEPCTB,
mpeacraBaukis 3BO, poGoroaasiis, a Takox
eKCIEePTIB y TaAy3l I1HKAFO3MBHOI OCBITH
Ta IPEACTABHUKIB opraxizariii ocio 3 OOI1
AAS MAXOAY
AO IHKAFO3MBHOI OCBITH M CKOOPAHHOBAHO-

3a0e3reyedHs  LIAICHOIO
cri Al 3aaast 3a0esmedeHHA e(DEKTUBHUX
CTpATerii B OCBiTi Ta COIIaABHIH IHTErparii;

5) sacHyBaTH MEpEKy OpTraHi3aiiii AAf
IIATPUMKH OCIO 3 OCOOAMBHME OCBITHIMU
moTpeOaMu A 9ac IXHBOTO IIEPEXOAY MIK
PISHUME PIBHAMH HABYAHHS,

6) 3acHyBaTH
LICHTP

KOOPAMHAITFHIH

HA  MICIIEBOMY,  PEriOHAABHOMY
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“Tmproving efficiency and coordination”:

1) to specify the role and responsibil-
ities of each level of government (national,
regional, local) in ensuring inclusive educa-
tion in order to allocate financial resources,
coordinate the monitoring system, and create
the necessary infrastructure;

2) develop and adopt legislation that
clearly defines the role and responsibilities
of local authorities in the development and
support of inclusive education in higher
education institutions, which may include
responsibility for funding,
development, provision of educational and
social services, etc;

3) develop legislative initiatives and/
or programs to engage businesses and the
private sector in financing and supporting
inclusive education initiatives,
ple, through scholarships, sponsorships, and
other forms of partnership on favorable
terms;

4) establish a  standing commit-
tee that includes representatives of the
Ministry of Education, the Ministry
of Social Policy, the Ministry of Health
and other relevant ministries, represen-
tatives of higher education institutions,
employers, as well as experts in the field
of inclusive education and representatives
of organizations of persons with disabili-
ties to ensure a holistic approach to inclu-
sive education and coordinated action
to ensure effective strategies in education
and social inclusion;

5) establish a network of organizations
to support people with special educational
needs in their transition between different
levels of education;

6) establish a coordination center
at the local, regional and national levels for
inclusive education in higher education
institutions;

7) develop integrated plans for the deve-
lopment of inclusive education that combine

infrastructure

for exam-
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I 3araABHOACPIKABHOMY  PIBHAX  IIIOAO
inkArosusHO! ocsitu B 3BO;

7) po3poOHTH IHTErpOBaHI IIAAHH PO3-
BUTKY IHKATO3HBHOI OCBITH, fKi 00’€AHYIOTDH
3yCHAAA PISHHUX OPraHiB BAAAM, 3aKAAAIB
OCBITH PI3HHUX PIBHIB 1 BIAIIOBIAAIOTH MicIie-
BUM HOTPeOaM Ta OCOOAUBOCTSM;

8) crBopHIH CcIIeniaAbHI KOOPAMHAITIHHI
IpyH adO OPraHH AAfl INATPHMKU B32€MO-
All MDK PISHEMHE PIBHAMU BAGAW B IIHTAHHAX
IHKAFO3UBHOI OCBITH;

9) s3abesrmeunTH MOMKAMBOCTI BHKOPHC-
TAHHSA COIIAABHOTO OOCAYTOBYBAHHS B CHC-
Teml BHIIOI OCBITH; PO3POOHTH IIPOrpPamMu
mpodeciiitoi peabiirarnii, TICHO iHTErpOBaHi
3 ocsitHiME 1porpamamu B 3BO, 1o aAo03-
BOAUTDH 3a0€3IEUNTH IIAABHHI ITEPEXIA BIA
HABYAHHA AO IIPOECIITHOrO KUTTA AASL OCiO
3 IHBAAIAHICTIO;

10) masaroawmrTm MexaHI3M TICHOI CIIiB-
IIparl MDK 3aKAGAAMH BUIIOI OCBITH, MEANY-
yCTAHOBAMM,  IIEHTPAMHU
TOCTI T4  COLUAABHUMU
320€3I1eYEeHHA KOMIIAEKCHOT THATPHMKH;

11) BcTaHOBHUTH IAPTHEPCTBO 3 POBOTO-
AABLIIMUA AAfl CTBOPEHHSA MOYKAHBOCTCH CTa-
JKYBAHHSA, IPAKTHKHE Ta IIPAIIEBAAIITYBAHHA
AASL OCIO 3 IHBAAIAHICTIO Ha pPIBHI IpoMaA
y paMkax mapraepcrsa i3 3BO;

12) sabesmeunrtn piBHI yMOBH AAA mmd-
POBOI AOCTYITHOCTI AAA 3A00yBadYiB 3 OCOO-
AMBHMHE OCBITHIMH ITOTpeOaMH, BKATOYAIOUN
AO AOCTYIT AO TEXHIYHHX PECYPCiB.

«Crmarndapmusayis.  MoHimopunzy ma  0yinKu
CPEKIMUBHOCIIE EHKANOIUBHOCIIL 1A BCIX PIBHANXY:

HUMI 3AHSA-

CAyKOAME  AAA

1) pospobmru Ta 3aIPOBAAUTH  EAMHI
KpHUTepii Ta IIOKA3HUKU AAA OIUHKH 1HKAFO-
3HBHOCTI B CHCTEMI BUIIOI OCBITI, IKI MOXKYTb
BKAFOYATH AOCTYIIHICTb IIPHMIIICHB, PIBEHb
apanTaiii HABYAABHUX IIPOIPaM, AOCTYII
AO MaTepiaAiB TOIIIO;

2) BHU3HAYUTH IOAOBHI IHAMKAaTOPH epek-
tusHoCTi (KPIs), 1m0 BiAOOpakaroTe pIBEHB
AOCSTHEHHS IHKAFO3UBHOCTI B OCBITHIX 3aKAA-
AAX, 30KpeMa 1 B CUCTEMI BHIIIOI OCBITH;

the efforts of various authorities, educational
institutions of different levels and meet local
needs and characteristics;

8) create special coordination groups
or bodies to support interaction between
different levels of government on inclusive
education;

9) Ensure that
be used in the higher education system;
develop vocational rehabilitation programs
that are closely integrated with educational
programs in higher education institutions,
which will ensure a smooth transition from
education to professional life for people with
disabilities;

10) establish a mechanism for close coo-
peration between higher education insti-
tutions, medical institutions, employment
centers and social services to provide com-
prehensive support;

11) Establish patrtnerships with emplo-
yers to create internship, practicum and
employment opportunities for persons with
disabilities at the community level in partner-
ship with higher education institutions;

12) ensure equal conditions for digital
accessibility for students with special edu-
cational needs, including access to technical
resources.

“Standardization of monitoring and evaluation
of the effectiveness of inclusiveness at all levels”:

1) develop and implement uniform cri-
teria and indicators for assessing inclusive-
ness in the higher education system, which
may include accessibility of premises, level
of adaptation of curricula, access to mate-
rials, etc.;

2) identify key performance indicators
(KPIs) that reflect the level of inclusive-
ness in educational institutions, including the
higher education system;

3) develop a centralized data collec-
tion system that will allow collecting, storing
and analyzing information on inclusiveness
in education at different levels;

social services can
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3) pO3pOOHTH ILEHTPAAI3OBAHY CHCTEMY
300py AAHEX, fKa AO3BOAUTDH 30mparH, 306e-
piratz Ta amHaAisyBaTn I1H(OpMAIIO IIPO
IHKAIO3UBHICTD B OCBITI Ha PI3HUX PIBHAX;

4) cTBOPUTH MEXaHI3MH AAfl 300PY 3BO-
POTHOIO 3B’A3Ky BIA YCIX 3aIliKABACHUX CTO-
pia Ta BuxkopucraHHaA i€l imdopmarii AAs
HOAIIIICHHS IHKAFO3UBHOI OCBITH.

«Possumor mexronoziti ma innosayiiy:

1) 3ampoOBaANTH  ACPIKABHI  IHII[IATHBH
3 PO3POOKH CIIEIaAI30BAHUX OCBITHIX IIPO-
rpam, AKi aBTOMATHYHO AAAIITYIOTh HABYAAD-
HOil MatepiaA A0 HOTped 1 MOMKAHBOCTEH
KOJKHOTO 3A00yBada, AO3BOASIIOYH IIPOCY-
BATUCA BAACHUM TEMITOM; MODIABHHMX 3aCTO-
CYHKIB, IIO AOIOMAraiOTh B Opramizarif
IIPOIPecy, IIAAHY-

HABYAHHA, BIACTEKEHHI

BaHHI 3aBAAHDB TOIIIO.
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4) create mechanisms to collect feedback
from all stakeholders and use this informa-
tion to improve inclusive education.

“Development of technologies and innovations”:

1) introduce
to develop specialized educational programs
that automatically adapt the learning material
to the needs and capabilities of each student,
allowing them to progress at their own pace;
mobile applications that help organize lear-
ning, track progress, plan tasks, etc.

government  initiatives



PO3A4IN 2
BM3HAYEHHA TOTOBHOCTI YKPATHCbKUX
3AK/IA4IB BULLLOI OCBITU A0 PO3BYAOBU
IHK/IIO3UBHOTIO OCBITHbOIO CEPEAOBULLA

SECTION 2
ASSESSING THE READINESS OF UKRAINIAN
HIGHER EDUCATION INSTITUTIONS TO DEVELOP
AN INCLUSIVE EDUCATIONAL ENVIRONMENT

2.1 [lporpama eKcnepuMmeHTa/IbHOro
AOCANIAXKEHHA rOTOBHOCTI
YKPaiHCbKUX 3aK/1aAiB BULLOT OCBITH
A0 po36ya0BM iHKAIO3MBHOIO
OCBIiTHbOrO CcepeAoBMLLA

IHKArO3WBHICTS y BHININ OCBITI BHMa-
rac BIA yHIBEPCHTETIB
MIHHSl ITPOIECY PO3OYAOBH IHKAFO3HBHOIO
OCBITHBOTO CEPEAOBHIIA, fAKE O BIATIOBIAAAO

rAIOOKOIO  pO3y-

moTpedaM Ta OAraTOMAaHITHOCTI 3A00yBadiB
BHUIIOI OCBITH AAS HAAAHHS SAKICHUX OCBIT-
HIX ITIOCAYT BIAITOBIAHO AO IXHIX IHAHBIAYaAB-
HUX MOKAHBOCTEH Ta mortped. l'oroBHicTh
3BO A0 peaaizamii 3aBAAHHA BH3HAYAETHCA
IXHBOFO OAKAHOIO PO3OYAOBOXO 1HMPACTPYK-
TypH, HOAITHKM Ta IIPAKTUK, 4 TAKOXK PO3-
BUTKOM 1HKAIO3UBHOI KYABTYPH, IO CIIPHUSAC
AKTHBHIN IMATPUMII OAraTOMAHITHOCTI aKa-
AemivyHO! crmiapHOTH. lle BkArOodaec B cebe
PO3pOOKy Ta peal3ariro IAaHIB AlH, Opi-
€HTOBAHHX HA CTBOPCHHA IHKAIO3UBHOTO
OCBITHBOIO CEPEAOBHIIA, 4 TAKOMK YAOCKO-
HAACHHA OCBITHIX IPOIPaM 1 BHKAAAAIIBKUX
npaxtuk. Kpim Toro, me o3Havac BH3HAHHA
BAKAMBOCTI  METOAMYHOI, IICUXOAOTIYHOL
Ta COLUAABHOI INATPUMKH CTYACHTIB Y PI3HHX
ACITEKTAX IXHBOTO AKAAEMIYHOIO Ta OCODH-
CTICHOTO PO3BUTKY ITiA ¥aC 3AOOYTTA BHIIOL
OCBITH. YHIBEPCHUTETH IIOBHUHHI OyTH TOTOBI

2.1 Program of Experimental
Research on the Readiness
of Ukrainian Higher Education
Institutions to Develop an Inclusive
Educational Environment

Inclusiveness in higher education requires
universities to have a deep understanding
of the process of building an inclusive edu-
cational environment that meets the needs
and diversity of higher education students
to provide quality educational
in accordance with their individual capa-
bilities and needs. The readiness of higher
education institutions to meet the challenge
is determined by their willingness to develop
infrastructure, policies and practices, as well
as the development of an inclusive culture
that actively supports the diversity of the
academic community. This includes the
development and implementation of action
plans aimed at creating an inclusive educa-
tional environment, as well as improving
educational programs and teaching practices.
In addition, it means recognizing the impot-
tance of methodological, psychological and
social support for students in various aspects
of their academic and personal development
while pursuing higher education. Universities
should be prepared to provide resources that

services
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HAAQBATH PECYpPCH, fAKI IHATPHUMYIOTH CTY-
ACHTIB 3 OCOOAHBHMHU OCBITHIME IIOTpE-
OamMu 3 PI3HUX KATETOPiil BPa3AHBUX TIPYIL
T'otoBricts 3BO A0 po3byaoBu iHKATO-
3UBHOTO OCBITHBOIO CEPEAOBHIIA € BH3HA-
YAABHOIO AAfl TpaHCGOpMALl IHKAIO3HBHOL
dirocodii B peaApHICTh YKPAIHCHKOIO OCBIT-
HBOTO IIPOCTOPY BUITIOI OCBITH.

3 METOIO BU3HAYCHHSA FOTOBHOCTI yKpaiH-
cokux 3BO A0 pO30OYAOBH 1HKAFO3MBHOTO
OCBITHBOIO CEPEAOBHINA AAA HAAAHHA OCBIT-
HIX IIOCAYI' BIAIIOBIAHO AO IHAMBIAYAABHIX
MOKAHBOCTEH Ta HOTpeO 3A00YBAUiB BHIIOL
OCBITH Ha 3aCaAaxX OaraToMaHITHOCTI H ypa-
XYBAaHHSA IIOTPEO BCIX YYIACHUKIB OCBITHHOIO
IIPOIIECY MH PO3POOHAH IIPOTPaMy EKCITCPH-
MEHTAABHOI'O AOCAIAKEHHS.

VpaxoByroun IIABOBI  IPyIH  AOCAI-
AKEHHSA (3A00yBadl BHINOI OCBITH, aKaAe-
MIYHHI IIEPCOHAA, AOIOMIKHHII IIEPCOHAA,
MEHEAKMEHT ~ VHIBEPCHUTETY) Ta 3araAbHY
METY, AOCAIAHHIIBKI
samuTaHHs: Sk 3A00yBaul BmIoi ocBiTH

MH BU3HAYMAM TakKl

CIPUIAMAIOTH OIIHIOIOTH  TOTOBHICTH
3BO A0 po3OYAOBH IHKAIO3MBHOIO OCBIT-
HBOIO cepeAoBHIna? Sk mepconaa (MEHEAX-
MEHT, aKAACMIYHHUH Ta AOIOMIKHHE) yKpaiH-

cpknx 3BO oniHroe IHKAFO3UBHICTD ITOAITHK

Ta

1 IpaKTHK, fAKI BKE ICHYIOTb y IXHBOMY
3aKAaAl? SIKI HeperKkoAn 9u BHKAMKU iCHY-
IOTh IIIOAO PO3DYAOBH IHKAIO3HBHOIO OCBIT-
HBOI'O CEPEAOBHINA B yKkpaincpknx 3BO?

[Ii AOCAIAHMIIBKI 3aIIMTAHHA AOIIOMO-
KYTh AOKAGAHO IIPOAHAAI3YBATH TOTOBHICTD
ykpaiacekux 3BO A0 po3OyAOBH IHKAIO3UB-
HOIO OCBITHBOIO CEPEAOBHINA Ta OLIHHTH,
HACKIABKM 1HKAIO3WMBHI IIHHOCTI Ta iro-
codisi peaAl3yroTbCA Ha IIPAKTHIN B YKpalH-
CbKOMY OCBITHBOMY IIPOCTOPI BUIIIOI OCBITH.

AAf  BU3HAYEHHSA
3BO Ao pos3dbysoBu

HOTO OCBITHBOTO

TOTOBHOCTI  yKpaiH-

ChKUX IHKAFO3UB-
CCPEAOBHINA  CKCIICPH-
MEHTAABHE AOCAIAKECHHA IIEpeADadac Taki
KPOKH: BHU3HAYCHHA KPHIEPIB Ta IOKA3HH-

KIB IHKAIO3UBHOCTI OCBITHBOIO IIPOCTOPY
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support students with special educational
needs from different categories of vulne-
rable groups. The readiness of higher edu-
cation institutions to develop an inclusive
educational environment is crucial for the
transformation of inclusive philosophy into
the reality of the Ukrainian higher education
space.

In order to determine the readiness
of Ukrainian higher education institutions
to develop an inclusive educational envi-
ronment to provide educational services
in accordance with the individual capabili-
ties and needs of higher education students
on the basis of diversity and taking into
account the needs of all participants in the
educational process, we have developed
an experimental research program.

Taking into account the target groups
of the study (higher education students, aca-
demic staff, support staff, university manage-
ment) and the overall goal, we identified the
following research questions: How do higher
education students perceive and assess the
readiness of higher education institutions
to develop an inclusive educational envi-
ronment? How does the staff (manage-
ment, academic and support) of Ukrainian
HEIs assess the inclusiveness of policies
and practices that already exist in their insti-
tution? What are the obstacles or challenges
to building an inclusive educational envi-
ronment in Ukrainian higher education
institutions?

These research questions will help to ana-
lyze in detail the readiness of Ukrainian
higher education institutions to develop
an inclusive educational environment and
assess the extent to which inclusive values
and philosophy ate implemented in practice
in the Ukrainian higher education space.

To determine the readiness of Ukrainian
higher education institutions to develop
an inclusive educational environment, the
pilot study involves the following steps:
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3BO; BusHaueHHA BHOIPKU; pO3pOOKA OIH-
TYBAABHHKIB AAAl 300Dy AAHHX, AKI AO3BOAATH
BH3HAYUTH piBeHb rotoBHOCTI 3BO A0 poO3-
OGYAOBH IHKAIO3MBHOTO OCBITHBOTO CEPEAO-
BHINA; INAOTHE TECTYBAHHS OIINTYBAABHU-
KIB AAfl BHECCHHS 32 IIOTPEOH HEOOXIAHMX
KOPEKTHB; 301p AAHHX.

Kpor 1. Busnauenin xpumepiis ma noxasiuxis
iHKA03u8HOCHIE 0c8imHBO20 Npocmopy 3BO

Ha ocHOBI amaAizy ykpaiHCBKUX 1 3apy-
ODLKHIX HAYKOBHUX AOCAIAKCHB Ta KPAIIHX
IIPAKTHK OYAO BU3HAYEHO KpHUTEpIi Ta IOKa3-
HUKH, HAa OCHOBI SKHX MOKHA BHABUTH
roToBHICT yKpaiHchkux 3BO A0 posdyaoBu
CEPEAOBHIINA

(Ous. mabauyrw 3). 3a OCHOBY OyAO B3ATO
112

IHKAIO3UBHOTO  OCBITHBOIO
iaAekc iaKARO3I T. Booth Ta M. Ainscow

InAexc iHKAFO3IT — IIe THAXIA AO PO3BUTKY
OCBITH, AKHHI 30CEPEAKYETBCA Ha KYABTYpaX,
ITOAITHII Ta IIPAKTHKAX 3aKAAAY OCBITH, CIIPH-
AFOYH OAraTOMAHITHOCTL, IHKAFO3Il Ta piBHO-
CTi AAA BCIX YYIACHHUKIB OCBITHBOTO IIPOIIECY
B 3BO. IlmctpymenT MicTHTH HaOIp IIyHK-
TiB, IO OMMCYIOTH OYIKYBAHY I1HKAIO3HUBHY
mpaktuky B 3BO Ha ocHOBI mmectm obaac-
Tell IHAEKCY: CTBOPEHHHA CINABHOTH, IIPOCY-
BAHHA IHKAFO3WBHHX ITHHOCTEH, PO3BHTOK
VHIBEPCHUTETY AAf KOKHOTO, OpPTaHi3aIlifl INA-
TPHUMKH Ta IMKAYBAHHA PO OaraTOMaHITHICTD,
KePYBAHH#A OCBITHIM IIPOIIeCOM 1 MOOIAi3artif
pecypciB. Mu mMoAudikyBaAn H apalTyBaAn
Iel IHCTPYMEHT BIAIIOBIAHO AO crrermdiku
BUIIIOI OCBITH Ta YKpaiHCBKHX peaaiif. Omxe,
IHKATO31A OyAa KOHIIEIITyaAl30BaHa K IPOIIEC,
ITOB’A3AHMUI 3 YYACTIO BCIX OCiO y cTBOpeHHI
koMopTHOTO, OGesneunoro, Ges3dap’epHOrO,
APY/AKHBOIO IHKAFO3UBHOIO OCBITHBOIO CeEpe-
AOBHIIA, B SIKOMY BpPaXOBYIOTHCHA IIOTPEOH
BCIX YYAaCHHKIB OCBITHBOIO IIPOLIECY, 30KpeMa
1 BPa3AMBHX TPYIT HACEACHHS.

Aast BusHauennsa miei kareropii ocid
mmocayrosysaauca Pumcskum  Kowmrowmike,

defining criteria and indicators of inclu-
siveness of the educational space of higher
education institutions; determining the sam-
ple; developing questionnaires to collect data
that will determine the level of readiness
of higher education institutions to develop
an inclusive educational environment; pilot
testing of questionnaires to make necessary
adjustments, if necessary; data collection.

Step 1. Determination of criteria and indicators
of inclusiveness of the educational space of higher
ediucation institutions:

Based on the analysis of Ukrainian and
foreign scientific research and best practices,
criteria and indicators have been identified
that can be used to determine the readiness
of Ukrainian higher education institutions
to develop an inclusive educational environ-
ment (see Table 3). The basis was the inclu-
sion index by T. Booth and M. Ainscow:

The Inclusion Index is an approach
to educational development that focuses
on the cultures, policies and practices
of an educational institution,
ting diversity, inclusion and equality for
all participants in the educational process
in higher education. The tool contains a set
of items that describe expected inclusive
practices in higher education institutions
based on the six areas of the Index: creating
a community, promoting inclusive values,
developing a university for everyone, orga-
nizing support and care for diversity, mana-
ging the educational process, and mobili-
zing resources. We modified and adapted
this tool to the specifics of higher educa-
tion and Ukrainian realities. Thus, inclu-
sion has been conceptualized as a process
involving the participation of all persons
in creating a comfortable, safe, barrier-free,
friendly inclusive educational environment
that takes into account the needs of all

promo-

2 Booth T., Ainscow M. Index for inclusion: developing learning and participation in schools. 2002. 106 p.
URL: https://www.eenet.org.uk/resources/docs/Index%20English.pdf (aara sBepuenms: 2.12.2023).
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3axkonom Ykpaiuu «I[Ipo ocsity», 3akonom
Vkpaiun npo suiny ocsiry. Tak, 3axon
Vkpainn «[Ipo ocsiry» BusHavae ocoby
3 ocobausUMU 0c6IMHIMU NOMPebamy AK TaKy,
o IOTpedye  AOAATKOBOI
UM TUMYACOBOI IIATPUMKU B OCBITHHOMY

mocTinHol

mpoitieci 3 MeToro 3a0esredeHHsA {1 mpasa
Ha ocsiry. 3akoH VYkpainm «[Ipo Buiry
OCBITY» YTOYHIOE, INO 0006a 3 0C00AUSUMY
oceimmimuy nompebamu — 1e ocodba 3 iHpa-
AIAHICTIO, fIKA TOTPeOye AOAATKOBOI IiA-

TPUMKH  AASl  3a0e3ledeHHA  3A00yTTA
Buioi oceirn. Bianmosiano Ao Ilopsaaxy
oprauizamii  IHKAIO3HBHOI'O HABYAHHS

B 3BO, 3dobysaui ocsimu 3 ocobausumu ocein-
Himu  nompebamu — 1e ocooum 3 ocobAn-
BUMH OCBITHIMH IIOTpeOamu, fKl 3A00Y-
BaroTh ocsiry B 3BO. Ilpore BusHAUCHHA
BPA3AHBHUX KATETOPIH yYaCHHKIB OCBIT-
mporo upouecy 3BO Bkarowae He Aniire
oci0 3 iHBaAIAHICTIO, are @ pisHI KaTero-
pii BpasAMBHX, HE3aXHINEHUX Ta HEAO-
cratapo nupeAcraBaeHux rpyn  (Pumceke
Komronike) y cumcremi BHIO{ OCBITH.
Orke, AO spasausux Kameeopz'ﬂ Hasexcamy:
ocobu 3 1HBaAiAHICTIO; ocobm 3 mopy-
IICUXO(PI3HIHOTO  PO3BHUTIKY;

0cobH, IO IPEACTABASIOTH €THIYHI MEH-

INCHHAMMX

IMIHU; OCOOU 3 HU3BKUM COIaABHO-EKO-
HOMIYHHM CTATyCOM; OCOOH, fKi MaAn
AOCBIA  ydacTi y BIHCHKOBHUX KOH(AIK-
Tax a00 CTAAM JKEPTBAMU HACHABCTBA;
ocobH, fAKI IMEPEKUAU TPABMATUYHI IOAIL
abo xatacTpodu; MIrpaHTH Ta ODKEHII;
ocobu 3 pisHHX reorpadidHHX pErioHiB
(mampuKAaA, CIABCbKA MOAOAB); 0cobwH,
AKI HAAGKATD AO CEKCYAABHHX MEHIINH
(LGBTQ+); ocobu moxmAoro Biky, sKi
IIPATHYTh IIPOAOBIKHTH OCBITY; 0COOH, fKi
BIAHOBAIOIOTH CBOIO OCBITY IICAfA TpHBa-
Aol mepepBu / HepekBaaibiKOBYROTHCSH
260 6e3 momepeAHBOI OCBITH; OCODH 3-ITO-
MDK HE3aXHINEHUX Ipyn (He3HadHa abo
BIACYTHSA IIATPHMKa 3 OOKy ciM’i, cupora,
JacTa 3MiHA 3aKAAAIB OCBITH, IICHUXIYHE
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participants in the educational process,
including vulnerable groups.

The Rome Communiqué, the Law
of Ukraine “On Education”, and the
Law of Ukraine “On Higher Education”
were used to define this category of pet-
sons. For example, the Law of Ukraine
“On Education” defines a person with special
educational needs as one who needs additional
permanent or temporary support in the edu-
cational process in order to ensure his or her
right to education. The Law of Ukraine
“On Higher Education” specifies that a per-
son with special edncational needs is a person with
a disability who needs additional support
to ensure that he or she receives higher edu-
cation. In accordance with the Procedure for
Organizing Inclusive Education in Higher
Hducation Institutions, students with special edn-
cational needs are persons with special educa-
tional needs who receive education in higher
education institutions. However, the defini-
tion of vulnerable categories of participants
in the educational process of higher educa-
tion institutions includes not only persons
with disabilities, but also various categories
of vulnerable, disadvantaged and underrep-
resented groups (Rome Communiqué) in the
higher education system. So, vulnerable cate-
gories include: Persons with disabilities; pet-
with psychophysical developmental
disorders; persons from ethnic minorities;
persons with low socio-economic status;
persons who have had experience of partic-
ipating in military conflicts or have been vic-
tims of violence; persons who have experi-
enced traumatic events or disasters; migrants
and refugees; persons from different geo-
graphical regions (e.g., rural youth); persons
belonging to sexual minorities (LGBTQH);
Older people secking to continue their edu-
cation; people resuming their education after
a long break/retraining or without prior edu-
cation; people from disadvantaged groups
(litle or no family support, orphanhood,

sons



Posdin 2. Busnauenns comostocmi ykpaincskux: saxaadie suuor ocsinit 00 po3gy0osu inkA03ueH020 0c8inHbo20 cepedosuiya
Section 2. Assessing the readiness of Ukrainian higher education institutions to develop an inclusive educational environment

3AOPOB’A,  BATITHICTB,  HeECTAYa

HA HABYAHHA dYepe3 HEOOXIAHICTH 3apo-

qacy

OAATH HA JKUTTSA, IPALIOIOYN a0 AOTAf-
AQFOYHU 32 KHMOCB).
Kpurepii  Ta
ykpaiucpkux 3BO A0 po3byAoBH iHKAFO-
3MBHOTO OCBITHBOTO CEPEAOBHIIA IIOAAHO

TIOKA3HUKA TOTOBHOCTI

frequent changes of educational institu-
tions, mental health, pregnancy, lack of time
to study due to the need to earn a living
by working or caring for someone).

The criteria and indicators of the readi-
ness of Ukrainian higher education insti-
tutions to develop an inclusive educational

B TaOAmMII 1.

environment are presented in Table 1.

Tabanms 1

Kpurepii Ta moka3zHuKH roToBHOCTI yKpaiHcekux 3BO
AO PO36YAOBY IHKAIO3UBHOI'O OCBITHBOI'O CEPEAOBHILIA

Table 1

Criteria and indicators of the readiness of Ukrainian higher education institutions

to develop an inclusive educational environment

ITokazHuku Ormmuc
Indicators Description
1 2

KPUTEPIH 1. Inkaro3usHa KyAbTypa /
CRITERION 1. Inclusive culture

CIIiABHOTA AAS
criBupani /

A community
for cooperation

Yacrora, 3 AKOIO All YACHIB CIIABHOTH CIIPHAIOTH BKAIOUCHHIO KOKHOIO yJac-
HIKa OCBITHBOTO mporiecy. Lle o3mawae crBopenns armocdepn, A€ KOKHIINA
YYIACHIK OCBITHBOTO ITPOIIECY BIAUYBAE CeO€ 3HAUYIIOIO YACTUHOIO CIIABHOTH
i A€ HOro mOTpeOH Ta IHTEpeCcH BPaXOBYIOTHCSA. Y IIbOMY KOHTEKCTI BAYKAUBHMI
€ Alf, 1110 cTBOprOIOTH KOM(OpPTHE, Hesrredne Ta 6e3bap’epHe OCBITHE CepeAO-
BHILIE, B AKOMY KOYKCH IIOUYBAETHCS 3AAYICHHM, IPUHHATUM T4 IIHHHM.

The frequency with which the actions of community members contribute

to the inclusion of each participant in the educational process. This means
creating an atmosphere where every participant in the educational process feels
like a significant part of the community and where their needs and interests
are taken into account. In this context, actions that create a comfortable, safe,
and barrier-free educational environment in which everyone feels involved,
accepted, and valued are important.

IakArosuBHI
mirHOCT! /
Inclusive values

Yacrora, 3 Akoro 3BO BTIAFOOTH IHKAFO3MBHI IIPUHITUIIH y CBOIH KYABTYPI

Ta MOBCAKACHHIH rpakTuril. [le Brkarouae pimyui aii 3 6oky 3BO, crrpamo-
BaHI HA TPAHCAALIIO IHKAFO3UBHOI pirocodil BeiM uaenam criabrOTH 3BO.
Bamausoro € He AmIre Aekaapariis IHHOCTEH, aAe I iX peasbHE BTIACHHS

B IIOBCAKACHHUX ITPOIIECAX 1 AIIABHOCTI, IO CHPHAE MATPHMII PI3HOMAHITHO-
CTi Ta BpaxyBaHHIO ITOTPED YCIX yIACHUKIB OCBITHBOTO IIPOIIECY.

The frequency with which HEIs embody inclusive principles in their

culture and daily practice. This includes decisive action on the part of the
HEI to communicate an inclusive philosophy to all members of the HEI
community. It is important not only to declare values, but also to implement
them in everyday processes and activities, which helps to support diversity and
take into account the needs of all participants in the educational process.
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ITpoaosxenns Tabaumi 1 / Table 1 (continuance)

KPUTEPIH 2. Inxkaro3ueHa rmoaituxa /
CRITERION 2. Inclusive policy

to ever yone

1 2
Yacrora, 3 axoro 3BO dopmarbHO cripuse po3BUTKOBI IIOTEHINAAY BCIX
JACHIB akaAeMigHO! criabHOTH. e o3mauae, mo 3BO akTHBHO IparroroTh
HAaA THM, 1100 3a0e311e9nTH HOPMATHBHO-IIPABOBY 043y AAfl TOTO, 1100 yci
YIACHUKH OCBITHBOT'O IIPOIECY MAAW PIBHI MOKAMBOCTI AASl HABYAHHSA, AOCAI-
Biaxpuricts AMKEHHA T2 pOOOTH B OCBITHBOMY cepeAoBuILi. Baxansum € popmyBaHHs
yHIBEpCHTETY ITOAITHK 1 IIPAKTHK, AKI BIAKDHTO MATPUMYIOTH OaraTOMaHITHICTD Ta IHAUBIAY-
AASL KOIKHOTO /| aAbHICTD KOZKHOTO, BIAITOBIAAIOYM Ha HOTO YHIKAABHI IIOTPEON Ta BUMOTH.
Openness
of the The frequency with which an HEI formally contributes to the capacity
university development of all members of the academic community. This means that

higher education institutions are actively working to provide a regulatory
framework to ensure that all participants in the educational process have equal
opportunities to study, research and work in the educational environment.

It is important to develop policies and practices that openly support diversity
and individuality, responding to their unique needs and requirements.

Yacrora, 3 Axoro 3BO peaaisye edpexruBHi crparerii AAT 3aA0BOAEHHSA PISHOMAHIT-
HUX OCBITHIX ITOTped 3A00yBadiB BHITIOf OcBiTH. Lle BKAFOUae HAAAHHA COIIIAABHOI,

TICHXOAOITYHOT T METOAMYHOI ITATPHMKH, ITIO € BA/KATBHIM AAA CTBOPEHHS IHKAFO-
3MBHOTO OCBITHHOTO CEPEAOBHITIA. PeaAiartif Iux crpareriii Ha PI3HIX IHCTHTYIIH-

ITiatpuvika HIIX PIBHAX ..Aongmame 3a6e3neq1'/rr{1 C(‘pe.KTI/IBI.{C HABYAHHA T pO3BI/1TOI§ ycix 3A00y-
Bararo- BAYiB BUILIO! OCBITH HE3AACKHO BiA IXHIX IHAMBIAYAABHIX OCOOAMBOCTEIL.
MamiTHOCT /e frequency with which the HEI implements effective strategies
Sgppqrt for to meet the diverse educational needs of higher education students. This
diversity includes providing social, psychological, and methodological support,

which is important for creating an inclusive educational environment.

Implementation of these strategies at different institutional levels helps

to ensure effective learning and development of all higher education students,

regardless of their individual characteristics.

KPUTEPIIH 3. Iuxarosueni npaxkruxu /
CRITERION 3. Inclusive practices

Yacrora Ta eeKTUBHICTD AAAIITAIT OCBITHIX ITPOTPamM AAA 3a0€3IIEICHHA AOCTYII-

HOCTI Ta BKAFOYEHOCTI BCiX 3A00yBadiB Burmiol ocsitm. [le mepeabagae sminm

B OCBITHIX ITAAHAX, HABYAABHIX KYPCaX, MCTOAMKAX BUKAGAAHHA T4 HABYAHHS, OITi-

HIOBAHHA, ITI00 ypaxyBaTH pi3Hi HOTPeOH 3A00yBadiB BHIITIOl OCBITH, BKAFOYAFOUN
Anarrranis THIX, XTO Mae 0CODAMBI OCBITHI TOTPeOH 200 € Mﬂ.Af)MOGiAbHPHV{I/I. Eq)em'yrBHg
OCBITHIX aarrraris 3a0e31Iedye, IO KOACH 3A00yBaT BUIIIO] OCBITH HE BiuyBae 6ap’epu3

Y AOCTYII AO HABYIAHEHS TA MOMKAHBOCTCH AASl BAOOYTTA SIKICHOI BUIIIOf OCBITIHL.
porpam /
Adaptanop Frequency and effectiveness of adaptation of educational programs to ensure
of educational I . . . . >
programs accessibility and inclusion of all higher education students. This involves

changes in curricula, courses, teaching and learning methods, and assessment
to take into account the different needs of higher education students, including
those with special educational needs or reduced mobility. Effective adaptation
ensures that no student faces barriers to access to education and opportunities
to obtain quality higher education.

50




Posdin 2. Busnauenns comostocmi ykpaincskux: saxaadie suuor ocsinit 00 po3gy0osu inkA03ueH020 0c8inHbo20 cepedosuiya
Section 2. Assessing the readiness of Ukrainian higher education institutions to develop an inclusive educational environment

3akinuenns Tabanni 1 / Table 1 (ending)

1 2
YacroTa it edpeKTHBHICTD 320€3TIEICHHA 3AAYICHOCT] BCIX 3A00yBadiB BHIIOL
OCBITH AO OcBiTHBOTO Iporecy. Lle crocyerses me Tiabku pi3UIHOL AOCTYII-
HOCTI ayAUTOPIH Ta HABYAABHUX MATEpPiaAiB, are I CTBOPEHHS IICHXOAOTTIHO
Baryuenms K'OM(i)Op‘THOI“O CEPEAOBHIIa, AC KOMKE 3A06y3?1q gunmoi' OCBiTH BiAdyBae cebe
A Hapsany /| THEAM § sAaTHIn 3pOOHTH CBiif BHECOK B OCBITHIH ITpOIICC.
Engagement

in learning

Frequency and effectiveness of ensuring the involvement of all higher
education students in the educational process. This applies not only to the
physical accessibility of classrooms and teaching materials, but also to the
creation of a psychologically comfortable environment where every student
feels valued and able to contribute to the educational process.

Pecypecu /

Resources

Yacrora i edpeKTUBHICTD PO3IIOAIAY Ta BUKOPHCTAHHA PECYPCIB AAS TIIA-
TPHUMKH IHKAIO3UBHOTO OCBITHBOTO cepeAosuiia. [e Bkarouae B cebe inan-
CYBAHHA, BUKOPHCTAHHA AFOACBKUX PECYPCIB (HAITPHKAAA, HABIAHHA BHKAA-
AadviB IHKATO3UBHHX METOAUK), 4 TAKOK MAaTEPIaAbHI peCcypcH (HAIIPHKAAA,
HAABHICTD CITCIIaAI30BAHOTO OOAAAHAHHA AAfA 3A00YBaUIB BHIIOI OCBITH

3 0coOAMBHIMHE ITOTpedamm). Baxanso, 1mod 11i pecypcu OyAn AOCTYIIHI

Ta ePEKTHBHO BUKOPHCTOBYBAAHCSH AAS IIATPUMKH PI3SHOMAHITHHX HOTPEO
3A00yBadiB BUIIIOl OCBIiTH.

Frequency and efficiency of resource allocation and utilization to support

an inclusive educational environment. This includes funding, the use of human
resources (e.g., training teachers in inclusive methods), and material resources
(e.g., specialized equipment for students with special needs). It is important
that these resources are accessible and effectively used to support the diverse
needs of higher education students.

Busmageno rtaxi piBHI  rOTOBHOCTI
ykpaiacpkux 3BO A0 po3OyAOBH IHKAIO-
3UBHOIO OCBITHBOIO CEPEAOBMINA: MiHi-
MaABHIH,  AONYCTHMHH, ONTHMAABHHH
(Ous. matbauyrw 2).

The following levels of readiness
of Ukrainian higher education institutions
to develop an inclusive educational environ-
ment have been identified: minimum, accep-

table, optimal (see Table 2).
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TabAnra 2

PiBHi roroBHOCTI ykpaiHcekux 3BO Ao po3GysoBu

iHKAFO3MBHOI'O OCBiTHBOI'O CEPEAOBHIIA

Table 2

Levels of readiness of Ukrainian higher education institutions

to develop an inclusive educational environment

community

PiBui/

Ne Kpurepii MiHiN{a{\LHIfII‘;I / Aonyctummit / OIITI/IMa‘AI:HI/II‘/II /
Levels/ Minimal Acceptable Optimal
Criteria

1 2 3 4 5
1 |CoiaproTra Aaf | 3BO mHamaraerscs IHKAFO3UBHE CEPEAO- | VHIBEPCHTET CTBOPIOE
criBIIpari CTBOPUTH IHKAIO3HUBHE | BUIIC AOCTYIIHE AHIIC |IHKAIO3UBHE CEPEAO-
A community | cCepeAOBHIIE AAST OOMEKeHII KIABKOCTI | BHIIIE AASl BCIX 3A00Y-
for cooperation | OKpeMHX BPa3AUBHX 3A00yBaYiB BHIIIOL BaYiB BHITIOl OCBITH
IpyII 3A00yBadiB BUIIOI | OCBITH
ocBiTH the university
inclusive environment | creates an inclusive
The HELis trying is available only environment for all
to create an inclusive |4 3 Jimited number students
environment for certain | ¢ higher education
vulnerable groups students
of higher education
students
2 | Inkaro3usHi 3BO peaaizye neBni imkAro3usHi minpocti | 3BO axrusHO TpaH-
IIHHOCTI All AAfL TpaHCAALIT AIFOTH OOMEKEHO CAIO€ IHKATO3UBHY
GararoMaHiTHOCTI Ta BHOIPKOBO dirocodiro cepea
Inclusive values |Ta iHKAFO3HBHOT pirO- BCIX YACHIB CIIABHOTH
codii B mpumituBHOMY | inclusive values are Ta TPOMAAHT
po3ymiHHI limited and selective
) the HEI actively
the HET implements promotes an inclusive
certain actions philosophy among
to bro.adcast all members of the
diversity and community and the
inclusive philosophy public
in a primitive sense
3 | Biaxkpuricts 3BO poburs crrpobu | € oOMerKeH] 3yCHAAS VHIBEPCHTET aKTHBHO
3BO aaq HAAATH MOKAUBOCTIL IIIOAO HAAAHHSA MOK- rapaHTy€ MOKAUBICTD
KOKHOTO AASL PO3BUTKY ACAKHM | AUBOCTEH AASL PO3- PO3BHTKY AAS BCIX
YACHAM CIIABHOTH BHUTKY IICBHIM YACHAM | CBOIX YACHIB
Openness CIIABHOTH
of higher HEI makes attempts the university
education to provide development | There are limited actively guarantees
institutions for |opportunities for efforts to provide development
everyone some members of the |development opportunities for all its

opportunities for
certain members of the
community

members
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ITpoaosxenns Tabanmi 2 / Table 2 (continuance)

2 3 4 5
ITiarprnvka 3BO nmaaae ocsiTHI 3YCHAAS IITOAO 33A0- 3BO akrusnHO 326€3-
OaraTomMamHiT- rocayrn 6e3 ypaxy- BOACHHS OCBITHIX Ie4ye 3aAOBOACHHS
HOCTI BAHHSA IHAUBIAYAAB- HOTpC6 oOMeKeH1 OCBiTHIX ITOTPED BCixX

HHUX MOKAUBOCTEI 1 HEe CTOCYIOTBCS BCIX CTYAEHTIB BIAITOBIAHO
Support for Ta moTped 3A00yBaviB | CTyACHTIB AO TXHIX IHAMBIAYAAD-
diversity HIX MOKAHBOCTEH
HEIs provide efforts to meet Ta morped
educational services educational needs are
without taking into limited and do not the HEI actively
account the individual | reach all students ensures that the
capabilities and needs educational needs
of applicants of all students are
met in accordance
with their individual
capabilities and needs
Aparrraris OCBITHI IIPOrpaMu AOCTYII AO MOZKAH- CBITHI ITporpaMm
OCBITHIX IIEpPEeADATAIOTH BOCTEN HaBYAHHS TAPAHTYEOTH AOCTYIT
porpam AOCTYII AO MOKAHBO- | OOMEMKEHHIT AAS AO MOKAMBOCTEN
CTEl HABYAHHSA AAS 6araTbOX CTYACH- HABYAHHA AAf BCIX
Adaptation ACSKHIX CTYACHTIB, TiB uepes Oap’epu 3A00yBaYiB BHUIIIO]
of educational | aae icHyroTs 6ap’epu | Ta AMCKpPHMIHAILIIFO ocBiTH
programs Ta AMCKPUMIHAIILSA
access to learning wotld programs
educational opportunities guarantee access
programs provide is limited for to learning
access to learning many students due opportunities for
opportunities for to barriers and all higher education
some students, but discrimination students
there are barriers and
discrimination
3aayueHHn 3aAyICHHSA 3HAYHA KIABKICT yCi CTYAECHTH MAarOTh

AO HABYAHHS

Engagement
in learning

AO HABYAHHS
AOCTYITHE AHIIIC

ACAKIIM CTYACHTAM
1 CYIIPOBOAKYETHCA

Gap’epamu

engagement

in learning is available
only to some students
and is accompanied
by barriers

CTYAEHTIB HE MAIOTh
AOCTYIIY AO MOKAU-
BOCTEH HABYAHHS
uepes Oap’epu

Ta AUCKPHMIHAIIIFO

a significant
number of students
do not have

access to learning
opportunities due
to barriers and
discrimination

AOCTYII AO MOMKAH-
BOCTEH HABYAHHS
6e3 Gap’epis

Ta AUCKPHMIHAIT

all students have
access to learning
opportunities
without barriers and
discrimination
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3akirngenns Tabanmi 2 / Table 2 (ending)

1 2 3

4

5

Pecypcu pecypcu po3moAi-
AAFOTBCA OOMEKEHO
Ta HE 3aBXKAU BPAXOBY-
FOTB TIOTPEON PI3ZHIX
CTYACHTIB 3-ITOMDK
BPA3AMBUX KATETOPiit

Resources

resources are allocated
in a limited way and

do not always take

into account the needs
of different students
from vulnerable groups

pecypcu Haaa-

IOTBCSl HEPIBHOMIPHO
Ta HE BPAXOBYIOTb
0coOAmBI OCBiTHI
ITOTPEOH IIHPOKOTO
KOAQ CTYACHTIB Bpa3AHd-
BHX IPYyI

resources are provided
unevenly and do not
take into account the
special educational
needs of a wide range
of students from
vulnerable groups

pecypcu pO3IOAIAA-
IOTBCA PIBHOMIPHO

1 BpaxoByIoTh IToTpedbm
BCIX BPA3AMBHX KATETO-
piif CTYACHTIB

resources are
distributed equitably
and take into account
the needs of all
vulnerable categories
of students

Kpox 2. Busnauenns subipxu docaiosmerirsa

BuOipka AOCAIAKYBAHEX § IBOMY IIPO-
€KTl OyAa PETEABHO INAIOpaHA 3 METOIO 3a0e3-
IIEINTH TIPEACTABHUIITBO IHTEPECB Ta AYMOK
PISHIX CTEHKXOAACPIB y cepl BHITIOl OCBITH
B Vkpaini. Boma oxoraroBaaa Taki IHABOBI
IPYI  AOCAIAKYBAHEX:  3A00yBadl — BHIIIOL
ocsite — cryaerTa 3BO (1s rpyrma 6yaa ocHOB-
HOIO, OCKIABKH BOHH ITEPE/KHUBAFOTH OCBITHIN
IIPOIIEC 1 MOXKYTb HAAATH IH(OPMAIIIO IIIOAO
PEAABHOIO AOCBIAY IHKAFO3HBHOCTI); aKaACMId-
HUH IepcoHaA (I IPyIra BOAOAlE Impodpeciii-
HUM AOCBIAOM TA €KCHEPTHUMH 3HAHHAMH, fKi
OYAN BAXKAMBI AASL OLIHKH IHKAFO3UBHOCTI VHI-
BEPCHUTETIB); AOIOMUKHUIT IIEPCOHAA (I TpyIIa
paxiBIIB MaAd BAXKAUBHIT BHECOK Y CTBOPEHHSA
IHKAFO3UBHOTO CEPEAOBHINA Ta IIATPHMKY CTy-
AeHTIB); MeHeaxmenT 3BO  (mpeacraBHHKEH
aAMigicTpatHBHOrO KepiBHurBa 3BO  Bial-
IPAAM BAKAHBY POAb Y IPHHHATIL CTpaTerid-
HUX PIIIEHb IIIOAO PO3OYAOBH IHKAFO3UBHOCTI);
IIPEACTABHUKN BPA3AMBHX IPYI HACCACHHA
(30KkpemMa, AO BHOIpKH OYAM BKAIOYCHI CTy-
ACHTH 3 IHBAAIAHICTIO, MIIPaHTH, CTHIYHI MCH-
IIIIHH, TeOrPadpIMHO BIAMAACHI IPYIIH TOIIIO).

Bubipka Oyaa mialOpana TaKHM YHHOM,
mo0 BOHA BiAOOpakara OAraTOMAHITHICTD

54

Step 2. Determining the research sample

The sample of respondents in this pro-
ject was carefully selected to ensure that
the interests and opinions of various stake-
holders in higher education in Ukraine are
represented. It covered the following tar-
get groups of respondents: Higher edu-
cation students (this group was primary,
as they experience the educational process
and can provide information on their real
expetiences of inclusivity); academic staff
(this group has professional expertise and
knowledge, which was essential for asses-
sing the inclusivity of universities); support
staff (this group of professionals made sig-
nificant contributions to creating an inclu-
sive environment and supporting students);
HEI management (representatives of the
administrative leadership of HEIs played
a crucial role in making strategic decisions
regarding the development of inclusivity);
representatives of vulnerable groups (the
sample included students with disabilities,
migrants, ethnic minorities, geographically
remote groups, etc.).

The sample was selected to reflect
the diversity of views and experiences
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IIOTAAIAIB T4 AOCBIAY PI3HHX CTEHKXOAACPIB
y cepi Burmoi ocsita B Ykpaini. Lle aco3Bo-
AHAO OTPHMATHU OIABIII ITOBHY Ta OO’ €KTHBHY
kaptuHy rotosHocTi 3BO A0 posbysosu
IHKAFO3HBHOTO OCBITHBOIO CEPEAOBHIIIA.

Kpox 3. Pospobia onumysanviuxie o 360py
darnux, AKL 003604816 SUSHAYUIIU DIBCHL 207106HO-
eni 3BO do postydosu  inxarwsusiozo  oceinieozo
cepedosuya

Mera HpOBEACHHS OIMTYBAHHA 3A00Y-
Ba4iB BUINOI OCBITH IIOAfITA€ B PETEABHOMY
AOCAIAKEHH] IXHBOTO CHPUIHATTA Ta OLIHKN
roToBHOCTI yKpaiHcpkux 3BO A0 po3bysosu
IHKAFO3UBHOTO CEPEAOBNITIA,
30KpEMa: OIIHKA CIIPHIHATTA IHKAFO3HBHIX
miHHOCTeH Ta (hirocodil yKpalHCHKUME CTy-
ACHTAMU; BH3HAYCHHA TOIO, fIK CTYACHTH

OCBITHBOTO

OIIHIOIOTh HAfBHI IOAITHKH Ta IIPAKTHKN
IXHBPOTO VHIBEPCUTETY 3 IIHTAHb IHKAIO3UB-
HOCTI Ta OaraTOMaHITHOCTI; BHU3HAYEHHSA
IIOTPEO CTYACHTIB Y IHATPHMIIL, BKAIOYAIOUN
METOAMYHY, IICHXOAOTIYHY Ta COLIAABHY
mATpuMKy. 3ibpani AaHI AO3BOAATH KpaIlie
3PO3YMITH CTABACHHS CTYACHTIB AO IITHTAHD
IHKAFO3MBHOCTI y BUIIIH OCBiTi Ta BUSHAYUTH
IIOTPEOH Ta MOOWKAHHSA CTYACHTCHKOI CITiAB-
HOTH 3 IIPHBOAY CTBOPEHHS IHKAFO3HBHOIO
OCBITHBOTO CEPEAOBHIIA B YKpaiHi.

OmmryBaHH ~ MCHEAKMCHTY, — AKAACMId-
HOTO Ta AOIOMIKHOIO IIEPCOHAAY MA€ Ha MeETi
BUBHAYNTH, HACKIABKH YHIBEPCHTETChKA CITAB-
HOTA F OCBITHI IIPOIPAMU BIAITOBIAQFOTE IHKAFO-
3UBHUM IIHHOCTAM, PO3POOACHHM Ha OCHOBI
PISHOMAHITHHX ITOTpeO 1 MOKAHBOCTEH CTy-
AcHTIB. Pe3yAbTaTy OIITyBaHHA HAAAAYTD MO-
AMBICTb PO3POOMTH CTpATerii Ta pPeKOMEHAA-
i AA pO30YAOBH IHKAFO3UBHOIO OCBITHBOIO
cepesosura 3BO Ta 3abesrednru piBHI yMOBI
AAf HABYAHHA TA PO3BUTKY KOKHOTO CTYACHTA,
HE3AAEKHO BIA HOIO IPHHAAEKHOCTI AO Bpa3-
AMBUX IPYIT HACEACHHS.

AAfl OTpHMAHHSA BIATIOBIACH PECIIOHACHTIB
IIOAO iAeHTH(]IKAL YACTOTH IIEBHUX IIPAK-
Tk y 3BO OyAao BHKOPHCTAHO ceMHOAABHY
OPAMHAABHY IIKAAY OLIHIOBAHHA 3 TaKUMI

of different stakeholders in higher edu-
cation in Ukraine. This allowed us to get
a complete and more objective picture
of the readiness of higher education insti-
tutions to develop an inclusive educational
environment.

Step 3. Development of  questionnaires to col-
lect data that will determine the level of readiness
of higher education institutions to develop an inclu-
sive educational environment:

The purpose of the survey of higher
education students is to thoroughly inves-
tigate their perceptions and assess the rea-
diness of Ukrainian higher education insti-
tutions to develop an inclusive educational
environment, in particular: assessing the
perception of inclusive values and philo-
sophy by Ukrainian students; determining
how students evaluate their university’s exis-
ting policies and practices on inclusion and
diversity; identifying students’ support needs,
including methodological, psychological,
and social support. The data collected will
allow us to better understand students’ atti-
tudes toward inclusiveness in higher educa-
tion and identify the needs and wishes of the
student community regarding the creation
of an inclusive educational environment
in Ukraine.

The survey of management, academic and
support staff aims to determine the extent
to which the university community and edu-
cational programs are in line with inclusive
values developed on the basis of the diverse
needs and capabilities of students. The results
of the survey will provide an opportunity
to develop strategies and recommendations
for building an inclusive educational environ-
ment of higher education institutions and
ensute equal conditions for learning and deve-
lopment of every student, regardless of their
belonging to vulnerable groups.

A seven-point ordinal rating scale with
the following values was used to obtain
respondents’ answers to identify the
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sgadenaavm: 0 = «mikoam»; 1 «MarKe

HIKOAID;, 2 = «PIAKOY; 3 = «(HOAW; 4= «gacTow;
5=«maiixe 3aBxKAIY; 6 = «3aBKAW. [loporosi
3HAYCHHA BIAIIOBIACH LIABOBHX IpyIl (Ju6.
mabauyr 3).

Kpox 4. ITinomme mecmysarg onumysansiuie

ITepeBaru IAOTHOTO TECTYBAHHA OIUTY-
BAABHHKIB BKATOYAIOTH BUABACHHA T4 BUIIPAB-
epeA
320€e3TIeYeHHs

TTOTEHITIHIX
AOCAIAKEHHSAM,
TOYHOCTI T4 HAAIHOCTI PE3YABTATIB, 4 TAKOMK
ITOAIIITIEHHA PEAKIN YJACHHKIB Ha OIHTY-

ACHHA IIOMHAOK

OCHOBHHUM

BaAbHHK. llell eram AO3BOAfIE IHABHIIIMTI
SKICTh  AOCAIAJKCHHSA Ta 320€3IEYUTH  BaAIA-
HICTB T2 AOCTOBIPHICTb OTPUMAHHX AQHIX.

Kpox 5. 30ip danux

TTepeA ITPOBEAEHHAM EKCITEPHIMEHTAABHOTO
AOCAIAKCHHA PIBHA TOTOBHOCTI YKPaiHCBHKIX
3BO A0 po30yAOBH IHKAIO3HBHOIO —OCBIT-
HBOTO CEPEAOBHIIA MU OTPHMAAM CXBAACHHA
BiA ermynHOl Komicl bBepasiHcbkoro aepixas-
HOTO IIEAATOIIYHOIO YHIBEPCHUTETY Ta PereH-
31F0 Ha IIPOIPAMy EKCIIEPUMEHTAABHOIO AOCAI-
amennd. TTiA gac TPOBEACHHA AOCAIAKEHHHA
OyAO 3a0€3IIeUeHO AOTPHIMAHHS CTHYHIX CTAH-
AapTiB: IH(OPMOBAHA 3TOAA YIACHHUKIB; KOHDI-
ACHITIHICTD; 3aXICT BPA3AMBHX IPYIL; CBOOOAA
BIiA TIPIMYCY Ta OOMAHY; IyOAIKaIlif Ta 0OroBo-
PEHEHSA PE3YABTATIB; €TIIHE CXBAACHHA

MeToaoAOri 300py AAHHX AAf  AOCAI-
AKEHHSA PIBHS TOTOBHOCTI yKpaiHcekux 3BO
AO  PO30OYAOBH IHKAIO3HBHOIO OCBITHBOIO
CEPEAOBHINA IepeADaTard IIOCAIAOBHY IIPO-

frequency of certain practices in higher
institutions: 0
1 = “almost never”; 2 = “rarely”’; 3 = “some-
times”’; often”; almost always”;

= “always”. Thresholds for target group
responses (see Table 3).

Step 4. Pilot testing of questionnaires:

The benefits of pilot testing questionnaires
include identifying and correcting potential
errors before the main study, ensuring the accu-
racy and reliability of the results, and impro-
ving the response of participants to the ques-
tionnaire. This stage helps to improve the
quality of the research and ensure the validity
and reliability of the data obtained.

Step 5. Data collection:

Prior to conducting the pilot study of the
level of readiness of Ukrainian higher educa-
tion institutions to develop an inclusive edu-
cational environment, we received approval
from the ethics committee of Berdyansk State
Pedagogical University and a review of the
pilot study program. The study was conducted
in compliance with ethical standards: informed
consent of participants; confidentiality; protec-
tion of vulnerable groups; freedom from coet-
cion and deception; publication and discussion
of results; ethical approval.

The methodology for
ing data to study the level of readiness
of Ukrainian higher education institutions
to develop an inclusive educational envi-
ronment involved a consistent procedure,

education = ‘“never’;

— <«

— <

collect-

LIEAYPY, BKAIOUaroun Taki Kpokm: crBopenHs including the following steps: Creation
TabAnms 3
IToporosi 3HaueHHA BiAIIOBiA€H IIIABOBUX IPYII
Table 3
Thresholds of responses from target groups
Pisens / Baau / Points
Level 3a006yBaui / Applicants IMpauisauku / Employees
Minimaapamit / Minimal 0-125 0-167
Aonycravnii / Acceptable 126209 168-279
Ormrruvanpanii / Optimal 210-252 280-336

56



Posdin 2. Busnauenns comostocmi ykpaincskux: saxaadie suuor ocsinit 00 po3gy0osu inkA03ueH020 0c8inHbo20 cepedosuiya
Section 2. Assessing the readiness of Ukrainian higher education institutions to develop an inclusive educational environment

apkern B Google Forms (a0 amkeTn Oyam
BKATOYCHI BCl HEOOXIAHI TTUTAHHS, ITOB’A3aH]
i3 roroBuicTIO 3BO A0 IHKAIO3UBHOIO OCBIT-
HBOTO CEPEAOBHUIIA); 3aCTOCYBAHHA IHCTPYK-
ITi; PO3ITOBCIOAKEHHA AHKETH (IIOCHAAHHSA
HA aHKETY OYAU POSIIOBCIOAMKCHI CEPEA IIIABO-
BOI ayAnTOpil 4epes pisHI KaHAAM KOMYHI-
karil 3 ykpaiacpknvu 3BO, 3okpema depes
MinicrepctBo  OcBiTH Ta HAyku YKpaiHm);
9acoBi paMku (yaacHHKH Oyam indopmo-
BaHl IIPO TEPMIHU IIPOBEACHHA AOCAIAMKCHHA
Ta ACAAANHH OIMUTYBAHHSA, IO TIAPAHTYBAAO
CBOEYACHHUH TA CTPYKIYPOBAHUIL 30Ip AAHHX);
MOHITOPHHT 1 IIATPUMKA (IIPOTAIOM IIEPIOAY
300py AaHUX OYB 320€3IIEUEHII MOHITOPHHT
1 TeXHIYHA IATPUMKA AAA YYACHUKIB y pasi
3 TPYAHOITIAMH IIPH 3aITOBHEHHI AHKETH);
aHAAI3 1 30epekeHHA AAHHX (OTPHMAaHI AaHi
OyAH IIpOaHaAI30BaHI Ta 30epeKeHi B Oe3rred-
HOMY (DOPMATI AAA IIOAAABIIIOTO HAYKOBOIO
AHAAI3Y).

Vei i kpokn OyAn BUKOHAHI 3 AOTpPH-
MAaHHAM CTHYHHUX CTAHAAPTIB Ta IIPUHIINIIB,
30KpemMa  3a0esleueHHA KOH(IACHIIHTHOCT
Ta AOOPOBIABHOCTI y4IaCTi B AOCAIAKCHHI.

2.2 PiBeHb roTOBHOCTI YKPaiHCbKUX
3aK/1a4iB BULLLOT OCBITH
A0 po36yA0BU iHK/NO3MBHOIO
OCBIiTHbOrO cepeAoBMLLA

Ha miacraBi pospobAeHOl Iporpamu
MH IIPOBEAH OIIHMTYBAHHS IHABOBHX IPYII
pisanx 3BO Vkpaimn. B omuryammi B3fAn
y4aactb 4436 3a00yBadiB BuIoi ocsitu Ta 821
IIPEACTABHIK 3 IIEBHOI KaTeropii opramiza-
nifinol crpykrypu 3BO — «Meneaxment,
«AKAAGMIYHHI IIepPCOHAAY 1 «AOITOMIKHMI
LIEPCOHAA.

3araApHy OLIHKY FOTOBHOCTI yKPaiHCHKIX
3BO A0 po3OYAOBH IHKAFO3MBHOIO OCBIT-
HBOI'O CEPEAOBHIIA PISHUMHU HIABOBHUMH IPY-
ITAMH TIPEACTABACHO B TaOAHII 4.

of a Google Forms survey (all necessary
questions related to the readiness of HEIs
for an inclusive educational environment
were included in the survey); application
of instructions; distribution of the survey
(links to the survey were distributed to the
target audience through various commu-
nication channels with Ukrainian HEISs,
including via the Ministry of Education
and Science of Ukraine); timeframes (par-
ticipants were informed about the research
timeline and survey deadlines, ensuring
timely and structured data collection); mon-
itoring and support (monitoring and tech-
nical support were provided during the
data collection period in case participants
encountered difficulties filling out the sur-
vey); analysis and data preservation (the
collected data were analyzed and securely
stored for further academic analysis).

All these steps were taken in compliance
with ethical standards and principles, inclu-
ding ensuring confidentiality and voluntary
participation in the study.

2.2 Level of readiness of Ukrainian
higher education institutions
to develop an inclusive educational
environment

Based on the developed program, we con-
ducted a survey of target groups from
various Ukrainian universities. The survey
involved 4,436 higher education students and
821 representatives from a certain category
of the organizational structure of higher
education institutions “Management”,
“Academic Staff” and “Support Staff”.

The general assessment of the readiness
of Ukrainian HEIs to develop an inclusive
educational environment by different target
groups is presented in Table 4.
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CTHCAO PO3KPHEMO OACPKAHI PE3YAb-
TATH B MEXKAaX KOMKHOIO KPUTEPIIO TOTOBHO-
cri ykpaiucpkux 3BO A0 po30yAoBH IHKATO-
3HBHOI'O OCBITHBOTO CEPEAOBHUIIIA.

AHAAI3 BIAIIOBIACH PECITOHACHTIB 32 KpH-
TepieM «IHKAIO3MBHA KyABTYpa» B yKpaiH-
coknx 3BO moxkasye, mo oOuaBl IHABOBI
IPyIH CHPHUHMAFOTH T4 OIIHIOIOTH 1HKAFO-
3UBHY KYABTYPY fIK OIITHMAABHY, BH3HAIOUN
il AK (DyHAAMEHTAABHY OCHOBY AAfA CTBO-
koMdopTHOrOo Ta Oe3bap’epHOTO
OCBITHBOTO CEPEAOBHINA AAA BCIX yIACHH-

peHns

KIB OCBITHBOIO IIPOIIECY, 30KpEMa BPA3AH-
Bux Kareropii. HasBHA IHKAIO3HBHA KyAB-
Typa B ykpaiaceknx 3BO  omiHroeTncd
AK Taka, IO INATPUMYy€ OAraTOMAaHITHICTH
yepe3 CHPHAHHSA, PO3YMIHHA Ta CTBOPEHHSA
YMOB AAfl PIBHOCTI MIK IIPEACTABHHKAMH
PISHUX TPy VYaCHUKIB OCBITHBOIO IIPO-
mecy. lle rtaxkox mepeabadae CTBOpEHHA
CHIABHOTH, A€ 3A00yBadl BHIIOI OCBITH,
MEHEAKMEHT, AKAACMIUYHUNA 1 AOIOMIKHUIT
IIEPCOHAA B3aEMOAIFOTh Ta €(PEKTHUBHO CIIB-
IIPALFOIOTD AAA 3a0€3IEUEHHA AKOCTI BHIIOL
ocBiTH. PO3BHTOK IHKAIO3MBHHUX ITIHHOC-
TEH 1 IPHHIIUINB, MABUIIEHHA OOI3HAHOCTI
T4 CHPUAHHA O4araTOMAHITHOMY IIPEACTaB-
HOIITBY TAKOK € TOAOBHHIME CACMCHTAMU
IHKAFO3UBHOIL KyABTYpPH.

Boasowac  magBmicth  MiHIMAaABHOTO
Ta AOIYCTHMOIO PIBHIB ITOTpeOy€e OIABII
ACTAABHOTO — aHaAldy. Taka HeOOXIAHICTD
3YMOBACHA THM, IO IHKAIO3HBHA KyAb-
Typa Ta dirocodia mepeadaUarOTH PiBHI
i Oes3bap’epwi AAS
HOTO YYaCHHKA OCBITHBOIO IIPOLECY, TOMY

MOKAUBOCTI KO-

dokycyBaHHA Ha OIABIIOCTI  CYIIEpPEUUTDH
camilf CyTHOCTI iHKAIO3ii. 3TIAHO 3 pe3yAb-
AOCAIAKECHHS — PI3HHX
KapTHHA

TATAMU IIIABOBHX
rpym Ipo
AOCHTB CIIPHATAHUBE OCBITHE CEPEAOBHIIE
3BO, ac mepeBamae KyAbTypa IPHIHATTA
Ta IIOBar" A0 OAraTOMaHITHOCTI, CTBOPEHHS

3araAbHA CBIAYUMTE

YMOB AAfA BKAFOUCHHS BCIX IPYII AO OCBIT-
HBOTO IIPOIIECY Ha PiBHUX IIpaBax. BoaHouac

Let us briefly describe the results
obtained within each criterion of the readi-
ness of Ukrainian higher education insti-
tutions to develop an inclusive educational
environment.

The analysis of respondents’ answers
to the Culture”
in Ukrainian higher education institutions
shows that both target groups perceive and
evaluate inclusive culture as optimal, recog-
nizing it as a fundamental basis for crea-
ting a comfortable and barrier-free educa-
tional environment for all participants in the
educational process, including vulnerable
categories. The existing inclusive culture
in Ukrainian higher education institutions
is assessed as one that supports diversity
by promoting, understanding, and creating
conditions for equality between representati-
ves of different groups of participants in the
educational process. It also involves crea-
ting a community where higher education
students, management, academic and sup-
port staff interact and cooperate effectively
to ensure the quality of higher education.
Developing inclusive values and principles,
raising awareness and promoting diverse rep-
resentation are also key elements of an inclu-
sive culture.

criterion  “Inclusive

At the same time, the existence of mini-
mum and permissible levels requires a more
detailed analysis. This need is due to the
fact that inclusive culture and philoso-
phy provide equal and barrier-free oppor-
tunities for every participant in the educa-
tional process, so focusing on the majority
contradicts the very essence of inclu-
sion. According to the results of the study
of various target groups, the overall picture
shows a rather favorable educational envi-
ronment of higher education institutions,
where a culture of acceptance and respect
for diversity prevails, creating conditions
for the inclusion of all groups in the educa-
tional process on equal terms. At the same
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OIABIII ACTAABHOIO AHAAIZy IOTpeDye pPO3y-
MIHHSl TOTO, UM ICHYE B32€MO3B’A30K MixK
iAeHTHIKAITIEIO 3A00yBaYaMU BUITIOI OCBITH
cebe 3 MPEACTABHUKAME IIEBHOI 40O IIeBHUX
BPA3AMBHX KATETOPIH Ta HAABHUM OCBITHIM
AOCBIAOM, IO MOKE BIIAMBATH Ha CIIPUH-
HATTA T4 OLIHKY 3A00YBaYaMH IHKAIO3UBHOI
KYABTYPH BHIIIOI OCBiTH, fIKa ITaHY€ B OCBIiT-
HBEOMY cepeaosuri 3BO.

3araAbHI PE3yABTATH IIOAO CHPHHHATTA
Ta OIIHKKA pPISHUMH IIABOBUMH IPYIAMH
IHKAFO3UBHOI KyABTYpH B ykpaiHchkux 3BO
ITOAAHO HA pHUCYHKY 1.

V3araABHIOIOUH TIPEACTABACHI PE3YAB-
TATH, BAPTO INAKPECANTH, INO Pi3HI piBHI
TOTOBHOCTI MOKYTb OyTH PE3YABTATOM pi3-
HOX YIPABAIHCBKHX ITIAXOAIB ITIOAO BIA-
kpurocti 3BO  AAA pisHHX TPyl ydacHH-
KIB OCBITHBOTO IIPOIECY, OCBITHIX IIPAKTHK
i KyAbTypHUX acrektiB. Lle Bkasye Ha Bax-
AUBICTD  VIPOBAAKCHHA  KPAIIHIX
3UBHUX IIPAKTUK, fIKI B)K€ HAfABHI B ITEBHUX
3BO, Ta cucreMHHX 3aXOAIB AAA IHATPHUMKH
IHKAFO3UBHOCTI B ykpaiHcokux 3BO depes
IMITAEMEHTALIIIO CTaHAAp-
TiB, IO AOITOMOKE (POPMYBATH 1HKAFO3HBHY

1HKAFO-

€BPOMEMCHKIX

time, a more detailed analysis is needed
to understand whether there is a relation-
ship between the identification of higher
education students with representatives
of certain vulnerable categories and their
educational experience, which may affect
the students’ perception and assessment
of the inclusive culture of higher education
that prevails in the educational environment
of higher education institutions.

The general results of the perception and
assessment of inclusive culture in Ukrainian
higher education institutions by different tar-
get groups are shown in Figure 1.

Summarizing the presented,
it is worth emphasizing that different levels
of readiness may result from different
management approaches to the openness
of higher education institutions to diffe-
rent groups of participants in the educa-
tional process, educational practices, and
cultural aspects. This points to the impor-
tance of implementing the best inclusive
practices that are already available in cer-
tain higher education institutions and sys-
temic measures to support inclusiveness

results

OnTuMansHuii piBeHs/
Optimal level

Jonyctumuii piBeHs/
Permissible level

MiHimManbHUM piBeHb/
Minimum level

0,00 % 10,00% 20,00 %

Management, academic and support staff (n = 821)

30,00 %

MeHeUKMEeHT, akaIeMivHHi Ta ToToMiKHUI epcoHan (n = 821)

40,00%  50,00%  60,00%  70,00% 80,00 %

3n00yBayi Bumioi ocBiTH (n = 4436)
Higher education students (n = 4436)

Pucynok 1. CopuiiHATTA Ta OILiHKA Pi3HUMH IiABOBHUMU I'PYIIAMK
IHKAFO3MBHOI KyABTYPH B yKpaiHcekux 3BO
Figure 1. Perception and assessment of inclusive policies in Ukrainian higher
education institutions by different target groups
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KYABTYPY B OCBITHBOMY IIPOCTOPi_Ta_3a0e3-
IIEYNTH PIBHI MOMKAHBOCTI AAA BCiX 3A00yBa-
9iB BHUIIO] OCBITH T4 IHIIIX VIACHUKIB OCBIT-
HBOTO IIPOLIECY.

AHAAI3 Pe3yABTATIB OIIUTYBAHHA 32 KpHTe-
pieM «[HKAIO3HBHA IIOAITHKa» B YKPAIHCHKUX
3BO A03BOAfIE CTBEPAKYBATH, IO 3araAb-
HOIO TEHACHIIIEIO € BIAHOCHO BHCOKHH PiBEHb
3aA0BOACHOCTI ~ HAfBHOIO  IHCTHTYIIHHOIO
noAitukoro 3BO 3 tmranp inkArosil. OOnaBi
LIABOBI IPYIIM AOCAIAJKEHHS CHPHIMAIOTDH
Ta OLUHIOIOTH IHKAFO3UBHY ITOAITHKY fIK OIITH-
MaAbHY, BUSHAIOYH BAKAHMBICTb UITKO BH3HA-
geHol oasu  3BO,
AKA PEIYAIOE T4 BH3HAYAE AATOPHTIM 3a0e3-
IICYCHHA BIAKPHUTOCTI Ta INATPHMKY Oarato-
MAHITHOCTI B OCBITHBOMY Itpoctopi. Hasgsma
3BO  owminroerscs
AK TaKa, [0 MA€ YITKI IPOLICAYPH IHATPHMKH

HOPMAaTUBHO-IIPABOBOL

IHKAFO3WBHA ITOAITHKA

GaraTomaniTHOCT.. OOMABI TPyIIM BH3HAIOTH
3HAYHI 3YCHAAM, fIKI AOKAaAaroThcs 3BO aas
IIATPUMKI 3A00YBAYiB BHIIOI OCBITH 3 0CO0D-
AMBHIMH OCBITHIMH HOTpeOAMM, IO BKAIO-
YA€ COLIAABHY, IICHXOAOITYHY, METOAHYHY
dopMmyBaHHA IHAHBIAYaAD-
HIX HABYAABHUX IIAQHIB.
AMBO 3BEpPHYTH YBAIY HA PI3HUIIFO B CIIPHI-
Ta OLIHII I1HKAIO3MBHOL
PI3HEMHI IUABOBUMH IPYIIAMH, IOO 3a0e3Ire-
YUTH OIABIN INAICHHI Ta eEeKTUBHUN IIA-

IIATPUMKY T2
Boanouac Bax-

HATTI TTOAITHKHA

XIA AO PO3OYAOBHU IHKAIO3UBHOTO OCBITHBOTO
cepeaosurma 3BO. 3pa00yBadi Bummoi ocpitu
€ OIABII 32AOBOACHHMH HasfBHOIO I1HCTHTY-
[IIHOIO ITOAITHKOFO, TOAI SK MEHEAKMEHT,
TA AOIOMDKHHH  IIEPCOHAA
Ma€ KPHTHYHE CTABACHHA, aAKE Ifl IABOBA

AKAAEMITHUI

rpymra BBakae, mo 3BO aAocaram menrmmx
YCIIXiB T4 MarOTh IIPOTAAHHH IIIOAO HOPMa-
THBHO-IIPABOBOTO PEIYAFOBAHHA BIAKPHUTOCTI
Ta MIATPUMKU PI3HOMAHITHOCTI B OCBITHBOMY
CEPEAOBHIIIL.

Oaepixani pe3yAbTATH BKA3YIOTH TaKOXK
HA IIEBHI TPYAHOIIl Ta BHUKAHKH IIIOAO
inKAro3uBHOI HoAituku 3BO, 30kpema HeOA-
HO3HAYHICTD T4 HEAOCTATHICTH HOPMATUBHOL

in Ukrainian higher education institutions
through the implementation of European
Standards, which will help to form
an inclusive culture in the educational space
and ensure equal opportunities for all stu-
dents and other participants in the educa-
tional process.

The analysis of the survey
according to the criterion “Inclusive Policy”
in Ukrainian higher education institutions
suggests that the general trend is a relatively
high level of satisfaction with the existing
institutional policy on inclusion. Both tar-
get groups of the study perceive and eva-
luate inclusive policies as optimal, recog-
nizing the importance of a clearly defined
legal framework for higher education insti-
tutions that regulates and defines the algo-
rithm for ensuring openness and supporting
diversity in the educational space. The exis-
ting inclusive policy of the HEI is assessed
as having clear procedures for supporting
diversity. Both groups recognize the sig-
nificant efforts made by higher education
institutions to support students with spe-
cial educational needs, including social, psy-
chological, methodological support and the
development of individualized curricula.
At the same time, it is important to pay
attention to the difference in the percep-
tion and assessment of inclusive policies
by different target groups to ensure a more
holistic and effective approach to build-
ing an inclusive educational environment
in higher education institutions. Higher
education students are more satisfied with
the existing institutional policies, while
management, academic and support staff
are critical, as this target group believes
that HEIs have made less progress and
have gaps in the legal and regulatory frame-
work for openness and support for diversity
in the educational environment.

results

The obtained results also indicate cet-
tain difficulties and challenges regarding the
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0a3n, a TAKOXK KPUTEpiiB 3a0e3IeUeHHA Bia-
KPHTOCTI Ta AOCTYITHOCTI AIKICHOI OCBITH AAf
PI3HEX KATErOpPill CTYACHTIB; HEAOCTATHICTDH
pecypciB Ta IMATPHUMKI AAA YIACHHUKIB OCBIT-
HBOTO ITPOIIECY (30KpEMa COINAABHOI, ITCH-
XOAOITYHOI T4 METOAHUYHOI); BIACYTHICTD
€AHHOTO IIAXOAY AO MOTHBALLI IIEPCOHAAY
AASL POOOTH 3 BPA3AUBHMU KATETOPIAMI CTy-
ACHTIB; HafBHICT IIOTPEOU B IIOCHACHHI
CIIBIpAIT 3 3OBHIIIHIMU CTEHKXOAACPAMHE;

PO3pOOKH

CTAHAAPTIB Ta KOHKPETH3AIA MEXaHi3MIB

HEOOXIAHICTD IHCTHTYIIHHIX
IHKATO31T AAf 3a0e3IIeIeHHA OAHAKOBUX YMOB
AAfl BCIX 3A00yBadiB, BPaXOBYIOYH iXHI IHAU-
BIAYAABHI ITOTPEOH Ta MOKAUBOCTI.

B ymoBax Biiinm, ska Tpupae B VYkpaimi,
bararo 3BO mepeiiman Ha OHAAHH-POP-
10
BUKAHKH AASl HasBHOI IHCTUTYLIHHOI ITOAI-
tukn. lle crBoproe morpeby B aaarrramil
HOPMATHBHO-IIPaBOBOI 0asu A0 OaraToma-
mitHocti ta AocrtynHocti. Hosi Bpasamsi
KaTeropil y4aCHHKIB OCBITHBOIO IIPOIIECY

MAT HaBYaHHA, BHOCHTDH AOAaTKOBi

(K 3A00yBa4iB, TaK 1 AKAAEMIYHOTO Ta AOIIO-
MIZKHOI'O IIEPCOHAAY), 30KpeMa BHYTPIIITHBO
repeMirneni ocodu, MirpaHTH, 0OCOOH, K
IIEPEKUAN TPABMU YU BTPATH, ITOTPEOYIOTH
ocobauBoOi yBaru Ta maTpumkn. Lle craBuTs
mepeA 3BO 3aBAAHHA aAAITYBATH HaABHY
IHCTUTYIIHHY IOAITHKY AO HOBUX pPEaAiil.
Takosxk icHye morpeda y OIABII LiAICHOMY
IIAXOAl AO YITKOIO BH3HAYEHHA B HOP-
MATHUBHO-IIPABOBIN 0a3i nuraHp, fAKI CTO-
CYEOTBCS OCBiTH, 30Kpema
PEIYAIOBAaHHA  COINAABHOL,  IICHXOAOTIIY-

IHKAFO3UBHOI

HOI Ta METOAMYHOI ITIATPHMKH, a4 TAKOXK
CHUPHAHHA B3AEMOPO3YMIHHIO MUK PIZHUMU
IPYHAMH yYaCHUKIB OCBITHBOIO IIPOILIECY,
a4 caMe 3aAyYCHHA BPA3AHMBHX KATETOPIH.
BaskauBum 3aBAAHHAM € TaKOK MOHITOPUHI
3aAOBOAEHHA OCOOAHMBHX OCBITHIX ITOTpeO
3A00yBadiB BHITIOI OCBITH 3 9UHCAd BPAa3AH-
BUX KATETOpIH, II10 BUMArac CUCTEMHOTIO ITiA-
XOAY Ta IIOCTIHHOI aAamrranii OCBiTHIX crTpa-
TErid Ta IHCTHTYIUHHO! ITOAITHKH, 4 TAKOMK
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inclusive policy of HEIs, including ambi-
guity and insufficiency of the regulatory
framework, as well as criteria for ensuring
openness and access to quality education
for various categories of students; a lack
of resources and support for participants
in the educational process (especially social,
psychological, and methodological support);
the absence of a unified approach to moti-
vating staff to work with vulnerable stu-
dent categories; the need to strengthen coo-
peration with external stakeholders; and the
necessity to develop institutional standards
and specify inclusion mechanisms to ensure
equal conditions for all students, considering
their individual needs and capabilities.

In the context of the ongoing war
in Ukraine, many higher education insti-
tutions have switched to online learning,
which poses additional challenges to exis-
ting institutional policies. This creates the
need to adapt the legal framework to diver-
sity and accessibility. New vulnerable cate-
gories of participants in the educational
process (both students and academic and
support staff), including internally dis-
placed persons, migrants, and people who
have experienced trauma or loss, require
special attention and support. This poses
a challenge for higher education institutions
to adapt their existing institutional policies
to new realities. There is also a need for
a more holistic approach to clearly defining
issues related to inclusive education in the
legal framework, including the regulation
of social, psychological and methodolo-
gical support, as well as promoting mutual
understanding between different groups
of participants in the educational process,
namely the involvement of vulnerable cate-
gories. An important task is also monitoring
the satisfaction of the special educational
needs of higher education students from
vulnerable categories, which requires a sys-
tematic approach and constant adaptation
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BIATIOBIAHOTO ~ PECYPCHOIO  3a0e3IICUCHHA.
AKTyaAbHI/IM 3aBAAHHAM AASl  YKPATHCBKUX
3BO e Takoxk CTBOpeHHA abO IIATPHMKA
ASIABHOCTI  cTIeTianisoBaHmx cAY%O / BiA-
AIAIB / 11eHTpIB, SIKi HiAecIpAMOBaHO GYAYTH
OIIKYBATUCA ITHTAHHAM IHATPUMKH YYACHH-
KIB OCBITHBOIO IIPOLIECY 3 YHCAA BPA3AUBUX
KATErOPii, 4 TAKOK HAAATOAKCHHA e(DEeKTHB-
HOI cmiBIpari 3 IHKAIO3MBHO-PECYPCHHMU
LEHTPAMH Ta 3OBHIIIHIMUI OPraHi3arifiMu,
II[0 MOJKE CIIPHATH IOCHACHHIO IHKAIO3HB-
HUX IIPAKTHK Ta 320€3II€YEeHHIO PIBHOIO
AOCTYITy AO AIKICHHX OCBIiTHIX mocayr. Kpim
TOTO, BAKAUBUM ACIICKTOM € TIUTAHHS MAaTe-
plaAbHOI T2 MOpPaABHOI MOTHBAIi IIEpCo-
HaAy 3BO Ao pobotn 31 cTyaeHTAME 3 0COO-
AMBHMH OCBiTHIME TToTpebamu. Hdpexrupre
IOAITUKI

BITPOBAAKCHHSA IHKAFO3UBHOI

3aACKUTh BIA TOTOBHOCTI Ta 3alliKaBAe-
HOCTI B po3poOIi Ta peaaisarri aAamropa-
HUX OCBITHIX IIPOIpaM, HABYAABHHX KypCIB
T4 METOAUK.

3aranom B ykpaiHcekux  3BO

BHUCOKHI pIBEHb VCBIAOMACHHSA BaKAHBO-

icHye

CTi IHKATO3MBHOI ITIOAITHKM, XO4Ya 1 3AAMIIIA-
FOTBCS 3HAYHI BUKAUKU, OCOOAMBO B KOH-
TEKCTI IIOBHOMACIIITAOHOI BiffHH, fKa TPHBAE,
Ta 3MIH y COIIAABHO-CKOHOMIYHHX YMOBAX.
IIpore oaepani AaHI BHKAHKAOTH IICBHE
3AHEITOKOCHHA T4 IIAKPECAIOIOTb HEOOXIA-
HICTb IIOAQABIIIOTO BAOCKOHAAEHHS I1HCTH-
tyuifinol moaitukn 3BO B xomTekcTi ITA-
TPUMKMA  PI3HOMAHITHOCTI  AAf
AKICHUX OCBITHIX IIOCAYT PISHHUM IpyIam
CTYACHTIB, 30KpPEMa BPA3AHBHM KaTETOpPiAM.
OcobauBy yBary Tpeda 3BEPHYTH Ha aAAIl-
TAIIO Ta PO3IIMPEHHA IHKAIO3HBHOI ITOAI-

HaAaHHA

THKH, fIKA Ma€ OYTH THYYKOIO T4 BIAITOBIAATH
HOBHIM BHKAHKAM 1 IIOTpeOaM yCiX YIACHUKIB
OCBITHBOI'O IIPOLIECY AASl PO3DYAOBHU IHKAIO-
3HBHOTO OCBITHBOIO CEPEAOBHIIIA.
V3zaraapHeHi  pe3yAbTaTH  CHPHIHATTA
Ta OLIHKKA pPISHUMH IHABOBUMH IPYIIAMH
IHKAFO3MBHOI ITOAITHKN B yKkpaiHchknx 3BO

IIOAQHO HA PUCYHKY 2.

of educational strategies and institutional
policies, as well as appropriate resource
provision. An urgent task for Ukrainian
higher education institutions is also to cre-
ate or support the activities of specialized
services/departments/centers that will spe-
cifically deal with the issue of supporting
participants in the educational process from
vulnerable categories, as well as to estab-
lish effective cooperation with inclusive
resource centers and external organizations,
which can help strengthen inclusive prac-
tices and ensure equal access to quality edu-
cational services. In addition, an important
aspect is the issue of material and moral
motivation of university staff to work with
students with special educational needs.
Effective implementation of inclusive
policies depends on the willingness and
interest in developing and implementing
adapted educational programs, courses, and
methodologies.

In general, there is a high level
of awareness of the importance of inclu-
sive policies in Ukrainian HEIs, although
especially
in the context of the ongoing full-scale war
and changes in socioeconomic conditions.
However, the findings raise some concerns
and emphasize the need to further improve
the institutional policy of higher educa-
tion institutions in the context of suppor-
ting diversity to provide quality educational
services to different groups of students,
including vulnerable groups. Particular
attention should be paid to the adaptation
and expansion of inclusive policies, which
should be flexible and meet the new chal-
lenges and needs of all participants in the
educational process to build an inclusive
educational environment.

Figure 2 summarizes the results of the
perception and assessment of inclusive poli-
cies in Ukrainian higher education institu-
tions by different target groups.

significant challenges remain,
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0 0

OnrumanbHUH piBeHb/
Optimal level

Jonycrumuii piBeHs/
Permissible level

MiHimManbHUN PiBeHB/
Minimum level

0,00%  10,00% 20,00% 30,00% 40,00% 50,00% 60,00 %

70,00% 80,00 %

- 3100yBaui Bumioi ocBit (n = 4436)
Higher education students (n = 4436)

MeHeDKMEHT, aKkaJIeMidHHil Ta JomoMibKHUI nepconan (n = 821)
Management, academic and support staff (n = 821)

Pucysox 2. CupuiiHATTA Ta OLliHKA Pi3HUMU IIABOBUMH I'PyIIAMH iHKAFO3UBHOI
noaituku B ykpaincekux 3BO /
Figure 2. Perception and assessment of inclusive policies in Ukrainian higher
education institutions by different target groups

AHAAI3 pe3yABTATIB ONUTYBAHHSA 32 KPHU-
TepieM «HKAFO3MBHI IIPAKTHKH» CBIAYNTDH
PO Te, IO OOHABI IIABOBI IPYIIM AOCAL-
AJKEHHS CIIPHAMAIOTD Ta OIIHIOIOTDH 1HKAFO-
3UBHI IIPAKTHKH AK OIITUMAABHI. 3araABHOIO
TCHACHIIICIO € ITO3UTUBHE CIIPHIHATTSA HasB-
HOI IPAKTHKH aAAITaIli OCBITHIX IIporpam,
HABYAABHUX KypPCIB Ta HABYAABHO-METO-
AHYHOX MaTepiaalB A0 OCOOAHMBHX OCBIT-
HIX mOTpeO pisHUX rpym cryacHTIB. Lle cBia-
YUTb PO THYYKICT Ta roToBHiCTE 3BO
HaAABATH 0e30ap’epHUIl AOCTYII AO fAKiC-
HUX OCBITHIX ITOCAVI. IHKAIO3UBHHII CIIO-
Ci6 HABYAHHA, CIIPAMOBAHMN HA 3aAVICHHA
BCIX CTYACHTIB, Ta TIapaHTYBAHHA PIBHOTO
AOCTYITy AO HABYAABHIX MOMKAUBOCTCH CBIA-
YUTH PO IPATHEHHA CTBOPHTU CIIPHATAUBE
OCBITHE CepeAOBHIIE AAfl KOxkHOro. Kpim
TOTO, e(EKTHBHUI PO3IOAIA Ta BHKOPHC-
TAHHS PECypciB, AK (PIHAHCOBHX, TaK 1 maTe-
PlaABHHEX, AOIIOMATAE
TPUMKY AASl BCIX CTYAEHTIB, HE3AACKHO BIA
iXHpOI OAraTOMAHITHOCTI, INATBEPAKYIOUH

320€3IIeYNTH  ITA-

IIparHEHHA AO IHKAIO3UBHOIO OCBITHBOTO
CEPEAOBHIIIA.
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The analysis of the survey results by the
shows that
both target groups perceive and evaluate
inclusive practices as optimal. The general
trend is a positive perception of the existing
practice of adapting educational programs,
courses and teaching materials to the special
educational needs of different groups of stu-
dents. This demonstrates the flexibility and
readiness of higher education institutions
to provide barrier-free access to quality edu-
cational services. The inclusive way of tea-
ching, aimed at involving all students and
guaranteeing equal access to learning oppos-
tunities, demonstrates the desire to cre-
ate a favorable educational environment for
everyone. In addition, the effective alloca-
tion and use of both financial and material
resources help provide support for all stu-
dents, regardless of their diversity, reinforc-
ing the commitment to an inclusive educa-
tional environment.

At the same time, the existence of per-
missible and minimum levels requires a more
detailed analysis, as it may indicate certain

criterion “Inclusive Practices”
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HAABHICTD

MOTO T4 piBHIB
Oye OIABIII ACTAABHOIO aHAAI3y, OCKIABKH
MOJKE BKA3YBATH HA IICBHI CHCTEMHI IIPOO-

Boanowac AOITyCTH-

MiHIMAABHOTO oTpe-

Aemn. 30Kpema, ICHYIOTb BHKAHKH, ITOB’fl-
3aHi i3 3a0e3leYeHHAM PIBHOCTL AOCTYILy
AO OCBITH AAfl CTYACHTIB 3 PI3HOMAHITHHMI
moTpebamu,
ropiit. Takox CHOCTEPIrarOTbCA BHKAHKH,
IHAMBIAyAAI3AIIEIO  ITIAXOAIB
Ta 320€3ICUCHHAM AKTUBHOI B3aEMOAI CTy-

OCOOAMBO BpPa3AUBHX KaTe-
Hop’sa3aHi 3

ACHTIB B IHKAFO3UBHOMY OCBITHHOMY CEpe-
AOBHII, OCOOAMBO 3 YpaxXyBaHHAM OCOO-
AMBHX OCBITHIX ITOTPEO CTYACHTIB 3-IIOMINK
BpasAmBUX KaTeropii. Ilompu e, mo Oiab-
IICTh  CTYACHTIB
crro pecypci, nparisaukn 3BO wacro Bka-

3aAOBOACHI  AOCTYIIHI-
3yfoTh Ha HaaBHI oOmexenH:A. Lle Bkasye
Ha TIOTPEOY B HOKPAIIECHH] MATEPIAABHO-TEX-
HigHOI 0a3H, OCOOAMBO B acmekTax izmd-
HOI AOCTYIIHOCTI KamiyciB Ta 1udpoBOro
KOHTCHTY.

OAHHM 3 OCHOBHHUX BUKAHUKIB € OOMEKe-
HicTh (DIHAHCYBAHHSA, fIKE BIIAMBAE HA CIIPO-
mozxHicTs 3BO HapaBaTn HeOOXIAHI pecypcu
Ta 3a0e3ledyBaTH HAfBHICTH AAAIITHBHIX
TEXHOAOTIN. [HINMMH BaKAUBUIL aCIIEKT —
II€ HABYAHHA T4 INATOTOBKA aKAAEMIYHOIO
Ta AOIOMDKHOTO ITEPCOHAAY AAfl 3a0e3Iie-
YeHHA e(DEKTHBHOIO BTIACHHA IHKATO3HBHUX
METOAUK BUKAAAAHHS TAa HABYAHHSA, 4 TAKOXK
edekTHBHOI apamTaIfii OCBITHIX IIpOrpam,
HABYAABHUX KYPCIB Ta HABYAABHO-METOANY-
HUX MaTepilaAlB 3 ypaxyBaHHAM OCODAHBUX
OCBITHIX TOTpeO pI3HHX IPym 3A00yBadiB
BHITOI OCBITH, 30KpEMa IPEACTABHUKIB Bpa3-
AMBHX KaTEIOPIH.

Kpim toro, manaemis COVID-19 Ta mos-
HOMACIITaOHA BiffHa B YKpaiHi 3yMOBHAMN
AOAATKOBI BUKAWKH, BHMATAIOYH IIBUAKOL
aparrTargii A0 OHAAMH-popMary Ta 3a0esrie-
YeHHA AOCTYIIHOCTI HABYAABHO-METOANH-
HUX MarepianlB AASl BCIX KATEropiff CTyAEH-
TiB. BaxamBO 3BepHYTH OCOOAHBY yBary
HA TIOTPEOM CTYAEHTIB, fKI IOCTPAKAAAL

there
equa-
lity of access to education for students with
diverse needs, especially vulnerable catego-
ries. There are also challenges related to indi-
vidualizing approaches and ensuring active
interaction of students in an inclusive edu-
cational environment, especially taking into
account the special educational needs of stu-
dents from vulnerable categories. Despite
the fact that most students are satisfied with
the availability of resoutces, university staff
often point to limitations. This points to the
need to improve the material and technical
base, especially in terms of physical accessi-
bility of campuses and digital content.

One of the main challenges is limited
funding, which affects the ability of higher
education institutions to provide the neces-
sary resources and ensure the availability
of adaptive technologies. Another impor-
tant aspect is the education and training
of academic and support staff to ensure
the effective implementation of
sive teaching and learning methods, as well
as the effective adaptation of educational
programs, teaching mate-
rials to meet the special educational needs
of different groups of higher education
students, including representatives of vul-
nerable categories.

In addition, the COVID-19 pandemic
and the full-scale war in Ukraine have posed
additional challenges, requiring rapid adap-
tation to the online format and ensuring the
availability of teaching materials for all cate-
gories of students. It is important to pay
special attention to the needs of students
affected by the war, internally displaced per-
sons, migrants and other vulnerable groups.
It is also important to provide effective psy-
chological support for all participants in the
educational process who are experiencing

systemic problems. In particular,

are challenges related to ensuring

inclu-

courses and

stress and trauma related to the war and
other challenges.
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BiA BIffHH, BHYTPIIIHBO IIEPEMIIIEHUX OCIO,
MIrpaHTiB Ta IHIIHX BpasAUBUX IPyIL Takomx
BAKAUBHUM edpexruBHOL
IICUXOAOIIYHOI IIATPHUMKH AAfl BCIX ydac-
HUKIB OCBITHBOIO IIPOIIECY, AKI IT€PEKHBA-

€ 3a0e3ledyeHHs

IOTh CTpeC 1 TpaBMH, HIOB’A3aHI 3 BIFHOIO
Ta IHIITUMH BUKAUKAMHU.

pesyAbTaTé CHpUHAHATTA
Ta OIIHKKA pPISHUMH IIABOBUMHU IPYIIAMH
IHKAFO3UBHHX IPAKTUK B yKpaiHchkux 3BO
ITOAQHO HA PHUCYHKY 3.

OTiKe, OCHOBHI BUKAUKH IMITAEMEHTAITI]
IHKAFO3UBHUX HIPAKTUK IOBA3aHI 3: HEAO-
CTATHBOIO IH(MPACTPYKTYpOIO Ta ObOMe-
JKEHUMH  pecypcaMm, fAKli IOTPIOHI AAd
3a0€3IIEICHHA AOCTYIIHOCTL OCBITHIX MOK-
AMBOCTEH PIZHHM IpPyIaM CTYACHTIB; BiA-
CYTHICTIO HABYAABHO-METOANYHIX MATeE-

3araabHi

piaaiB, fiKi BPaXOBYIOTH OCOOAMBI OCBITHI
IIOTPEON OKPEMHX BPA3AHBHX IPYII ydIac-
OCBITHBOTO  IIPOILIECY; HEAOCTAT-
HIM piBHeM IpodeciiHOl IMATOTOBKH aKa-
AEMIYHOIO Ta AOIOMDKHOIO IIEPCOHAAY

HUKIB

3 IIUTAHb IHKAO3il y BHIIIH OCBITI; BIACYT-
HICTIO HEOOXIAHOI HCHUXOAOITYHOI T4 METO-
AUYHOI IATPUMKH AAf mpariBauKiB 3BO,

The general results of the percep-
tion and assessment of inclusive prac-
tices in Ukrainian higher education institu-
tions by different target groups are shown
in Figure 3.

Thus, the main challenges of implemen-
ting inclusive practices are related to: insuf-
ficient infrastructure and limited resources
needed to ensure educational opportunities
are accessible to various student groups;
lack of educational materials that consider
the special needs of certain vulnerable
groups in the educational process; inad-
equate professional training of academic
and support staff on inclusion in higher
education; lack of necessary psychological
and methodological support for HEI staff
working with vulnerable groups; and the
complexity of bureaucratic procedures for
implementing inclusive practices, which may
hinder their integration into the educational
process.

As part of the statistical proces-
sing of the data, a data cleaning proce-
dure was carried out to remove responses
that contained internal contradictions

OnrtumansHuii piBeHs/
Optimal level

Jomyctumuii piBeHb/
Permissible level

MiHimManbHHil piBeHb/
Minimum level

0,00 %

10,00 %

20,00 %

Management, academic and support staff (n = 821)

30,00 %

MeHeDKMEHT, akaJIeMiuHnii Ta jornomixHuif nepconan (n = 821)

40,00% 50,00 %
- 3106yBaui BuIoi ocBitu (n = 4436)
Higher education students (n = 4436)

60,00% 70,00%  80,00%

Pucynox 3. CopuiiHATTA Ta OIIHKA Pi3HUMHM IiAbOBHMU I'PyIIAMU
iHKAIO3MBHUX IIPAKTHK B yKpaiHcbkux 3BO
Figure 3. Perception and assessment of inclusive practices in Ukrainian higher
education institutions by different target groups
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AKI B3a€EMOAIIOTH 13 BPasAMBUMU IPYyIIAMU;
CKAAAHICTIO OIOPOKPATHYHHX IIPOLICAYP
AAfA  BIIPOBAAJKCHHA IHKAIO3UBHUX IIPaK-
THK, IO MOKE YTPYAHIOBATH iX peaAi3ariiio
B OCBITHBOMY ITPOIIECI.

V pamkax cratHCTHYIHOI OOPOOKH AAHHX
OyAO IIPOBEACHO  IIPOLIEAYPY
AAHHUX, MECTOIO SIKOI OYAO BHAAACHHS BIAIIO-
BIACH, IO MICTHAM BHYTPIIIHI CyIIEPEYHO-
cri abo mexomcmcrentHoct. Ileft mporec
€ CTAHAAPTHOIO IIPAKTHKOIO B AOCAIAZKCHHAX

OYHUIIICHHSA

TAKOTO THITY, OCKIABKH 3a0€3II€9y€ BUIIY TOY-
HICTB T2 BaAlAHICTB pe3yabTatiB. Ilicad sacro-
CyBaHHA IIHX KPHUTEPIB 3araAbHA KIABKICTB
VYIACHUKIB aHKCTYBaHHA CKoporuaacsa Ao 4389
3A00yBauiB BuIoi ocsitu Ta 820 mpariBHU-
kis 3BO. Ile peaaryBaHHs AAHIX AO3BOAHAO
BUKAFOUNTH 3 aHAAI3y BIAIOBIAL, AKI MOrAn
BUKPHUBUTH 3araAbHI PE3YABTATH, TUM CAMUM
320€311e9nAO0 OIABIIT TOYHE Ta OO CKTUBHE
PO3YMIHHA CTaHy IHKAIO3HBHOCTI B YKpaiH-
cokux 3BO. 3MeHITIEHHS KIABKOCTI Y9aCHUKIB
OyAO MIHIMAABHIM, IO CBIAYUTD IIPO BHCOKY
AKICTh TIEPBUHHHUX AAHUX Ta e(EeKTUBHICTH
BHKOPHCTAHO! ~ MCTOAOAOIL  aHKETyBAHHI.
V rabAmii 5 HABEACHO 3BEACHHH aHAAI3 piB-
HIB roToBHOCTI yKpaincpkux 3BO A0 posdy-
AOBH IHKAFO3UBHOI'O OCBITHBOI'O CEPEAOBHIIIA.

Haseaeni AaHi AO3BOAAIOTH 3POOHTH TakKi
BUCHOBKIH:

Onmumansnuii -~ pisers 6iAb-
micts 3A00yBawiB Burmoi ocsita (56,5 %)
Ta IPAKTHIHO ITOAOBHHA IpariBaukis 3BO
(48 %) omimroroTs piBers rorosuocti 3BO
Ak orrumaspHuil. Lle cBiAumTh IIpo 3HAY-

201108HOCIIIL:

HUI IIPOIPEC § BUCOKIH IHKAFO3UBHIN KyAB-
TYpl Ta BIPOBAAKCHHI IHKAIO3MBHHX IIPaK-
THK 1 TOAITHK Y OIABIIOCTI YKPaiHCHKHX
3BO. V pospisi pisHEX IpyI HpaIlBHUKIB
ONTHMAABHHI PIBEHb T'OTOBHOCTI AO pPO3-
OYAOBH IHKAFO3UBHOTO OCBITHBOTO CEPEAO-
BHIIA CIPHIMACTBCA IIPHOAUZHO OAHAKOBO
(48 %),
Horo (40,5%) Ta AOIIOMIZKHOTO IIEPCOHAAY

(56,5 %).

CEPEA  MCHCAKMCHTY aKaACMi‘I—

or inconsistencies. This process is standard
practice in this type of research, as it ensutes
higher accuracy and validity of the results.
After applying these criteria, the total num-
ber of survey participants was reduced to
4389 higher education students and 820 uni-
versity staff. This data editing allowed
us to exclude from the analysis responses
that could distort the overall results, thereby
providing a more accurate and objective
understanding of the state of inclusiveness
in Ukrainian higher education institutions.
The decrease in the number of participants
was minimal, which indicates the high qual-
ity of the primary data and the effectiveness
of the survey methodology used. Table 5
presents a summary analysis of the levels
of readiness of Ukrainian higher education
institutions to develop an inclusive educa-
tional environment.

The above data allows us to draw the fol-
lowing conclusions:

Optimal  level of  readiness: 'The majo-
rity of higher education students (56.5 %)
and almost half of the HEI staff (48 %)
assess the level of HEI readiness as opti-
This significant  progress
in the high inclusive culture and imple-
mentation of inclusive practices and poli-
cies in most Ukrainian HEIs. In the context
of different groups of employees, the opti-
mal level of readiness to develop an inclu-
sive educational environment is petrceived
to be approximately the same among mana-
gement (48 %), academic (46.5 %), and sup-
port staff (56.5 %).

Acceptable  level  of  readiness:  37.5%
of higher education students and a much
higher proportion of HEI staff (46.3 %)
assess the readiness to develop an inclusive
educational environment as acceptable, but
not optimal. This may indicate that while
HEIs are taking steps to support inclusive-
ness, there are certain challenges and obsta-
cles that need to be addressed.

mal. indicates

67



0 0

Ausaiirn ink

saKaady suyoi océimi: 60 meopii 00 npakmuKy
Design of an inclusive educational environment of a higher education institution: from theory to practice

Tabauns 5
PipHi roroBHOCTI yKpaincekux 3BO Ao po3byroBu
iHKAFO3MBHOI'O OCBiTHBOI'O CEPEAOBHILA
Table 5
Levels of readiness of Ukrainian higher education institutions
to develop an inclusive educational environment
ITiAboBi ayAurTOpii, KIABKICTB i YacTKa pecrioHAeHTIB /
Target audiences, number and share of respondents
Y Tomy umcai /
. Including
Pisenn . - ” . "
roroBHOCTI / Hpardisrma, Menepoxment Axapemivnmit Aonomi>xauii
Level 3a00yBagi / | Bci rpymm / 3BO / niepconas 3BO / | mepconaa 3BO /
of readiness Applicants Employees, Management Academic Support staff
all groups of higher staff of higher of higher
education education education
institutions institutions institutions
N % N % N % N % N %
MinivaabHmil /
M 265 | 60 | 46 56 2 27 41 65 3 26
Aonyermmii /043 375 | 380 | 463 37 493 296 471 47 409
Acceptable
Ommmnvassimit /| )09 565 | 394 | 480 36 480 293 46,5 65 56,5
Optimal
?f;M/ 4389 [ 1000 | 820 | 1000 | 75 100,0 630 | 1000 | 115 | 1000

Aonyermumui piseis comosnocmi: 37,5% 3200y~
BA4iB BHUIIOI OCBITH TA 3HAYHO OIABIIIA YACTKA
nparisankie 3BO  (460,3%) omiHIOIOTH TOTOB-
HICTb AO PO3OYAOBH IHKAFOZHBHOIO OCBITHBOIO
CEPEAOBHIIA AK AOIYCIHIMY, A€ HE OITHMAALHY.
Lle morke BrasyBaru Ha Te, 1m0 xo4ua 3BO Bixu-
BAIOTH 3aXOAIB AAfl IHATPHMKH iHKAFO3MBHOCTI,
ICHYFOTb IICBHI BHKAMKH Ta IIEPEIIIKOAH, AKI
oTpedyroTh yAockoHaAeHHsA. Cepea IpariBHU-
kiB 3BO OIABIII BUCOK] IIOKA3HHKI AOITYCTHMOIO
PIBHA TOTOBHOCTL AO PO3OYAOBH IHKAFO3HB-
HOTO OCBITHBOIO CEPEAOBHIIA (30KPEMa CEPeA
MCHEAKMEHTY Ta aKAACMIMHOIO —IIEPCOHAAY)
MOKe BIAOOparKATH IXHE CIPHHAHATTA IIOAO
OOMEIKeHb HAABHIX IIPAKTHK 200 PECypCiB.

Minimansruii - pisens  conosHocmi: HEBEAUKA
9acTKa 3A00yBadiB BUIIOi ocBitH (6 %0) Ta mpa-
nisaukis 3BO (5,6 %) BBamKaroTs, IO IOTOB-
HICTb AO PO3DOYAOBH 1HKAFO3UBHOIO OCBIT-
HBOIO cepeaoBuIa y ixuix 3BO 3maxoamrbes
Ha MminiMaabHOMY piBHL. CepeA mpariBHHKIB
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Higher rates of acceptable readiness
to develop an inclusive educational envi-
ronment among HEI staff (particularly
among management and academic staff)
may reflect their perception of limitations
of existing practices or resources.

Minimum level of readiness: A small pro-
portion of higher education students (6 %)
and HEI staff (5.6 %) believe that the rea-
diness to develop an inclusive educational
environment in their HEIs is at a mini-
mum level. Among HEI staff, the lowest
percentage of those who assess readiness
as minimal is among management and aca-
demic staff, and the highest among sup-
port staff.

Thus, the general trend is a rather

positive  assessment of  the readi-
ness of  Ukrainian  higher  educa-
tion institutions to develop an inclu-
sive  educational  environment,  but
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3BO maliHwK4Yuii BIACOTOK THX, XTO OLIIHIOE
TOTOBHICTb fIK MIHIMAABHY, € CEPEA MEHEAXK-
MEHTY Ta AKAACMIYHOIO ITEPCOHAAY, 4 HAlBU-
IIHIE — CePEA AOTIOMDKHOTIO IIEPCOHAAY.

Orxe, 3araAbHOIO TEHACHIIIEIO € AOCUTD
ITO3UTUBHA OIIHKA I'OTOBHOCTI YKPaiHCBHKUX
3BO A0 po30yAOBH IHKAIO3UBHOIO OCBIT-
HBOTO CEPEAOBHIIA, IIPOTE 3 IIEBHOIO PO3-
OLKHICTIO — MiK CTYACHTIB
Ta HpariBHUKIB. 3A00yBaul BHINOI OCBITH
[IEPEBAKHO
FOTh TOTOBHICTH ykpaincbkux 3BO Ao pos-

CIIPUIHATTAM

OIABIII  IIO3UTHUBHO  OLIIHIO-
OyAOBH IHKATO3HBHOIO OCBITHBOIO —Cepe-
AOBHIIA, MOMKAHBO, dYepe3 OE3IIOCEPEAHE
BIAYYTTA HO3UTHUBHUX 3MIH y CBOEMY OCBIT-
mpomy cepeaosurrl. ITpaniauka 3BO omi-
HIOIOTh IIeH pIBeHb HIDKYe. Po3moaian
33 IiAbOBUMH ayauTopiamu «MeneammenT
3BO», «Axkapemiunnii mepconasr  3BOy,
«Aomomikunii  mepcoras  3BO»
TEBO HE BIAPIBHAIOTBCA 1 BKA3yIOTh Ha TC,
mo cepeA npamiBaEkiB 3BO  Aomimant-
HUM € Aomycrumui piBenb. [lpariBaukn

CyT—

3BO OIABII KPHTUYHO OIIHIOIOTH PIiBEHDb
TOTOBHOCTI AO PO3OYAOBH IHKAIO3HBHOTO
OCBITHBOI'O CEPEAOBHIIA HYEPE3 CBOIO POAb
y IIAQHYBAHHI TAa BHKOHAHHI IHKAFO3UBHIX
CTpATEriH 1 MOAITHK, 4 TAKOK depe3 OIABIIy
OOI3HAHICTD 13 CUCTEMHUMU BHKAWUKAMH.
AHAAI3 PE3YABTATIB CBIAYHTD IIPO HASB-
HICTP KOHKPETHHX IIEPEIIKOA, AC YKPAiHCHKI
3BO MOxyTh 3ITKHYTHCA 3 BHKAHKAMU B PO3-
OyAOBI IHKAFOBHBHOIO OCBITHBOIO —CEPEAO-
BHUINA: ITONIHPEHHA I[HHOCTEH OararoMamiT-
HOCTI; CTBOPEHHA KOM(OPTHOIO OCBITHBOTO
CEPEAOBHINIA AAS BCIX; VIIPOBAAKEHHA AEMOKPA-
THYHUX [IHHOCTEH; BIAYYTTA IPUHAACKHOCTI
AO CIIABHOTH; INATPUMKA IICHXIYHOIO 3A0POB Sl
Ta AOOPOOYTY; IPOBEACHHS 3aXOAIB 3 ITHTAHb
IHKAFO3Ii; coIliaAbHA TIATPHMKA CTYACHTIB; pea-
Al3artis ITpOrpam, IO BPaxOBYFOTh PI3HOMAHIT-
HICTb HOTPEO YYACHUKIB OCBITHBOIO IIPOIIECY;
HAfABHICTD CIICIIAAIBOBAHIX CAYKO 1 TEXHIYHIX
3aCO0IB AASl HAAAHHS SIKICHUX OCBITHIX ITOCAYT
AAf CIJAGHTIB 13 0OCODAMBHME — OCBIiTHIMI

with a certain discrepancy between
the perceptions of students and staff.
Higher education students are gene-

rally more positive about the readiness
of Ukrainian higher education institutions
to develop an inclusive educational envi-
ronment, possibly due to a direct sense
of positive changes in their educational
environment. HEmployees of higher edu-
cation institutions rate this level lower.
Distributions by target audiences “HEI
management”, “Academic staff”, “Support
staff” do not differ significantly and indi-
cate that the acceptable level is dominant
among the employees of HEIs. Employees
of higher education institutions are more
critical of the level of readiness to develop
an inclusive educational environment due
to their role in planning and implemen-
ting inclusive strategies and policies, as well
as their greater awareness of systemic
challenges.

The analysis of the results shows
that there are specific obstacles where
Ukrainian higher education institutions
may face challenges in developing an inclu-
sive educational environment: the promo-
tion of diversity values; creation of a com-
fortable educational environment for all;
implementation of democratic values; fos-
tering a sense of belonging to the com-
munity; support for mental health and
well-being; organizing events on inclusion;
social support for students; implementa-
tion of programs that take into account
the diverse needs of participants in the
educational process; availability of speciali-
zed services and technical tools to provide
quality educational services for students
with special educational needs; physical
accessibility of the campus and adaptation
of educational programs according to the
special educational needs of students.

At the same time, higher education
students are more critical of accepting
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motpebame;  (pI3UEHA  AOCTYIIHICTD  KAMITYCY
W aAamrranis  OCBITHIX IIPOIPaM  BIAIIOBIAHO
AO OCODAMBIIX OCBITHIX ITOTPED CTYACHTIB.
Boanowac  3p00yBaui
OIABII KPUTHYHO CTaBAATHCA AO ITHTAHD

BHIIIOI  OCBITH

HPUHAHATTA ~ PISHOMAHITTA 1  BpaxyBaHHA
oTped yCiX, a TAKOK AO HAAAHHS IHAHBIAY-
AABHUX ITAAHIB HapuaHHA. [le MoKe BiAODpa-
AKATH IXHIN OesmocepeAHiii AOCBIA 1 crrocTe-
PEIKEHH ITiA 9aC OCBITHBOTO IIPOIIECY.
[IToaro MEHEAKMEHTY,
Ta AoromibxHOro nepconaay 3BO, ocHopHi

AKAAEMITHOTO

BHKAHKH IIOB’f13aHI 31 CTBOpeHHAM Oe3bap’ep-
CEPEAOBHIIA;  MaTepiaAb-
HOO T4 MOPAABHOIO MOTHBALIEIO BHKAAAAYIB;
CYIEPBI3IEIO Ta HACTABHUIITBOM; OPIaHI3AILEIO
MOHITOPHHIY 3aAOBOAEHHA OCBITHIX ITOTpeD
3A00yBaviB BHIOI OCBITH 3-TIOMDK BpPasAd-
BUX KATEIOPLH; PO3POOKOIO IHAMBIAYAABHHX

HOCTI  OCBITHBOTO

HABYAABHHUX ITAQHIB, CIIBIPALECIO 3 IHKAFO-
3UBHO-PECYPCHUMH  IICHTpaMy; eOEKTHBHIMI
CTpATErifiMU  INATPUMKH — 3A00YBAdYiB  BHITIOf
ocBiTy; (bIHAHCYBAHHAM Ta HOPMATHBHO-IIPA-
BOBOIO 0asoro 3BO, IO peryAroe IuraHHA
PO3OYAOBH  IHKAIO3HBHOIO ~OCBITHBOIO —Cepe-
AOBHITIA T4 HAAAIOTH AOCTATHBO YITKI TA ACTA-
AI30BaHl BKA3IBKM IIIOAO TOIO, fIK CAME aAKA-
ACMIYHMI 1 AOHOMDKHHM — IIEPCOHAA  MA€
AAAITTYBATH  OCBITHI ~ IIPOIPAMH,  METOAMKH
BHKAQAAHHS TA HABYAHHA U HABYAABHO-METO-
AMMHI MATEPIAAN AAf  BIAIIOBIAHOCTI  PI3HHIM
motpebamM 3A00yBadiB BHITIOI OCBITH 3-ITOMUK
BPA3AHBHX KATCTOPIH.
3araAOM  OAEpKAHI  PE3YABTATH  BKA3y-
IOTh Ha HAfIBHI BUKAUKH B ykpaiHcpkux 3BO
IOAO TOTOBHOCTI AO PO30OYAOBH IHKAFO3HB-
HOTIO OCBITHBOIO CEPEAOBHIIA, fKI OXOIIAFO-
FOTb K CTPYKTYPHI TAa OpraHi3aIfiiiHi acIIeKTH,
TAaK 1 INATAHHA IHKAFO3UBHOI KyAbTypu. IcHye
OTpeOa B IOAAABIIIOMY PO3BUTKY 1 BAOCKO-
HAACHHI IHKAFO3HUBHHX IIPAKTHK, OCODAHBO
y cdepax pO3BUTKY LIHHOCTEH OaraToOMaHiT-
HOCTI, CTBOPEHHS KOM(OPTHOIO Ta AOCTYII-
HOIO OCBITHBOIO CEPEAOBHIIA AAf  BCIX,
a4 TAKOXK y INABHIICHHI AKOCTI IIATPHMKH,
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diversity and taking into account the needs
of all, as well as providing individualized
learning plans. This may reflect their direct
experience and observations during the
educational process.

Regarding the management, academic,
and support staff of HEIs, the main chal-
lenges are related to creating a barrier-free
educational environment; material and
moral motivation for teachers; supervi-
sion and mentorship; organizing the mon-
itoring of the satisfaction of educational
needs of higher education students from
categories; developing indi-
educational plans;
with inclusive resource centers; effective
strategies for supporting higher educa-
tion students; funding and the regulatory
framework of HEIs, which regulate the
development of an inclusive educational
environment and provide sufficiently clear
and detailed guidance on how academic
and support staff should adapt educa-

tional programs, teaching methodologies,

vulnerable

vidual collaboration

and instructional materials to meet the
diverse needs of students from vulnerable
categories.

In general, the results indicate the
existing challenges in Ukrainian higher
education institutions in terms of rea-
diness to develop an inclusive educa-
tional environment, which include both
structural and organizational aspects
and issues of inclusive culture. There
is a need for further development and
improvement of inclusive practices, espe-
cially in the areas of developing diversity
values, creating a comfortable and acces-
sible educational environment for all, and
improving the quality of support pro-
vided to students with different educa-
tional needs. Differences in perception
between students and university staff
emphasize the need for a deeper under-
standing of the special educational needs
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IO HAAAETBCA CTYACHTAM 3 PISHUMM OCBIT-
HiMu rtotpeOamu. PO3OLKHOCTI B CIIPHEHATTI
MK 3A00yBAaYaMH BHITIOl OCBITH Ta IT€PCOHA-
AOM  VHIBEPCHTETY INAKPECAIOIOTH HEOOXIA-
HICTb y OIABIII TAMOOKOMY PO3yMIHHI OCOO-
AWBHX OCBITHIX IIOTpeO IPyIIH,
320€e31edeHH] BIAITOBIAHOI aAarrTariii ITOAITHK

KOZKHOI

Ta IPAKIHK AAA 33AOBOACHHA IIOTPEO yCix
YYACHUKIB OCBITHBOI'O IIPOLIECY.

2.3 SWOT-aHani3 rotoBHOCTI
yKpaiHcbKkux 3BO go po3bygosu
iHK/IFO3MBHOIO OCBITHLOIO
cepegoBuMLLa

Aas saificaenns SWOT-aHaaizy roTos-
oocti  ykpaiHcekux 3BO A0 crBOpeHHA
IHKAIO3UBHOIO  OCBITHBOIO  CEPEAOBHIIA
odpirifimi
Mimicrepcrpa OCBiTM Ta HaykH YKpaiHu;

bank maykoBnx AOpO6KjB“3;

MH  BHKOPHCTOBYBAAK AAHi
banxk kparmmx
IIPAKTUK OpraHi3amii IHKAFO3MBHOI OCBITH
B 3BO Vrkpainn''; amaaitrammit ssit 3axo-
HOAABYHX Ta HOPMATHBHO-IIPABOBHX AKTIB
3 opramizamnil IHKAIO3UBHOIO OCBITHBOTO
cepeaosrrma B 3BO'™; pesyapratn onmty-
BaHHS 3A00YBadiB BHINOI OCBITH, MCHCAK-
MEHTY, aKaAEMIYHOIO Ta AOIOMIKHOIO IIep-
conaay 3BO.

Poskpuemo pesyaprarn  SWOT-amaaizy
roToBHOCTI yKpaiHcekux 3BO A0 po3dbyaosu
IHKAFO3MBHOI'O OCBITHBOTO CEPEAOBHIIIA:

Cunvri cmoporu (Strengths): BIAIIOBIAHICTB
MIZKHAPOAHHM  CTaHAAPTaM  (YKpalHCbKe
32KOHOAABCTBO  3AaraAOM  BIAIIOBIAAE€  MIK-
HAPOAHHM HOPMaM 1 CTaHAApTaM y cdepi

of each group, and for appropriate adap-
tation of policies and practices to meet
the needs of all participants in the educa-
tional process.

2.3 SWOT-analysis of the readiness
of Ukrainian HEIs to develop
an inclusive educational

environment
To conduct a SWOT analysis
of Ukrainian HEIs® readiness to cre-

ate an inclusive educational environment,
we used official data from the Ministry
of Education and Science of Ukraine;

the  Scientific  Works  Repository';
the Repository of  Best Practices
for  Otganizing Inclusive  Education
in  Ukrainian HEIs''; the Analytical

Report on Legislative and Regulatory Acts
for Organizing an Inclusive Educational
Environment in HEIs'';
of a survey of higher education students,
management, academic, and support staff.
We will reveal the results of the SWOT
analysis of the readiness of Ukrainian higher
education institutions to develop an inclusive
educational environment:
Strengths:  Compliance  with
tional standards (Ukrainian legislation gene-
rally aligns with international norms and

and the results

interna-

' Basa AaHHX HAYKOBUX AOPOOKIB BITUM3HAHUX Ta 3aKOPAOHHIX AOCAIAHHKIB IOAO OpraHisamii iHKAFOZHBHOTO
OCBITHBOTO cepeAoBHIa B 3akAasax ocsiti. 2024. URL: http://sutlli/oeohb
1" Basa kpammx NpakTuK opramizamii Ta 3abe3ledeHHs IHKAIO3MBHOIO OCBITHBOIO CEPEAOBHUINA B YKPAiHCHKHX

Ta 3akopaorHux 3BO. 2024. URL: http://surl.li/ocoki
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AHAAI3 3aKOHOAABYHX T4 HOPMATHBHO-IIPABOBUX 4aKTIB 3 Oprasisamii IHKAIO3HMBHOIO OCBITHBOIO CEPEAO-

Buma B 3akAapax  ocsitm. 2024, URL: https://bdpu.orgua/en/proickt-nfdu-dyzayn-inkliuzyvnoho-osvitno
ho-seredovyshcha-zvo/analiz-zakonodavchykh-ta-normatyvno-pravovykh-aktiv-z-orhanizatsii-inkliuzyvnoho-osv

itnoho-seredovyshcha-v-zakladakh-osvity/
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IHKAFO3UBHOI  OCBITH);

(3aKOHOAABCTBO

CTYACHTOLICHTPO-
mAKpec-
AFO€ 3HAYEHHA IHAUBIAyaAisarii HaBYaHHA
Ta IHATPUMKY IHKAFO3UBHOCTI OCBITHBOIO
IIPOCTOPY); ~ PO3BHHEHA  IH@PACTPyKTypa
Ta AOCTYIHICTH (HafABHICTH 0a30BOi iH(pa-
CIPYKTYPH Ta PECYPCIB  AAf  IHATPHMKHI
IHKAFO3UBHOTO

BAHUU  ITAXIA

HABYAHHA);  IIO3UTHUBHE
CTaBACHHA AO IHKAIO3MBHOCTI (3A00yBaul
Ta caiBpodiTHHKH 3BO 3araAoM IO3HTUBHO
CHPHIMAIOTh  IHKAIO3UBHICTB);  HAfABHICTD
IHKAFO3UBHUX IHIIIATHB (AOCBIA y peaaisaril
IHKAIO3UBHHX IIPOIPaM Ta INAXOAIB Y ACAKHX
3BO); apamrramis A0 HOBUX yMOB (THYYKICTB
T4 IIBUAKA AAAIITAIS AO 3MiH, fKI € BAKAU-
BUMH AAfA IHKAFO3UBHOI OCBITH); BOAOHTEp-
CbKAa T4 TPOMAACBKA INATPHMKA (AKTHBHA
Y9aCTh TPOMAACBKOCT] Ta BOAOHTEpPIB V INA-
TPHUMIII IHKAIO3UBHOCTI); HAABHICTB B Y KpaiHi
YITKO BH3HAYEHHUX IIPABOBHX OCHOB AAA
320€3M1eYUeHHs IHKAIO3UBHOI OCBITH, BKAIOYA-
FOYM KOHCTHTYIIHHI rapadTii Ta creriaaizo-
BaHE 3AKOHOAABCTBO.

Caabii  cmoponu  (Weaknesses): mpodaemu
3 ACTAAI3AIIEIO TAa KOHKPETH3AIIEIO 3aKO-
HOAABCTBA JITKUX ~ METOAUK
Ta IMAXOAIB AO HABYAHHSA AAS OCIO 3 0cODAT-
BIMHU OCBITHIME ITOTpeOaMu); HEAOCTATHICTD
AOCBIAY I kBaaidikarii mepcomasy (oOme-
JKEHHI AOCBIA POOOTH B IHKAIO3HMBHOMY
cepeAOBHIII
[IPaIiBHUKIB); CTPYKIypHI Oap’epm (HasBHI
OCBITHI CTAHAAPTH Ta IPOLIEAYPU HE BIAIIOBI-
AAFOTH IOTPEDAM IHKAFO3HBHOIO HABYAHHA);
OOMEKEHICTD pecypcis (HeaocTaTHE hiHAH-
CyBAHHA Ta MaTeplaAbHO-TeXHiuHa 0a3a);

(BiacyTHICTD

cepeA  HAYKOBO-IIEAATOITIHIX

HEPIBHOMIPHICTh ~ peasisanii IHKAFO3MBHUX
HOAITHK (ICHYIOTH PO3ODKHOCTI B peaaizaril
IHKAFO3UBHUX IIPAKTHK MK PI3HUMH yHIBEp-
CHTETAMH); PEAABHE BIIPOBAAKEHHS IHKAIO-
3UBHOTO HABYAHHA B OCBITHIH ITPaKTHII
BiAOYBa€TBCA ITOBIABHO, OCODAHMBO Ha TAi
HOTOYHHX BilICBKOBUX BUKAUKIB.

Moswcausocmi (Opportunities):
TOK 1  AeTaAizariis

po3BH-

HOpPMATHBHOI  0Oa3u
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standards in the field of inclusive educa-
tion); student-centered approach (legislation
emphasizes the importance of individuali-
zed learning and support for inclusive edu-
cational spaces); developed infrastructure
and accessibility (availability of basic infra-
structure and resources to support inclusive
learning); positive attitude towards inclu-
sivity (students and staff of HEIs generally
have a positive perception of inclusivity);
presence of inclusive initiatives (experi-
ence in implementing inclusive programs
and approaches in some HEIs); adaptation
to new conditions (flexibility and rapid adap-
tation to changes, which are essential for
inclusive education); volunteer and commu-
nity support (active participation of the pub-
lic and volunteers in supporting inclusivity);
the presence of clearly defined legal frame-
works in Ukraine to ensure inclusive educa-
tion, including constitutional guarantees and
specialized legislation.

Weaknesses: Problems with the detai-
ling and specification of legislation (lack
of clear methodologies and approaches for
teaching individuals with special educational
needs); insufficient experience and qualifi-
cations of staff (limited experience working
in inclusive environments among academic
personnel); structural barriers (existing edu-
cational standards and procedures do not
meet the needs of inclusive learning); limi-
ted resources (insufficient funding and mate-
rial-technical support); uneven implemen-
tation of inclusive policies (discrepancies
in the implementation of inclusive prac-
tices between different universities); the
actual implementation of inclusive educa-
tion in practice is progressing slowly, espe-
cially against the backdrop of current mili-
tary challenges.

Opportunities: Development and detai-
ling of the regulatory framework (the abi-
lity to adapt educational programs and
approaches to meet the needs of different
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(MOKAMBICTD aAanTanii OCBITHIX IIpOrpam
i IAXOAIB AAfA BpaxyBaHHA IOTpeO pis-
HUX KATErOpii 3A00yBadiB); €BpOIHTErpa-
1l T4 MIKHAPOAHE IIAPTHEPCTBO (CIUBIIpALIA
3 €C Ta IHIMIMH MUKHAPOAHHME OpraHi-
3AIMAMI AASl BIIPOBAAMKCHHSA KPAITIUX ITPAK-
THK); 3aKOHOAABYl IHIIiaTuBH (IIOTEHIHAA
AAL pedpOPMYBAHHA OCBITHBOIO 3aKOHOAAB-
CTBa, fIKC CHPHUATHME IHKAIO3UBHIN OCBITI);
COLIIAAPHO-CKOHOMIYHI BUKAUKH (BU3HAHHS
HOBHUX IHOTPeD, CIPUYHHCHUX CYIaCHUMU
BHUKAHIKAMH, 30KpeMa BIFHOFO, I pearyBaHH:d
Ha HHX); PO3BUTOK IHKAFO3UBHHUX IIAXOAIB
(BeAMKHIT TIOTEHITIAA AASL PO3BHTKY Ta BIIPO-
BAAKCHHA I1HKAIO3UBHHX IIpOrpaM Ta iHi-
aTHB,
AOCBIAY H ITOTpeO 3A00yBadviB); MABHIIEHH
00I3HAHOCT] Ta MATPUMKH (MOMKAHBICTD ITIA-

3aCHOBAHUX HA PI3SHOMAaHITHOCTI

BUINNTH PIBEHb OOI3HAHOCTI CEPEA IIEPCO-
HAAY T4 CTYACHTIB IIPO IOTPeON BPasAHBUX
Ipyl 1 crrocoOn iX MATPUMKR).

Sacposu  (Threats): HEBIAIOBIAHICTD MIK
3AKOHOAABYHMH HOPMAMHI Ta IIPAKTHIHOIO
peaaisaricro (IIPOTAAMHH MK 3aKOHOAAB-
CTBOM 1 HOTO NPAKTHYHOIO pPeaAi3alliero
y BHIMIHA OCBITI); HEAOCTATHE (DIHAHCYBAHHSA
i pecypcHa  IIATpEMKA  (OOMEKEHICTH
y piHaHCyBaHHI TAa PECYPCHIH IHATPHMII
AAfL IMIIAGMEHTAIl IHKAFO3HBHOI OCBITH);
COINIAABHO-CKOHOMIYHI ~ BHKAHKH  (BIIAWB
IIOAITHYHHUX IIOAI T4 EKOHOMIYHHX YMOB
HAa PO3BHIOK IHKAFO3UBHOI OCBITH); IIOAi-
TUYHA H CKOHOMIYHA HECTAOIABHICTD (HecTa-
OIABHICTD MOMKE BIIAHBATH HA IIPIOPHTETH
Ta PECYpPCH AAfl IHKAIO3UBHOI OCBITH); CIIPO-
TUB 3MIHAM (CIIPOTHB 3MIHAM y CEPEAOBHIII
BHITIO] OCBITH, 30CpEKCHHA TPAAUIIHHIX
ITAXOAIB); HEAOCTATHSA CYCIIABHA IATPHUMKA
(MOxAMBA BIACYTHICTB CYCIHABHOIO PO3Y-
MiHHA ¥ INATPUMKH 1HKAIO3HUBHOI OCBITH);
Gap’epn  AAd (cpirrancosi
0OMeIKEHHA, DIOPOKPATHYHI Ta 3aKOHOAABHI

{HKAFO3UBHOCTI

IIEPEIIOHN, fAKI MOXKYTh YCKAGAHIOBATH BIIPO-
BAAKEHHA IHKAIO3UBHUX ITOAITHK); HECIIPH-
ATAHUBE COILIAABHE CEPEAOBHIIE (CTEPECOTHIIN

categories of students); Eurointegration and
international  partnerships  (collaboration
with the EU and other international organi-
zations to implement best practices); legisla-
tive initiatives (potential for educational law
reforms that promote inclusive education);
socio-economic challenges (recognizing and
responding to new needs caused by current
challenges, including the war); development
of inclusive approaches (significant poten-
tial for developing and implementing inclu-
sive programs and initiatives based on the
diverse experiences and needs of students);
raising awareness and support (opportunity
to increase awareness among staff and stu-
dents about the needs of vulnerable groups
and ways to support them).

Threats: Mismatch between legislative
norms and practical implementation (gaps
between legislation and its practical applica-
tion in higher education); insufficient fun-
ding and resource support (limited finan-
cial and resource support for implementing
inclusive education); socio-economic chal-
lenges (the impact of political events and
economic conditions on the development
of inclusive education); political and eco-
nomic instability (instability may affect pri-
orities and resources for inclusive educa-
tion); resistance to change (resistance within
the higher education environment, maintai-
ning traditional approaches); lack of public
support (possible lack of public understan-
ding and support for inclusive education);
barriers to inclusivity (financial limitations,
burcaucratic and legislative obstacles that
can complicate the implementation of inclu-
sive policies); unfavorable social environment
(stereotypes and stigmas that may affect atti-
tudes toward inclusivity and the implementa-
tion of inclusive initiatives).

The SWOT analysis indicates the main
aspects that need to be taken into account
for the effective development of an inclusive
educational environment in Ukrainian higher
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T4 CTHUIMH, fKI MOJKYTb BIIAHBATI HA CTaB-
ACHHA AO IHKAIO3MBHOCTI I peaAi3ariro
IHKAFO3MBHUX IHIIIATHB).

SWOT-anaais  Bkasye Ha  TOAOBHI
ACIIEKTH, fAKI HEOOXIAHO BPaxyBaTH AAfA
e(DEKTHBHOTO ~ PO3BUTKY  IHKAIO3MBHOIO
OCBITHBOTO ~ CEPEAOBHINA B  YKPAIHCHKUX

3BO. Bim miakpecaroe moTpedy B IIOKpa-
IICHHI 32KOHOAABYOI 6a3m, asamrarii OcBiT-
HIX IIporpam, INABHITIEHH] KBaAidikaril mep-
COHAAY, 4 TAKOK y 3aAVICHHI AOAATKOBHX
pecypciB Ta IATPUMKH.

Ha ocmosi mposeaenoro SWOT-amaaisy
MOKHA BH3HAYNTH TAKI CTPATCIIYHI 3aBAAHHA

B KOHTEKCTI  PO3OYAOBH  IHKAFO3HBHOIO
OCBITHBOTO ~ CEPEAOBHINA B YKPAfHCBKHX
3BO, sx-o1:  nidsumennn  xeanigikayii  nepeo-

Hasty: pO3poOOKa M peasizariis IiAeCHpAMOBa-
HUX HABYAABHUX IIPOIPAM Ta CEMIHAPIB AASA
BHKAQAQYIB 1 aAMIHICTPATHBHOIO IIEPCOHAAY
3 IHKATO3MBHOI OCBITH; CTBOPEHHSA IIAAT(OPM
AAfL OOMIHY AOCBIAOM Ta KPAITTUMH IIPAKTH-
KaMH B IHKAFO3HBHIN OCBITI; BIPOBaAMKCHHS
CHCTEMH MEHTOPCTBA Ta KOYUMHIY AAfA ITA-
TPUMKH BHUKAQAAYiB Y BIPOBAAKCHHI IHKAIO-
3UBHUX IIAXOAIB V HABYAHHI, J00CKOHAICHHA
VAOCKOHAACHHS  YHHHOTO
3AKOHOAABCTBA ITIOAO  1HKAFO3UBHOL

3akorodasuol  basu:
OCBITH
B 3BO; crBOpeHHA MEXaHi3MIB MOHITOPHHIY
Ta OIIHKK e(DEKTHUBHOCT IHKAIO3MBHUX IHIIT-
ATUB HA 3aKOHOAABYOMY PIBHI; po36umox ingpa-
CpyKImypU ma pecypeis: IHBECTYBAHHA B PO30Y-
AOBY (bisuaHOI Ta I poBoi iHpacTpyKTypH,
BKAFOYAIOYIN Oe30ap €pHII AOCTYII, CITeria-
Al3oBaHe ODAAAHAHHS ¥ TEXHOAOTI AAS ITA-
TPUMKHI peaai-
3aI0A IIPOEKTIB 3 MOACPHI3AIll IIPHMIIIEHD,
6iIOAIOTEK, AQOOpATOPIl Ta IHIIHMX HABYAAB-
HUX IIPOCTOPIB AAfA 3a0e3redeHHs KOM(OPTY
H  AOCTYIHOCTI BCIM KaTeropiam 3A00yBa-
9iB; 3aAYYIEHHA 30BHIIIHBOIO (hiHAHCYBAHHA
T4 IAPTHEPCTBA AAf PO3BHTIKY I1H(PACTpyk-
TYPH, BKAFOYAIOYH TPAHTH, ACP/KABHI Ta MIK-
HAPOAHI (DOHAW; adanmayis ocsimimix npospam:
IIEPETAA T4 OHOBACHHA HABYAABHIX ITAAHIB

IHKAFO3UBHOIO HaBYaHHSI,
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education institutions. He emphasizes the
need to improve the legislative framework,
adapt educational programs, improve staff
skills, and attract additional resources and
support.

Based on the SWOT analysis, the fol-
lowing strategic tasks can be identified
in the context of developing an inclu-
sive educational environment in Ukrainian
higher education institutions, such as sff
development: development and implementa-
tion of targeted training programs and sem-
inars for faculty and administrative staff
on inclusive education; creation of plat-
forms for exchanging experiences and best
practices in inclusive education; implemen-
tation of a mentoring and coaching sys-
tem to support faculty in adopting inclu-
sive approaches in teaching; improvement
of the legislative framework: improvement
of existing legislation on inclusive educa-
tion in HEIs; creation of monitoring and
evaluation mechanisms for the effective-
ness of inclusive initiatives at the legislative
level; development of infrastructure and
resources: investment in the development
of physical and digital infrastructure, inclu-
ding barrier-free access, specialized equip-
ment, and technologies to support inclu-
sive learning; implementation of projects
for the modernization of classrooms, librar-
ies, laboratories, and other learning spaces
to ensure comfort and accessibility for all
categories of students; attracting external
funding and partnerships for infrastruc-
ture development, including grants, state
and international funds; adaptation of edu-
cational programs: review and update cut-
ricula and programs to incorporate inclu-
sive approaches and teaching methods that
address the diverse needs of students; cre-
ation and implementation of specialized
courses and modules focused on developing
skills and knowledge in the field of inclu-

sive  education;  strengthening  internal
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1 IIpOrpam AAf BKAIOUYECHHS IHKAFO3UBHHX ITA-
XOAIB Ta METOAIB HABYAHHA, SIKI BPAXOBYIOTbH
PISHOMAHITHICT TIOTPEO 3A00yBadiB; CTBO-
peHHA Ta BIPOBAAKEHHA CIEHIAAI30BAHUX
KYPCIB 1 MOAYAIB, fIKi 30CEPEAKYIOTBCA HA PO3-
BUTKY HABHUYOK Ta 3HAHb Y IaAy3l IHKAFO3MB-
HOI OCBITH; NOCUNCHHS  SHYIIDIUHBO!  NONIIUKY,
I KLemypu: BUXOBAHHS IHKAFO3UBHOI KyAb-
TYPH Ta B3a€MOIIOBATH B HABYAABHOMY CEpe-
AOBHIII; PO3BUTOK IHKAFO3HBHOI Micil Ta ItiH-
HOCTCH B PaMKaX CTPATEIIYHOIO IIAAHYBAHHA
VHIBEPCHTETY; iHmepayia 3 MinchapooHumu npax-
mKami: CTBOPEHHS TIAPTHEPCTBA 3 3aKOPAOH-
HUMH VHIBEPCHTECTAMU Ta OPIaHIZAIIAME AASA
OOMIHY AOCBIAOM 1 HAHKPAITIME ITPAKTHKAMIT
B raAysl IHKAIO3UBHOI OCBITH; YIACTb § MIKHA-
POAHHX TpOrpamax Ta ITPOEKTAX, fKi 30cepe-
AJKEHI Ha PO3BHTKY IHKAFO3UBHOIO OCBITHBOIO
CEPEAOBHIIIA.

LIi crpareriumi 3aBAAHHA — CAYIVIOTB
AOPOKHBOIO  KapTOro  ykpaiucekum  3BO
B PpO30yAOBI €(EKTHBHOTO IHKAFO3UBHOIO
OCBITHBOTO CEPEAOBHIIA, AAKE 3ABAAKH II,
BHUKOPUCTOBYIOYH CBOi CHABHI CTOPOHHU
Ta MoxAuBOCTL, 3BO 3MoKyTh MiHIMI3yBaTH
CA2OKOCTI ¥ YHUKHYTH ITOTCHLIIITHUX 3aIPO3.

policies and culture: fostering an inclusive
culture and mutual respect in the learning
environment; developing an inclusive mis-
sion and values as part of the university’s
strategic planning; integration with interna-
tional practices: establishing partnerships
with foreign universities and organizations
to exchange experience and best practices
in the field of inclusive education; participa-
tion in international programs and projects
focused on the development of an inclusive
educational environment.

These strategic objectives
as a roadmap for Ukrainian higher educa-
tion institutions to build an effective inclu-
sive educational environment, as it will help
them to minimize their weaknesses and avoid
potential threats by using their strengths and
opportunities.

serve
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PO34i/3
AN3ANH IHKAKO3UBHOIO OCBITHbOIO
CEPEAOBMULLA 3AK/NAAY BULLOT OCBITH

SECTION 3
DESIGN OF AN INCLUSIVE EDUCATIONAL
ENVIRONMENT OF A HIGHER EDUCATION
INSTITUTION

3.1 MobypoBa iHKAO3UBHOIO
OCBITHBOrO CEpeAOBM1LLA 3aKAaay
BMLLLOT OCBITU Ha OCHOBI NPUHLMNIB
YHiBEpCaZbHOrO AU3aliHy
CyrreBi  3miHH, IO  BIAOYBaroTbCA
B CYyJaCHOMY CYCIIABCTBI, 30KpEMa BITAHB
ITOBHOMACINTAOHO! BIfHN, IO PO3TOPHY-
Aaca Ha Tepuropili Ykpaimm,
CBOE BIAOOpa@KEHHA B AIAABHOCTI 3aKAAAIB
BUITOl OCBiTH. YCi 11l OOCTABUHH BHMAra-
IOTh AOAQTKOBOI ray4kocTti BiA 3BO B koH-
TEKCTl  opraxizarii IIpOIIECY
Ta 3a0E3IIEUCHHA AOCTYIIHOCTI OCBITH AAf

3HAXOAATDH

OCBITHBOTO

BCIX, HE3aACKHO BIA BIKy, I'POMAAfHCTBA,
MiCLIfl IIPOKHBAHHSA, CTaTi, KOABOPY IIKIPH,
COIIAABHOTO 1 MAHOBOIO CTaHy, a TaKOXK
BIA IHIIMX OOCTaBUH Ta O3HAK. BBakaemo,
e 3a0e3IEeYnTh 1HKAIO3UBHE OCBITHE cepe-
AOBHIIIE, CTBOPCHE 3 YPAXYBAHHAM IIPHUHIIN-
ITiB YHIBEPCAABHOTO AM3aiiHy B OCBiTi ',

Icropuuno  ymiBepcanpHMIT  AM3alH
y cdepl OCBITH CTaB HACAIAKOM KOHIIEII-
mif yHIBEpCAABHOTO AM3AHHY B IaAysi apxi-
TEKTYPH, SIKUH 3aKAUKAB apXITEKTOPIB CTBO-
proBaTu CBOI IIPOEKTH 3 YpPaXyBaHHAM YCixX
ATOACH 13 CAMOro ITOYATKy, 4 He MOAHMIKy-

BATU 49U AAAIITYBATH X AO IHAMBIAYAABHHX

116

3.1 Building an inclusive educational
environment in a higher education
institution based on the principles

of universal design

The significant changes taking place
in modern society, including the impact
of the full-scale war that has unfolded
on the territory of Ukraine, are reflected
in the activities of higher education institu-
tions. All these circumstances require addi-
tional flexibility from higher education insti-
tutions in organizing the educational process
and ensuring access to education for every-
one, regardless of age, citizenship, place
of residence, gendet, skin colot, social and
financial status, as well as other circum-
stances and characteristics. We believe this
will ensure an inclusive educational environ-
ment, designed with consideration of the
principles of universal design in education
(Griful-Freixenet et al., 2021)!°.

Historically, Universal Design in edu-
cation has been an outgrowth of the con-
cept of Universal Design in architecture,
which encouraged architects to create their
projects with all people in mind from the
start, rather than modifying or adapting

Griful-Freixenet J., Struyven K., Vantieghem W. Toward more inclusive education: an empirical test of the uni-

versal design for learning conceptual model among preservice teachers. Journal of Teacher Education. 2021. Vol. 72.

Issue 3. P. 381-395.
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notpeb micas dakry'”’. V 3akoni Vkpainm
«[Ipo  ocsiry»
y cdepl OCBITH BH3HAYCHHNH AK AH3ANH
IIPEAMETIB, HABKOAHIIHBOIO CCPCAOBHIIA,
OCBITHIX IIPOTPAM Ta ITOCAYT, IIIO 3a0e3redye
X MaKCHMaAbHY IIPHAATHICTE AASl BUKOPHC-

YHIBEPCAABHUN  AM3AH

TaHHS BCiMa ocobamu Oe3 HEOOXIAHOI aparl-
TAIl 91 CIEIaABHOTO AM3ANHY.

Ocranaivu
AE3aliH y cdepl OCBiTH HaOyBae KPUTHY-
HOTO 3HAYCHHSA, OCKIABKH € CYTOAOCHIM

poKamMHu  yHIBEpPCAABHHI

IHKAIO3UBHIN ocBiti. HalbiAbIr BIAOMOIO
y cdepl OCBITH € KOHIICIHIfA YVHIBEPCAAD-
dokycom Ha mpoIEC
HABYAHHA 3A00YBadiB OCBITH, PO3POOHH-
kamu sxkol € CAST (Universal Design for
Learning — UDL)"®.

VuiBepcaAbHUIT AM3AHH AAA HABYAHHA —

HOTO AM3aliHy 3

L€ CTPYKTypa AAfl BAOCKOHAACHHS T4 OIITH-
Mi3arri BUKAAAAHHS 1 HABYAHHSI AAS BCIX
AIOA€Hl HA OCHOBI HAYKOBOIO PO3YMIHHA
TOro, K AIOAH HaBuaroTbca' . Lleit anszaiitn
HAAQ€ THYYKI PEKOMEHAALIl IOAO MiHiMi-
3arii IIepermkoA 1 CTBOPEHHS OITHMAAB-
HUX YMOB AAfl OTPHUMAHHS OCBITHIX IIOCAYT
AAfl BCIX, CIIHMPAIOYHCh Ha IXHI CHABHI CTO-
porn Ta notpedbu'®. B ocHoBy wniei komHmen-
mif ITOKAGAGHO IACIO IIPO Te, IO HEPIAKO
IIEPEIITKOAN B OCBITHBOMY ITPOIIEC], 3 AKHIMI
CTHKATOTBCA 3A00YBAdYi BHUIIO! OCBITH, BHHI-
KaIOTh Yepe3 OOMEKECHHS HABKOAUIIIHBOTO
CEPEAOBHINA, A HE dYepes3 IXHIO Oararoma-
mitaicts'?'. Vei 3p00yBavi  ocBitmm  MaroTh
Pi3HI MOKAMBOCTI, IOTPEOH Ta OUIKYBAHHI,
BIAPI3HAIOTHCA

CIHOCOOAMH  CHPHHHATTA

them to individual needs after the fact
(Griful-Freixenet et al., 2021)"". The Law
of Ukraine “On Education”
Universal Design in education as the design
of objects, environment, educational pro-
grams and services that ensures their maxi-
mum suitability for use by all persons with-
out the need for adaptation or special design.

In recent years, Universal Design in edu-
critically important
because it is in line with inclusive educa-
tion. The best known in the field of educa-
tion is the concept of universal design with
a focus on the learning process of students,
developed by CAST (Universal Design for
Learning — UDL)"®,

Universal Design for
is a framework for improving and opti-
mizing teaching and learning for all people
based on a scientific understanding of how
people learn (CAST, 2018)'°. This design
provides flexible recommendations for min-
imizing barriers and creating optimal condi-
tions for all to receive educational services
based on their strengths and needs (Roski
et al., 2024)'*". 'This concept is based on the
idea that obstacles in the educational pro-
cess that higher education students often
face arise from environmental limitations
rather than from their diversity (Roski et al.,
2024)"'. All students have different capa-
bilities, needs, and expectations, differing
ways of perceiving information, physical
and cognitive characteristics, and the level
of self-regulation (Simkova & Mikhneva,

defines

become

cation has

Learning

" Griful-Freixenet J., Struyven K., Vantieghem W. Toward more inclusive education: an empirical test of the uni-
versal design for learning conceptual model among preservice teachers. Journal of Teacher Education. 2021. Vol. 72.

Issue 3. P. 381-395.

118 CAST. Universal Design for Learning Guidelines. Version 2.2. 2018. URL: http://udlguidelines.cast.org (aara

spepaenns: 14.03.2024).
9 Tam camo/Ibid.

120 Roski M., Sebastian R., Ewerth R., Hoppe A., Nehring A. Learning analytics and the Universal design for leat-
ning (UDL): A clustering approach. Computers & Education. 2024. Article 105028. DOI: https://doi.org/10.1016/

i.compedu.2024.105028
21 Tam camo/Ibid.
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indpopmaril, (ISHIHEME T4 KOTHITHBHUMI
OCOOAMBOCTAIMHU, 2 TAKOXK PIBHEM 3AATHOCTI
A0 camoperyasmii ' Ile miaxpecaroe HEO6-
XIAHICTD CTBOPEHHA THYYKHUX OCBITHIX IIPO-
rpaM, VpI3HOMAHITHEHHA Ta I€PeOYAOBY
METOAIB, METOAUK 1 IIAXOAIB AO HABYAHHSL.

IO  KOHIICMIIis
AAST  HABYAHHSA

HesBaaroun ma Te,
VHIBEPCAABHOIO  AM3AIHY
AKTHBHO PO3BHBAETHCHA IIPOTATOM OCTAHHIX
ABOX AECATHAITH, OCHOBHI TPH IIPHHIIHIIH

3AAHIIAIOTHCS HE3MIHHUMUI' >

. Boun rpymnry-
FOTBCSl HA OCHOBI AQHHX HCHPOHAYKH ITIOAO
(PYHKITIFOBAHHA MO3KOBHX MEPEIK, AKI MAIOTH
OyTH aKTHUBI3OBAHI AASl YCIIIITHOTO HABYAHHSI.
Tax, KOKHA MO3KOBA MEPEKa OE3ITOCEPEAHBO
CIpufAc HABYAHHIO! ILICHTPAABHA YACTHHA
Mmo3ky (Affective networks) — kepye moruBa-
II€IO, PEIYAIOE Ta OOPOOASE eMOIIil; 3aAHA
YACTHHA MO3KY, BKAIOYAFOUN IIOTHANYHY
i ckporeBy Horo wactuHH (Recognition
networks)
Ta 00pOOKy imdopmarii, a AobOHa (Strategic
networks)
T4 BUKOHAHHS HABYAABHIX AL 2,

BiATTOBiAaE

32 CHPHIHATTA

3abesredye  ITAAHYBAHHA

Takuit miAxia 3abesmedye  ramOrme
PO3yMIHHA TOrO, fIK OPIraHI3YBATH OCBIT-
HIA IIPOIIEC, IO BIAIIOBIAAE PISHHUM CIIO-
cobam cHpuHHATTA Ta 00poOKm iHGOpP-
Mmartii, 3aarHOCTI A0 i imTepmperariil
T4 YCBIAOMAGHOMY BIATBOPECHHIO B IIPO-
mecl HaBYAHHA. YPAaXyBaHHA ITUX ACIICKTIB
AO3BOAfAE CTBOPUTH OIABIN I1HKAIO3HBHE
Ta edEKTUBHE OCBITHE CEPEAOBHIIE, fKE
AAAIITOBAHE AO ITOTPEO KOKHOTO 3A00Y-
Ba4ya OCBITH, CHPHUAIOYM THM CAMUM piB-
HOMY IX AOCTYIIy AO AKICHOI OCBITH 1 3aAy-
YeHHIO y IIPOIleC HABYAHHA HAa OCHOBI
ocobAmBoOCTEH

IXHIX IHAUBIAYAABHIX

Ta moTped.

2023)'*2. This emphasizes the need to create
flexible educational programs, diversify, and
restructure methods, methodologies, and
approaches to teaching.

Although the concept
Design for learning has been actively deve-
loping over the past two decades, the main
three principles remain unchanged (CAST,
2018)'*. They ate based on neuroscience
data on the functioning of brain networks
that must be activated for successful lear-
ning. Yes, cach brain network directly con-
tributes to learning: the central part of the
brain (Affective Networks) — manages moti-
vation, regulates and processes emotions; the
back of the brain, including the occipital and
temporal parts (Recognition Networks) —
is responsible for perceiving and processing
information, and the frontal part (Strategic
Networks) — ensures the planning and execu-
tion of learning actions (CAST, 2018)'*.

This approach provides a deeper under-
standing of how to organize an educational
process that meets different ways of pet-
ceiving and processing information, the abi-
lity to interpret it and consciously reproduce
it in the learning process. Taking these aspects
into account allows for a more inclusive and
effective educational environment that is tai-
lored to the needs of each student, thereby
promoting equal access to quality education
and engagement in the learning process based
on their individual characteristics and needs.

Let us take a closer look at the three
main principles of Universal Learning
Design. The first principle involves various
of stimulating the interest and
motivation of higher education students
(Engagement). This principle is one of the

of Universal

forms

122 Cimxosa L, Mixmesa FO. OcoGAmBOCTI 3acTOCYBAHHs IPHHININB YHIBEPCAABHOIO AHM3AHHY AASl HABYAHHS
AHTAIFICBKOI MOBH AAfl CHCIIAABHUX IHACH. Amwdunosnasui cmyoii. Cepin: 1ledacocika. 2023. Ne 49. C. 55-60.

DO https://doi.org/10.24919/2413-2039.17/49.8

12 CAST. Universal Design for Learning Guidelines. Version 2.2. 2018. URL: http://udlguidelines.cast.org (aata

ssepHenHs: 14.03.2024).
124 "Tam camo/Ibid.
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Posragaemo  OIABIII  AETAABHO

Tpu
OCHOBHI IPUHITUIIHA YHIBEPCAABHOIO AH3AHHY
mapuapbd. [lepriet mpuammm  mepeabadae
pisHi pOPMH CTHMYAIOBaHHS 3aIKABACHO-
cri Ta MortEBaril 3A00yBadiB BHIO OCBITH
(Engagement).
13 HAFCKAGAHIIINX IIOAO IPAKTHYHOI peaai-
samii '®. HacripaBai me icuye eammoro cro-
coby, IapaHTyBaB  CTOBIACOTKO-
BUH IO3UTHBHMI pe3yabrar. lle 3ymoBaeno
THM, IO KOKEH MAE CBOI YHIKAABHI IOTpeOH,

[left mpuHIMII € OAHUM

AKHUI  OH!

3HAHHA, AOCBIA Ta CIIOCOOM HABYAHHSA, IIPO
AKI BApTO 3HATH 1 BPAXOBYBATH B OpraHizariil
IIPOLIECY BHKAAAAHHA TA HABYAHHS y BHIIIN
koAl Tax, Aesiki 3A00yBadi OCBITH 3aXOIIAO-
FOTBCS  CITOHTAHHICTIO Ta HOBH3HOIO, TOAL
SK 1HIT He 3aI[KABAEHI, HABITh HAASKAHI IIVM,
BIAAAIOYN IIepeBary PpyTuHL. lHIM HOATOO-
AIIOTH IIPAIIOBATH OKPEMO, HA IIPOTHBAIY
perirti, fika OOHpPAE CIIABHY AIAABHICTD 31 CBO-
IMH OAHOIpyIHHKAMI. 32 TAKHX OOCTABHH
BAKAUBO BHKOPHCTOBYBATH PI3HI 3aCO0M AAA
CTUMYAFOBAHHA 3aLKaBACHOCTI Ta MOTHBALIL
3A00YBAYiB BUIIIOI OCBITH IIIOAO AOCATHCHHS
OYIKyBAHHX PE3YABTATIB HABYAHHI.
BIAIOBIAHO AO paMKH YHIBEPCAABHOIO
AMBAIHY AAf HABYAHHA, 3aIIPOIIOHOBAHOL
CAST, Meroro 3aAydeHHA € 30CCPCAKCHI
(mirecpAMOBaHI) Ta BMOTHBOBaHI 3A00y-

126

Baul ocBiTH'*. YV KOHTEKCTI BHIIOI OCBIiTH

IIbOIro MOXKHaA AOCAI'TH piBHI/IMI/I CITOCO-

G6amMu, AOpEYHICTH AKHX BHU3HAYAETHCH
moTpebaMu  3A00yBadiB  BHIIIOI  OCBITH.
Tak, AOLIABHO HaAABATH  3A00yBadam

BUIIIO] OCBiTH fKOMOTra OiAbIme CBOOOAU
AT 1 caMOCTIHHOCTI B IIpOIeCi HaBYAHHI,
MOJKAUBICTE BHOOPY CIIOCOOY AOCATHCHHA

pesyapraris  Hapuanas. OCBITHA  AlfAb-

HICTB, AO IKOI BOHH 32AYYAFOTHCS, IOBUHHA
OyTH  peAeBaHTHOIO IXHIM  iHTepecam

most difficult to implement in practice
(Fovet, 2020)'*. In fact, thete is no single
method that would guarantee a one hun-
dred percent positive result. This is due
to the fact that everyone has their own
unique needs, knowledge, experience and
learning styles, which should be known
and taken into account in the organization
of teaching and learning in higher educa-
tion. For example, some students are fasci-
nated by spontaneity and novelty, while oth-
ers are not interested, even frightened, and
prefer routine. Others prefer to work alone,
in contrast to the rest who choose to work
together with their classmates. In such cir-
cumstances, it is important to use various
means to stimulate the interest and motiva-
tion of higher education students to achieve
the expected learning outcomes.

According to the Universal Design for
Learning framework proposed by CAST,
the goal of engagement is focused (goal-
oriented) and motivated learners (2018)'%.
In the context of higher education, this
can be achieved in various ways, the appro-
priateness of which is determined by the
needs of higher education students. Thus,
it is advisable to provide higher education
students with as much freedom of action
and independence in the learning pro-
cess as possible, the ability to choose how
to achieve learning outcomes. The educa-
tional activities in which they are involved
should be relevant to their interests and
values, and the learning outcomes and pro-
fessional competencies should be relevant
to their professional activities. It is recom-
mended to start the class by repeating
what was left out or focusing on the points
where higher education students had some

1% Fovet F. Universal design for learning as a tool for inclusion in the higher education classroom: Tips for the next
decade of implementation. Education journal. 2020. Vol. 9. Issue 6. P 163-172. DOL: http://dx.doi.org/10.11648/

j.edu.20200906.13

126 CAST. Universal Design for Learning Guidelines. Version 2.2. 2018. URL: http://udlguidelines.cast.org (aata

spepaenns: 14.03.2024).
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Ta INHHOCTAM, A PE3YABTATH HABYAHHA
Ta mpodpecifiai KOMIIETeHTHOCTI — 1mpode-
CifiHifi AlapHOCTI. PeKOMEHAOBAHO ITOYM-
HATU 3aHATTA, IIOBTOPIOIOYH TE, HA YOMY
3aBEPIINAHM, 400 30CEPEAHUTHCh Ha THX
MOMEHTAX, B AKHX 3A00yBadl BHIIOI OCBITH
Tpeba moKasy-
BATH B32EMO3B’A30K MDK TEMaMH 1 3MICTOM

MaAM IIEBHI TPYAHOIIL

IHITIX OCBITHIX KOMITOHEHT, ITOfCHFIOBATH,
AK BOHH IIOB’fI3aHI 3 OCBITHBOIO IIpPOrpa-
MOIO Ta MAHOYTHBOIO IPO(ECIHHOIO AlAAB-
HicTIO. AAfl IIATPUMKH IXHBOI MOTHBAII]
Ta 3AIKABACHOCTI BAKAUBHUM € KOHCTPYK-
ITOCAIAOBHHI 1 CBO-
3okpema,
ix A0 camopedaek-
cif, Ae gepes yCBIAOMAEHHA BAACHUX AYMOK,
IepeKo-
HaHb, 3A00yBaYl BUIIO! OCBITH CAMOCTIHHO

THBHWUH, AOCTYITHHI,
3BOPOTHIN
IIOTPIOHO CIIOHYKATH

cYaCHUI 3B’30K.

IIOYYTTIB, Alf, IiHHOCTEH Ta
9 3 AOIIOMOTIOIO BHKAAAAYA IIPHUXOAATDH
AO PO3yMIHHA CBOEl IIOBEAIHKH, pEaKII,
AOCATHEHB, CHABHHX 1 CAAOKUX CTOPIH.
Apyruit HEOO-
XIAHICTb BHUKOPHCTAHHS PI3HHX CIOCOOIB
irdopmaril
(Representation). OcHOBHAa MeTa 3aCTOCY-
BAHHfA TAKOIO INAXOAYy — II€ BHHAXIAAWBI
Ta KpeaTtuBHI 3A00yBaui. lLlporo mHemox-
AKIIIO  3aIIPOITOHOBAHA

HABYAABHA IH(OPMAIIA € CKAAAHOIO AAA

HpI/IHHI/IH BanOByC

IIPCACTABACHHA HABYAABHOI

AUBO  AOCATHYTH,

cupuiiManus T1a/ab0 IIPEACTABACHA B HE3-
pydHEX opMmarax, IO IIOTPEOYE 3YCHAD
YU AOAATKOBOI AOIIOMOIH, 1100 ii 3pO3yMmiTH.
Tomy BaKAMBO 320€3IEUUTH IPEACTABACHH
HaBIaABHOI IHopMamil B pisHHE cmociO,
POSIIUPHUBIIN  MOKAMBOCTI BHKOPHUCTAHHS
ImapameTpiB
3YNTYBAHHA

AHAAIBATOPHUX CHCTEM abo
HAAAIITYBAHHSA
3 eKpaH4, PO3II3HABAHHA TIOAOCY, 3BYKOBI
INAKA3SKH, a TaKOXK IIPOCTI 3MiHH MmIpudTY
TEKCTY, KOABOPY Ta MDKPAAKOBOIO iHTEp-
BAAY 32 AOIIOMOTOIO IU(POBUX TEXHOAOLIH
TOII0). AAfl IIBOTO BAPTO BHKOPHUCTOBYBATH
pisHI THIH 3aCO0IB HABYAHHA: TEKCT, ayAlO-

BiaeoMaTepiaa, iArocTpanii a6o dororpadi,

(mampHKAaA:

80

difficulties. It is necessary to show the
relationship between topics and the con-
tent of other educational components,
to explain how they atre related to the edu-
cational program and future professional
activities. Constructive, accessible,
sistent, and timely feedback is impor-
tant to keep them motivated and engaged.
In particular, they need to be encouraged
to self-reflect, where through the awareness
of their own thoughts, feelings, actions,
values and beliefs, higher education stu-
dents, either on their own or with the help
of a teacher, come to understand their
behavior, reactions, achievements, strengths
and weaknesses.

con-

The second principle takes into
account the need to use different ways
of presenting educational information

(Representation). The main goal of this
approach is to attract inventive and creative
applicants. This cannot be achieved if the
proposed training information is difficult
to understand and/or presented in incon-
venient formats that require effort or addi-
tional assistance to understand. Therefore,
it is important to ensure that learning
information is presented in a variety
of ways by expanding the use of analyzer
systems or customization options (e.g:
screen reader, voice recognition, audio
prompts, and simple changes to text font,
color, and line spacing using digital tech-
nology, etc.). Different types of learning
tools should be used for this purpose:
text, audio and video material, illustra-
tions or photographs, models, mock-ups,
layouts, diagrams, schemes, models, etc.
(CAST, 2018)'#.

The third principle draws attention
to the need to provide different means
of action and expression of learning out-
comes (Action & Expression). The main
goal is to develop students’ strategic thin-
king and focus on achieving their goals.
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MYASKI, MaKeTH, AlarpamMm, CXEMH, MOACAI
Tormo'?.

Tperifi HpHUHIII 3BepTac yBary Ha HEOD-
XiAHICTD 3a0€3leYCHHA PI3HHX 3aCO0IB  Alif
1 BHPaKEHHA Pe3yAbTarTiB HapdaHHfA (Action
& Expression). OcHOBHA MeTa — PO3BUTOK
y 3A00yBadiB OCBITH CTPATEIIYHOIO MHCACHHSA
Ta OpleHTaIli Ha AOCATHEHHA ITOCTABACHOL
mern. e mepeabavac AudpepeHIyarito croco-
01B, 32 PAXYHOK AKHUX BOHU MOYKYTh IIPOAEMOH-
CIpyBaTH CBifi pIBEHb PO3YMIHHS, 3aCBOCHHSA
3MICTy OCBITHBOI KOMIIOHEHTH T4 PE3YABTATIB
mapaanns' >, 3asnadene nabyBae aKTyaABHOCTI
B PO3pisi 30IABITICHHA OAraTOMAHITHOCTI CTy-
ACHTCBKOIO KOHTHHICHTY') 10 BuMarae iHAM-
BIAYAABHOTO ITAXOAY AO KOMXKHOTO. Bamamso
BHOOpPY — IIpe3eHTartii
CBOIX pPE3YABTATIB HABYAHHSA, fAK-OT: ITHCBMOBC

HAAATH — MOMKAMBICTD

BHCAOBAIOBAHHS, YCHA IIPE3CHTALIIS, CTBOPEHHS
MYABTHMEAIHHOI TpesenTarii uu indorpadikm,
ITOAKACT, HABYAABHII TIPOEKT TOITIO.
Brmesaspadeni  DpHHIMII  YHIBEPCAAB-
HOTO AM3AIHY IIPAITFOIOTH PASOM fK OCHOBA AAfA
opramizariii OCBITHBOIO ITPOLIECY, AKUI AO3BOASAE
3A00yBaYaAM BHIIIOl OCBITH AOCAITH (TIACCIIPS-
MOBAHOIO, ODI3HAHOIO, CIPATEriIHOIO Ta edek-
TUBHOIO» HapuaHHA. (OCHOBHOIO METOO Iiiel
KOHIICIII € HAAAHHSA PIBHIX OCBITHIX MOKAHBO-
CTEH AASL 3AOOYTTS SIKICHOI OCBITH, 320XOYYEOYN
BHKAAAAYIB IIPOIIOHYBATH PI3HI ITAXOAH Ta CIIO-
COOH IIPEACTABACHHSA MATEPIAAY, CAMOBHPAKCHHS
T4 3AAYYCHHS BCIX 3A00YBAdYIB BHIIOI OCBITHL
To6TO BpaxyBaHH/ IIPHHIIAIIB VHIBEPCAABHOIO
AVIZAIHY AO3BOASIE BAOCKOHAANTY HAABHI IHKATO-
suBHI npaktukn B 3BO, aake ocHOBHA iaesA KOH-
Lenrii YHIBEPCAABHOIO AM3AHHY AAA HABYAHHS —
L€ BPAXyBAHHA PIBHOMAHITHOCT] 3aAAS 3aAYICHHA

This involves differentiating the ways
in which they can demonstrate their level
of understanding, mastery of the content
of the educational component and leat-
ning outcomes (Griful-Freixenet et al,,
2021)"%. This becomes particularly rel-
evant in light of the increasing diversity
of the student body (Selvaratnam et al.,
2023)'”, which requires an individuali-
zed approach to each student. It is impor-
tant to give students the choice of pre-
senting their learning outcomes, such
as: a written statement, oral presenta-
tion, creation of a multimedia presenta-
tion or infographic, podcast, educational
project, etc.

The princip-
les of Universal Design work together
as a basis for organizing the educational
process that allows higher education stu-
dents to achieve “purposeful, informed,
strategic, and effective” learning. The main
goal of this concept is to provide equal
educational opportunities for quality edu-
cation, encouraging teachers to offer dif-
ferent approaches and ways of presenting
material, self-expression and engagement
to all students. That is, taking into account
the principles of Universal Design allows
us to improve existing inclusive practices

above-mentioned

in higher education institutions, because
the main idea of the concept of universal
design for learning is to take into account
diversity in order to engage in learning and
equality in access to quality education for
different categories of applicants, including
vulnerable ones.

127 CAST. Universal Design for Learning Guidelines. Version 2.2. 2018. URL: http://udlguidelines.cast.org (aata

spepuenns: 14.03.2024).

1% Griful-Freixenet J., Struyven K., Vantieghem W. Toward more inclusive education: an empirical test of the uni-
versal design for learning conceptual model among preservice teachers. Journal of Teacher Education. 2021. Vol. 72.

Issue 3. P. 381-395.\

12 Selvaratnam N. D,, Keat O. B,, Tham J. Cohesion via Diversity and Inclusion: The Role of Sri Lankan
State Universities in Post-War Reconciliation. Migration Letters. 2024. Vol. 21. Issue S1. P. 711-731. DOI:

https://doi.org/10.59670/ml.v21iS1.6398
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AO HaBYaHHSA Ta PIBHOCTI B AOCIYII AO AKICHOL
OCBITH PISHUX KATEIOPIH 3A00yBadiB, 30KpeMa
3-ITOMIK BPA3AMBHX.

OcoOAnBHIT IHTEPEC AAfl HAIIIOTO AOCAL-
AMKEHHS CTAHOBHUTH PEAAI3aIlid APyrOro IpHH-
UMY YHIBEPCAABHOIO AH3AHHY AAfA HABYAHHIA.
Taxuil iHTEPEC 3yMOBACHUI CYIACHUMU PEAAI-
AMI B CUCTEMI BUIIIOf OCBITH Y KpaiHH, ITOB’A3a-
HUMH 3 ITOBHOMACIITAOHOIO BifiHoro. Hapasi
ITeBHA YACTHHA VHIBEPCUTETIB YKpaiHu € ThM-
YACOBO IICPEMIIIICHUME («yHIBepcHTeTH 03
CTiFY), fKI IIPOAOBXKYIOTH OCBITHIO ~AIAAB-
HICTh HA HOBIl AOKarii, are maibke Oe3 mMare-
plaAbHO-TEXHIYHOI Oa3H, OCKIABKM BOHA OyAa
3HHUITIEHA 400 3aXOIACHA POCIACHKIMI Biii-
cokamu. 'TOMy AOCTYIIHICTB KAMIIyCy Ta pecyp-
CIB 3a3HAC CYITEBHX 3MiH, apnke (ISHIHO
B OAMH MOMEHT II¢ CTAAO HEAOCTYITHIIM.

V Takux HOBHX peanifix (pismdHa AOCTYII-
HICTD, fIKA paHIIIIC BBAKAAACA TOAOBHUM Map-
KepOM  IHKAIO3UBHOI OCBITH, ITOCTYIIA€THCH
cBOiM MicIieM HOBifl il mapaaurmi — rudpo-
Biff IHKATO3il, fKka mepesbadac 3aOe3IICUCHHA
YMOB AAf CIPABEAAHMBOIO, PIBHOIO Ta 0Oe3-
IIEYHOIO AOCTYIIY AO IMH(POBHX TEXHOAOTIIH
BciMa Oe3 BUHATKY. BapTo Takox HarorocmTu
HA TOMY, ITIO Il 3MIHH CTOCYFOTBCA HE TIABKH
BTPATH MaTEPIAABHO-TEXHIYHOI Oa3H yHiBepcHu-
teris. VIaerbea Takom IIPO 3A00yBAUIB BHIIIOL
ocsitu Ta epcoras 3BO, sxi ¢izmarHo He 3HA-
XOAATBCA B OAHOMY MICII Yepe3 HeCTaOlABHY
OE3IEKOBY CHTYyAIiio B YKpaiHi B YacH BIAHIL
Tomy 1 poBa IHKAFO3is € OCOOAHBO AKTyaAb-
HOIO AAfL OCIO, fIKI ITepeOyBAOTE ¥ 30H] AKTHB-
HIX OOHOBHX AIffl 9H Ha THMYACOBO OKYIIOBA-
HII TEpUTOPI, AA€ IIPOAOBKYIOTH HABYAHHSA
Ta BukAaAaHHd. [{udpoBi TexHOAOI € TaKkoMmK
ebEeKTUBHIME AASl 3a0€3IICUCHHSA HEIIEPEPB-
HOCTI HABYAHHSA AASI 3A00YBaUIB 13 BIAAAACHIX
pationiB YkpaiHu ab0 THX, XTO HABYAECTHCH

3a kopAOHOM"™. TOBTO 3aCTOCYBAHHSA TAKIX

Of particular interest to our research
is the implementation of the second prin-
ciple of Universal Design for Learning,
This interest is driven by the current reali-
ties in Ukraine’s higher education system
related to the full-scale war. Currently,
a certain number of Ukrainian universities
are temporarily displaced (“universities
without walls”), continuing their educa-
tional activities at a new location, but with
little or no material and technical base,
as it was destroyed or seized by Russian
troops. Therefore, the accessibility of the
campus and resources will undergo signifi-
cant changes, as it became physically inac-
cessible at one point.

In these new realities, physical acces-
sibility, considered the primary
marker of inclusive education, is giving
way to a new paradigm—digital inclu-
sion, which involves ensuring conditions
for fair, equal, and safe access to digi-
tal technologies for everyone, without
exception. It is also worth emphasizing
that these changes are not only about the
loss of material and technical resources

once

of universities. It is also about students
and staff of higher education institutions
who are not physically located in the same
place due to the unstable security situa-
tion in Ukraine during the war. Therefore,
digital inclusion is especially relevant for
people who are in the area of active hos-
tilities or in the temporarily occupied ter-
ritory but continue to study and teach.
Digital technologies are also effective
in ensuring continuity of education for
students from remote areas of Ukraine
or those studying abroad (Hurenko et al.,
2023)"". In other words, the use of such
helps time

technologies to overcome

130 Typerko O. L, Munux I'. M., TTorosa A. C., Aomatina, I'. O. Bukopucranns nudpoBIX TEXHOAOLIH AAf pea-
Aizarii iHKAFO3MBHOI BUIIOI OCBITH: IEPCIICKTUBH Ta OOMEKeHHA. [rkaiosia i cyeninvemso. Kaw’anenp-IToaiAbcprmii:
HasuaabrO-peabiaitaniiianii sakaaA sumoi ocsita «Kam’auerp-TToAiabcbkmii Aepxasrnil iHctaTym. 2023. Ne 2.

C. 28-36. DOL: https://doi.org/10.32782/2787-5137-2023-2-4
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TEXHOAOIIH AOIIOMAra€ AOAATH YacoBi H Tepu-
TopiaAbHi OOMeKer s 132,

VYV  IpOMy KOHTEKCTI OCOOAHBY —yBary
BHKAAAAYAM BAPTO IIPHAIAUTH AOTPHMAHHIO
IIPHHIUINB  VHIBEPCAABHOIO ~AHBAMHY  AASA
HABYAHHA IPU CTBOPEHHI Ta BHKOPHCTAHHI
HABYAABHUX MaTEePiaAlB AAfl CHHXPOHHOIO
I aCHHXPOHHOIO (DOPMATIB AHCTAHIIHOIO
Hapuanuda. Baxanso iaeHTHdikyBatn Ta ycy-
HYTH IOTEHINHHI Oap’epH, fAKI MOXKYTh IIepe-
IITKOAJKATH 3A00yBAYAM BHIIIOI OCBITH IIOBHO-
LIHHO CHPHIMATH HABYAABHY 1H(OPMAIIIFO.
3a TakuxX yMOB HACTBCS IIPO APYIHI IIPHHITHIT
YHIBEPCAABHOIO AU3AHHY AAfA HABYAHHS.

Opasum
Gap’epiB MOKE CTATH BUKOPHCTAHHA (DYHKILI
IIEPEBIPKH  AOCTYIIHOCTI, fIKI ITPOIIOHYFOTBCH
B 0aratbOX IPOrPAMHUX
Lli IHCTPYMEHTH AOIOMAIAIOTH aHAAIZyBATH
HABYAABHI MaTepiaAM Ha IIPEAMET BIAITOBIA-
HOCTI 3aIAABHOBU3HAHUM CTAHAAPTAM AOCTYII-
HOCTI, 3a0e3I1euyroyn, 1100 AOKYMEHTH, ITpe-
seqrari, TabAMII Ta IHIM pecypcu Oyan
3pOo3ymiAl H AOCTYIIHI AAfl BCIX, BKAFOYAFOUN

i3 cr1ocoOIB  BUABACHHS TAKHUX

320€3IICUCHHSAX.

THX, XTO BUKOPHCTOBYE aCUCTHBHI TEXHOAOTII.
AOCTYITHOCTI ~ KOHTEHTY
B uppoBoMy popMATi, 30KpEMA B AOKYMEHTAX
Ta PDF-(paiirax, BIMAarae yBasKHOIO CTABACHHS
AO  CEMAHTUYHOI CTPYKTYPH, BHKOPHUCTAHHSA
CITHCKIB, MAPKYBAHHA TAOAWIIb TA BHPIBHIO-
Banus Tekcry. CeMaHTIYHA CTPYKIypa AOKY-
MEHTA BKAIOYAE AOIIYHE BHUKOPHCTAHHA 3arO-
AOBKIB, maparpaiB Ta IHIINX CTPYKTYPHHX
€AEMEHTIB, fKI AOIOMArarOTbH KOPUCTYBAYAM
3pO3YMITH OpraHi3arfifo Ta IEPapXil0 KOH-
e

(3aronoBok 1, 3aroAoBOK 2 Ta iHIIN) HOBHHHI

3abesnedenHs

. Hanpukaaa, 3aroAoBkr pisHEX pIBHIB

and geographical limitations
& Pryshliak, 2020;
2023)131,132.

In this context, teachers should pay spe-
cial attention to adherence to the principles
of Universal Design for Learning when crea-
ting and using learning materials for synchro-
nous and asynchronous distance learning for-
mats. It is important to identify and eliminate
potential barriers that may prevent higher
education students from fully comprehending
educational information. Under these condi-
tions, we are talking about the second princi-
ple of universal design for learning,

One way to identify
is to use the accessibility checking functions
offered by many software programs. These
tools help analyze learning materials for
compliance with generally accepted acces-
sibility standards, ensuring that documents,
presentations, tables, and other resources
are understandable and accessible to every-
one, including those who wuse assistive
technology.

Making content accessible in digi-
tal formats, including documents and
PDFs, requires careful attention to seman-
tic structure, the use of lists, table labe-
ling, and text alignment. The seman-
tic structure of a document includes the
logical use of headings, paragraphs, and
other structural elements that help users
understand the organization and hiet-
archy of content (Kang et al., 2024)'%.
For example, headings of different levels
(Heading 1, Heading 2, etc.) should
be used to identify the main sections

(Mytsyk

Slootman et al.,

such barriers

B Mytsyk H. Utilizing the opportunities provided by the educational and speech therapy laboratory in the for-
mation and development of future special education teachers’ digital competence. Correction and rehabilitation inno-
vations: implementation of European experience: Scientific monograph. Latvia: “Baltija Publishing”. 2023. P. 175-200. DOI:

https://doi.org/10.30525/978-9934-26-325-5-11

12 Slootman M., Korthals Altes T., Domagata-Zysk E., Rodriguez-Ardura I, Stanojev I. A Handbook of e-Inclu-
sion. Building capacity for Inclusive Higher Education in Digital Environment. 2023. 106 p.

133

Kang J.,, Patton K., Gardiner-Walsh S. Success for All: Maximizing Digital Accessibility in Special Education

Teacher Preparation Courses through Universal Design for Learning. Journal of Special Education Preparation. 2024.

10.33043 /4a6kfo46
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BHKOPHCTOBYBATHCA AAfA BH3HAYCHHA OCHOB-
HUX PO3AIAIB AOKYMEHTA Ta INAPO3AIAIB BIAIIO-
BiaHO. He 3aiiBim OyAe KOpOTKIIL 3MICT OCHOB-
HIIX 9ACTHH AOKYMCHTA Ha HOTO ITOYATKY.
MapkoBaHi Ta HyMEpPOBAHI CITMCKH TAKOMK
BIAITPAIOTh BAKAHBY POAb Y CIPYKIYPYBAHHI
irdoOpMAarIli, POOAAYM TEKCT ACTIIHM AASA
CHPHHHATTA Ta PO3yMiHHA. BoHH AO3BOAAFOTH
IPYIIYBATH IIOB’A3aHI CACMEHTH 20O BKA3yBaTH
Ha TIOCAIAOBHICTD KPOKIB UM IHCTPYKITIH.
3aCTOCOBYIOUN MYABTHMEAINHY IIpe3cHTA-
IFO, BAXKAHMBO ITEPEKOHATHCH, IO BCl 300pa-
JKEHHA, BUKOPHCTAHI B Hili, CYIIPOBOAMKYFOTBCS
AABTEPHATHBHUM TEKCTOM. Takmii Texkcr Aac
3MOIY IIPOTpaMaM AAf 3UMTYBAHHA 3 EKpPaHa
BHKAAAATH BMICT 300pakeHb, 3a0e3IIedyrOdn
AOCTYIIHICTB 1H(pOpMartii, fika OIFCye FHoro.
Aexopatusai 300pakeHHs (poHOBI 300pa-
JKEHHS, AOIOTHUIIM YHIBEPCHTETIB, OPHAMEHTH
TOITIO), AIKI He HEeCyTh IH(OPMAIIHHOIO HABAH-
TAKEHHA, MOKYTh HE MATH AABTCPHATUBHOIO
Tekcry. Boanodac koA MOBa fiae ITpo 300pa-
JKCHHSA, fKE IIEPEAAEC BAKAUBY IH(MOPMALLFO
(manpukAaa, rpadpika abo Alarpamm), A€TaAb-
HUN AABTCPHATUBHHUI TEKCT € HEBIA’€EMHHUM
AASl 3a0€3IICYCHHS PIBHOIO AOCTYILy 3A00YyBa-
9iB OCBITH AO HABYAABHOTO 3MicTy .
Kopekrue BHPIBHIOBAHHS TEKCTY TaKOXK
€ BAKAIBIM MAapKepoM AocTymHOCT. Tekcr,
BUPIBHAHMIT 32 AIBUM KDa€eM, 3a3BUYAM ACITIIE
3YHUTYETBCA, OCKIABKM CTBOPIOE UITKY BEPTH-
KAABHY AIHIFO, fIKA AOIIOMAIa€ BI3yaABHO OpI€H-
TYBATHCA IA YAC YHTAHHA. 30KpeMa, TAKe BUPIB-
HIOBAHHSA CIIPHAE AOTPUMAHHIO OAHAKOBOIO
IIPOMIAKKY MIZK CAOBAMH, ITIO BKPAIT BAKAHBE AAS
THX, XTO BHKOPHCTOBYIO IPOIpaMHe 3abe3rre-
YCHHA AAA IICPETBOPEHHSA TEKCTY B ayAlo.
Kpim rtoro, Tpeba yHHKATH BHKOPHC-

TAHHA ~ CKAHOBAHMX  TEKCTOBUX  300pa-
JKEHb, OCKIABKM IIC YCKAGAHIOE 3YHTY-
BAHHfA TeKCTy 3 ekpaHa'”. PekOMEHAOBaHO

of the document and subsections, respec-
tively. A brief summary of the main parts
of the document at the beginning of the
document will be useful.

Bulleted and numbered lists also play
an important role in structuring infor-
mation, making the text easier to read
and understand. They allow you to group
related items or indicate a sequence of steps
ot instructions.

When using a multimedia presenta-
tion, it is important to make sure that
all images used in it are accompanied
by alternative text. This text allows screen
readers to display the content of images,
making the information describing them
images  (back-
ground images, university logos, orna-
ments, etc.) that do not carry informa-
tional content may not require alternative
text. At the same time, when it comes
to images that convey important infor-
mation (e.g., graphs or charts), detailed
alternative text is essential to ensure equal
access to educational content for learners
(Kang et al., 2024)",

Correct text alighment is also an impor-
tant marker of accessibility. Text aligned
to the left edge is usually easier to read
because it creates a clear vertical line that
helps you to navigate visually while reading.
In particular, this alignment helps to main-
tain the same spacing between words, which
is extremely important for those who use
text-to-speech software.

In addition, the use of scanned text
images should be avoided, as it makes it dif-
ficult to read the text on the screen (Kang
et al., 2024)'%. It is recommended to use
short names for hyperlinks so that users
can easily navigate where they are going

accessible.  Decorative

13 Kang J., Patton K., Gardiner-Walsh S. Success for All: Maximizing Digital Accessibility in Special Education
Teacher Preparation Courses through Universal Design for Learning. Journal of Special Education Preparation. 2024.

10.33043/4a6kfo46
135 Tam camo/Ibid.
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BUKOPHCTOBYBATH CTHCAl Ha3BH AAA Tirrep-
IIOCHAQHbB, II[0O KOPHCTYBa4l MOIAH AETKO
OpIEHTYBATHCA, KYAM BOHH IX CIIPAMOBY-
ro1p'*. Harrprkaaa, sminmrn URL: https://
bdpu.otrg.ua/faculties/fdsso/structure-fdsso/
kaf-psychology/ Taxmm six Link: bdpu.

BaxanBo  3akieHTYBaTH HA  CTBOpPEHHI
AOCTYIIHUX HABYAABHHX BIACOMATEPIAAIB AAf
IIITPOKOTO KOoAa 0ci0. PekoMeHAOBaHO BHKO-
PHICTOBYBATH IIPHXOBAHI CyOTUTPH, TOOTO TaKi,
IO MOYKYTh MICTUTH HE TIABKH TEKCTH AlAAOLY,
a 11 IH(OPMAITIFO ITIOAO IHITINX 3BYKIB T4 IIEPCO-
HAKIB, OCKIABKI BOHH € OIABITI YHIBEPCAABHIIMIT
T MOKYTB OYTH 32 HCOOXIAHOCTI K AKTHBOBAHI,
TAK 1 ACKOAOBAHI. 3BHYAMHI K TUTPU HEPIAKO
€ YaCTHHOIO 300pakeHHs BiAcO ab0 mporpamm
(ax, manpukaaa, v TikTok), me moxyrs Oyru
AcaxTrBOBaHIMI. OKpPIM TOTO, AAT OCIO 3 TIOPY-
ILIEHHAMI 30Py BAKAHBO, 10O BiAcOMATEplaAn
MICTHAN OIIHC, AIKUH TOYHO 1 UITKO IIEPEAAE T,
1m0 BIAOYBACTBCSH Ha ekpami'™.

BamauBrum  anst 3a0e€3II€UCHHSA  AOCTYII-
HOCTI Ta PIBHOCTI € TAKOMk 32aBYACHE O3HA-
HOMAEHHA 3A00yBadiB BUIIOI OCBITH 3 (DYHK-
nudpoBUX
TEXHOAOLIH, sIKi OYAyTH BHKOPHCTAHI A ¥ac
BUBYEHHS HABYAABHO! AMCIUIIAIHH. [mHakie
BOHI MOXKYTb BiAdyBaTH ceOe 130AbOBaHHIMM
BIA OCBITHBOTO ITPOIIECY, OCKIABKH HE 3MO-
JKYThb BHKOHYBATH 3aBAAHHA 200 e(PEKTHBHO

IAHIMI MOKAMBOCTAMM

CHIBIIPAIIFOBATH 3 IHmmMH. AO IIEPEIIKOA
MOJKHA BIAHECTH BIACYTHICTb TEXHIYHOI ITIA-
TPHUMKH, YITKHX IHCTPYKIIH Ta BKa3iBOK IITOAO
BUKOHAHHS 3aBAAHb, HAAAHHA BapianTiB ¢op-
maty npeseHTarii (ece, pedepart, 3BiT, BiAcO,
ayalo, imdorpadpika, mporpamme 3abesrre-
YCHHA, MYABTHMEAIHA IIpeseHTaris, OAOrL,
IIPOEKT TOIIO) 3A00YTHX 3HAHB 1 HABIYOK.
Pesromyroun, 3a3maunmo, 1mo BIAIIOBIAHO
AO IPHHIIUIINB VHIBEPCAABHOTO AHU3ANHY AAf
HABYAHHA BHKAAAAYl MAIOTH 320€3[1ednTi

(Kang et al., 2024)"*%. For example, change
the URL: https://bdpu.orgua/faculties/
fdsso/structure-fdsso/kaf-psychology/
such as Link: bdpu.

It is important to focus on creating acces-
sible training videos for a wide range of peo-
ple. It is recommended to use closed cap-
tions, which can include not only dialogue
text but also information about other sounds
and characters, as they are more versatile
and can be activated or decoded as needed.
Normal captions are often part of the
image of a video or application (for exam-
ple, in TikTok) and cannot be deactivated.
In addition, for people with visual impair-
ments, it is important that videos contain
descriptions that accurately and clearly con-
vey what is happening on the screen (Kang
et al., 2024)'%7.

To ensure accessibility and equality,
it is also important to familiarize higher edu-
cation students with the functionality of digi-
tal technologies that will be used in the
course of studying the discipline. Otherwise,
they may feel isolated from the educational
process, as they will not be able to complete
tasks or effectively cooperate with others.
Obstacles include the lack of technical sup-
port, clear instructions and guidelines for
completing assignments, and options for pre-
senting the acquired knowledge and skills
(essay, abstract, report, video, audio, info-
graphics, software, multimedia presentation,
blog, project, etc.

To summarize, in accordance with the
principles of Universal Design for Learning,
teachers should provide a variety of for-
mats for the presentation and accessibility
of educational materials in the digital space
to guarantee diversity, inclusion and equality
for all students, including those with special

1% Kang ], Patton K., Gardiner-Walsh S. Success for All: Maximizing Digital Accessibility in Special Education
Teacher Preparation Courses through Universal Design for Learning,. Journal of Special Education Preparation. 2024.

10.33043/4a6kfo46
137 Tam camo/Ibid.
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pisHOMaHITHII

dopmat

HaBYaAbBHUX

IIPEACTABACHHSA
Ta MaTepiaAiB
y 1E@pPOBOMY IIPOCTOPI, IIOO rapaHTyBATH
©araTOMaHITHICTb, 3aAYYCHICTH T4 PIBHICTD

AOCTYITHOCTI

AASl BCIX 3A00yBadiB BHIIOI OCBITH, 30KpeMa
I AAfL OCIO 3 OCODAMBHMI OCBITHIMU IOTpE-
Oamu. Lle AosBoasie poOnmTH OCBITHIH IIpO-
1ec GIABIIT ePeKTUBHIM AASL KOKHOTO' P,
[Ipore, HesBaxarodn HA BHU3SHAHHA HAy-
KOBIIMH TA OCBITAHAMH CYTTEBHUX II€peBar
BUKOPHCTAHHA IPUHIUIIB YHIBEPCAABHOIO
AM3AFHY AAfl CTBOPEHHA IHKAFO3UBHOIO OCBIT-
HBOTO CEPEAOBHITIA, CbOTOAHI BCE ITIC 3AANIIIA-
erpesl Hu3Ka (PaKkTopiB, AKI YCKAGAHIOIOTD IIei
npouec. [lo-meprre, yHiBepcaAbHMIT AM3aiH
AASL HABIAHHA € IIAXOAOM, AKHI BIMATa€ Ipo-
AYMAHOIO IIAAHYBAHHS,

BaAKEHHA Ta ITOCTIMHOI aparrardi. baxamms
39

PETCABHOTO BHpO—

HerafiHol #oro peaaisauii € nepeasictramnum’
1 MOYKE IIPU3BECTH AO HEBUIIPABAAHUX PU3HUKIB
ITOBEPXHEBOIO 3aCTOCYBAHHA MO0 IIPHHIIU-
miB 6e3 TAMOOKOTO BUBYEHHS T4 AAAITTAITI A
KOHKPETHHIH OCBITHIH KOHTEKCT.

OkpemMO BApPTO HATOAOCHTH HA HEOAHO-
3HAYHOCT] iHTEpIpeTartii iHCTPYKIII IIIOAO pea-
Alzarfii IIPUHIIUINB  YHIBEPCAABHOIO ~AHM3AMHY
AASL HaBuaHHA, 3anporonoBanux CAST'™.
3 OAHOTO OOKy, Iie € IIO3HTHBHIM ACIICKTOM,
OCKIABKH IIfl BIAKPUTICTb 1 IHYYKICTB ITAKpeCc-
AIOE AKAACMIYHY CBOOOAY BHKAAAAYIB 1 OCBITAH
IIOAO aAAITTALil HOro IPUHIUILE AO YHIKAAB-
HUX [OTpeO IXHIX 3A00yBadiB BHITIOl OCBITH
Ta crennudikun OcBiTHIX KomitoHeHT. OAHaK,
3 IHIIOl CTOPOHH, 3aAMIIIA€ OAraTo BIABHOIO
npocropy AAf ix imrepmperanii™. Ockirpku
PI3HI BUKAAAAYl MOXKYTh PO3YMITH Ta BIIAFOBATH

138

educational needs. This makes the educa-
tional process more effective for everyone
(Kang et al., 2024)"%.

However, despite the fact that scien-
tists and educators recognize the signi-
ficant benefits of using universal design
principles to create an inclusive educa-
tional environment, there are still a num-
ber of factors that complicate this pro-
cess. First, Universal Design for Learning
is an approach that requires thoughtful
planning, careful implementation, and con-
stant adaptation. The desire for its imme-
diate implementation is unrealistic (Fovet,
2020)" and can lead to unjustified risks
of superficial application of its princip-
les without deep study and adaptation
to a specific educational context.

It is worth emphasizing the ambiguity
of the interpretation of the instructions
for implementing the principles of univer-
sal design for learning proposed by CAST
(CAST, 2018)"". On the one hand, this
is a positive aspect, as this openness and
flexibility emphasizes the academic free-
dom of teachers and educators to adapt
its principles to the unique needs of their
students and the specifics of their edu-
cational components. However, on the
other hand, it leaves a lot of room for
interpretation (Lachheb et al., 2021)™.
As different may understand
and implement them in different ways
based on their own experiences, know-
ledge and beliefs, this can lead to a variety
of approaches within one HEI or even

teachers

Kang J., Patton K., Gardiner-Walsh S. Success for All: Maximizing Digital Accessibility in Special Education

Teacher Preparation Courses through Universal Design for Learning. Journal of Special Education Preparation. 2024.

10.33043/4a6kfo46
1% Fovet L. Universal design for learning as a tool

for inclusion in the higher education classroom: Tips

for the next decade of implementation. Education journal. 2020. Vol. 9. Issue 6. P. 163-172. DOI: http://

dx.doi.org/10.11648/j.edu.20200906.13

140 CAST. Universal Design for Learning Guidelines. Version 2.2. 2018. URL: http://udlguidelines.cast.org (aata

sepHenns: 14.03.2024)

141 Lachheb A., Abramenka-Lachheb V., Huber L. Challenges and opportunities in adhering to UDL principles
to design online courses. The Journal of Applied Instructional Design. 2021. Vol. 10. Issue 1. P. 97-123. DOL https://

doi.org/10.59668/223.3754
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iX O-CBOEMY, Oa3yIOUMCh Ha BAACHOMY AOCBIAL
3HAHHSAX T4 IIEPEKOHAHHIX, I1¢ MOJKE IIPH3BECTH
AO PIBHOMAHITHOCTI IHAXOAIB y MEHKAX OAHOIO
3BO abo maBiTh OCBITHBOI KOMITOHEHTH,
VCKAQAHFOIOYH  CTBOPEHHA  ITOCAIAOBHOIO
T4 IHKAFO3MBHOIO OCBITHBOIO CEPEAOBHIIIA.
OAHUM 13 BHUKAHUKIB IMIIAEMEHTAI] YHi-
BEPCAABHOTO AM3AWHY € (DIHAHCOBI pecypcH.
3okpema, IOIPH CTPIMKHI PO3BUTOK TeEX-
HOAOIIH, AOCTYII AO CYYaCHHX TEXHOAOITY-
HIX PIIIEHB yce Ie MOMKE OYTH OOMEIKEHIM
y aAedkux 3BO wepes BapricTh, CyMICHICTH
200 BIACYTHICTD TEXHIYHOI IIATPHMKH. AAfA
THMYACOBO IIEPEMIIIECHUX 3aKAAIB BUIIOL
ocBiTH («yHIBEpPCUTETIB Oe3 CTiE») Il IIpoo-
Aema HabyBae HeabMAKOI aKTYaABHOCTL.
Cepea 1mmmoro, Tpeba 3BepHYTH yBary
HA HCAOCTATHIH piBeHb OOIBHAHOCTI Hay-
KOBO-IICAATOIIYHHUX — IIPALIBHUKIB Ta aAMi-
micrparii 3BO 1moao mepepar ta cmocobis
3aCTOCYBAHHS VHIBEPCAABHOIO AMBAMHY AASA
maanus' 2. [le MOKe IPU3BOAUTH AO OLIOPY
Ta HEOAKAHHA PEAAIZOBYBATH HOTO IIPUHIIUIII
B paMKaxX OCBITHBOI AldapHOCTI 3BO Ha pis-
4, Kpim TOTO, BApTO 3aKIIECHTYBATH
1 Ha piBHI IU(POBOI KOMIIETEHTHOCTI BHKAA-
AAYIB, SIKA BHU3HAYAC IXHFIO 3AATHICTH BIIEB-
HEHO, KPUTHYHO Ta BIAIIOBIAAABHO 3aCTOCO-
ByBaTH IUMPOBI TEXHOAOI AAA CTBOPEHHSA
AOCTYITHOTO HABYAABHOIO KOHTCHTY, A TAKOMK

HUX PIBHAX

AAF apamITanii MaTepiaAiB ImiA IHAHBIAyaAbHI
notpebn 3A00yBaviB BuIof ocsita' ™.

IcHye TaKom MOMHAKOBA AYMKa, IO VHIBEP-
CAABHHUH AM3AMH AAA HABYAHHA BHKOPHUCTO-
BYETBCA BHKAFOYHO AAf 3aAOBOACHHA IIOTpeD
ocib 3 OCODAMBHMHE OCBITHIME IIOTPEOAMH.

educational component, making it difficult
to create a consistent and inclusive educa-
tional environment.

One of the challenges of implemen-
ting Universal Design is financial resources.
In particular, despite the rapid development
of technology, access to modern technolo-
gical solutions may still be limited in some
higher education institutions due to cost,
compatibility, or lack of technical support.
For temporarily relocated higher education
institutions  (“universities without walls”),
this problem is becoming increasingly
relevant.

Among other things, attention should
be paid to the insufficient level of aware-
ness of academic staff and university
administrators the benefits and
ways to apply universal design for lear-
ning (Fornauf & Erickson, 2020)'*% This
can lead to resistance and unwillingness
to implement its principles within the
educational activities of HEIs at various
levels (Lachheb et al., 2021)'. In addi-
tion, it is worth emphasizing the level
of digital competence of teachers, which
determines their ability to confidently,
critically and responsibly use digital techno-
logies to create accessible learning content,
as well as to adapt materials to the indivi-
dual needs of higher education students
(Mytsyk, 2023).

There is also a misconception that
Universal Design for Learning is used exclu-
sively to meet the needs of people with
special educational needs. In fact, such

about

2 Fornauf B. S., Erickson J. D. Toward an inclusive pedagogy through universal design for learning in higher edu-
cation: A review of the literature. Journal of Postsecondary Education and Disability. 2020. Vol. 33. Issue 2. P. 183-199.

URL: https://files.etic.ed.gov/ fulltext/EJ1273677.pdf

' TLachheb A., Abramenka-Lachheb V., Huber L. Challenges and opportunities in adhering to UDL princi-
ples to design online courses. The Journal of Applied Instructional Design. 2021. Vol. 10. Issue 1. P. 97-123. DOI:

https://doi.org/10.59668/223.3754

144

Mytsyk H. Utilizing the opportunities provided by the educational and speech therapy laboratory in the for-

mation and development of future special education teachers’ digital competence. Correction and rehabilitation inno-
vations: implementation of European experience: Scientific monograph. Latvia: “Baltija Publishing”. 2023. P. 175-200. DOI:

https://doi.org/10.30525/978-9934-26-325-5-11
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HacrrpaBal  Taxke ymepeasmkeHHA € Helpaso-
MIPHUIM,
AASl HABYAHHA — II€ INAXIA, AKHI IIPHHOCHTH
KOPHCTb YCIM 34dBAAKH BPAXYBAHHIO OCODAH-
BOCTEH Ta MOMAHBOCTEH KOKHOIO YYaCHHKA
ocsitaporo mporecy' . Cepea immoro wacto
HOrO PO3rAAAAIOTH SIK HAOIP KOHKPETHUX KPO-
KIB YH BKA3IBOK (MCK-AKCT), 4 HE SIK CIIOCIO mric-
ACHHSA, AKUI MAc HA METi BPaxyBaTd Pi3HOMa-
HITTA TOTPeO yCiX 3A00yBadiB BHIIOl OCBITH
A Yac IIAAHYBAHHA OCBITHBOIO IIPOLIECY,

OCKIABKH ~ YHIBEPCAABHUI — AM3AIH

Horo peaaisawii Ta ouirrosamms . Le osnadae,
IO 3aMICTh TOTO, INOO CAIAYBATH IIPOCTOMY
IIEPEAIKYy PEKOMEHAALNH, BHKAAAAYl MAIOThH
TAUOIIIE 3AMUCATOBATHCH HAA THM, KM YHHOM
BOHH MOJKYTb aAAIITYBATH 3MICT, MCTOAH BHKAQ-
AAHHSA Ta (POPMH OLIHFOBAHHA TAK, OO BOHM
OyAH AOCTYIIHI Ta e(PEKTHBHI AAA KOJKHOTO.

CepeA TPYAHOLIIB  YIIPOBAAKEHHS VHi-
BEPCAABHOTO AM3ANHY AAfl HABYAHHA BOAUa-
€MO BIACYTHICTH IHCTPYMEHTIB AAfl OLIHKHI
BIIAUBY IIbOIO ITIAXOAY Ha fIKICTh Ta edpek-
THUBHICTB OCBITHBOIO Iporuecy. bes ditkmx
KpUTEpIiB OIIHKMA BaKKO OIUHHUTH PE3yABTAT
Ta HOro IlepeBard, 30KpeMa Ie YCKAAAHIOE
AAAIITAINIO T4 OITHMI3AINMIO OCBITHIX IIPaK-
THUK, OCKIABKA Mail’Ke HEMOMKAWUBO BH3HA-
YUTH, AKl ACIIEKTU YHIBEPCAABHOIO AH3AHHY
IIPAIFOOTh HaMKpare, a fKl ITOTPeOyIOTh
AOOIIPAIFOBAHHSA 200 3MiH.

Vci BumesasHadeHi (pakTOpH CTBOPIO-
IOTb OCODAHBI BUKAMKI AAA €(DEKTHBHOIO
BIIPOBAAKEHHS LIBOTO INAXOAY. Tomy fioro
peaAi3ariiro MOTPIOHO PO3LAAAATH «AK AOBIY
1 CKAGAHY IIOAOPOIK, 4 HE fAK IIBHUAKY 1 ACTKY
TpaHcOPMAILIFO, AKa MOxe OyTH 3aBepIiieHa

32 OAHY Hiw»'*.

a prejudice is unwarranted, as Universal
Design for Learning is an approach that ben-
efits everyone by taking into account the
characteristics and capabilities of each par-
ticipant in the educational process (Fornauf
& Erickson, 2020)'. Among other things,
it is often seen as a set of specific steps
or guidelines (a checklist) rather than a way
of thinking that aims to take into account the
diversity of needs of all higher education stu-
dents when planning the educational process,
its implementation and evaluation (Fovet,
2020)'*. This means that instead of simply
following a checklist of recommendations,
educators should think more deeply about
how they can adapt content, teaching meth-
ods, and assessment forms to ensure they are
accessible and effective for every student.

Among the difficulties of implemen-
ting Universal Design for Learning we see
the lack of tools to assess the impact of this
approach on the quality and effectiveness
of the educational process. Without clear
evaluation criteria, it is difficult to assess
the outcomes and their benefits. This com-
plicates the adaptation and optimization
of educational practices, as it becomes nearly
impossible to determine which aspects
of universal design are most effective and
which require refinement or changes.

All of the above factors create special
challenges for the effective implementation
of this approach. Therefore, its implemen-
tation should be viewed “as a long and dif-
ficult journey, not as a quick and easy trans-
formation that can be completed overnight”
(Fovet, 2020)*".

% Fornauf B. S., Erickson J. D. Toward an inclusive pedagogy through universal design for learning in higher edu-
cation: A review of the literature. Journal of Postsecondary Education and Disability. 2020. Vol. 33. Issue 2. P. 183-199.

URL: https://files.eric.ed.gov/ fulltext/EJ1273677.pdf
46 Fovet I Universal design for learning as a tool

for inclusion in the higher education classroom: Tips

for the next decade of implementation. Education jonrnal. 2020. Vol. 9. Issue 6. P. 163-172. DOI: http://

dx.doi.org/10.11648/j.edu.20200906.13

7 Fovet E Universal design for learning as a tool for inclusion in the higher education classroom: Tips for the next
decade of implementation. Education jonrnal. 2020. Vol. 9. Issue 6. P 163-172. DOL http://dx.doi.org/10.11648/

j.edu.20200906.13
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3.2 Mogenb AOCTynHOro
Ta ePEeKTUBHOIO AU3aHYy
iHK/IFO3MBHOIO OCBITHLOIO
cepeAoOBMLLA 3aK/laAy BULLOT OCBITH

InkarosuBre ocBiTHE cepeaosuine 3BO
mepeAbadae
1 3aCO0IB AAfl CIIABHOIO HABYAHHSA, BHXO-
BAHHA T4 PO3BUTKY 3 YPAXyBAHHAM IHAUBIAY-
aApHHEX ITOTpeb Ta MomamBocred. Lle cepe-

CTBOPEHHA yMOB, CIIOCODIB

AOBHIIIE, fAKe 3abesrredye pIBHHI AOCTYIT
AO OCBITH AAS BCIX, BKAIOYAIOYM THX, XTO
Mae 0coOAmBI ociTHI 1mOTpeOH. IHKAO31A
Crpus€ PO3BHTKOBI TOACPAHTHOCTI, B3ae-
MOPO3YMIHHA Ta IIOBAIM AO PI3HOMAHITHO-
CTl CepeA YYaCHUKIB OCBITHBHOIO IIPOIIECY,
MEHEAKMEHTY, AOIIOMIKHOTO IIEPCOHAAY.
CydgacHi AOCAIAKEHHS BKA3yIOTh HA BaikK-
AUBICTD 1HKAIO3UBHOIO INAXOAY V BHIIIN
ocsiti. Bueni Ta yHIBepcHTETH BH3HAIOTH,
1o CEPEAOBHIIIE
CHpHAE HE TIABKH AKAACMIMHOMY VCIIXOBI

IHKAIO3UBHE  OCBITHE
3A00yBaYiB BHIIOI OCBITH, aAe N IXHbOMY
COIIAABHOMY T2 EMOIIIHOMY PO3BHTKOBI.
Bonu Takox INAKPECAIOIOTB, IO IHKAIO-
IPAKTUKHA ~ CIIPUAIOTE  CTBOPEHHIO
OIABIII CITPABEAAHBOLO CYCIIIABCTBA.

Mu po3yMIEMO dusatin iHKA031E1020 0611~
Hb020  cepedosuya
AK IIPOLIEC CIIABHOIO IIPOECKTYBAHHS BCIMa

3UBHI

3aKAAAY BHIIOI  OCBITH
VYIACHUKAMH  OCBITHBOTO IIPOIIECY YMOB,
BU3HAYCHHA CIIOCOOIB 1 3ac00IB AAf (DOPMY-
BAHHA 1HKAFO3UBHOI KYABTYPH, IHKAFO3UBHOL
IIOAITHKH T2 IHKAFO3UBHHUX IIPAKTUK 33AAA
CIIABHOTO HABYAHHA, BHUXOBAHHA Ta PO3-
BHTKY 3AO0yBadiB BHINOI OCBITH 3 ypaxy-
BAHHAM IXHIX ITOTPeD 1 MOKAHBOCTEH. Moro
MOAEAD IIOAAHA Ha PHCYHKY 4.

V menTpi MOAeAl — KoaO mOTpeb yeix
VYIACHUKIB mporecy  3BO.
Ix BusHaueHws DasyeTbc Ha PE3yAbTa-

OCBITHBOTO

TaX  ITOIIEPEAHBO AOCAI-
AKEHHA (AMB. PO3AIA 2), ke BKAIOYAAO aHa-

Al3  AlTEpaTypH, ONMUTYBAHHA aKAACMIYHOTO

IIPOBEACHOTO

3.2 Model of accessible
and effective design of an inclusive
educational environment
of a higher education institution

The inclusive educational environment
of a higher education institution involves
creating conditions, methods and means for
joint learning, education and development,
taking into account individual needs and
capabilities. It is an environment that pro-
vides equal access to education for all, inclu-
ding those with special educational needs.
Inclusion promotes tolerance, mutual under-
standing and respect for diversity among pat-
ticipants in the educational process, manage-
ment, and support staff.

Modern research points to the impor-
tance of an inclusive approach in higher
education. Scientists and universities rec-
ognize that an inclusive educational envi-
ronment contributes not only to the
academic success of higher education stu-
dents, but also to their social and emo-
tional development. They also empha-
size that inclusive practices contribute
to a more just society.

We understand the Design of an Inclusive
Edncational Environment of a higher educa-
tion institution as a process of joint design
of conditions by all participants in the edu-
cational process, determining ways and
means to form an inclusive culture, inclu-
sive policies and inclusive practices for
the joint training, education and develop-
ment of higher education students, taking
into account their needs and capabilities.
Its model is shown in Figure 4.

The model is centered on the range
of needs of all participants in the educa-
tional process of higher education insti-
tutions. Their definition is based on the
results of a preliminary study (see Section
2), which included a literature review,
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Pucynoxk 4. MoaeAb AM3aiiHy iHKAFO3UBHOI'O OCBITHBOI'O CEPEAOBHIIIA
3aKAaAy BHUIIOI OCBIiTH
Figure 4. Design model of an inclusive educational environment
of a higher education institution

IIEPCOHAAY, MCHEAKMEHTY Ta AOIIOMIKHOIO
repcorary 3BO Vkpainum, a Takox Ha aHa-
Al31 Cy9acHHX OCBITHIX CTaHAAPTIB, IIPHH-
LINIIB Ta KPAIIUX IIPAKTUKAX IHKAIO3MBHOTO
HapuaHHA (AHB. po3aia 1). Boru BiaoOparka-
FOTb CYJYACHI TEHAGHINI B OCBITI Ta BIAIIOBiAA-
FOTh IIPHHIIMIIAM IHKAFO3HBHOIO HABYAHHI,
IO CIPAMOBAHI HAa 3a0C3IICUCHHSA CIIPABCA-
AMBHX YMOB AASl BCIX VYACHHKIB OCBITHBOTO
IIPOIIECY.

Ao ocHoBHEX mOTpeO y9aCHHKIB OCBIT-
mporo mporiecy B 3BO BiaHOCHMO Taxi:
IIATPHMKA, PIBHICTB, AOCTYIIHICTD, 3aAyde-
HICTP AO CIIABHOTH, IIOBAra OaraToOMaHiT-
HOCTI, IHAMBIAYaABHUI INAXIA Ta aAanTa-
ist, akaAeMiuHa CBOOOAA 1 rHydYkicTs. Aamo

ITOSICHCHHA.

90

a survey of academic staff, management
and support staff of Ukrainian higher
education institutions, as well as an analy-
sis of current educational standards, prin-
ciples and best practices of inclusive edu-
cation (see Section 1). They reflect current
trends in education and are in line with the
principles of inclusive education aimed
at ensuring fair conditions for all partici-
pants in the educational process.

The main needs of participants in the
educational process in higher education
institutions include the following: support,
equality, accessibility, community involve-
ment, respect for diversity, individual
approach and adaptation, academic free-
dom and flexibility.
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Iidmpumra: Ilotpeba B mOCTIHHIA IHA-
TpuMLi fAK 3 OOKy meHeaxmeHty 3BO, rTax
1 3 DOKy KOAET € KPHUTHYIHOIO AAf 3a0e3Ie-
deHHA e(EKTUBHOIO OCBITHBOIO IIPOLIECY.
Ile

HACTABHUIITBO Ta

BKAFOYA€  IICHXOAOIIYHY  INATPHMKY,
PECYPCHY  INATPHMKY.
ITiaATprMKa IOKpAIIye€ aKAACMIYHY YCIIII-
HICTH 3AO0YBaYiB BHIIOI OCBITH Ta 3HIKYE
CTPEC CEPEA YUACHHKIB OCBITHHOTO IPOIIECY
3BO, miaBHINye pe3yABTATUBHICTH POOOTH,
MOTHBYE.

Pignicme:  piBHIIT  AOCTYII AO  OCBITHIX
pecypciB 1 MOKAHMBOCTEH AAfl BCIX y4acHHU-
KIB OCBITHBOTIO IIpOIECy € (PYHAAMECHTAAB-
HOIO ITOTPEOOIO, fAKA CIIPHUAE CIIPABEAAUBOMY
if edeKTUBHOMY OCBITHBOMY CEPEAOBHIIY.
PiBaicte y AocCTyIi AO OCBITH 3a0e3medye
MOKAMBICTD peaAi3ariii HOTEHIIaAy KOKHOTO,
HE3AACKHO BiA HOTO COIIAABHOIO 9H €KOHO-
MI9HOTO CTATYCY.

Aocmynmicm: indopma-
LiffHA Ta OpraHi3aIifiHa AOCTYIIHICTbH OCBIT-
Hix mocayr. Lle BkArowae AocTymr A0 OyAl-

disuana,

BEADb, HABYAABHHX MATEpPIaAiB 1 TEXHOAOTIH,
a TAKOXK AAAITAINIO HABYAABHUX IIPOIPAM
mA  iHAEBiAyaApHI moTpebm. AoCTymHICTH
3abe3medye y9acTh yCIX YYACHHKIB B OCBIT-
HBOMY IIPOLIEC] Ha PIBHUX yMOBAX.

Sanydenicne 0o ninviony CIIPHAE PO3BUTKY
BIAYYTTA IPUHAACKHOCTI, IO € BAKAUBUM
AASL MOTHBALI Ta TICHXOAOITYHOTO KoMopTy.
BraArouennsa A0 CIIABHOTH Tako#xK cupuse
OOMIHY 3HAHHAMH 1 AOCBIAOM, IIIO ITO3UTUBHO
BIIAMBA€E HA OCBITHII IIpoOIIec.

Tlosaza 0o b6azamomanimmnocmi: BU3HAHHA
1 IToBara AO KyABTYPHOI, COIAABHOI Ta IHAN-
BiAyaABHOI OAaraTOMAHITHOCTI CIIPHAE CTBO-
PEHHIO
OCBITHBOTO cepeAoBHINa. Lle BkArOIae aHTH-
AMCKPUMIHAINNHI IIPAKTHKH Ta IHII 32XOAH,

TAPMOHIHHOIO H  TOAEPAHTHOTO

CHIPAMOBAHI Ha 320€3II€YEHHA PIBHUX MOMK-
AMBOCTEHN AAS BCIX.

Inousioyansruic  nidxio — ma  adanmayis:
IHAMBIAYyAABPHII ITAXIA T4 AAAITTAINA  ITA
iHAEBiAyaABHI  moTpeOm  3abe3medyroTh

Let us explain:

Support: The need for ongoing support
from both the university management and
colleagues is critical to ensuring an effective
educational process. This includes psycholo-
gical support, mentoring, and resource sup-
port. The support improves academic pet-
formance of higher education students and
reduces stress among participants in the edu-
cational process of higher education insti-
tutions, increases work efficiency, and moti-
vates them.

Egunality: Equal access to educational
resources and opportunities for all partici-
pants in the educational process is a funda-
mental need that contributes to a fair and
effective educational environment. Equality
in access to education ensures that everyone
can realize their potential, regardless of their
social or economic status.

Accessibility: physical, informational and
organizational accessibility of educational
services. This includes access to buildings,
educational materials and technology, as well
as the adaptation of curricula to individual
needs. Accessibility ensures that all partici-
pants participate in the educational process
on equal terms.

Engagement in the community fosters
a sense of belonging, which is important
for motivation and psychological comfort.
Inclusion in the community also facilitates
the exchange of knowledge and experience,
which has a positive impact on the educa-
tional process.

Respect  for  diversity:  Recognizing and
respecting cultural, social and individual
diversity contributes to the creation of a har-
monious and tolerant educational environ-
ment. This includes anti-discrimination prac-
tices and other measures aimed at ensuring
equal opportunities for all.

Individnal — approach — and  adaptation:
Individual approach and adaptation to indi-
vidual needs ensure the effectiveness of the
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e(DeKTHBHICTH OCBITHBOTO ITPOIIECY.
Ile 0OCOOAHBO BaKAUBO AAf YIACHHKIB OCBIT-
HBOTO IIPOIECY 3 OCOOAMBHMHU OCBITHIMU
moTpebaMu, fki MOTPeGYIOTh CIICIIAABHUX
YMOB AASl VCIIIITHOIO HABYAHHS 200 fAKICHOI
poborn.

Arxademiuna cs060da ma enyuxicnms B oprami-
3anil OCBITHBOIO IIPOLIECY AO3BOASIOTH YCIM
ygacHHUKaM OcBiTHBOrO Imporecy 3BO pea-
AI30BYBATH TBOPYMH INAXIA AO HABYAHHA
Ta AocAiakens. Le crpuse po3BuTKOBI iHHO-
BAI Ta IABHIIICHHIO AKOCTI OCBITH.

M MOAEAL
BUMIPH PO3OYAOBH IHKAIO3HMBHOIO OCBIT-
cepeaoumma  3BO  (imkArosuBHA
KYABTYpa, TOAITHKA,
3UBHI IPAKTHKH). Y 30BHIIIHbOMY KOAl —

BHYTPIIIIHBOMY ~ KOAI
HBOTO
IHKAFO3UBHI IHKAFO-
HABYAABHO-OPIaHI3aIliHIH, IICUXOAOIO-
IIEAATOTTYHUI, COLIAABHO-peabiAiTariiHmin
CYIIPOBOAHM YY4aCHHKIB OCBITHBOI'O IIPOLIECY
3BO, cyrp AKX OIIMCAHO B HACTYIIHOMY
posaiai. 1li koaa pyxarorecad B pi3HI CTO-
poun, Haparoun 3BO MOKAUBICTD pO3OYAO-
BYBATH 1HKAFO3HUBHICTD 3 YPAXYBAHHAM HAAB-
HUX IOTPeO YIACHHUKIB OCBITHBOTO IIPOIIECY,
IXHIX OCOOAMBOCTEN Ta MOKAMBOCTEM.
BBaskaemo, 10 OKpecAeHMHI
CTPYKTYypPHHI IAXIA AO IIOOYAOBH du3aliry
IHKAM3UBHO20 0c8imboco cepedosuma SBO A03-
BOAHUTDH AOCAITH CTPATEIIYHUX IIACH, IIPEA-

HaMM

craBaeHnx y HarmionaapHiil crparerii pos-
BUTKY IHKAFO3UBHOIO HAaBYAHHA HA IEPIOA
A0 2029 poky, a came: OTPUMAHHSA KOKHOIO
0CODOIO TapaHTOBAHUX AEPIKABOIO OCBIT-
HIX IIOCAVI, CIPAMOBAHHX HAa PO3KPUTTA
il moreHIliaAy, MAaKCHMAABHHI PO3BHUTOK
1 cormiaaisaiiro, 3 ypaxyBaHHAM ii IHAH-
norpeo;
AKICHUX

BIAYAABHHX  MOXKAHUBOCTEH Ta
OTPUMAHHA
OCBITHIX IIOCAYI' BIAIIOBIAHO AO IHAHBi-
AVAABHHX IHOTpPeO y KomdoOpTHOMY, Oe3-
Oesbap’epHOMY,  APYKHBOMY

AO KOXHOTO y9IaCHHKaA OCBITHBOI'O mpounecy

KOKHOIO  0CODOIO

HEYHOMY,

IHKAFO3UBHOMY OCBITHBOMY CEPEAOBHIIIL;

HPUHHATTA ~ YKPalHCBKUM  CYCIIABCTBOM
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educational process. This is especially impor-
tant for participants in the educational pro-
cess with special educational needs who
require special conditions for successful
study or quality work.

Academic freedom and flexibility in orga-
nizing the educational process enable all par-
ticipants in the HEIs educational process
to implement a creative approach to learning
and research. This promotes innovation and
improves the quality of education.

The inner circle of the model includes
the dimensions of building an inclusive
educational environment of a higher educa-
tion institution (inclusive culture, inclusive
policies, inclusive practices). The external
circle includes educational and organiza-
tional, psychological and pedagogical, social
and rehabilitation support for participants
in the educational process of higher edu-
cation institutions, the essence of which
is described in the next section. These cit-
cles are moving in different directions, pro-
viding HEIs with the opportunity to build
inclusiveness, taking into account the exis-
ting needs of participants in the educa-
tional process, their characteristics and
capabilities.

We believe that the structured approach
we have outlined for building the design
of an inclusive educational environment
in HEIs will help achieve the strategic
goals presented in the National Strategy for
the Development of Inclusive Education
up to 2029, namely: each person receives
state-guaranteed educational services aimed
at unlocking their potential, maximizing
their development and socialization, taking
into account their individual capabilities and
needs; each person receives quality educa-
tional services in accordance with their indi-
vidual needs in a comfortable, safe, bat-
rier-free, inclusive educational environment
friendly to each participant in the educa-
tional process; Ukrainian society accepts
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OAaraTOMaHITHOCTI ~ AIOAHHH T4  Bpaxy-
BaHHA IIOTPEO VCIX YYACHHKIB OCBITHBOTO

IIPOTIECY.

3.3 /AlOpOKHA KapTa
peanisauii gu3aiiHy iHK/IO3UBHOTO
OCBITHbOIrO CepeAoBULLLA 3aK1aay

BULLLOT OCBIiTH

AOpoiKHA KapTa € BAKAUBHM 1HCTPYMEH-
toM AAf 3BO Vkpainm, fiki mpartyrs CrBo-
puTH ¥ PO3BMBATH I1HKAFO3MBHE OCBIiTHE
CEPEAOBHIIIE, IO 3a0e3IeYye PIBHI MOKAH-
BOCTI AASl HABYAHHS, PO3BUTKY Ta YCIIXY BCIX
VYIACHUKIB OCBITHBOIO ITPOIECY, OCOOAHMBOL
yBATM HAAAIOYH IIOTPeOAM IIPCACTABHEKIB
BpasAMBUX KaTeropit. Boma masae wiTkmit
IIAAH Al Ta PEKOMEHAAINI IOAO iHTErpa-
mif ITPHHITUINBE OAraTOMaHITHOCTI, 1HKAFO3I{
Ta PIBHOCTI B OCBITHIM HPOIEC Ta YIIPaBAIH-
cbky mpakraky 3BO.

Komen 3BO mae HH3Ky AOCATHCHB
i mpobaeM y cdepi po3OYAOBH IHKAFO3UB-
HOIO OCBITHBOI'O CEPEAOBHIINA, 4 TAKOK
meBHI (PIHAHCOBI Ta AFOACBKI pecypcH,
MICIIO, Bi3lfO Ta CTPATEriYHUN IAAH PO3-
BUTKy. Aaarrarid Irei AOpOXKHBOI KapTu
pecypcis i
creit  xoxmoro okpemoro 3BO
ASIE HE AMINE BU3HAYNTH Ta/abo cKopury-

BIATTOBIAHO  AO MOKAUBO-

AO3BO-

BATH CTpATEriuHi IliAl I OlepaTHBHI 3aAadi
3 ypaxyBaHHAM IIHTAHb OAraTOMAHITHOCTI,
IHKATO3IT Ta piBHOCTI, ane H MOMKE 3HAYHO
PO3IIUPUTH  TOPU3OHTU AlTAB-
HOCTI, BIAKPHUBAIOYN HOBI MOKAHBOCTI AAfA
3pOCTAHHA Ta IHHOBAITIIL.

3BO wmoxyrs cratm Aiaepamm  3MiH,
AEMOHCTPYIOYH,
PYIIIHOIO CHAOIO COIUAABHOI CIIPaBEA-

Horo

AK OCBiTA MOKE CTATH

AMBOCTI, A€ KOMKEH YYIACHHUK OCBITHBOTO
IIPOIIECY, BIA  IHAHBIAYaAB-
HOX OCODAHMBOCTEH, Ma€ pPIiBHI MOMKAHUBO-

HC3aACKHO

CTl AAfl HABYAHHSA 1 PO3BUTKY. TaKmil IMAXIA

human diversity and takes into account the
needs of all participants in the educational
process.

3.3 Implementation Roadmap for

Designing an Inclusive Educational

Environment in Higher Education
Institutions

The Roadmap is an important tool for
Ukrainian higher education institutions see-
king to create and develop an inclusive edu-
cational environment that provides equal
opportunities for learning, development and
success for all participants in the educational
process, with special attention to the needs
of wvulnerable groups. It provides a clear
action plan and recommendations for inte-
grating the principles of diversity, inclusion,
and equality into the educational process and
management practices of HEIs.

Each higher education institution has
a number of achievements and challenges
in building an inclusive educational environ-
ment, as well as certain financial and human
resources, a mission, a vision, and a strategic
development plan. Adapting this roadmap
to the resources and capabilities of each
individual HEI allows not only the identifi-
cation and/or adjustment of strategic goals
and operational tasks with consideration for
diversity, inclusion, and equality, but also sig-
nificantly broadens the scope of its activities,
opening up new opportunities for growth
and innovation.

Higher

become leaders of change by demonstrat-

education  institutions  can
ing how education can become a driving
force for social justice, where every parti-
cipant in the educational process, regard-
less of individual characteristics, has equal
opportunities for learning and development.

This approach will also contribute to raising
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TAKOK CIIPUATHME IIABHIICHHIO OOI3HAHO-
cri ¥ CHPUIHATTA B CYCIIABCTBI IIHHOCTEH
0araTOMaHITHOCTI, IHKAIO3ll Ta PIBHOCTI,
o, 31 cBOro OOKy, 3MIIIHIOBATHME IIO3H-
i 3aKAaAy AK AlAepa 3MiH y cdepl Brrmol
ocsitn. Ile mHe Amie INABHINYE KOHKY-
perrtocpomorkuicte 3BO B Vkpaini, aae
1 CIIpyA€ CTBOPEHHIO IIO3UTUBHOIO IMIAKY
YKpaiHCPKOI BHIIOI OCBITH Ha MIKHAPOA-
HOMY PiBHI.

3aBasknu
Aopoxuboi Kaptu 3BO 3MoxyTs He Anime

apamTarii  3aIPOIOHOBAHOL
3a0e3reunTH  PIBHI MOKAHMBOCTI AAf  BCIX
YACHIB AKAACMIYHOI CITIABHOTH, aA€ U CTBO-
PHTH OCBITHE CEPEAOBHIIE, AKE CIPHATHME
PO3BHTKOBI
B Vkpaimi. [lei maxia mepeabadae cucreMue

IHKAIO3UBHOIO  CYCIIABCTBA
BpAXyBaHHA PISHUX ACIIEKTIB 1 moTped ydac-
HUKIB  OCBITHBOIO IIPOIIECY, BKAIOYAIOUN
pi3mdHi, COIAABHI, KYABTYPHI i €KOHOMIYHI
dakropn, 1110 BIAHBAIOTH HA IXHE HABYAHHSA
Ta PO3BUTOK.

BaxxauBo, 110 Taka imimiatuBa He AuMIIe
IAKPECAIOE  COIUAABHY  BIATIOBIAAABHICTD
3BO, aae i 3MmilHIOE IXHIO PEIYTALIIO
B IIPOCYBAHHI IIPUHLIAINB CIPABEAAUBOCTI
Ta piBHOCTI. Ile Moxke crarm BaKAHMBUM KpO-
KOM Ha IIASXY AO CTBOPEHHSA IHHOBALIITHOTO
T4 Cy9aCHOTO OCBITHBOTO IIPOCTOPY, IO BIA-
IIOBIAA€ BHMOI'AM TI'AODAAI30BAHOIO CBITY,
Ae 0araTOMaHITHICTb, IHKAIO31f M pIBHICTB
€ TOAOBHUMU IIHHOCTSMH.

3pemrToro, peaaizaris AOPOKHBOI KapTH
cupustuMe (OPMYBAHHIO PO3YMIHHA BaiK-
AMBOCTI 1HKAIO3HBHOTIO IIAXOAY, INO Ma€
ITOTEHIIAA 3MIHUTH HE AHIIIE CHCTEMY BHIIIOL
OCBITH Ta HAayKH, aA€ H CYyCIIABCTBO 3araAOM.
3BO, s#ki ycmimuo IHTErpyroTh i IIPHH-
ITHUIIH, 3MOKYTb HE TIABKH ITIABHUITTUTH AKICTH
HABYAHHSA Ta HAYKOBOI poOOTH, ane H BHUXO-
BATH HOBE ITOKOAIHHA (DaxiBIIB, 3AATHHX
e(DeKTHBHO IPAlIOBATH B YMOBAaxX 0Oarato-
MaHITHOCTI, INATPUMYIOYH I PO3BHBAIOYN
IHKAFO3UBHI IIPAKTHKY § CBOIH ITpodpeciiimiii
AIABHOCTI.

94

awareness and acceptance of the values
of diversity, inclusion, and equality in soci-
ety, which, in turn, will strengthen the insti-
tution’s position as a leader of change in the
field of higher education. This not only
increases the competitiveness of higher edu-
cation institutions in Ukraine, but also con-
tributes to the creation of a positive image
of Ukrainian higher education at the inter-
national level.

By adapting the proposed roadmap, HEIs
will be able not only to provide equal oppor-
tunities for all members of the academic
community, but also to create an educational
environment that will contribute to the deve-
lopment of an inclusive society in Ukraine.
This approach involves a systematic con-
sideration of the various aspects and needs
of the participants in the educational pro-
cess, including physical, social, cultural and
economic factors that affect their learning
and development.

It is important that this initiative not
only emphasizes the social responsibility
of higher education institutions, but also
strengthens their reputation for promoting
the principles of justice and equality. This
can be an important step towards creating
an innovative and modern educational space
that meets the requirements of a globalized
wortld where diversity, inclusion and equality
are the main values.

Ultimately, the implementation of the
roadmap will help to create an understanding
of the importance of an inclusive approach
that has the potential to change not only
the higher education and science system
but also society as a whole. HEIs that suc-
cessfully integrate these principles will not
only enhance the quality of education and
research but also nurture a new generation
of professionals capable of effectively wor-
king in diverse environments, supporting and
advancing inclusive practices in their profes-
sional activities.
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Po3byaoBa IHKAFO3HBHOIO OCBITHBOTO Cepe-
AOBHIIIA HEMOKAHIBA O€3 HUITKOIO pPO3YMIHHA
TOro, 90ro mu IparHemo Aociarra. Lle mepea-
Oagac BM3HAYCHHA CTPATCIIYHMX IHACH, sKI
AOIIOMOKyTE  3BO  IHTErpyBATH  IIPUHITHIIN
GaraTOMaHITHOCTI, IHKATO3I{ Ta PIBHOCTI y CBOIO
ASIABHICTD. BrusHadeni crparerivmi 1Al CraroTh
TOAOBHHEMI OPIEHTHPAMH, INO CIPAMOBYIOTH
3YCHAAA Ha 320€3IICUCHHSA AKICHOI OCBITH AAfA
BCIX 3A00yBadviB BUIIIO] OCBITH, 2 TAKOK Ha CTBO-
PEHHA YMOB AAfL IIPOGECIHHOTO POSBUTKY IIEp-
coHAAY Ta (DOPMYBAHHSA IHKAFO3UBHOL KyABTYPU
CEPEA AKAAECMIYHO! CIIABHOTH.

rPYH’IYIO‘II/ICb va HarionaapHii crpa-
PO3BUTKY
ma nepioa Ao 2029 poxy, cepea nux crpare-
IMYHUX IHACH MOKHA BUAIAMTH TaKi:

Teril IHKAFO3UBHOTO  HABYAHHS

*  3abesmedeHHA KOMXKHOMY —3A00yBa-
ueBi/-1i BUILIOT OCBITH rapaHTOBAHUX ACPIKA-
BOXO OCBITHIX IIOCAYT, CIPAMOBAHUX Ha PO3-
KPUTTA HOro/il TMOTEHITaAy, MAKCHMAABHHIT
PO3BUTOK Ta YCINIIHY COINAAI3AINIO B MEKAX
3BO 3 ypaxyBaHHAM IHAHUBIAYAABHUX MOK-
AHMBOCTEH T2 IOTPED.

e Hapanms xoxuOMy 3A00yBavesi/-mi
BUIIIO] OCBITH AKICHHX OCBITHIX IIOCAVT,
Akl BIAOBiA2rOTE Hioro/ii iHAMBIAyaABHIM
moTpebaM y  KOM(OPTHOMY, OE3IIEIHOMY,
6e30ap’epHOMY Ta APYKHBOMY AAA BCIX yIac-
HUKIB OCBITHBOIO IIPOIIECY IHKAIO3HBHOMY
OCBITHBOMY CEPEAOBHILI, IO CIPUAE AKAAC-
MIYHOMY T2 OCOOHCTICHOMY 3POCTAHHIO.

e CrBopernsa ymoB AAsl mpodeciiaof
AlsiapHOCTI Tepconasy 3BO na 3acapax Oara-
TOMAHITHOCTI, 1HKAIO3ii Ta pIBHOCTI.

e CupusHHA IPUHHATTIO Ta INATPHMII
YKPAlHCBKUM CYCIABCTBOM OaraTOMaHITHO-
CTi, BPAXOBYIOYH IIOTPEOH BCIX YYACHHKIB
OCBITHBOI'O ITPOIIECY, IIAAXOM (POPMYBAHHA
1 peaaisarii ITOAITHK, IPAKTHK 1 KyABTyp-
HUX IHIIATHB, CIPAMOBAHHUX HAa PO3BHTOK
iHKAFO3UBHOI KyAbTypu B 3BO.

OmnepaTuBHi 11iAi:

e Tlaexamus

ypu B 3BO,

IHKAFO3UBHOIL KYAb-

AKA BpaxoBy€ Ta ILIHYyE

Building an inclusive educational environ-
ment is impossible without a clear understan-
ding of what we want to achieve. This involves
defining strategic goals that will help HEIs
integrate the principles of diversity, inclusion,
and equality into their activities. The defined
strategic goals become the main guidelines that
direct efforts to ensure quality education for
all higher education students, as well as to cre-
ate conditions for professional development
of staff and the formation of an inclusive cul-
ture among the academic community.

Based on the National Strategy for
the Development of Inclusive Education
until 2029, these strategic goals include the
following

* Ensuring that each higher education
student is provided with state-guaranteed
educational services aimed at unlocking their
potential, maximizing their development, and
facilitating  successful socialization within
the HEI, taking into account their individual
abilities and needs.

* Providing each higher education stu-
dent with high-quality educational services
that meet their individual needs in a com-
fortable, safe, barrier-free, and inclusive
educational environment that is welcoming
to all participants in the educational pro-
cess, fostering both academic and personal
growth.

* Creating conditions for the profes-
sional activities of HEI staff based on the
principles of diversity, inclusion,
equality.

*  Promoting the acceptance and sup-
port of diversity by Ukrainian society, con-
sidering the needs of all participants in the
educational process, through the develop-
ment and implementation of policies, prac-
tices, and cultural initiatives aimed at fostet-
ing an inclusive culture in HEIS.

Operational goals:

* Naurturing an
in HEIs that recognizes and values the

and

inclusive  culture
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0AraTOMaHITHICTD OCBITHBOTO
IIPOIIECY.

*  VAOCKOHAAEHHSA IHCTHTYIINHOI ITOAI-
THKH 3 (POKycOM Ha 3a0e3IedeHH: PIBHOCTI
AOCTYIIy AO OCBITHIX PECypCiB i MOMKAHBO-
creit B ocBitHbOMY cepeposuit 3BO.

e Imrerpamis

VIaCHUKIB

IHKAFO3HBHUX  IIPAKTHK
B OCBITHIN IIPOLIEC AAA 3AAYUCHHS BCIX ydac-
HUKIB OCBITHBOIO IIPOIIECY HA 3aCaAax Oara-
TOMAHITHOCTI, IHKAFO3Ii Ta PIBHOCTI.

*  VAOCKOHAaAEHHA OCBITHIX (OCBITHBO-
ITpODECIHIUX)  ITPOrpaM, HABYAABHHX —Kyp-
CiB 1 HABYAABHO-METOAHMYHHUX MATEPIAAIB AAA
320€3IIEUEHHA  AOCTYIIHOCTI T4  BIAIIOBIAHO-
CTi MOKAMBOCTAM PI3HHUX KATCTOPIM yY4aCHHKIB
OCBITHBOTO IIPOLIECY, 30KPEMA 3-IIOMDK BPa3AH-
BHIX, AAf 300€3IICUCHHS AKOCTI OCBITHIX IIOCAYT.

e ITTiATOTOBKA MEHEAKMEHTY, aKaACMId-
HOTO Ta AOIIOMIKHOTO IIEPCOHAAY A0 POOOTH
B IHKAFO3MBHOMY OCBITHBOMY CEPCAOBHIII
yepes HaBYAHHA Ta IIPO(ECIITHII PO3BUTOK.

e PosmmpeHHs AOCTyIy AO COITAABHO-
peabIAITAIIIHIX TIOCAYT 1 IICHXOAONYHOI ITA-
TPHMKH AAf YIACHUKIB OCBITHBOTO IIPOIIECY.

Lli crpareriuni Ta onepaTHBHI IiAl € OCHO-
BOIO 3aIIPOIIOHOBAHOI AOPOKHBOI KAPTH, fAKA
CAVIyE VHIBEpCAABHHM 3paskoM AAf 3BO.
Bona Aomomorke BIPOBAAKYBATH IIPHUHITHIIN
PI3HOMAHITHOCTI, IHKAFO31{ Ta PIBHOCTI, CITpA-
MOBYIOYH 3YCHAAfl HA CTBOPEHHA KOMQOPT-
HOTO, OE3IIEYHOrO, H6E30apP’€PHOTO Ta APYK-
HBOIO OCBITHBOI'O CEPEAOBHIIA AAfl  BCIX
YYIACHUKIB OCBITHBOTO IIPOLIECY.

3aIpOIIOHOBAHUI  AOKYMEHT CTBOPEHO
AASl BHKOPHCTAHHA B POOOTI OCHOBHUMU
iABOBHMH IPyIIaMH Ta BHUKOHABIIAMU,
BIAIIOBIAAABHUMH 32 PCAAI3AINIO 1HKAIO3UB-
HOro OCBiTHBOTO cepeaosurna y 3BO:

o Menednemenm 3BO — 3abesnedye Brpo-
BAAKEHHA IIOAITHK Ta CTpaTerii IHKAIO-
31 Ha IHCTUTYLIHHOMY pIBHI BIATIOBIAHO
AO AOPOKHBOI KAPTH.

»  Hasuansro-peatinimayiiini nidposdiau abo/
T HCUX01020-160a20204ME SPYNIL CYpO60Jy — 3BALM-
CHIOIOTH PO3POOKY Ta MOHITOPHHI IHIITIATHB
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diversity of participants in the educational
process.

e Enhancing institutional policies with
a focus on ensuring equal access to educa-
tional resources and opportunities within the
HET’s educational environment.

¢ Integration of inclusive practices into
the educational process to involve all partici-
pants in the educational process on the basis
of diversity, inclusion and equality.

e Improvement of educational (educa-
tional and professional) programs, courses and
teaching materials to ensure accessibility and
compliance with the capabilities of various
categories of participants in the educational
process, including vulnerable groups, to ensure
the quality of educational services.

e Preparing management, academic and
support staff to work in an inclusive educa-
tional environment through training and pro-
fessional development.

*  Widening access to social rehabilita-
tion services and psychological support for
participants in the educational process.

These strategic and operational goals
form the basis of the proposed roadmap,
which serves as a universal model for higher
education institutions. It will help to imple-
ment the principles of diversity, inclusion
and equality, focusing on creating a comfort-
able, safe, barrier-free and friendly educa-
tional environment for all participants in the
educational process.

The proposed document was created
for use in the work of the main target
groups and implementers, responsible
for the implementation of an inclusive edu-
cational environment in higher education
institutions:

*  Higher education institution management —
ensures the implementation of inclusion
policies and strategies at the institutional
level in accordance with the roadmap.

*  Educational  and
and/ot  psychological and  pedagogical  support

rebabilitation  units
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Y MEKaxX AOPOKHBOI KAPTH, 3AAVIAIOYH 3alli-
KABACHIX CTOPIH Ha BCIX €rTamax po30yAoBH
IHKAFO3UBHOIO OCBITHBOIO CEPEAOBHITIA.
Omxe, 1eh
CTATH OCHOBOIO AAfl KOMITACGKCHOTO ITAXOAY

AOKYMEHT  TTOKAWKAHHI
AO CTBOPEHHS T4 IIATPUMKH IHKAIO3UBHOIO
OCBITHBOI'O CEPEAOBHIIIA.

OcHOBHI KpoKH:

Kpox 1. Cmsopenna cneyianvrozo Hasuarsto-
peabinimayiiinozo nidposdiny maj abo epynu ncuxo-
S1020-1€0a202141H020 CYNPO60JY

Mera: 320€311€YNTH  CUCTEMHUH  ITAXIA
AO BIIPOBAAJKCHHS IIPHHIININB OAraTOMAHIT-
HOCTI, IHKAIO3I{ Ta pIBHOCTI B OCBITHIN IIPO-
mec i yopasaiaaa 3BO. Lle#t crpykrypHmit
eaemenT 3BO A03BOAHTH IAECIIPAMOBAHO
32a0€3I1eYNTH  IIATPUMKY BCIX  YYIACHHKIB
OCBITHBOTO IIPOIIECY, BKAIOYAIOYH 3A00yBa-
9iB BHUIIOI OCBITH, BUKAAAAYIB, MEHEAKMEHT
Ta AOIIOMIKHUI IIEPCOHAA.

OCHOBHIM 3aBAAHHAM TaKOI'O IIAPO3AIAY
Ta/ab0 Ipymu Mae cratm po3podka, iMIiAe-
MEHTAIlifd BIAIIOBIAHUX IHILIATHB Ha pi3-
nux piBaAx 3BO, MOHITOPHHI 1 KOHTPOAB
32 iX BUKOHAHHSAM, 2 TAKOXK 3a0e3rmedeHHs
KOOpAHHALIT mporpa-
MAMH HABYAABHO-OPIaHI3ariiiHOro, IICHXO-
AOTO-IIEAATOTIMHOTO Ta COIIAABHO-peadiiTa-
LIFTHOIO CYIPOBOAIB.

Kpox 2. SWOT ananis

edpexTuBHOL MikK

MeTta:  mpOBeCTH  ACTAABHHI  aHa-
Ai3 morougnoro crany 3BO  moao mia-
TPHUMKH PpI3HOMAHITHOCTI, IHKATO3I]

Ta PIBHOCTI B OCBITHBOMY CEPEAOBHIII.
Lle »aec doxycyBaTucs Ha HaMBHIH crc-
TeMi HaBYAABHO-OPraHIi3aIlfHOro, IICHXO-
AOTO-IIEAATOIIYHOIO Ta COLIaABHO-peabiAi-
TAaIiHOrO cynposoais y 3BO.

BiatoBiAHO OCHOBHE 3aBAAHHA —IIHOIO
eramy — 30ip 1 cucremarusaiisa indopmariii,
AKa AOIIOMOKE BHABHUTH CHABHI Ta CAaOKi
CTOPOHH, MOMKAHUBOCTI I 3arpO3H, IO BIIAH-
BAIOTP HA PO3BUTOK IHKAIO3UBHOIO OCBIT-
HBOIO CEPEAOBHINA Ha PIiBHI IHKAFO3UBHOL
KYABTYPH, IIOAITHKH Ta IIPAKTUK.

gronps — develop and monitor initiatives
within the roadmap, involving stakeholders
at all stages of developing an inclusive edu-
cational environment.

Thus, this document is intended to serve
as a basis for a comprehensive approach
to creating and maintaining an inclusive edu-
cational environment.

Key steps:

Step 1. Establishment of a special educational
and rebabilitation unit and/or psychological and
pedagogical support group

Objective:  Ensure a  systematic
approach to implementing the principles
of diversity, inclusion, and equality in the
educational process and management
of HEIs. This structural element of the
HEI will allow to provide targeted support
to all participants in the educational pro-
cess, including students, teachers, manage-
ment and support staff.

The main task of such a unit and/or
group should be to develop and implement
relevant initiatives at different levels of the
HEI, monitor and control their implemen-
tation, and ensure effective coordination
between the programs of educational and
organizational, psychological and pedagogi-
cal, and social rehabilitation support.

Step 2. SWOT analysis

Objective: conduct a detailed analy-
sis of the current state of HEIs in terms
of supporting diversity, inclusion and equa-
lity in the educational environment. This
should focus on the existing system of edu-
cational and organizational, psychological
and pedagogical, and social rehabilitation
support in higher education institutions.

Accordingly, the main task of this stage
is to collect and systematize information that
will help identify strengths and weaknesses,
opportunities, and threats that influence the
development of an inclusive educational envi-
ronment at the level of inclusive culture, poli-
cies, and practices.
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Kpox 3. Pospobka
Hag4aabHo-opearisayiiiioi,
ma coyiansHo-peabiaimayiiini ckAadosux Ousaiiy
IHKA03UEHO20 0C6I/IHB020 Cepedosya

Mera: po3pobuTH TAAH (IPOTPAMH), AKHH
CIIPHATHME IHTErparti GAraTOMAHITHOCT], IHKAFO-
3ii Ta piBHOCTL B yci actiekru AiiapHOCT 3BO.
Llett maaH mae OyTH OpraHivHO ITOB A3AHIIA
3 MICI€IO, BI3IEIO Ta CTPATEIIMHIM IIAAHOM PO3-
BHTKY 3aKAAAY, INOO 3a0€3IIEUNTH CTAAMI PO3-
BHUTOK {HKAFO3HBHOIO OCBITHBOI'O CEPEAOBHIIIA.

BaxauBo, mob mAaH OXOITAIOBAB OCHOBHI
BUMIPH IHKAFO3HMBHOIO ~OCBITHBOIO ~CEPEAO-
BHUINA — BiA (POPMYBAHHA KYABTYPH AO BIIPO-
BAAJKCHHA KOHKPETHHX IPAKTHK — 1 3a0e3-
IIe4yBaB KOMIIAGKCHHI INAXIA AO peaisaril
HABYAABHO-OPIAHI3AIIIHOIO, IICHXOAOTIO-TIEAA-
COLIAABHO-PeadIAITAITIIHOTO
CYIIPOBOAIB YYACHHUKIB OCBITHBOIO IIPOLIECY.

Kpox 4. Pospobia sumiprsanux induxanopis
_yenixy

Mera: BU3HAYUTH 9iTKI, KOHKPETHI Ta BHMI-
PIOBaHi IHAMKATOPH YCIIXY AAf OLUHKH edek-
THBHOCTI ~ BIPOBAAKEHUX  iHIITIATHB
YAABHO-OPIaHI3AIIHOIO, IICHXOAOTO-TICAATOITY-
HOIO Ta COLIAABHO-PEAOIAITAIIIHOIO CyIIPOBO-
AiB. KpiM TOro, B&KAMBIM € BU3HAYCHHSA IHCTPY-
MEHTIB 1 METOAIB 300py AAHHX BiA YYIACHUKIB
OCBITHBOTO ITPOIIECY (30KPEMA 3-ITOMIK BPA3AU-
BHX KATCTOPII), a TAKOK IPOLICAYPY IX aHAAI3Y.

Kpox 5. Peanizayin npiopumenis

Mera:  peaaisyBatt  pO3pOOACHHIT  IIAAH
PO3OYAOBH  iHKATO3HBHOTO OCBITHBOTO — CEpe-
AOBHIIIA ITIAAXOM 3aIIPOBAAKEHHSA HABYAABHO-
OPraHi3aIiiHOIO,  IICHXOAOIO-IIEAAIOITIHOIO
TA  COLIAABHO-PEADIAITAINIIIHOIO  CYIIPOBO-
AIB y4acHHKIB OCBiTHROIO 1poriecy. Ileit eran
repeAdadae  IPAKTHYHE BHKOHAHHA 3aBAAHD
T4 [HIITATHB, CIIPAMOBAHMX HA IHATPHMKY PI3HO-
MaHITHOCTI, 1HKAFO31 Ta piBHOCT! Y 3BO, 13 32AY-
YEHHAM YCIX YIACHHUKIB OCBITHBOIO ITPOIIECY.

Kpox 6. Mornimopure ma xopuzysarin

Mera: mpOBECTH CHCTEMATHYHMIT —aHAAI3
IIPOLIECY PeAAI3artii ITAAHY AAf OIIHKH edek-
THBHOCTI BITPOBAAKEHHX 3aXOAB.  Crsopurn

naany  peanizayii
NCUXO0A020-1160a20214 107

TOTIYHOIO  Ta

HaB-
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Step 3. Development of a plan for the imple-
mentation of educational and organizational, psy-
chological and pedagogical, and social rebabilitation
components of the design of an inclusive educational
environment

Objective: Develop a plan (program)
that will promote the integration of diver-
sity, inclusion, and equality into all aspects
of HEI activities. This plan should be organ-
ically linked to the institution’s mission,
and strategic development plan
to ensure the development
of an inclusive educational environment.

It is important that the plan covers the main
dimensions of an inclusive educational environ-
ment — from the formation of culture to the
implementation of specific practices — and pro-
vides an integrated approach to the implementa-
tion of educational, organizational, psychologi-
cal, pedagogical and social rehabilitation support
for participants in the educational process.

Step 4. Developing measurable success indicators:

Objective: Identify clear, specific and
measurable success indicators to assess the
effectiveness of the implemented initiatives
of educational, otganizational, psychological,
pedagogical and social rehabilitation support.
In addition, it is important to identify tools and
methods for collecting data from participants
in the educational process (including vulnerable
groups), as well as the procedure for analyzing
them.

Step 5. Implementation of priorities

Objective: to implement the developed
plan for the development of an inclusive edu-
cational environment through the introduc-
tion of educational, organizational, psycho-
logical, pedagogical, and social rehabilitation
support for participants in the educational
process. This stage involves the practical
implementation of tasks and initiatives aimed
at supporting diversity, inclusion and equa-
lity in higher education institutions, with the
involvement of all participants in the educa-
tional process.

vision,
sustainable
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CHCTEMy PEIVAPHUX OIINTYBAHB CEPEA ydac-
HUKIB OCBITHBOIO IIPOLIECY, fKAa OyAe OLl-
HIOBATH C(DEKTHBHICTH IHIIIATHB 1 3aXOAIB
HABYAABHO-OPTAHI3AIIHOIO, IICHXOAOTO-TTEAA-
COITIAABHO-peadiAlTaITI-
Horo cyupoBoAiB. Ha ocmoBi  orpmmvanmx
AAHUX BH3HAYUTH, IO CIPAITFOBAAO  HA-
Kparrte, Ta BmABHTH CcdepH, Akl ITOTPeOYIOTh
VAOCKOHAACHHS, 3 METOFO IIOCTIHHOIO IIOKpa-
INEHHA  HABYAABHO-OPraHI3aIiiHOrO,
AOTO-IICAATOIIYHOIO TA COLAABHO-PeabiAiTAITH-
HOTO CYIIPOBOAIB YYACHHKIB OCBITHLOIO IIPO-
mecy. IlepeAGaumrin  peryAfpHINA — Ieperasia
1 OHOBACHHA IIAAHY HA OCHOBI PE3YABTATIB
MOHITOPHHIY.

AOpoKHA KapTa YMOBHO pPO3IIOAIACHA
HA ABA €TaIIN:

I eran (2024-2026 poxu):

Hiap 1: PopmyBaHHA IHKAFO3UBHOI
KyAbTypHu B 3BO

*  3aBpaHHA: posrovatd iHAGOPMAIHHI
KaMIIaii, CIIpfAMOBaHl Ha INABHINEHHS OOI-
3HAHOCT]I CEPEA YYACHHKIB OCBITHBOIO IIPO-
Lecy IIpo
IHKAFO31{ T2 pIBHOCTI.

*  3aBpAanHs:
Ta TpeHiHrH AAfl criBpoOitHukis 3BO, 1mo6
320€31eUnTH PO3YMIHHA 1 IATPUMKY IIPHH-

TOITYHOIO T2

IICHXO-

BAKAUBICTH  OAraTOMAHITHOCTI,
OpraHi3yBaTH HABYAHHS
nuiB iHKArO31 Ha Beix piBaAX 3BO.

*  3aBAaHHS:
iH(OPMYBAHHS HACEACHHS IIPO BCl MOMKAH-

320€3MCUUTH  PEIYAApHE

BOCTI 3AOOyTTA BHINOI OCBITH, 30KpEMa AAA
IIPEACTABHUKIB 3-TIOMDK BPA3AUBHUX KATETOPIH.
*  3aBAAHHA: IOIIYK MOMKAMBOCTI CIIB-
IIpari 3 MDKHAPOAHUMU ITAPTHEPAMH Ta IPO-
MAACBKIMHE OPraHI3aIlAMHI, 100 aAAITYBATH
Haifikpari iximiatusy Ha pisai 3BO.

o 3aBpaHHA:  320€30EYNTH

pobory
iH(OpPMAIIHHO-pecypcHOl TAATPOPMHE  AAL
repconaay 3BO 3 muranp OaraToMaHiTHOCTI
T2 IHKAFO3UBHOCTI.

Iiap 2: YAOCKOHAACHHA IHCTHTYIN-
HOI OAITHUKN

*  3aBAAHHS: CIIEINAABHUI

MIAPO3AIA

CTBOPUTH
HABYAABHO-pPeadiAITAIIHHIH

Step 6. Monitoring and adjustments

Objective: conduct a systematic analysis
of the plan implementation process to assess
the effectiveness of the measures taken. To ctre-
ate a system of regular surveys among par-
ticipants in the educational process that will
assess the effectiveness of initiatives and mea-
sures of educational, organizational, psycho-
logical, pedagogical and social rehabilitation
support. Based on the data obtained, deter-
mine what worked best and identify areas that
need to be improved in order to continuously
improve the educational, organizational, psy-
chological, pedagogical, and social rehabilita-
tion support of participants in the educational
process. Provide for regular review and updat-
ing of the plan based on monitoring results.

The roadmap is conditionally divided
into two stages:

Stage I (2024-2026):

Objective 1: Creating an inclusive cul-
ture in higher education institutions

*  Objectives: Launch informational cam-
paigns aimed at raising awareness among pat-
ticipants in the educational process about the
importance of diversity, inclusion, and equality.

*  Objectives: organize education and
training for HEI staff to ensure that the
principles of inclusion are understood and
supported at all levels of the HEL

*  Objectives: Ensure that the popula-
tion is regularly informed about all oppor-
tunities for higher education, including for
members of vulnerable groups.

*  Objectives:  seeking — opportunities
to cooperate with international partners and
civil society organizations to adapt the best
initiatives at the HEI level.

* Objectives: to ensure the operation
of an information and resource platform for
university staff on diversity and inclusion.

Objective 2: Improving institutional

policy
*  Objectives: create a special edu-
cational and rehabilitation unit and/or
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Ta/ab0  TPyImy ICHXOAOTO-TIEAATOTIMHOTO
CYIIPOBOAY.

e 3apaamma: nmposectn  SWOT-amaais
AASl BUABACHHS HAABHUX IIPOTAAWH 1 MOMKAH-
BocTeH y moaitnkax 3BO, 1o crocyrorscs
©araToMaHITHOCTI, IHKATO3Ii Ta PIBHOCTI.

*  3aBpaanbs:

BrArountn  iHKAFO3MBHI

IPUHLINAIA Y CIPATCIYHMI IIAAH  PO3-
BuTky 3BO, inTerpyroun ix B Mmiciro Ta Bi3ito
3AKAQAY.

e 3aBAaHHA: BHECTH 3MIHH AO HOpMa-
TUBHO-IIPaBoBUX akTiB 3BO, fki crocyroThes
YITKUX IOAITHK 1 IIPOIIEAYpP, IO CHPHATH-
MYTb IHKAIO31], 3 aKLIEHTOM Ha 320€3IICUCHHSA
PIBHOCTI AOCTYIy AO OCBITHIX PECYpCIB AAA
YYIACHHUKIB OCBITHBOTO IIPOIIECY.

*  3aBAaHHA: PO3POOHUTH KOMIIAEKCHHI
IIAAH PO3BUTKY, AKHH OXOIIAIOBATHME BCi
ACIIEKTH IHKAIO3I — BIA KYABTYPH AO IIPaK-
THK — § MEKaX HaBYaABHO-OPIaHI3aIliiHOIO,
IICUXOAOTO-TIEAATONTYHOTO TAa  COIAABHOTO
PeabIAITAIIIIHOTO CYIIPOBOAIB.

e 3aBpaHHA:  3a0€3MEYUTH  AOCTYII-
HICTb HABYAABHO-OPIaHI3aIIHOIO, IICHXO-
AOTO-IIEAATOIYHOIO Ta COIIAABHOIO pea-
OIAITALIIFTHOIO ~ CYIIPOBOAIB  AAfl  YIACHUKIB
OCBITHBOIO IIPOLIECY 3-IIOMIK BPa3AHBHX
KaTErOpiH.

*  3aBpaanbs:
HUI INAXIA AO BU3HAYEHHSA T4 3aA0BOAECHHSI

3a0€3IEYNTH  KOMITACKC-
HOTpeO  YYACHHUKIB  OCBITHBOIO  IIPOLIECY
B IIOCAyIaX 3 HaBYaABHO-OPIaHI3aIlIHOIO,
IICUXOAOIO-IICAATOITYHOIO T4 COLIAABHOTO
PeabIAITAIIIAHOTO CYIIPOBOAIB.

* 3aBaaHHA:  3a0C3IEYUTH  HAAAHHA
IIOCAYT IICHXOAOITYHOI AOIIOMOTH BCIM yd9ac-
HUKAM OCBITHBOI'O IIPOIIECY.

*  3aBAAHHS: 3AIPOBAAUTU PEIYAAPHII
MOHITOPUHI' BHKOHAHHA IIAQHY Ta OLIHKY
HOTO e(PeKTHBHOCTI 32 AOIIOMOTOIO BCTAHOB-
AEHHX IHAUKATOPIB yCITXY.

ITiap 3: IMmaeMeHTAIIiA IHKAFO3UBHUX
IIPAKTHUK B OCBiTHIN npouec 3BO

*  3aBAAHHA: 3aIOYATKYBATH PCAAI3aIliio
IIAAHY PO3OYAOBH IHKAIO3UBHOTO OCBITHBOTO
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a psychological and pedagogical support
group.

* Objectives: Conduct a SWOT analy-
sis to identify existing gaps and opportunities
in higher education institution policies related
to diversity, inclusion, and equality.

*  Objectives: Include inclusive princip-
les in the strategic plan for the development
of higher education institutions, integrating them
into the mission and vision of the institution.

*  Objectives: to amend the regulations
of higher education institutions to include
clear policies and procedures to promote
inclusion, with an emphasis on ensuring
equal access to educational resources for par-
ticipants in the educational process.

e Objectives: develop a comprehensive
development plan that will cover all aspects
of inclusion — from culture to practices —
within the framework of educational, orga-
nizational, psychological, pedagogical and
social rehabilitation support.

*  Objectives: to ensure the availability
of educational, organizational, psychological,
pedagogical and social rehabilitation support
for participants in the educational process
from vulnerable categories.

e Objectives: to ensure a comprehensive
approach to identifying and meeting the needs
of participants in the educational process for
educational, organizational, psychological, peda-
gogical and social rehabilitation support services.

e Objectives: the provision
of psychological assistance to all participants
in the educational process.

e Objectives: introduce regular moni-
toring of the plan’s implementation and eva-
luation of its effectiveness using established
success indicatofs.

Objective 3: Implementation of inclu-
sive practices in the educational process
of higher education institutions

*  Objectives: launch the plan to develop
educational

ensure

an  inclusive environment

by implementing the first initiatives.
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CCPEAOBHINA IMAAXOM YIIPOBAAKCHHA IIEpP-
WX {HIIATHB.

°  3aBaaHHA:  3aAyYHTH  3A00yBadiB
BUIIOI OCBITH AO y4acTi B IIPOIECi BIIPO-
BAAKECHHS 1HKAFO3UBHHUX ITPAKTHK IIIAAXOM
OTPHMAHHA 3BOPOTHOTO 3B’A3KY Ta 3aAY-
YEHHSA AO YIIPABAIHCHKUX PIIIICHB.

*  3aBpaHHSM 320€3MEYUTH  AOCTYITHICTH
OCBITHIX (OCBITHBO-IIPOPECIMHIX) IIPOIpam,
KYPCIB Ta HABYAABHO-METOAMYHIX MATEPIaAiB.

IT eram (2027-2029 poxmu)

Iiap 1: Po3mmpeHH:A Ta BAOCKOHA-
ACHHA 1HKAIO3UBHHX IIPAKTHK

*  3aBAAHHA! IPOAOBKHUTH PEAAI3ALIIO
IIAaHy, 3a0€3IEYYIOYN ITOCTIHHE BAOCKOHA-
ACHHA Ta PO3ILINPEHHA IHKAIO3UBHHX 1HiITia-
TUB Ha BCix piBHAXx 3BO.

* 3aBAaHHA! 32IIPOBAAUTH HOBI OCBITHI
Hporpamu  Ta BPAXOBYIOTB
ITOTPeOH PI3HUX KATETOPIH CTYACHTIB, BKAIO-
YAIOYN BPA3AUBI IPYIIH.

Hiap 2: CucreMaTuyHUN MOHITOPHHL
Ta OLiHKa e(peKTHUBHOCTI

*  3aBAaHHA: HA OCHOBI
MOHITOPUHIY  3ALACHIOBATH

KypcH, skl

Pe3yAbTATIB
KOPUI'YBAHHSA
IIAAHY T4 BIIPOBAAKEHHX ITPAKTHK AAfL AOCAT-
HEHHSA MAKCHMAABHHUX PE3YABTATIB.

IMiap 3: ITiAroroBKa MeEHEA’KMEHTY
Ta IIEPCOHAAY

e 3aBpamHfA:  320€3MEYUTH  ITOCTIHHE
HABYAHHA Ta INABHINEHHA KBaAldikari mep-
COHAAY, 30CEPEANKECHE Ha OAraTOMaHITHOCTI,
IHKAFO31i Ta pIBHOCTI.

* 3aBAaHHA:  COPHUATH  PO3BUTKOBI
AlAepeTBa ¥ cpepl IHKATOSI cepeA MEHEAX-
MEHTY Ta aKapeMidnoro nepconasy 3BO.

IHiae 4: Craaictp 1HKAIO3MBHOIO
ocBiTHBOTO cepeaoBuma [H2]

*  3aBAAHHA: CTBOPHTH Ta IIATPHMYBATH
CTIFIKI MexaHi3MH AAs 320€3MeYeHHS AOBIO-
CTPOKOBOI IHKAFO3UBHOI KYABTYPH, ITOAITHK
1 mpakrux y 3BO, 1110 BpaxoByroTh IOTPEOH
BCIX YYACHUKIB OCBITHBOTO IIPOIIECY.

*  3aBAAHHA! POSIIHPIOBATH MOMKAHBO-
c1i cuiBIpary 3 MIKHAPOAHUMH HapTHEPAMU

*  Objectives: to involve higher educa-
tion students in the process of implemen-
ting inclusive practices by receiving feed-
back and involving them in management
decisions.

*  Objectives: ensure the availabi-
lity of educational (educational and pro-
fessional) programs, courses and teaching
materials.

Stage II (2027-2029)

Objective 1: Expanding and impro-
ving inclusive practices

*  Objectives: continue to implement the
plan, ensuring continuous improvement and
expansion of inclusive initiatives at all levels
of higher education.

*  Objectives: introduce new educational
programs and courses that take into account
the needs of different categories of students,
including vulnerable groups.

Objective 2: Systematic monitoring
and evaluation of effectiveness

*  Objectives: Based on the monitor-
ing results, adjust the plan and implemented
practices to achieve maximum results.

Obijective 3: Training of management
and staff

* Objectives: Ensure ongoing training
and development of staff focused on diver-
sity, inclusion and equality.

*  Objectives: promote the develop-
ment of leadership in the field of inclusion
among the management and academic staff
of higher education institutions.

Objective 4: Sustainability of an inclu-
sive educational environment [H2]

*  Objectives: create and maintain sus-
tainable mechanisms to ensure a long-term
inclusive culture, policies and practices
in HEIs that take into account the needs
of all participants in the educational process.

*  Objectives: expand opportunities for
cooperation with international partners and
civil society organizations to adapt the best
initiatives at the HEI level.
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T4 IPOMAACBKIMH OPTaHi3amifiMu, 100 aAar-
TyBaTH HaWKpari iniriaTusu Ha pisai 3BO.
PosaireHHA Ha ABA eTaIl 3a0e3IIeUye IToe-
TAITHE AOCATHEHHA CTPATETTYHUX T4 OITEePATHB-
HUX miAel 3 (DOKYCOM Ha CTAAMI PO3BHTOK
i IOCTIfiHE BAOCKOHAACHHSA IIPOIECY PO30y-
AOBH 1HKAIO3UBHOIO OCBITHBOIO CEPEAOBHIIIA

B 3BO.

AoporxkHA kapra peaaizamii rcuxo-
AOTO-IIEAATOTIYHOIO CYIIPOBOAY Y4YaCHH-
KiB OCBITHBOIO IIPOILIECY, MEHEAXKMEHTY,
AOIOMi>KHOrO repcorasy 3BO

3arporoHoBaHa  AOPOKHA —KapTa —pea-
Alzarii  IICHXOAOIO-IIEAAIOITYHOIO  CYIIPO-
BOAY YYACHHKIB OCBITHBOro mporecy B 3BO
€ AOIOMIKHHM IHCTPYMEHTOM, AKHIl iHTerpy-
€TBCA AO 3ArdABHOIO AATOPUIMY PO30YAOBH
[HKAIO3UBHOIO OCBITHBOTO cepeaosuria 3BO.
AATOpPHTM Al IlepeADadac ITOCTAIIHE BIIPO-
BAAKEHHSA IHIIATHB, IO CTOCYFOTBCHA PO3-
BUTKy CHCTCMH INATPHMKH, BAOCKOHAACHHS
HOPMATHBHOI 0a3m, iHTerparti 1HKAFO3HBHIX
IIPAKTUK AO OCBITHIX IIPOIPAM Ta 3aAyYCHHSA
VYIACHUKIB OCBITHBOIO IIPOILIECY AO AKTHBHOI
B3aEMOAI (AmB. puc. 6).

IMeprmuii eran (2024—-2026 poxm)

Kpox 1: Ilposederna SWOT-ananisy naseror

CUCIIEMU NCUX0.1020-Ne0az02i4H020 CYNPOE0J)

*  Mera: OIIHUTH ITOTOYHUN CTAH IICH-
xoAoro-neaarorignol marpumkn B 3BO,
iAeHTI(IKYBATH CHABHI Ta CAaDKI CTOPOHH,
MOJKAHBOCTI Ta 3aIPO3H.

*  3aBpaHHA: 310paTH AAHI Yepe3 OIHUTY-
BAHHSA, [HTEPB’IO TA AHAAI3 HAABHUX IIPAKTHK.

Kpon 2: Pospobica nopmanusioi basu

* Mera: pospobmtn Ta/abo omosmTH
AOKYMEHTH, fKI PEIYAIOFOTh HAAAHHSA IICHXO-
AOTO-TIEAArOITYHOIO cyuposoAy B 3BO.
HPOLIEAYpH
HAAQHHA INATPHUMKH, MEXAHI3MH KOMYHiKa-

°  3aBAaHHS: BKAIOYHUTH

mif Ta CHCTEMy MOHITOPHUHIY AO AOKAABHUX
HopMaTuBHIX akTiB 3BO.
Kpox 3: Immespayin  neuxonozo-nedazozivnozo

¢ynposody
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The division into two stages ensures the
gradual achievement of strategic and opera-
tional goals with a focus on sustainable deve-
lopment and continuous improvement of the
process of building an inclusive educational
environment in higher education institutions.

Roadmap for the implementation
of psychological and pedagogical sup-
port for participants in the educational
process, management, and support staff
of higher education institutions

The proposed roadmap for the implemen-
tation of psychological and pedagogical sup-
port for participants in the educational process
in higher education institutions is an auxiliary
tool that integrates into the general algorithm
for building an inclusive educational environ-
ment of higher education institutions. The
action algorithm envisages the gradual imple-
mentation of initiatives related to the develop-
ment of a support system, improvement of the
regulatory framework, integration of inclu-
sive practices into educational programs, and
engagement of participants in the educational
process in active interaction (see Fig; 0).

The first stage (2024-2026)

Step 1: Conducting a SWOT analysis of the
existing system of psychological and pedagogical support

*  Objective: assess the current state of psy-
chological and pedagogical support in higher
education institutions, identify strengths and
weaknesses, opportunities and threats.

*  Objectives: collect data through sur-
veys, interviews, and analysis of existing
practices.

Step 2: Develgpment of the regulatory framework

*  Objective: develop and/or update
the documents that regulate the provision
of psychological and pedagogical support
in higher education institutions.

*  Objectives: include support proce-
dures,
a monitoring system in the local regulations
of the HEL

communication mechanisms, and
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JlopoikHe kapTa peasizamii 11cuxoJ10ro-neJaroriyHoro cynpoBo1y y4acHHKIB 0CBiTHbOT0
npouecy, MEHeJ:KMEHTY, 10NoMikHOr0 nepconany 3BO

Roadmap for the implementation of psychological and pedagogical support for participants
in the educational process, management, and support staff of higher education institutions

Kpox
Step 3—___F—

IuTerpauist ncuxomnoro-
MearorivHoro CymnpoBoLy
Integration of
psychological and
pedagogical support

I

Kpox
Step 4____%__

HaBuaHHs Ta [MiBUILIEHHS
kBasidikamii MeHe-
JUKMEHTY, aKaJIeMiqHOTrO
Ta JOIOMI>KHOTO
[epCOHATY

Training and professional
development of
management, academic
and support staff

MOHITOPHHT Ta OIliHKa
e(eKTUBHOCTI

Monitoring and evaluation
of effectiveness

\

Kpok e é =
Step 2

Po3pobka HOpMAaTHBHOT
6a3u

Development of the
regulatory framework

Kpok A ; o
Step S

BnpoBakenHs
MICUXOJIOTO-MIEArOTIYHOTO
CYNPOBO/LY 10 OCBITHBOTO
nporecy

Implementation of
psychological and
pedagogical support in the
educational process

Kpox

Step 1

[IpoBeneHHs
SWOT-anani3y icuyrouoi
CHCTEMH TICHXOJIOr0-
[1e1arorivHoOro CyIpoBOLY

Conducting a SWOT
analysis of the existing
system of psychological
and pedagogical support
\

Kpox

Step 6

3ayueHHs 3100yBayiB
BHIIO] OCBITH, 30KpeMa
3-IIOMDXK BPa3IMBHX
Kareropii

Attracting higher
education students,
including those from
vulnerable categories

_é._.l

KopuryBauns miany Ha
OCHOBI pe3yJbTaTiB
MOHITOpPUHTY

Adjusting the plan based
on monitoring results

\

Kpox ¢
Step
CramicTb

Sustainability

\

Pucynox 6. AoporkH:A KapTa peaai3alii ICHX0AOr0-IIEAATOTiYHOIO CYIIPOBOAY
YYACHHKIB OCBITHBOI'O IIPOIIECY, MEHEA’KMEHTY, AOIIOM>KHOIO repconasy 3BO
Figure 6. Roadmap for the implementation of psychological and pedagogical support
for participants in the educational process, management, and support staff
of higher education institutions
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e Mera: inTerpyBaTH HPUHIIUIIH IICUXO-
AOTO-TIEAATOTIYHOIO CYIIPOBOAY AO 3araAb-
HOTO IIAAHY PO3BUTKY 1HKAFO3MBHOTO OCBIT-
HBOTO cepeposrma 3BO.

*  3aBAAHHA: PO3POOHTH ITAAH AlLH, AKMI
BKATOYATHME ITATOTOBKY IIEPCOHAAY, AAAIITA-
LIIO OCBITHIX IIpOrpam i 3abe3redeHHs HeoO-
XIAHUMH PECypCaMH YYACHHKIB OCBITHBOTO
IIPOIIECY.

Kpon 4: Hasuanna ma nidsumenna xeasigixa-
il MeHeoNMeN Y, aKademiunozo ma 00NOMINCHOZ0
nepcorany

*  Mera: 320€30€YNTH HABYAHHS AKAAC-
MI9HOTO Ta AOIOMDKHOIO IIEPCOHAAY IIIOAO
METOAIB  INIATPHUMKH — 3A00yBawiB  BHIIOL
OCBITH 3-IIOMIK BPA3AHUBHUX KATECTOPIH.

* 3aBAaHHA: OPraHi3yBaTd TPEHIHIH,
ceMiHAPHM Ta MAaiCTEp-KAACH 3 IIHTAaHD
IHKAIO3UBHOI'O BUKAGAAHHSA I IIATPHMKH.

Kpox 5: YVnposadncenn ncuxonozo-nedazoziu-
1020 CYNP060JY 6 oceimHill npoyec

* Mera: IHTErpyBaTH IHKAFO3UBHI IIPAK-
THUKH AO OCBITHIX IIPOrpaM, HABYAABHHUX Kyp-
CiB Ta BUKAAAAHHA.

° 3aBAaHHA:  AAAITYBATH  HABYAABHI
MareplaAl Ta BHKOPHUCTOBYBATH ACHCTUBHI
TEXHOAOTII.

Kpox 6: Sanyuenna 3dobysauis sumoi ocsinu,
30KpeMa 3-noMine 6PasAuBUX Kamezopill

* Mera: aKTHBHO 3aAyIHTH 3A00yBadiB
BUIIO! (30KpeMa 3-IIOMIXK BPAa3ANBHX KaTe-
TOpiii) AO IIPOIIECY PO3BUTKY 1HKAFO3UBHOTIO
CEPEAOBHINA YEPE3 CTYACHTCBKE CAMOBPS-
AYBAHHA, MEHTOPCBKI IPOIPaAMH Ta TIPYIIH
IIATPHMKH.

* 3aBAAHHA: CTBOPUTH KAHAAH KOMYHI-
Karil AAf 300py 3BOPOTHOIO 3B’A3KY T4 IIPO-
ITO3UIIIH BiA 3A00yBaviB BUIIIO OCBITH.

Apyruii eran (2027-2029 pokn)

Kpox  7: Monimopune  ma  oyinka egex-
JIUBHOCIII

* Mera: peryAdpHO OINHIOBATH cPEeK-
THUBHICTB YIIPOBAAMKCHIX IIIAAXIB T 1HIIIATHB
IICHXOAOTO-ITEAATOTIYHOIO CYIIPOBOAY ydac-
HUKIB OCBITHBOI'O IIPOLIECY.
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Step 3: Integration of psychological and pedago-
gical support

* Objective: to integrate the principles
of psychological and pedagogical support
into the general plan for the development
of an inclusive educational environment
of higher education institutions.

e Objectives: develop an action plan
that includes staff training, adaptation
of educational programs, and provision
of necessary resources to participants in the
educational process.

Step 4: Training and professional development
of management, academic and support staff

e Objective: to provide training for
academic and support staff on methods
of supporting students from vulnerable
categories.

e Objectives: organize trainings, sem-
inars and workshops on inclusive teaching
and support.

Step 5: Implementation of  psychological and
pedagogical support in the educational process

e Objective: integrate inclusive prac-
tices into educational programs, courses, and
teaching;

*  Objectives: Adapt teaching materials
and use assistive technologies.

Step 6: Attracting bigher education students,
including those from vunlnerable groups

*  Objective: actively involve higher edu-
cation students (including those from wvul-
nerable categories) in the process of deve-
loping an inclusive environment through
student self-government, mentoring pro-
grams, and support groups.

*  Objectives: create
channels to collect feedback and suggestions
from higher education students.

The second stage (2027-2029)

Step 7: Monitoring and evaluation of effectiveness

*  Objective: regularly evaluate the effec-
tiveness of the implemented ways and initiati-
ves of psychological and pedagogical support
for participants in the educational process.

communication
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* 3aBAAHHA: IIPOBOAUTH OIIHTYBAHHA
cepea LIpoIIeCy
HA OCHOBI TOAOBHHUX IHAMKATOPIB 1HKAIO3UB-
HOCTI OCBITHBOTO cepeposuia 3BO, anaai-
3YBATH PE3YABTATH TA I'OTYBATH PEKOMEHAA-
il AAST TTOAAABITIOTO BAOCKOHAACHHS.

Kpox 8: Kopuzysarna naary wa ocrosi pesyio-
manie MonLmopunz)

*  Mera:
AO  IIAAHy  peaaisarii
IOIYHOIO CYHPOBOAY Ha OCHOBI A2HHX

YVYACHHUKIB ~ OCBITHBOTO

BHOCHTH HEOOXIAHI 3MiHH

IICUXOAOI'O-IICAA-

MOHITOPHHTY.

* 3aBAaHHA! OHOBAIOBATU HOPMATHBHI
AOKYMEHTH T4 OCBITHI IIPOTPAMH 3 YPaXyBaH-
HAM OTPUMAHUX PE3YABTATIB.

Kpox 9: Cmanicms

e Mera:
THKH IICHXOAOTO-IICAATOTIYHOIO CYIIPOBOAY

3AKPIIUTH  YCIUIIHI  IpaK-
1 IOIIMPIOBATH X CEPEA YCIX 3aIiKABACHHX
CTOPIH.

* 3aBAaHHA! BIPOBAAKYBATH HOBI IHI-
LIATHBH HA OCHOBI HAKOIIMYCHOIO AOCBIAY,
PO3BUBATH CIIBIIPAIIO 3 HALIOHAABHHMU
Ta MDKHAPOAHHME ITAPTHEPAMHI AAfl PO3INHI-
PEHHA MOKAUBOCTEH COIIaAbHO-peabIAlTALT-
MHOI MIATPHMKI.

Lla aAopoxHsA KapTa 3a0e3Iedye ITOCAI-
AOBHUM 1 CHCTeMHHN INAXIA AO BIIPOBa-
AKEHHS IICHXOAOTO-ITEAATOTIYHOTrO  CyIIpO-
BOAY fIK CKAGAOBOI AM3AIHY 1HKAFO3UBHOTO
ocsiTHBROrO cepeposutria B 3BO.

AoporkiA Kapra peaaisariii HaBYaABHO-
OpPraHi3amiiiHoro  CymIpoOBOAy  y4YacHHU-
KiB OCBITHBOIO HPOIIECY, MEHEAXKMEHTY,
AOHIOMDKHOTrO niepconasy 3BO

3aIIpOIIOHOBAHA AOPOKHSA KapTa peani-
3amii HABYAABHO-OPIaHI3ALINHOIO CYIPO-
BOAY € AOIIOMIKHHUM IHCTPYMEHTOM, AKHI
IHTEIPYETBCA AO 3araABHOTO AaATOPUTMY
po36yAOBI
cepeaosurna 3BO. AopoxkHs Kapra OXOII-
AIOE ABA €TAITH, IO BKAFOYAIOTH AHAAI3

i{HKAIO3UBHOTO  OCBITHBOTO

IIOTOYHOIO CTaHY, PO3POOKY HOPMATHBHOL
0a3m, IHTETPAIlif0 IHKAFOSUBHUX IIPAKTHK,

*  Objectives: conduct surveys among pat-
ticipants of the educational process based on the
main indicators of the inclusiveness of the edu-
cational environment of higher education insti-
tutions, analyze the results and prepare recom-
mendations for further improvement.

Step 8: Adjusting the plan based on monitoring
results

*  Objective: make the
changes to the plan for the implementation
of psychological and pedagogical support
based on monitoring data.

*  Objectives: update regulatory doc-
uments and educational programs based
on the results obtained.

Step 9: Sustainability

*  Objective:
practices of psychological and pedagogi-
cal support and disseminate them among all
stakeholdets.

*  Objectives: implement new initiati-
ves based on the experience gained, develop
cooperation with national and international
partners to expand the possibilities of social
and rehabilitation support.

This roadmap provides a consistent and sys-
tematic approach to the implementation of psy-
chological and pedagogical support as part
of the design of an inclusive educational envi-
ronment in higher education institutions.

necessary

consolidate  successful

Roadmap for the implementation
of educational and organizational sup-
port for participants in the educational
process, management, and support staff
of higher education institutions

The proposed roadmap for the imple-
mentation  of and  organi-
zational support is an auxiliary tool that
integrates into the overall algorithm for
building an inclusive educational environ-
ment of a higher education institution. The
roadmap covers two stages, including analysis
of the current state, development of a regu-
latory framework, integration of inclusive

educational
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HABYAHHA IIEPCOHAAY Ta 3aAYUCHHA 3AO-
OyBauiB BHINO! OCBiTH. BamamBOIO CcKAQ-
AOBOIO €  peryAdpHHI  MOHITOPHHT
i  KOpUIyBaHHA IO AO3BOASAE
320€3IeYNTH  CTAAICTh YCIIIIHHAX —IIPaK-

AQHY,

TUK  HABAABHO-OPIaHI3aAlIHNHOIO  CyIIpO-
BOAY fIK CKAAAOBOI AM3aHHY IHKAIO3UBHOTO
ocsitHbOIO cepeaosuIa 3BO.

I eram (2024-2026 poxm)

Kpox 1: Ananis nomounoeo cmany naasrozo
IHKAT03U6H020 0C6I7IHB020 Cepedosiiya

e Mera:

yMOB, HOAlTHK Ta npaxkruk y 3BO 1moao

IIPOBECTH ~ AHAAI3  HAABHHX
320€3IICUYCHHA  HABYAABHO-OPIaHi3aLIITHOTO
CYIIPOBOAY.

e 3aspamms: nposectn SWOT-aHanis
AAfl BUSBACHHS CHUABHUX Ta CAAOKHUX CTO-
PlH, MOKAHBOCTEH Ta 3arpo3 y KOHTEKCTI
HABYAABHO-OPIaHI3aIIHOl IHATPUMKI yIac-
HUKIB OCBITHBOIO IIPOIIECY, OCOOAHBO 3-I1O-
MiZK BPA3AUBUX KaTETOPIH.

Kpon 2: Pospobra nopmanusnoi basu oi4 pea-
AI3AYLT HABUANEHO-0peari3ayilineo ¢ynposooy

* Mera: pospoburn Ta/abo onOBHTH
HOPMATHBHO-IIPABOBl AOKYMEHTH, fIKi pery-
AIOIOTH COIIAABHO-PEAOIAITAIIINHINE CYIIPO-
BiA y 3BO.

*  3aBpaHms:
IIPO PIBHICTH AOCTYIy AO COIIaABHO-peadi-
AITAITIIHIX ITOCAYT, PO3POOUTH IIPOICAYPH

BKAIOYHUTH  ITOAOKCHHSA

AAfL HAAQHHS IIUX IIOCAYT, BUSHAYHTH BIAIIO-
BiAAABHEIX OCiO Ta IXHi (yHKIIIL.

Kpox 3: Tnmezpayin nasuansro-opeanizayiiinozo
¢ynposody

* Mera: pospoOuTH UiTKI ITOAITHKH
Ta IPOIEAYPH, IO 3a0€3IEUyIOTh IIPUH-
nuny OAraTOMAHITHOCTI, IHKATO3il Ta piBHO-
cr1i B ycix acriekrax Alaapaocti 3BO.

* 3aBAAHHA: IHTEIPYBATH IHKAFO3UBHI
IOPAKTHKE § CTPATCTIYHUI IIAAH PO3BUTKY
YHIBEPCHTETY, AAATTTAITIEO
HABYAABHUX IIPOIPaM 1 IHATPHMKY 3A00Y-

BKAFOYAFOYU

Bad4iB BHUINOI OCBITH 3-IIOMIK BPAa3AHBUX
KaTeropiit.
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practices, staff training, and engagement
of higher education students. An important
component is regular monitoring and adjust-
ment of the plan to ensure the sustaina-
bility of successful practices of crowd and
organizational support as part of the design
of an
of a higher education institution.

Stage I (2024-2026)

Step 1: Analysis of the current state of the
existing inclusive educational environment

*  Objective: to analyze the existing con-
ditions, policies and practices in higher edu-
cation institutions to provide educational and
organizational support.

e Objectives: Conduct a SWOT analysis
to identify strengths, weaknesses, opportuni-
ties and threats in the context of educational
and organizational support for participants
in the educational process, especially among
vulnerable groups.

Step 2: Development of a regulatory framework
Jor the implementation of training and organiza-
tional support

*  Objective: develop and/or update the
regulatory documents governing social and
rehabilitation support in higher education
institutions.

e Objectives: include provisions
on equal access to social and rehabilitation
services, develop procedures for the provi-
sion of these services, and identify responsi-
ble persons and their functions.

Step 3: Integration of training and organiga-
tional support

*  Objective: develop policies
and procedures that ensure the princip-
les of diversity, inclusion and equality in all
aspects of the HEI's activities.

e Objectives: integrate inclusive prac-
tices into the university’s strategic deve-
lopment plan, including the adaptation
of curricula and support for students from
vulnerable categories.

inclusive educational environment

clear
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Jlopo:kHs kapTa peasizanii HaBYAILHO-0PraHi3aliiiHOro CynmpoBOAY Y4aCHUKIB OCBITHBOTO
npouecy, MeHe>KMEHTY, 10NOMizKHOro nepconainy 3BO
Roadmap for the implementation of educational and organizational support for participants
in the educational process, management, and support staff of higher education institutions

Kpoxk — 6 -
Step 3

Iurerpariii HaBYaIbHO-
OpraHi3aLiifHOrO CyIpoBOIY
Integration of psychological
and pedagogical support

HaBuaHHsI Ta MiABUILECHHS
KBaiQikail MCHEKMEHTY,
aKaJeMiyHOTO Ta
JIOTIOMI’KHOTO TIEPCOHATY

Training and professional
development of
management, academic
and support staff

\

MOHITOPHHT Ta OLiHKa
e(eKTHBHOCTI

Monitoring and evaluation
of effectiveness

Po3pobka HOpMaTHBHOT
6a3u st pearizanii
HaBYaJIbHO-OpraHi3awii
HOTO CYIIPOBOJY

Development of a regulatory
framework for the
implementation of training
and organizational support

\, J

BrnposamkeHHs
1HKITFO3UBHUX TIPAKTHK

Implementation of inclusive
practices

KopuryBaHHs I1aHy Ha
OCHOBI pe3ynbTaTiB
MOHITOPHHTY

Adjusting the plan based
on monitoring results

— -

I
Kpox

Step 1

AHaJIi3 MOTOYHOro CTaHy
IHKJIFO3UBHOTO OCBITHBOTO
cepeoBuIIa

Analysis of the current state
of the inclusive educational
environment

Kpox

Step 6

3any4eHHs 3100yBaviB
BHUILO] OCBITH, 30KpemMa
3-TIOMDX BPa3IUBUX
KaTeropii

Attracting higher education
students, including those
from vulnerable categories

,
;

_é_J

Kpox

Step 9

Cranicth

Sustainability

\

PucyHok 7. AoporkH:A KapTa peaaisanii HABYaABHO-OPIraHi3aiHOIO CYyIIPOBOAY
YYACHUKIB OCBiTHBOT'O IIPOIECY, MEHEA’KMEHTY, AOIIOMDKHOI0 nepcorasy 3BO
Figure 7. Roadmap for the implementation of educational and organizational
support for participants in the educational process, management, and support staff
of higher education institutions
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Kpox 4: Hasuanna ma nidsumenns xeasigixa-
Yii MEHEONCMEHNY, aKadeMiuHozo 7a 00NOMINCHOZ0
nepcorasry

*  Mera: mABHIIHTH KBaAlIKAINIO aKa-
AEMIYHOIO Ta aAMIHICTPATHBHOTO IIEPCOHAAY
IIIOAO POOOTH B IHKAIO3UBHOMY CEPEAOBHIIIL.

e 3aspanbm:  OpramisyBaryd TPEHIHTH,
ceMiHApH, BOPKIIONHM 3 IIMTAHb I1HKAFO3IT
T2 GAraTOMaHITHOCTI.

Kpon 5: Ynposadaenns inxarosusnux npaxmux

e Mera: IMIAGMEHTYBATH IHKAIO3UBHI
ITIAXOAH B OCBITHII IIPOIIEC.

e 3aBAaHHA: 3a0E3IIEIUTH AOCTYIIHICTD
HABYAABHO-METOAUYHUX MATEPIaAiB, aAaIITa-
III}O OCBITHIX HPOIPaM, HABYAABHHX KypCiB
i ctBOpeHHs Ge36ap’epHOTO CepeAOBHIIIA.

Kpox 6: Sanyuennan 30o6ysauis sumoi ocsinu,
30KpeMa 3-noMine 6pasAusux Kamezopii

*  Mera: aKTHBHO 3aAydYaTH 3A00yBadiB
BUIIOI OCBITH AO PO3BUTKY IHKAFO3UBHOIO
CEPEAOBHINA YEPE3 YIACTb Y CTYACHTCHKUX
OpraHi3arifix Ta BOAOHTEPCHKUX IIPOTPAMAX.

* 3aBAaHHA:  CTBOPHTH  MOKAHBOCTI
AASl 3A00YBaUIB BUIIOI OCBITH Oparh yJacrb
y HIpOLECcaX UPHHHATTA PIIIEHb 1 HaAAHHA
IIATPHMKH  CBOIM OAHOKYPCHHKAM dYepe3
IIPOrPaMH HACTABHHUIITBA 1 IPYITN INATPHMKH.

Apyruii eran (2027-2029 poxmu)

Kpox 7: Morimopune i oyinxa

* Mera: peryAdpHO OINHIOBATH cPeK-
THUBHICTH VIIPOBAAMKEHUX IIAAXIB Ta iHiIria-
THB HaBYAABHO-OPIaHI3aIlIHOIO CYIIPOBOAY
YYIACHHUKIB OCBITHBOTO IIPOIIECY.

*  3aBAaHHS: IIPOBOAUTH
BAHHA CEPCA YYACHHKIB OCBITHBOIO IIPO-

OITHUTY-

IIECY Ha OCHOBI TOAOBHHX IHAHKATOPIB
OCBITHBOTO CEPEAOBHUIIA
3BO, amaaisyBatH pe3yAbTATH Ta TOTY-
pekoMeHAAIIl  AAf
BAOCKOHAACHHS.

Kpox 8: Kopuzysania naany na ociosi pesyss-
maniie Monimopuizy

*  Mera: BHOCHTH 3MIHE AO IIAQHY pea-

1HKATO3UBHOCTI

BaT ITOAQAABIIIOTO

Alzanii HaBYAABHO-OPIaHI3AIIHHOIO CYIIPO-
BOAY Ha OCHOBI PE3YABTATIB MOHITOPHHIY.
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Step 4: Training and professional development
of management, academic and support staff

*  Objective: improve the skills of aca-
demic and staff to work
in an inclusive environment.

e Objectives: Organize trainings, semi-
nars, and workshops on inclusion and diversity.

Step 5: Implementation of inclusive practices

e Objective: implement inclusive
approaches in the educational process.

*  Objectives: the availability
of teaching and learning matetials, adaptation
of educational programs and courses, and the
creation of a barrier-free environment.

Step 6: Attracting bigher edncation students,
including those from vunlnerable groups

*  Objective: actively involve higher educa-
tion students in the development of an inclu-
sive environment through participation in stu-
dent organizations and volunteer programs.

e Objectives: create opportunities for
higher education students to participate
in decision-making and provide support
to their fellow students through mentoring
programs and support groups.

The second stage (2027-2029)

Step 7: Monitoring and evaluation

e Objective: regularly evaluate the effec-
tiveness of the implemented ways and initiatives
of educational and organizational support for
participants in the educational process.

*  Objectives: conduct surveys among
participants of the educational process based
on the main indicators of the inclusiveness
of the educational environment of higher
education institutions, analyze the results
and prepate recommendations for further
improvement.

Step 8: Adjusting the plan based on monitoring
results

e Objective: make changes to the plan
for implementing training and organiza-
tional support based on the results of moni-
toring,

administrative

Ensure
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* 3aBAAHHA: OHOBAIOBATH IIAAH pea-
Alzanii 3 ypaxyBaHHAM 3BOPOTHOIO 3B f3KY
Ta 3MIH y HOTpeOAX YIACHHKIB OCBITHBOIO
IIPOIIECY.

Kpox 9: Cmaniems

e Mera: 3aKpilMTH YCIIIIHI IIPAKTUKH
CYILIPOBOAY
1 TOIIMPIOBATH X CEPEA YCIX 3aIliKaBACHHX
CTOpIH.

*  3aBAAHHA! BIPOBAAKYBATH HOBI iHI-
LIATUBH HA OCHOBI HAKOIIMYEHOIO AOCBIAY,

HABYAABHO-OPraHI3aIliiHOro

PO3BHBATH CIIBIPAIFO 3 HAIIOHAABHUMI
Ta MDKHAPOAHIME ITAPTHEPAMHI AAfl PO3IIIH-
PEHHSA MOKAUBOCTEH COLIIaABHO-peabIAlTALI-
HHOI IATPUMKH.

Lls AOpOKHSA KapTa OXOIAIOE BCl OCHOBHI
eranu peaaizarii HaBIAABHO-OPraHI3aIiiHOrO
CYIIPOBOAY AAfl CTBOPCHHA IHKAIO3UBHOTO
ocsitHpOIO cepeaosuira y 3BO. Bona 3a0es-
IIeYy€e CUCTEMHHI IMAXIA BIA aHAAI3Y Ta ITIA-
TOTOBKH AO BIIPOBAAKCHHS T4 MOHITOPHHIY,
crpuAroud  POPMYBAHHIO — KOM(OPTHOIO,
OE3IIEIHOrO0 1 AOCTYIIHOIO CEPEAOBHIMA AAA
BCIX YIACHUKIB OCBITHBOI'O ITPOIIECY.

AopoxHa Kapra peaaizamii  cori-
aABHO-pealiAiTaIliifHOTO CYIIPOBOAY ydac-
HHUKiB OCBiTHBOIO IIPOIIECY, MEHEAXK-
MEHTY, AOIIOMDKHOTO0 1repcoHasy 3BO

3aIIpoIIOHOBAHA AOPOKHA KapTa peaal-
3arrif Cympo-
BOAY € BKAMBHM KPOKOM Ha ITIAAXY AO CTBO-

COLIAABHO-PEAOIAITAIIIFHOTO

PEHHS HKAFO3UBHOTO OCBITHBOIO CEPEAOBHILIA
B 3BO, 1o 3abesnedye IMATPHMKY AAf BCIX
YYACHUKIB OCBITHBOIO IIPOILIECY, OCOOAHBO
3-IIOMDK ~ BPa3sAMBHX  Kareropii. — Pasom
13 IHIIMMH BHAAMH CYIIPOBOAY IIf KapTa CAy-
IVE AOIOMDKHUM IHCTPYMEHTOM PO3DYAOBU
IHKAFO3HBHOTO OCBITHBOTO cepeaoBuriia 3BO.

Tlepmii eram (2024—-2026 poxmn)

Kpox 1: SWOT-arnaniz nanswoi cucmemu coyi-
anvHo-peabinimayiinoo cynposody

e Mera:
yMOB, IOAlTHK Ta mnpaxkruk y 3BO 1moao

IIPOBECTH  AHAAI3  HAABHHX

*  Objectives: update the implementation
plan based on feedback and changes in the needs
of the participants in the educational process.

Step 9: Sustainability

*  Objective:
ful practices of training and organizational
support and disseminate them among all
stakeholdets.

*  Objectives: implement new initiati-
ves based on the experience gained, develop
cooperation with national and international
partners to expand the possibilities of social
and rehabilitation support.

This roadmap covers all the main
stages of  implementing
and organizational support for creating
an inclusive
in higher education institutions. It ensures
a systematic approach from analysis and
preparation to implementation and mon-
itoring, contributing to the formation
of a comfortable, safe and accessible envi-
ronment for all participants in the educa-
tional process.

consolidate success-

educational

educational environment

Roadmap for the implementation
of social and rehabilitation support
for participants in the educational pro-
cess, management, and support staff
of higher education institutions

The proposed roadmap for the imple-
mentation of social and rehabilitation sup-
port is an important step towards crea-
ting an inclusive educational environment
in higher education institutions that provides
support for all participants in the educational
process, especially those from vulnerable
groups. Along with other types of support,
this map serves as an auxiliary tool for build-
ing an inclusive educational environment
in higher education institutions.

The first stage (2024-2026)

Step 1: SWOT analysis of the existing system
of social and rehabilitation support
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3a0€3IICUCHHA  COLIAABHO-PEabIAITAIIINHOIO
CYIIPOBOAY.

e 3apaamma: nmposectn  SWOT-amaais
AASl BUSABAEHHS CHABHUX Ta CA2OKHX CTO-
PiH, MOXAHBOCTEH Ta 3arpO3 y KOHTEKCTI
comiaAbHO-peabIAITAIIIHHOL
TPHMKH YYaCHHUKAM OCBITHBOIO IIPOLIECY,

HAAAHHS miA-
OCODAHBO 3-ITOMIK BPA3AHBUX IPYIL.

Kpox 2: Pospobia nopmanusmor basu ois pea-
Az3ayii coyianso-peabinimayitinozo cynposody

* Mera: pospobmtn Ta/abo omoBHTH
HOPMATHBHO-ITPABOBI AOKYMEHTH, fIKi pery-
AIOIOTH COIIAABHO-PeabIAITAINHHIN CYIIPO-
Bia y 3BO.

*  3aBpaaHbs:
PO PIBHICTH AOCTYIIy AO COLiaAbHO-peabi-
ATAIIAHIX TIOCAYT, PO3POOHTH IIPOIEAYPH
AASl HAAAHHA ITHX ITOCAYT, BUSHAYHTH BIAIIO-

BKAFOYUTU  ITOAOKCHHA

BiAaABHEX OCIO Ta iXHI OyHKIIL.
Kpox 3: Inmecpayin coyiansio-peabinimanyii-
1020 ¢y1po6ody
e  Mera:
BIIPOBAAKCHHA COLIAABHO-PEabIAITAIIIHOTO

320€3E€YUTH  CUCTEMATUIHE
CYIIPOBOAY B yci acekTu Algabrocti 3BO.

*  3aBAaHHA: PO3POOHTH IHAUBIAYAABHI
IIPOTPAMH IIATPUMKH AASl CTYACHTIB Ta IIEp-
COHAAY, ITIO IIOTPEOYIOTH COIAABHO-peadiAi-
TAMHAHOT AOTIOMOTIY, BKAFOYAFOYM AAAITTALIIFO
HABYAABHHX IIPOIPAM, AOCTYII AO MEAMIHHX
1 COLIAABHUX IIOCAVT.

Kpox 4: Hasuarna ma nidsuupenns xeasigixa-
Y1l MereoNcMennt), aKademiuozo 7a 00noMINCHo2o
nepcorasy

* Mera: IHATOTYBATH — AKAACMITHEI
i AOIIOMDKHHUI IIepCOHAA AO pOOOTH B yMO-
BAX IHKATO3MBHOTO CEPEAOBHUIIIA.

* 3aBAaHHA: IPOBECTU CEPIIO TPEHIHIIB,
CeMIHAPIB 1 BOPKIIIOLIB, CIIPAMOBAHIX Ha PO3-
BHTOK HABUYOK IIATPHMKH 3A00yBadiB BUITIOL
OCBITH 3-IIOMIK BPa3AUBUX KATETOPIi.

Kpox 5: Yuposaoncenna inxarsusnux npaxmux

* Mera: peanidyBaTu IHKAIO3MBHI ITIA-
XOAH d€epe3 aAalTariio iHdgpacrtpykrypu,
CTBOPCHHSA CIICIIAAI30BAHUX LIECHTPIB INA-
3a0€3IeUeHHA  AOCTYIIHOCTI

TPHUMKH Ta

112

*  Objective: Analyze the existing condi-
tions, policies and practices in higher educa-
tion institutions to ensure social and rehabili-
tation support.

e Objectives: Conduct a SWOT analysis
to identify strengths, weaknesses, opportuni-
ties and threats in the context of providing
social and rehabilitation support to partici-
pants in the educational process, especially
those from vulnerable groups.

Step 2: Development of a regulatory framework _for
the implementation of social and rebabilitation support

*  Objective: develop and/or update the
regulatory documents governing social and
rehabilitation support in higher education
institutions.

e Objectives: include provisions
on equal access to social and rehabilitation
services, develop procedures for the provi-
sion of these services, and identify responsi-
ble persons and their functions.

Step 3: Integration of social and rehabilitation
support

e Objective: to ensure the systematic
introduction of social and rehabilitation sup-
port in all aspects of the HEI’s activities.

* Objectives: develop individual sup-
port programs for students and staff in need
of social and rehabilitation assistance, inclu-
ding adaptation of curricula, access to medi-
cal and social services.

Step 4: Training and professional development
of management, academic and support staff

e Objective: Prepare academic and
support staff to work in an inclusive
environment.

* Objectives: to conduct a series

of trainings, seminars and workshops aimed
at developing skills to support higher educa-
tion students from vulnerable categories.

Step 5: Implementation of inclusive practices

e Objective: implement inclusive
approaches by adapting infrastructure, creating
specialized support centers, and ensuring access
to educational and social rehabilitation services.
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Jlopo:xkHs kapTa peajizamii couiaibHo-peadiniTaniiinoro cynpoBoay y4acHUkiB
OCBITHBOI'0 IIPOLECY, MEHEIKMEHTY, 10I0Mi2KkHOr0 nepconany 3BO

Roadmap for the implementation of social and rehabilitation support for participants in
the educational process, management, and support staff of higher education institutions

IHTerparis couianpHoO-
peabiniTauiiiHoro cynpoBoy

Integration of social and
rehabilitation support

Kpox

Step
HapuaHHs Ta MiJBUIIEHHS
kBarridikanii MEHe/DKMEHTY,
aKaJIeMiYHOro Ta
JIOTIOMDKHOTO MIEPCOHAITY

4=

Training and professional
development of management,
academic and support staff

MOHITOPHHT Ta OIiHKa
e(eKTHBHOCTI

Monitoring and evaluation
of effectiveness

Po3pobka HopMaTHBHOI 6a3u
JUISL peatizamnii comiaabHO-
peaburiTaniifHoro cynpoBoy

Development of a regulatory
framework for the
implementation of social and
rehabilitation support

1HKITFO3UBHHX TIPAKTUK

Implementation of inclusive
practices

Kopurysaums miaHy Ha
OCHOBI pe3yNIbTaTiB
MOHITOPHHTY

Adjusting the plan based on
monitoring results

Kpok

Step 1

SWOT-anani3 icHyto4o1
CHCTEMH COLiaIbHO-
peabiniTauiitHoro cymnpoBoy

SWOT-analysis of the
existing system of social and
rehabilitation support

\ 7 \ 7
Kpox gl = - - - - = Kpox 6

Step Step

BrpoBamkeHHst 3anyueHHs 3100yBadiB

BHIIOI OCBIiTH, 30KpeMa
3-IIOMDK BPa3IUBHX
Karteropiit

Attracting higher education
students, including those
from vulnerable categories

Kpox
Step

Craicts

9

Sustainability

Pucynox 8. AoposkHs kapTa peaaisarii coniaAbHO-peabisiTaniiiHOro CyrmpoBoAy
YYaCHUKIB OCBiTHBOTO IIPOIIECY, MEHEA’KMEHTY, AOIIOMiD>KHOr0 nnepconasy 3BO
Figure 8. Roadmap for the implementation of social and rehabilitation support
for participants in the educational process, management, and support staff
of higher education institutions

113



),

Ausaiirn ink 0 0

saKaady suyoi océimi: 60 meopii 00 npakmuKy

Design of an inclusive educational environment of a higher education institution: from theory to practice

OCBITHIX 1 coriaAbHO-peabIAITAIIIHHIX
ITIOCAYT.
*  3aBAaHHS:

AO PECYPCIB 1 TEXHOAOTIIH, HEOOXIAHUX AAf

3a0€3MEYNTH  AOCTYII
IIATPUMKH 3A00yBadiB BHIIOI OCBiTH 1 TIep-
COHAAY, BKAIOYAIOYH CTBOPEHHA Oe3bap’ep-
HOTO CEPEAOBHILIA.

Kpox 6: Sanyuenna sdobysauie sumoi ocsimu,
30KpeMa 3-noMine 6PasAUeUX Kanezopill

*  Mera: aKTHBHO 3aAydYaTH 3A00yBadiB
BUIIO! OCBITH AO PO3BUTKY IHKAFO3UBHOTIO
CCPCAOBHINA YCPE3 YIACTH y CTYACHTCHKHX
OPraHi3aIifix Ta BOAOHTEPCHKHUX IIPOIPAMaX.

*  3aBpaHH: MOYKAUBOCTI
AASL 3A00YBadiB BHITIOl OCBITH OpaTH y9acTbh
y IIpolLecax IPHHHATTA PIIIEHb 1 HaAAHHA
IIATPHMKN CBOIM OAHOKYPCHHKAM 9Y€pe3 IIPO-
IpaMI HACTABHHUIITBA TA IPYIIH IHATPHMKIL.

Apyruii eran (2027-2029 poxmn)

Kpox 7: Monimopune ma oyinka

* Mera: peryAapHO OIIHIOBATH edeK-
THBHICTh YIPOBAAKEHHX INAAXIB Ta 1HiITia-
THB COIIAABHO-PEAOIAITAIIIIHOTO CYIIPOBOAY

CIBOPpUTH

VYIACHUKIB OCBITHBOI'O ITPOIIECY.

* 3aBAAHHA: IIPOBOAUTH OIIMTYBAHHA
cepea HIpoIIeCy
HA OCHOBI TOAOBHHUX IHAMKATOPIB 1HKAIO3UB-
HOCTI OCcBiTHBOTO cepeaosuia 3BO, anaai-
3YBATH PE3YABTATH Ta IOTYBATH PEKOMEHAA-
i AASL TTOAAABIITIOTO BAOCKOHAAEHHS.

Kpox 8: Kopuzysarna naarny na ocrosi pesyio-
manie MoninopuIzy

e Mera: BHOCHTH 3MIHU AO IIAAHY pea-
Alzanii coriaAbHO-peabIAITAIIIHHOTO CyIIpo-
BOAY Ha OCHOBI PE3yABTATIB MOHITOPHHIY.

YYaCHUKIB  OCBITHBOTO

*  3aBAAHHA: OHOBAIOBATH ITAAH peaAiza-
1if 3 ypaxyBaHHAM 3BOPOTHOIO 3B A3KY Ta 3MiH
y HOTpeOax yYaCHHUKIB OCBITHBOTO IIPOLIECY.

Kpox 9: Cmanicne

e Mera: 3aKpinnUTH YCIHIIIHI IPAKTHKH
CYIIPOBOAY
1 IOIIMPIOBATH X CEPEA YCIX 3aIliKaBACHHX
CTOPIH.

* 3aBAaHHA: BIIPOBAAKYBATH HOBI iHi-

CoMiaABHO-peabIAITAIIIIHOTO

LIaTUBU HA OCHOBI HAKOIIMYEHOIO AOCBIAY,
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*  Objectives: Provide access
to resources and technologies necessary
to support higher education students and
staff, including the creation of a barrier-free
environment.

Step 6: Attracting bigher education students,
ineluding those from vulnerable groups

e Objective: actively higher
education students in the development
of an inclusive environment through parti-
cipation in student organizations and volun-
teer programs.

e Objectives: create opportunities for
higher education students to participate
in decision-making and provide support
to their fellow students through mentoring
programs and support groups.

The second stage (2027-2029)

Step 7: Monitoring and evaluation

e Objective: regularly the
effectiveness of the implemented ways and
initiatives of social and rehabilitation sup-
port for participants in the educational
process.

e Objectives: conduct surveys among
participants of the educational process based
on the main indicators of the inclusiveness
of the educational environment of higher
education institutions, analyze the results
and prepare recommendations for further
improvement.

Step 8: Adjusting the plan based on monitoring
results

e Objective: to make changes to the
plan for the implementation of social and
rehabilitation support based on the results
of monitoring,

*  Objectives: update the implementa-
tion plan based on feedback and changes
in the needs of the participants in the educa-
tional process.

Step 9: Sustainability

*  Objective:
ful practices of social and rehabilitation

involve

evaluate

consolidate success-
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PO3BUBATH CIUBIIPAIFO 3 HAIIOHAABHHMU
Ta MUKHAPOAHHMH ITAPTHEPAMH AASl PO3IIIHN-
PEHHA MOKAMBOCTEH COINAABHO-peadiAlTarti-
HHOI MATPHMKI.

Lla AOpOKHA KapTa CHPAMOBAHA Ha CTBO-
PCHHA CHCTEMI COILUAABHO-PEadIAITAIIIHOIO
CYIIPOBOAY Ta 320€3IICUYCHHSA KOMIIAEKCHOTO
IMAXOAY AO  COINAABHO-PEadIAITAIIITHOIO
CYIIPOBOAY YY4CHHKIB OCBITHBOIO IIPOLIECY

B 3BO.

3.4 lHAMKATOPU AOCTYNMHOCTI
Ta epeKTUBHOCTI iIHK/NIO3MBHOIO
OCBIiTHbOIO CepeaoBULLA 3aK/1aay
BMLLLOT OCBITH

InkarosuBHE ocBiTHE cepeaosuine B 3BO
CTBOPIOETBCA 3 METOIO 3a0E3IEYEHHA PIBHIX
MOKAUBOCTEH AAf YHUACTL, 3aAYIEHHSA TA YCIIXY
KOJKHOTO CIYACHTA, BKAFOYAFOYH IIPEACTAB-
HUKIB BpasAuBHX KaTeropiit. lle mepeabawac
CTBOPCHHS YMOB 1 PECYpCiB, fIKi 3aAOBOAB-
HAIOTh PISHOMAHITHI IIOTPEOM BCIX yYaCHU-
KIB OCBITHBOIO IIPOLIECY, BUXOAMYH 32 PAMKI
0a30BHX BUMOT AO AOCTYIIHOCTI Ta Ge30ap’ep-
vocti. PosOyaoBa Takoro cepesoBmIma  —
e Oe3lepepBHUI ITPOIEC, AKUEH BHMATac
3AAVYEHHSA BCIX 3aIUKABACHUX CTOPIH (BKAFO-
YarOYN CTYACHTIB, AaKAACMIYHUI Ta AOITOMIK-
HUI IIEPCOHAA, MEHCAKMEHT YHIBEPCHTICTY)
Ta IIOCTIFHY AAAIITALIIO AO 3MIHIOBAHHX YMOB
1 moTped CIYACHTIB AAfA 3a0e3reveHusA edpek-
THBHOI IIATPUMKH OAaraTOMAaHITHOCTI Ha BCIX
PIBHAX OCBITHBOTO IIPOLIECY.

IrAuxatop — 11e mapamerp a0o 3HadYCHHH,
OTpHMAHE 3 CYKYITHOCTI ITApaMETpPiB, METOIO
AKOTO € HaAaHHA IHMOpPMALT PO aKTyaAbHIH
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support and disseminate them among all
stakeholders.

e Objectives: implement new initiati-
ves based on the experience gained, develop
cooperation with national and international
partners to expand the possibilities of social
and rehabilitation support.

This roadmap is aimed at creating a sys-
tem of social and rehabilitation support and
ensuring a comprehensive approach to social
and rehabilitation support for participants
in the educational process in higher educa-
tion institutions.

3.4 Accessibility and Effectiveness
Indicators for an Inclusive
Educational Environment in Higher
Education Institutions

An inclusive educational environment
in higher education institutions is created
to ensure equal opportunities for partici-
pation, engagement and success for every
student, including those from vulnerable
groups. This
tions and resources that meet the diverse
needs of all participants in the educa-
tional process, going beyond the basic
requirements for accessibility and bart-
rier-free access. Building such an environ-
ment is an ongoing process that requires
the involvement of all stakeholders (inclu-
ding students, academic and support staff,
and university management) and constant
adaptation to changing conditions and stu-
dent needs to ensure effective support for
diversity at all levels of the educational
process.

An indicator is a parameter or value
derived from a set of parameters, the

involves creating condi-

Booth T., Ainscow M. Index for inclusion: developing learning and participation in schools. 2002. 106 p.

URL: https://www.cenet.otguk/resoutces/docs/Index%20English.pdf (sata sBeprenms: 2.12.2023).
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CTaH fBHINA. 32 OCHOBY BH3HAYCHHA IOAOB-
HUX IHAHKATOPIB IHKAIO3HBHOIO OCBITHBOIO
CEpPeAOBHITIA OYAO B3ATO IHACKC IHKAFO3IT
T. Booth ta M. Ainscow'®, mo doxycyerses
HA TPHOX OCHOBHHX BHMIpAxX: IHKAFO3UBHA
KyAbTYpa (CIIABHOTA, IO IIHYE Ta INATPH-
My€ OaraTOMaHITHICTB CEPEA CBOIX YACHIB);
IHKAIO3UBHA IIOAITHKA (IHCTHTYIIMHA ITOAL-
THKA, IO CIIPHAE CIPABEAAHBOCTI Ta PIBHOMY
AOCTYIIy AO OCBITHIX PECypciB AAfl BCIX CTy-
ACHTIB O3 BHHATKY); IHKAFO3UBHI IIPAKTHIKI
(METOAM BHKAAAAHHA Ta HABYAHHA, fAKI Bpa-
XOBYIOTh IHAHUBIAYAABHI ITOTpEON yIACHHUKIB
OCBITHBOTO IIPOLIECY, CIIPHAIOYN IXHIH TTOBHIM
Y9ACTi Ta aKTHUBHIIT B3a€EMOAIL).

Habip sxicHEX 1 KIABKICHUX I1HAHKATO-
PiB IHKAFO3MBHOI OCBITH MOKE 3MIHFOBATHCH
32ACKHO BIA aKTYaABHHX 1 AOBIOCTPOKO-
BUX 3aBAaHDb 3BO 1110A0 pO30OyAOBH IHKATO-
3HBHOTO OCBITHBOTO CEPEAOBHIIA, 4 TAKOK
3  ypaxyBaHHAM HAfBHHX MOKAHBOCTCH
Ta PECypCiB.

Tnrarwsusra xyasmypa saxaady suwoi océinu

IukArosuBHA KyAbTypa — I OlAbIme,
IIPOCTO
CTi cepeA YYaCHHUKIB OCBITHBOTO IIPOIIECY,
BOHA IHOTpPeOye TIAHOOKOTO PO3YMIHHA
H IOBArHM AO KYABTYPHHX Ta IHAUBIAYaAb-

HIK BU3HAHHSA 0araTOMaHITHO-

HHUX BIAMIHHOCTEH KOKHOIO YAEHA CIIiADb-
woru 3BO 1 rpyHryerpcs Ha HIHHOCTAX
Ta IPUHIUIAX, Kl CIIPHAIOTH PIBHOIIPAB-
HIF y9acTi BCIX YYaCHHKIB OCBITHBOTO
IIPOIIECY B AKAACMIMHOMY KUTTL Ta (PyHK-
LIFOBAHHI  IHCTHTYLIHHOL
ITaexanus 1HKAIO3MBHOI KyABTYPH BHMa-

CHIABHOTH.

ra€  HEBIIMHHOIO  3aAyYCHHA,  OCMIEC-
ACHHA Ta BIAOOpa)KeHHA IHKAIO3L B yCix
acmexkTax KuTTA yHiBepcmrery. lle oszma-
9a€ CTBOPEHHA IHKAFO3UBHOIO OCBITHBOTO
CEPEAOBHINA, A KOKEH BiAUyBac ceOe IiH-
HIM, A€ IIOBAra Ta CIPAaBEAAUBICTb € HOP-
MOIO, a OaraTOMAaHITHICTD PO3LAfSAACTHCA
AK CUABHA CTOPOHA CIIIABHOTH.

Aasg  po3byaoBu

mOTpiOHO cHCTeMHe H IIAECIPAMOBAHE

TAKOI  KyABTYpH
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purpose of which is to provide information
about the current state of a phenomenon.
The Booth and Ainscow'*® Inclusion Index,
which focuses on three main dimensions,
was used as the basis for determining the
main indicators of an inclusive educational
environment: Inclusive culture (a commu-
nity that values and supports diversity among
its members); inclusive policy (institutional
policy that promotes fairness and equal
access to educational resources for all stu-
dents without exception); inclusive practices
(teaching and learning methods that take into
account the individual needs of participants
in the educational process, fostering their full
participation and active engagement).

The set of qualitative and quantitative
indicators of inclusive education may vary
depending on the current and long-term
objectives of the HEI to develop an inclu-

sive educational environment, as well
as on the available opportunities and
resources.

Inclusive culture of a higher education institution

An Inclusive Culture is more than just
recognizing diversity among participants
in the educational process; it requires
a deep understanding of and respect for
the cultural individual differences
of each member of the HEI community
and is based on values and principles that
promote equal participation of all partici-
pants in the educational process in aca-
demic life and the functioning of the insti-
tutional community. Nurturing an inclusive
culture requires continuous engagement,
reflection, and reflection of inclusion in all
aspects of university life. This means crea-
ting an
ment where everyone feels valued, where
respect and fairness are the norm, and
where diversity is seen as a strength of the
community.

Building such a culture requires system-
atic and dedicated leadership that recognizes

and

inclusive educational environ-
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KEpIBHUIITBO, fKE BH3HAE M IATPUMYE
6araTOMaHITHOCTI fK BaKAHBHI CAEMCHT
iHCTHTYHIHHOTO — po3BUTKY. Lle
BKATOYA€ B ceOe pO3POOKY MOAITHK i TIpak-
THK,

TAKOXK

CHPAMOBAHUX HA YCYHEHHA yIIepe-
AKEHBb Ta AHCKpHUMiHaIii, 3abesmedcHHA
PIBHHUX MOKAHUBOCTECH AAfl HABYAHHSA 1 IIPO-
deciiiHOro 3pOoCTaHHA Ta CTBOpPEHHA Oe3-
Oap’epHOrO CEPCAOBHINA AAf HABYAHHS
i poborn.

AAf BH3SHAYCHHA IHKAIO3UBHOI KyABTYPH
ma piBai 3BO BamAMBO MaTH WiTKO BH3HA-
yeHi fAKICHI IHAMKATOPH, fAKI AO3BOAAIOTDH
BUMIPIOBATH yCIIXH Ta mporainan. Hmxue
IIPEACTABACHO T'OAOBHI fAKICHI IHAMKATOpPH,
AKI OXOIIAIOIOTH IMHPOKHH CIICKTP AaCIICK-
TIB OCBITHBOIO cepeAoBHINA: BiA pi3maHOL
AOCTYIIHOCTI Ta I POBOL IHKATO31i AO KyAD-
TypHOL

AMCKpUMiHAILi.

IIPUHAACKHOCTI  Ta  3MCHIIICHHSA

3a1poIroHOBaH] AKICHI IHAMKATOPH OXOII-
ATOFOTH  BAKAUBI IHKAFO3UBHOI
kyApTypu 3BO.

Bonu BiAOOpaxaroTh 3HAYEHHS KYAb-
TypHOI  BIAKpHUTOCTi, piBHOrO
AO  pecypci, opmyBaHHA
HOCTi Ta akrmBHOI criBupami. Boanowac
disuuni Ta nudposi HGap’epH, BIACYTHICTD
HEAOCTATHBOrO (PIHAHCYBAHHA Ta IAHOOKO

CACMCHTH

AOCTYTIY
IIPUHAAEK-

3aKOpiHEHI KyABTYPHI HACTAHOBHU MOKYTb
CEpHO3HO YCKAAAHHTH IIPOCYBAHHSA 1HKAIO-
3UBHOI KyABTYpH. TOMY BaKAUBHIM € KOMII-
ACKCHHH 3araAbHOIHCTHTYIINHHN IIAXIA,
AKAN BOYAOBYE 1HKAIO3UBHICTD Y IIOACHHY
IIOAITHKY, HPAKTUKY T4 IIOBEAIHKY CIIIAb-
[Ipr  nvomy mooun
meneaxMenT 3BO  mop’asyBaB  3ycuAAd

HOTH. BAKAHBO,
IIIOAO PI3SHOMAHITHOCTI Ta IHKAFO3II 31 cTpa-
TeridHuMU Ipiopureramu pos3Butky 3BO.
VpaxyBaHus LHX IHAUKATOPIB 1 BHKAH-
KIB y CTpareriaHoMy NIAAHYBAHHI AO3BO-
At 3BO crBopurn iHKAIO3MBHE cepe-
AOBHIIIE, AC KOXKEH MOMKE AOCAITH YCIIXY
Ta BiadyBartu cebe ITOBHOIIPABHIM YACHOM
CITIABHOTH.

and supports diversity as an important element
of institutional development. This also includes
developing policies and practices aimed at elim-
inating prejudice and discrimination, ensuring
equal opportunities for training and profes-
sional development, and creating a barrier-free
environment for learning and working;

To define an inclusive culture at the level
of higher education institutions, it is impor-
tant to have clearly defined qualitative indica-
tors that allow measuring successes and gaps.
Below are the main qualitative indicators that
cover a wide range of aspects of the educa-
tional environment: from physical accessibil-
ity and digital inclusion to cultural belonging
and reducing discrimination.

The proposed qualitative
cover important elements of the inclusive
culture of higher education institutions.
They the importance of
tural openness, equal access to resources,
the formation of belonging and active
cooperation.

At the same time, physical and digital barri-
ers, lack of funding, and deeply rooted cultural
attitudes can setiously hamper the promotion
of inclusive culture. Therefore, a comprehen-
sive institution-wide approach that embeds
inclusivity in the daily policies, practices, and
behaviors of the community is important.
At the same time, it is important that the
management of higher education institutions
links diversity and inclusion efforts to the stra-
tegic priorities of the institution. Taking these
indicators and challenges into account in stra-
tegic planning will allow higher education insti-
tutions to create an inclusive environment
where everyone can succeed and feel like a full
member of the community.

Based on the proposed qualitative indi-
for measuring the
of an inclusive culture, an HEI can develop
a system of quantitative indicators that will
not only measure progress but also identify
areas for further improvement.

indicators

reflect cul-

cators effectiveness
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Tabaumsa 6
SAxicHi iIHAMKATOPU IHKAFO3UBHOI KYABTYPH 3aKAAAY BHIIOI OCBiTH
Table 6

Qualitative indicators of inclusive culture of higher education institutions

Impnxaropm / IacTuTyIIiiiHA KyABTYpa AAA KOYKHOTO iHAMIKATOPA /
Indicators Institutional culture for each indicator
1 2
[ToBara AO BIAMIHHOCTEI Y CTHASIX POOOTH T2 HABYAHHS, 4 TAKO/K AAAIITALILA MOKAMBOCTCEH
. AO CHABHIX CTOPIH 1 3AI0HOCTEIT YCIX AFOACH.
Kyasbrypa Biakpn- | 5. . . . .
. PisHOMaHITHE IPEACTABHIIITBO CTYACHTIB, BUKA2AAYIB 1 IIEPCOHAAY B PI3HIX chepax KUTTA

ToCTi AO GaraTo- 3BO
MAHITHOCTI CITAB- :

wvoru / Culture

Buxoprcranms IHKAFO3HMBHOI MOBI B YCIX OIIIFHIX AOKyMeHTaX 1 KomyHikartiax 3BO.

of op CANESS Respect for differences in working and learning styles, and tailoring opportunities to the
o community strengths and abilities of all individuals.
diversity

Diverse reptesentation of students, faculty and staff in various areas of university life.
Use of inclusive language in all official documents and communications of the HEL

Aerkuit AOCTYIT AO O0’€KTIB KAMITyCY.
OHAQIH-KAPTE AOCTYIHOIO KAMIIYCY, IO ACMOHCTPYE AOCTYIIHI 30HM, BKAIOUAFOUH LIPOCTI
BXOAH, KHOIKOBI 400 KAABIaTypHi aBTOMATHIHI ABEPI T2 0e30ap’epHi MapIIpyTH AO PI3HIX
TOYOK 3AKAAAY.
VHiBepCcaAbHI Ta MOAYABHI ayAUTOPHI MEOAL AAfl THYUKHX OCBITHIX IIPOCTOPIB.
[uchposa AOCTYIIHICTD IHCTHTYIIIHIX pecypeis.
AcHCTHBHI TEXHOAOTIT 'Ta TIPOrpamMHe 3a0e3IICUCHHH.
Crpasearnsicts | PecypcHa i TexHIYHA IATPUMKA AASL CTYACHTIB 3 TIOPYILCHHAME IICUXO(ISHIHOIO PO3BHTKY.
Ta PIBHICTH Oizka A0CTYIHOCTI (DiSHHYHIX Ta BipTyaAbHIX IpoCcTOpiB 3BO AA yHaCHHKIB OCBITHBOTO
y AoCTyIL IIPOLIECY 3 PISHIMI HOTPEOAMIL.
Ao iacTuTymiE- | Lerrpu kap’epHOro 3pocTaHHs, AKI IPOIIOHYIOTH IHKAIO3HBHI IIOPAAT Ta PECYPCH AAA BCIX
Hux pecypels /| cryaentis.
Fairness and
equity in access | Easy access to campus facilities.
to institutional | Online accessible campus maps showing accessible areas, including easy entrances, push-button
resources or keypad automatic doors, and bartier-free routes to various points in the facility:
Versatile and modular classroom furniture for flexible educational spaces.
Digital accessibility of institutional resources.
Assistive technologies and software.
Resource and technical support for students with disabilities.
Evaluation of the accessibility of physical and virtual spaces of higher education institutions for
participants of the educational process with different needs.
Career development centers that offer inclusive advice and resources for all students.
Irrrerpartis CTyAeHTIB 3-ITOMIK BPA3AMBHX KATETOPIIT AO AKAAEMIMHOTO TA COIIAABHOTIO JKITTA
VHIBEPCHTETY.
VyacTs CIYACHTIB 3-TIOMIK BPA3AUBHX KATETOPIH Y CTYACHTCBKOMY CAMOBPSAAYBAHHI.

Doprysarms MeHTOpCTBO Ta CHPUAHHA B3aEMOAT ¥ popMaTi «pIBHII PIBHOMY.
IIPHHAACKHOCT P I,TP y®op P PIBHOMY.
. Trayuxi karmaan 3p’a3Ky.
AO CHIABHOTH /
Formation . . . o
. Integration of students from vulnerable categories into the academic and social life of the
of belonging

university.

Participation of students from vulnerable categories in student government.
Mentoring and facilitating peer-to-peer interaction.

Flexible communication channels.

to the community
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3akimgenns Tabaumi 6 / Table 6 (ending)

1 2
Bucoknit piBens criBriparii Ta O3 THBHIX BIAHOCHH MIK YCIMa YIACHUKAMI OCBITHBOIO
IpOIIeCy.
3aAyUEHHS CTYACHTIB Yepe3 IIAPTHEPCTBO.
I'pyrioBa poboTa, 10 320X0UYE AIAHTHCH CBOIM AOCBIAOM 1 IIOTAAAAMH, 4 TAKOK CTBOPIOE MOZK-
Cucremna AUBICTH BIHTUCA OAMH Y OAHOIO.
y3roaxenictp, | CriBrparis 3i IMKOAAM, CIMAME Ta 3aITKABACHIMI 30BHIIITHIMI IHCTUTYIIAMH IIOAO
CITBITpALIA IIATPUMKH CTYACHTIB 3-IIOMIK BPA3AMBHX KATCTOPIH Ta OOMIHY KPAITIMIU IHKAFO3UBHIME
Ta CIiBALA / PAKTHKAMIL
Systemic
coherence, High level of cooperation and positive relations between all participants in the educational
cooperation and | process.
collaboration | Engaging students through partnerships.
Group work, which encourages sharing of expetiences and views, and ctreates an opportunity
to learn from each other.
Collaboration with schools, families, and interested external institutions to support students
from vulnerable groups and share best inclusive practices.
3 N CryACHTH 3-IIOMIK BPa3AUBEIX KATCTOPIH BIAGYBAFOTH KOMDOPT Ta IPUHHATIA B OCBITHHOMY
.. | mpocropi.
AMCKpHMIHAITI- . N . . .. .
Hr DO Hecrpritnsrs ApcKprMinarii, HepIBHOCT] Yi HeCIIPABEAABOIO CTABACHEHS HA OCHOB] IHAIBI-
P AVAABHHEX BIAMIHHOCTCH Y9IACHHKIB OCBITHBOIO ITPOIIECY.
TA YIICPEAKECHO-
cri / Reducin; . . .
. / edudng g dents from vulnerable categories feel comfortable and accepted in the educational space.
discrimination .. LT ; ; o .
and bias Rejection of discrimination, inequality, or unfair treatment based on individual differences
of participants in the educational process.
TTpoCBITHHIIBKI 3aXOAM IOAO HOIYAAPH3ALIl PIBHOCTI, IHKAFO31i Ta OaraTOMaHITHOCT! MAFOTH
. YITKO BU3HAYEHY ITIAb, CIIPAMOBAHY HA IIOPO3YMIHHS TA B3AEMOIIOBATY.
IIpoceirnmmpka Y HIAD, CHPA! Hy HA T POsy . X ary .
oGoTa cepea 3arpOBAAKEHHSA PETYAAPHIX TPEHIHTIB 1 BOPKITIOIB AAfl BCIX YACHIB AKAACMITHOI CITIABHOTIX
P PeA 1, AKIIEHTOM HA THABUITIEHHA OOI3HAHOCTI T2 3AYYEHHSA BCIX YAEHIB AKAAEMIYHO! CIHABHOTH
VHIBEPCHTETCHKOL . . . K
; AO AlaAOTY I TOPO3YMIHHS.
criABHOTH /
Educational . . . L . L
work amon Educational activities aimed at promoting equality, inclusion and diversity have a cleatly defined
Hmons goal aimed at promoting understanding and mutual respect.
the university . . .
community Introduce regular trainings and workshops for all members of the academic community with
&y a focus on raising awareness and engaging all members of the academic community in dialogue
and understanding,
Tonirmenss 3aA0BOACHOCTI, IPOAYKTHBHOCTI AIABHOCT] IIPAIIBHUKIB, 4 TAKOK IIOKPAITICHHA
Mozt | AKAACMIYHIX AOCATHEHD CTYACHTIB Ta IXHBOI IPOMAAAHCHKOL aKTUBHOCTI.
BITAUB Ha PE3YAb- ) ] B ) )
tamu / Positive Improved employee satisfaction and productivity, as well as improved student academic
impact on results | achievement and civic engagement.

Ha ocHOBI 3ampOIOHOBAHUX —AKICHUX

Below are several approaches to defining

[IOKASHUKIB ~ BHM3HAYeHHA  e(EKTHBHOCTI quantitative indicators:
iHKAFO3UBHOI  kyAbTypH 3BO  Moxe pos- * The number of students from vulne-
poburu  cmcreMy  KIABKICHHX —IHAuKaTO- rable categories compared to the total num-

piB, IO AO3BOAUTH HE TIABKH BHMIPIOBATH
IIporpec, ase H BH3HAYUTH HAIIPAMH AAA

ber of students, and the change in this per-
centage over time.
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HOAAABIIIOIO BAOCKOHaAeHHs. Hmxge Habe-
ACHO ACKIABKA ITIAXOAIB AO BU3HAYCHHA KiAb-
KICHMX ITOKA3HMKIB:

e KiapkicTh CTyACHTIB 13
KATErOpi, ITOPIBHAHO 3 3araAbHOIO KiAb-

Bpa3AHUBUX

KICTIO CTYAGHTIB, Ta 3MiHA IIbOIO BIACOTKA
IIPOTATOM IIEBHOTO IIEPIOAY YACY.
e Kiapkicte cryAeHTIB i3
KATETOpiil, IO OepPyTb y4acTb y CTIYACHT-
CHKOMY CAMOBPSIAYBAHHI Ta IHIIHX popmax
Alaepcersa.
*  BiacOTOK OO’€KTIB KaMIIyCy, IO BIA-

Bpa3AHUBUX

ITOBIAQFOTH BUMOI'AM AOCTYIIHOCTI.

* BiacoTok pecypciB, fKi BIAIIOBIAAIOTH
CTaHAAPTAM ITH(POBOI AOCTYITHOCTI.

* KiabkicTp Bpa3AH-
BUX KATEIOPIH, fAKI VCIIIIHO 3aBEPIIYIOTH

CTYACHTIB 13

HABYAHHA.

e  KIABKICTP 3apEECTPOBAHHUX BHIIAAKIB
AHCKpHMIiHAII Ta OyAIHTY.

e KiAbKICTP yYaCHUKIB 1 IIPOBEACHHX
TPEHIHTIB T4 BOPKIIOIMIB AAfA VHIBEPCHTET-
CbKOI CIIIABHOTH HA TeMy O4araTOMaHITHOCTI,
IHKAFO311 Ta PIBHOCTI.

IIi xiapkicHi
HE TIABKH OIHUTHA MOTOYHHUIN CTAH IHKAFO-
3UBHOI KYABTYPH B 3aKA2Al, are I BIACAIA-
KOBYBATU AMHAMIKY 3MiH, IIIO BIAOYBAIOTHCH

TTOKa3HUKN  AOITOMOJKYTH

V BIAIIOBIAD HA {HIITIATHBH.
npobaemu
Ha pisHi 3axaady suufor ocsimu

Ilpr dopmyBaHHI IHKAIO3HBHOI KyAb-
Typu  3BO 3BEpHYTH  yBary
HA PE3YABTATH BCEYKPAlHCHKOIO  AOCAI-
AJKCHHS TOTOBHOCTI AO PO3OYAOBH IHKATO-

Tunosi IHKA103U6107

Kyavmypu

BaKAHUBO

3UBHOTO OCBITHBOTO cepeAoBuina. ITpu ana-
Al3i iHKAIO3MBHOI KyAbTypu B 3BO 0Oyao
BUABACHO ACKIABKA THIIOBHX IIPOOAEM:

e Ilpobaemn 3 VIIPOBAAKCHHAM
Ta e(dEKTUBHOIO KOMYHIKAIIEIO IIHHOC-
Tel 0araTOMAaHITHOCTI Ta 1HKAFO31l Ha BCIX
piBHAX.

e OcsiTHE cepeAoBHILE HE
koMmdopTHe a00 aAalTOBaAHE AO IOTPEd
yCix,

3aBKAU

0CODAMBO  BPA3AMBHX  KaTCTOpIH,
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*  Number of students from vulnerable
categories participating in student govern-
ment and other forms of leadership.

* Percentage of campus facilities that
meet accessibility requirements.

e DPercentage of resources that meet
digital accessibility standards.

*  Number of students from vulnerable
categories who successfully complete their
studies.

* Number of registered cases of dis-
crimination and bullying,

These quantitative indicators will help not
only to assess the current state of inclusive
culture in the institution, but also to track the
dynamics of changes that occur in response
to initiatives.

Typical problems of inclusive culture at the level
of higher education institution:

When forming an
of higher education institutions, it is impor-
tant to pay attention to the results of the
All-Ukrainian study of readiness to develop
an inclusive educational environment. The
analysis of inclusive culture in higher edu-
cation institutions revealed several typical
problems:

e Problems with the implementation
and effective communication of diversity
and inclusion values at all levels.

* The educational environment is not
always comfortable or adapted to the needs
of all, especially vulnerable categories, which
may indicate instability and a lack of inclu-
sive resources and approaches.

* Institutions do not always successfully
integrate diversity into their programs and
practices, which can lead to the exclusion
or insufficient attention to certain student
groups.

e A certain part of the university com-
munity feels isolated or unaccepted, which
is a critical aspect of an inclusive culture that
should foster a sense of unity and shared
values.

inclusive culture
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IO MOKE CBIAYHTH IIPO HeCTaOIABHICTD
Ta HEAOCTATHICTb IHKAIO3HMBHHX PECypCiB
1 IMAXOAIB.

e lmcrurynil He 3aBXKAM  YCIIIIHO
IHTErpyrOTh OAraTOMAHITHOCTI y CBOI IpO-
IpaMH 1 IIPAKTHUKH, IO MOXKE IIPHU3BOAUTH
AO BHKAIOYEHHS 20O HEAOCTATHBOI yBaru
AO OKPEMUX I'PYI CTYACHTIB.

e [leBua

CIIABHOTH BIAYyBa€ cebe 130ABOBAHOIO 200

YACTHHA  YHIBEPCHTETCHKOL
HCIPUUHATOIO CIIABHOTOIO, IO € KPHTHY-
HUM aCIICKTOM IHKAIO3UBHOI KYABTYPH, SKa
Ma€ CUPHATH CTBOPEHHIO BIAYYTTH €AHOCTI
T4 CIIABHUX IIHHOCTEMH.

* Hepaocraras IMATPHMKA —IICHXIYHOTO
3AOPOB’Sl CIYACHTIB, IO € KPUTUYIHO BAKAHU-
BUM €AEMEHTOM Y KOHTEKCTI BIHHE B YKpaimi.
Heaocrarricts pecypciB abo mporpam ImA-
TPHUMKH MOKE€ HEIATHBHO BIIAMHYTH HA aKa-
ACMIYHI PE3YABTATH TA 3araABHHI AOOPOOYT
CTYACHTIB.

* bap’epu B CIBOpPEHHI AOCTYIIHOIO
OCBITHBOTO CEPEAOBHINA: HAABHICTH (hizmd-
Hux Ta mudposux 6ap’epis y 3BO yckaaa-
HIOE AOCTYIIHICTB 1 KOM(POPT AAA CTYACHTIB
1 IIEpCOHAAY, OCOOAMBO AAfl THX, XTO MA€
0cobAMBI OCBITHI TOTPEOM.

*  HeaocratHicth  CHCTEMHHUX — 3aXOAIB
IIIOAO OAraTOMAHITHOCTI, IHKAFO3{ Ta PIBHOCTI:
30CCPEAKCHHSA YBATM Ha PO3POOII Ta BIPOBa-
AKEHHI 3aTAABHOYHIBEPCHTETCHKIX IHIIHATHUB,
CITPAMOBAHHUX HA INABHITICHHA OOI3BHAHOCTI
Ta BAOCKOHAACHHS IIPAKTHK IHKATO3IL.

VAOCKOHAACHHS  IHKAFO3HBHOI — KYABTYPH
ITOBHHHO CTATH HEBIA’EMHOIO YACTUHOIO CTpaTe-
rigapx iHimarre 3BO 3 mocTifiHIM MOHITOPHH-
IOM PCEAAI3OBAHHX IHIIIATHB Ta OIIHKOO IXHBOI
edpekTIBHOCTI, 11100 320€3MEUNTH PIBHI MOKAN-
BOCTI AAf BCIX YYACHHKIB OCBITHBOIO IIPOILIECY.
Lle TaKomK AOIIOMATaE AAAITYBATH IHCTHTYIIIHY
IOAITHKY TA IPAKIMKA AO 3MIHFOBAHHX YMOB
1 OTped YHIBEPCUTETCHKO! CIIABHOTIL

Tnrarsusra nosimuxa saxaady éuwoi ocsinu

Iakarosusua moarrmka 3BO — me cucrema
IIPUHITAIIB T IPOLIEAYP, po3podacHa 3BO aas

for students’

critical ele-

* Insufficient support
mental health, which is a
ment in the context of the war in Ukraine.
Insufficient resources or support programs
can negatively impact academic performance
and overall student well-being.

* Barriers to creating an accessible edu-
cational environment: physical and digital
barriers in higher education institutions make
it difficult for students and staff to access
and feel comfortable, especially for those
with special educational needs.

* Focusing on the development and
implementation of university-wide initiati-
ves aimed at raising awareness and improving
inclusion practices.

Improving an Inclusive Culture should
become an integral part of the strategic ini-
tiatives of higher education institutions with
ongoing monitoring of implemented initia-
tives and evaluation of their effectiveness
to ensure equal opportunities for all partici-
pants in the educational process. It also helps
to adapt institutional policies and practices
to the changing conditions and needs of the
university community.

Inclusive policy of a higher education institution:

An inclusive HEI policy is a system
of principles and procedures developed
by an HEI to ensure equality, accessibil-
ity and diversity of the educational environ-
ment, which is open, accessible and fair to all
participants in the educational process, pro-
moting their integration and active partici-
pation in the academic and social life of the
university.

To determine the openness of the uni-
versity to everyone and to support diversity
at the level of institutional policy, it is impor-
tant to have clearly defined qualitative indica-
tors that allow measuring successes and gaps.
Below are the main qualitative indicators that
can be used by universities to achieve this
goal and monitor the success of the process
of improving institutional policy.
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320€3IIeUeH A PIBHOCTI, AOCTYIIHOCTI Ta Oararo-
MAHITHOCTI OCBITHBOIO CEPEAOBHIIIA, SIKE € BIA-
KPUTUM, AOCTYIIHUM 1 CIIPaBEAAMBHM AAf BCIX
VYACHUKIB OCBITHBOTO IIPOIIECY, CITPUAIOUM
iXmHiiT inTerparii Ta aKTHBHIN yJacTl B aKaAeMid-
HOMY T2 COILIAABHOMY 7KHTTi YHIBEPCUTETY.

AASl BUBHAYCHHSA BIAKPHTOCTI yHIBepCH-
TETy AAA KOMKHOIO Ta INATPHMKH Oararoma-
HITHOCTI Ha PIBHI IHCTUTYIUHHOI IIOAITHKH
BAKAMBO MATU YITKO BHU3HAYEHI SKICHI IHAM-
KaToOpH, AKI AO3BOASIFOTH BHMIPIOBATH YCIIXH
Ta mporaauHy. Hinkde mmpeacTaBA€HO TOAOBHI
AKICHI IHAMKATOPH, fKI MOKYTb OYTH BHKOPHU-
CraHl YHIBEPCUTETAMU AAfl AOCATHEHHSA ITi€l
METH T4 MOHITOPHHIY VCIIIIHOCTI IIPOIIECY
BAOCKOHAACHHS IHCTUTYLIHHOI HOAITHKH.

3anporonoBani AKICHI IHAMKATOPH IHKAFO-
3HMBHOTO OCBITHBOIO CEPEAOBHIIIA AO3BOAAIOTH
3BO mne TiAbKK 320€3I1eUnTH AKICTh OCBITHBOIO
IIPOIIECY, A€ H CIBOPUTH OIABIII IHKAFO3HBHE
1 CHPHATAUBE CEPEAOBHIIE AAA BCIX CIYACH-
TIB, 30KpEMa 3-IIOMDK BpasAuBHX rpyir. Sxicri
IHAMKATOPH 1HKAFO3UBHOI IOAITHKH, IO BKAFO-
YAFOTh HOPMATHBHO-IIPABOBY 0a3y, IpOrpammy
IIATPHMKY, OOOB’A3KOBE HABYAHHA IICPCOHAAY,
TA AKIMBHE 3AAVYIEHHS BCIX 3AIKABAGHHX CTO-
PiH, € KAFOYEM AO CIBOPEHHA IHKAFO3HBHOIO
OCBITHBOTO cepeposuiria. Li iHAuKaTOpH AO3BO-
ASIFOTB HE TIABKH BIACTEKYBATH IIPOIPEC § BITPO-
BAAKEHHI iHKAFO3MBHUX IHIITATHB, aAe M 320€3-
IIeYyBATH TIOCTIHHE BAOCKOHAACHHS OCBITHBOIO
CEpeAOBHIIIA. 3aBAAKH PeaAisarli ITMX ITOAITHK
VHIBEPCUTETH MOMKYTh e(DEKTUBHO BIALIOBIAATH
Ha BUKAHKH Cy9aCHOCTI Ta CTBOPIOBATH IIPOCTI,
A¢ GATATOMAHITHICTB IIHYETHCA T4 BPAXOBYCTHCA.

Ha 32IPOIIOHOBAHNX
TMOKA3HUKIB e eKTUBHOCTI
iHKATO3HBHOI moAlTHKE  3BO  mMoxe  pos-
poOHTH CHCTeMy KIABKICHHX IHAWKATOPIB,
IO AO3BOAUTH HE TIABKM BHMIPIOBATH IIPO-
Ipec, aAe I BUSHAUNTH HAIPAMH AASl TIOAAAD-

OCHOBI AKICHUX

BU3HAYCHHA

IIIOIO  BAOCKOHAA€HHs. Hipkde HaBeAeHO
AEKIABKa ITAXOAIB AO BHU3HAYEHHSA KIABKICHIX
ITOKA3HHKIB, AKI MOKYTh AOIIOMOITH OIIHITH

BIIAUB IHKAIO3UBHOI ITOAITHEN Ha piBHI 3BO:
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The
of an
allow higher education institutions not only
to ensure the quality of the educational pro-
cess, but also to create a mote inclusive
and favorable envitonment for all students,
including those from vulnerable groups.
High-quality indicators of inclusive policies,
including the legal framework, program sup-
port, mandatory staff training, and active
involvement of all stakeholders, are key
to creating an inclusive educational environ-
ment. These indicators allow not only to track
progress in implementing inclusive initiatives,
but also to ensure continuous improvement
of the educational environment. Through the
implementation of these policies, universi-
ties can effectively respond to the challenges
of our time and create a space where diversity

proposed  qualitative  indicators

inclusive educational environment

is valued and taken into account.

Based on the proposed qualitative indica-
tors for measuring the effectiveness of inclu-
sive policies, an HEI can develop a system
of quantitative indicators that will not only
measure progress but also identify areas
for further improvement. Below are several
approaches to defining quantitative indica-
tors that can help assess the impact of inclu-
sive policies at the level of higher education
institutions:

* The level of accessibility of educational
resources: measuring the number of available
learning resources, such as adapted e-books,
websites that comply with WCAG (Web
Content Accessibility Guidelines) standards,
or the availability of special equipment for stu-
dents with special educational needs.

e Number of trainings and seminars
for the university community: The num-
ber of awareness-raising events conducted
on inclusion and diversity among students
and staff, as well as an assessment of their
impact changing participants’  atti-
tudes and behaviors toward the perception

of diversity.

on
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Tabaunsg 7

SAxicHi IHAMKATOPU iHKAFO3UBHOI IOAITUKH 3aKAAAy BHIIOI OCBIiTH

Table 7

Qualitative indicators of inclusive policy of higher education institutions

Inpnxaropu / IHcruTyIiiiHA HOAITHKA AAL KOXKHOT'O iHAMKaTOpa /
Indicators Institutional policies for each indicator
1 2

Hopmarusro-mipaBosa 6asa
3BO sisoOpazkae 300081
3aHHS 3aKAAAY AO 3a0e31IIe-

YeHHA PIBHOCTI Ta AOCTYITHO-
cri AKICHUX OCBiTHIX HHOCAYT /
The regulatory framework
of the HEI reflects the
institution’s commitment
to ensuring equality and
access to quality educational
services

bararomaHiTHICTD, HKAFO31A Ta CLIPABEAAMBICTD HAAAHHSA AKICHIIX OCBITHIX ITOCAYT
€ (PYHAAMEHTAABHIM IIPHHIIMIOM AlfABHOCT] 3BO, 1110 3HAXOAUTH BIAOOpaKeHHS
y Bisii Ta Micil yHiBepCHTETY.

Po36yA0Ba IHKAFO3UBHOIO OCBITHBOIO CEPEAOBHIIIA € OAHFIM i3 TIPIOPHTETHIX
3aBAaHb crparerii possuTky 3BO.

KonkpeTHi craHAAPTH Ta HOAITHKI HKAFO31 BIAOOpaKeH] B HOpMaTHBHII Oa3l
3BO, 1110 BKAFOYAE HUiTKI IIPOLIEAYPH 3a0€3IICUCHHSA PIBHIX YMOB AAfl HABYAHHA
BCIX CIYAGHTIB, 30KPEMa 3-IIOMIK BPa3AMBIX IPYIL

Yirkicts hOPMyAIOBAHD 1 IIPOLIEAYP IHCTHTYIIHHIX IIOAITHK AAA PISHIX KATETOPii
CIYACHTIB, 30KpEMA 3 ACTAAI3AITIEIO MEXAHI3MIB HAAAHHSA AKICHIIX OCBITHIX ITOCAYT
CTYACGHTAM 3-HOMDK BPA3AMBHUX KATETOPIIL.

TxarosusHi moAiTakn 3BO A€TAABHO OITHCAHI, ACTKO AOCTYIIHI 1 3DO3YMIAI AAS
BCIX Y9IACHHUKIB OCBITHBOIO ITPOLIECY.

[TepiOAmHITI TIEPErASA HOPMATHBHO-TIPABOBOL 0431 BIATIOBIAHO AO PE3YABTATIB
MOHITOPHHIY HOTPEO CTYACHTIB AAf TIOKPAILICHHSA CIIPABEAAMBOCTI, IPO30POCTI

T2 Y3TOAKCHICTD AL

Diversity, inclusion, and equity in the provision of quality educational services are
fundamental principles of the university, which is reflected in the university’s vision
and mission.

Building an inclusive educational environment is one of the priorities of the HEI
development strategy.

Specific standards and policies of inclusion are reflected in the regulatory
framework of the HEI, which includes clear procedutes for ensuring equal
conditions for all students, including those from vulnerable groups.

Clarity of the wording and procedures of institutional policies for different
categories of students, including details of the mechanisms for providing quality
educational services to students from vulnerable categories.

Inclusive policies of higher education institutions are described in detail, easily
accessible and understandable to all participants in the educational process.
Periodic review of the legal and regulatory framework in line with the results

of monitoring student needs to improve equity, transparency and coherence.

[porpamma maTpIMEKa Bpa-
XOBYE IHAMBIAYAABHI OCBITHI
HOTPEON CTYACHTIB Ta 320€3-
TIEYyE€ KOMITAEKCHIIT THAXIA
AO IIiHYBAHHS TA IIOBATH
Garatomanitaocti / Program
support takes into account
the individual educational
needs of students and
provides a comprehensive
approach to valuing and
respecting diversity

Iporpamu Ta iHirfaTyBM, fKi BpAXOBYEOTH Pi3HI IOTPEOH Ta MOKAHBOCTI CTYACH-
'TIB, BRAFOYAFOYH PO3POOKY IHAMBIAYAABHIX HABYAABHIIX ITAAHIB, IPAHTOBA ITA-
TPUMKA T2 AKTUBHE CLIPUAHHA PO3BUTKY AAA CTYACHTIB 3 OCOOAHBIMI OCBITHIME
oTpedamm.

Programs and initiatives that take into account the different needs and capabilities
of students, including the development of individualized curricula, grant support,
and active promotion of development for students with special educational needs.
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Ipoaossxkenns Tabanmi 7 / Table 7 (continuance)
1 2

3abesIedeHHA COIAABHOI, ICHXOAOITYHOL Ta METOAUYHO IHATPIMKH CTYACHTAM
3 PIBHOMAHITHIIMI OCBITHIMI ITOTPEOAMII IITAXOM HAAAHHS CIIEIIAABHOIO OOAAA-
HAHHA, ITOCAYT 1 PEryAAPHOI OIIHKE eDEKTHBHOCTI CTPATETIit AAfl AOCTYITHOCTI
TA IHATPUMKIL
BIAIOBIAHICTB YCIX TEXHOAOIYHIX PIIIICHD 320€3IICUYCHHA OCBITHHOIO HIPOLIECY
(BKAFOUATOUN BEOCANTH, OHAAFH-MATEPIAAN TOITIO) CTAHAAPTAM AOCTYIIHOCTI
TA 3PYLHOCTI BUKOPHCTAHHSA AAA OCIO 3 PISHIMI OCBITHIME ITOTPEOAMIL
Koopausariis ycix hopm MATPUMKE BIAIIOBIAHOFO CIICIIAAIBOBAHORO CAVKOOFO /
BiAAIAOM / LieHTPOM.
Bukopucranmsa coraAbHIX MepesK AK IHCTPYMEHTY AAA IIPOCYBAHHSA IIOCAYT COITI-
AABHOI, IICHXOAOITYHOI Ta METOAMYHOI THATPHMKI CTYACHTIB, 30KPEMa 3-TTOMIK
Hapamms mATpUMKN yaac- | BDA3AHBIX KATETOPIIL.
HHKAM OCBITHBOIO IIPO- CrBOpEHHS IPYII IATPUMKI AAfl PISHIX KATETOPII yUACHHKIB OCBITHHOIO IPOIIECY,
necy / Providing support | 30kpema rpyIr piBHUIT-piBHOMY
to patticipants in the
educational process Providing social, psychological and methodological support to students with diverse
educational needs by providing special equipment, services and regular evaluation
of the effectiveness of accessibility and support strategies.
Compliance of all technological solutions for the educational process (including
websites, online materials, etc.) with the standards of accessibility and usability for
people with different educational needs.
Coordination of all forms of support by the relevant specialized service/
department/centet.
Use social media as a tool to promote social, psychological and methodological
support services for students, including those from vulnerable groups.
Create support groups for different categories of participants in the educational
process, including peet-to-peer groups
Po3poOka Ta BIIPOBAAKEHHA YHIBEPCAABHIX CTAHAAPTIB IHKAFO3UBHIX ITPAKTHK
AAfL BCIX BIAMAIB 1 dparyAbTeriB AAfl 3a0€3IICUEHHS OAHAKOBOTO PIBHA IIATPUMKN
1 AOCTYITHOCTI 10 BCbOMY YHIBEPCHTETY.
PeryAspre HaBYAHHA IIEPCOHAAY INOAO IHKAFO3HBHIX METOAIB T2 ITPAKTHK 3 AKLICH-
TOM Ha IIPAKTHYHE 3aCTOCYBAHHSA 3HAHD B OCBITHbOMY HIPOLIECL.
TpeHIHIT AAfl IEPCOHAAY ITIOAO O3HAHOMACHHSA 3 HOBUMH METOAAMH ¢(hEKTHB-
HOTO AOTPUMAHHS IIPUHIIHIIB PIBHOTO AOCTYITY AO iHOpMALi.
HapuabHi cemizapu 3 IIpaBOBHIX i TEXHIYHIX BUMOT AOCTYITHOCTI OCBITHIX ITOCAYT
BIATTOBIAHO AO OAraTOMAHITHOCT! CTYACHTCBKOTO KOHTHHICHTY.
Hapuanus akaAeMIHOTO IIepCOHAAY VHIBEPCAABHOIO AM3AIHY ITA YaC IIPOEKTY-
BAHEHS KYPCY.
O00B’A3KOBE HABYAHHS AOIIOMIKHOTO IIEPCOHAAY AAA IHATPHMKE CTYACHTIB
3 HOPYIICHHAMH IICUXO(IZHIHOIO PO3BUTKY.

O00B’A3KOBE HABUAHHA IIEP-
COHAAY IHKAFO3UBHIIX IIPAK-
Tuk / Mandatory training

of staff in inclusive practices . . . . .
p Develop and implement universal standards for inclusive practices across all

departments and faculties to ensure a consistent level of support and accessibility
throughout the university.

Regular staff training on inclusive methods and practices with an emphasis on the
practical application of knowledge in the educational process.

Trainings for staff to familiarize them with new methods of effective compliance
with the principles of equal access to information.

Training seminars on legal and technical requirements for accessibility

of educational services in accordance with the diversity of the student population.
Training academic staff in universal design during course design.

Mandatory training of support staff to support students with disabilities.
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3akimgenns Tabaumi 7 / Table 7 (ending)

2

MoHiTOpHHT BIIpOBa-
A/KEHHS] IHKATO3HBHIX
npaxruk / Monitoring the
implementation of inclusive
practices

KomriaekcHa crcrema MOHITOPUHTY 1 OIIHKI IHKAFO3HBHIX HPAKTHUK, KA AOTIO-
MozKe IACHTH(IKYBATH Ta PO3BA3YBATH IIPOOACMHI Ha PAHHIX CTAAIAX, 4 TAKOK
OLIHIOBATH ¢(DEKTUBHICTD 3aXOAIB.

PeryAsipHi OIITYBAHES CTYACHTIB, 30KPEMA YTOUHEHHS IHPOPMAIIIT ITTOAO caMO-
iaeHTHdIKALTT AO IIEBHOI BPasAHBOI KATErOpii, AHAAI3 AKAACMIYHOI YCIHITHOCTI

Ta 32AYUCHOCTI AO OCBITHBOTO IIPOLIECY.

3BOPOTHIl 3B’A30K BiA IIEPCOHAAY IIIOAO CHCTEMH HABYAHHA Ta IHATPHMKH IHKAIO-
3HBHOTIO OCBITHBOTO CEPEAOBHIIIA.

A comprehensive system for monitoring and evaluating inclusive practices that will
help identify and solve problems at an eatly stage, as well as assess the effectiveness
of measures.

Regular surveys of students, including clarification of information

on self-identification in a particular vulnerable category, analysis of academic
performance and involvement in the educational process.

Feedback from staff on the system of training and support for an inclusive
educational environment.

CriBIrparis Ta aKTHBHE
3aAYYECHHA YCIX 3AIKABACHIX
0Ci0 AO IIPOIIECIB IIPABAIIIA
TA IIPHITHATTA PIIICHD 32AAA

CTBOPEHHS IHKAFO3UBHOL
crisaoTr / Cooperation
and active involvement of all
stakeholders in management
and decision-making
processes to create

an inclusive community.

CKOOPAHHOBAHICTH poOOTH MiK pisHEME Bisaiamu 3BO.

AKTFBHA CIIBIPALIT 3 OPTAHAMEL Ta IIPEACTABHIIKAMI CTYACHTCBKOIO CAMOBPSAY-
BAHHS, 3AAYICHHA CTYACHTIB 3-TIOMIK ITPEACTABHIKIB BPA3AMBIIX KATCTOPIE AO IIPO-
TIECIB YITPABAIHHS Ta ITPHAHATTA PITIEHb IOAO BAOCKOHAAEHHS AKOCTI OCBITHIX
TIOCAYT.

3aAyHUeHHA IPOKOT TPOMAACBKOCTI AO OOTOBOPEHH#A IIPOOAEMI AOCTYITHOCTI
AKICHIIX OCBITHIX ITOCAYT.

Coordination of work between different departments of the HEL

Active cooperation with student self-government bodies and representatives,
involvement of students from vulnerable categories in management and
decision-making processes to improve the quality of educational setvices.
Involving the general public in discussing the problem of access to quality

educational services.

TuiriaruBy 1iABOBOTO
Habopy /
Targeted recruitment
initiatives

Posimpenns iHOPMAITHHIX KAHAAB BCTYITY AO YHIBEPCHUTETY, AOCTYIIHIX AAS
TIPEACTABHUKIB 3-TIOMIAK BPASAMBIX IPYIL.

3ycrpii criBpoOITHIKIB IPHIIMAABHOL KOMICIT 3 aGITyPIEHTAMI 3-TTOMIK IPEACTAB-
HIIKIB BDA3AHBHUX KATCTOPIH AAfl HAIAAHHSA BIHEPITHOL iH(OpMALIT IIpO piBHICTH
MOKAHBOCTEI IIIOAO AOCTYITY AO OCBITHIX IIOCAVT.

CripusiEHA OOMIHY IACAMH, AKI BUCBITAFOFOTD IO3UTUBHY CIIBIIPAITEO TA ITPAKTHKI
HAAQHHSA AOTIOMOTH CTYACHTAM 3-ITOMIK BPA3AHBHX TPYIL.

CyBopuil MOHITOPHHI CHCTEM, fIKi BUKOPHCTOBYFOTBCA AAfl OOCAYTOBYBAHHSA CTY-
ACHTIB 3 HOPYIIIEHHAMI IICUXODISUIHOIO PO3BUTKY.

Expanding information channels for university admission available

to reptesentatives of vulnerable groups.

Meetings of the admission committee staff with applicants from vulnerable
categories to provide comprehensive information on equality of opportunity

in access to educational services.

Facilitate the exchange of ideas that highlight positive collaboration and practices
in helping students from vulnerable groups.

Strict monitoring of the systems used to serve students with disabilities.

125



Ausaiirn ink 0 0061/ 0

saKaady suyoi océimi: 60 meopii 00 npakmuKy

Design of an inclusive educational environment of a higher education institution: from theory to practice

e PiBenp AOCTYIHOCTI OCBITHIX pecyp-
ciB: KIABKOCTI
HABYAABHHX PECYPCIB, TAKHX, AK aAAIITOBAHI
CACKTPOHHI KHHTH, BeOCAHTH, AKi BIAIIOBI-
Aarote  ctapaapTam WCAG (Web Content
Accessibility  Guidelines),

CHEMIAAPHOTO ODAAAHAHHA AAf  CTYACHTIB

BI/IMipIOBaHHH AOCTYITHHUX

200 HafABHICTH

3 OCODAMBIIME OCBITHIMI IIOTPEOAMI.

e Kiabkictp TpeHIHIIB T2
AASl VHIBEPCHTETCHKO! CITIABHOTH: KIABKICTD
IIPOBEACHIX 3aXOAIB AAfl INABHIIICHHA ODi-

cemiHapiB

3HAHOCTI IIPO IHKAFO3IFO Ta OaraTOMaHiT-
HICTB CEPEA CTYACHTIB 1 IIEPCOHAAY, A TAKOHK
OIHKA [XHBOIO BIIAUBY Ha 3MIHY CTABACHHS
T4 ITOBEAIHKH YYaCHHKIB OCBITHBOIO IIPO-
LIECY IIMOAO CIIPHHHATTA OAraTOMAHITHOCTL

CTYACH-
TiB: PEIYAAPHE AHKETYBAHHA CTYACHTIB AAf

*  Imaexc 3aA0BOACHOCTI
OILIHKM IXHBOIO CHPUHHATTA IHKAIO3HBHOCTI
Ta AOCTYITHOCTI OCBITHIX ITOCAYT BIATIOBIAHO
AO IXHIX HOTpeb, MOKAHBOCTEH Ta OUIKy-
BaHb. lle MoiKe BKAFOUATH IIMTAHHA IIPO
IXHE 3aAOBOACHHS HABYAABHIIME PECYPCAMI,
IHTErpariero T2
AOCBIAOM HABYAHHA B YHIBEPCHTETI.

e KiAbKICTB 3BEpHEHB IIIOAO IINTAHD IIPO
AMCKPUMIHAIIIO Ta IPAKTUKH IX PO3B’A3AHHA:
MOHITOPHHT KIABKOCTI 3BEPHEHb AO CAYKOH
INATPUMKA 3 TIHTAHD AMCKPHMIHAIT Ta aHAAI3
PE3YABTATIB IX PO3IAfSAY MOKE AOIIOMOITH OITi-
HUTH ¢(DEKTUBHICTh HAABHIX MEXAHI3MIB 3aXH-

COIIIAABHOIO 3araABHHAM

CTy IIPaB YYACHUKIB OCBITHBOIO IIPOIIECY.

e PiBeHp y4acTi IIPEACTABHUKIB BPA3AU-
BHX IPYII B YHIBEPCUTETCHKOMY KHTTI: KIADb-
KiCHE BUMIPIOBAHHS y9ACTI CIYACHTIB 3-IIOMIK
BPA3AMBHX IPYIl B AKAACMIYHHX, KYABLTYPHEX
Ta COLIAABHUX IHIIIATHBAX YHIBEPCUTETY.

e IlokasHHKH pPIBHUX YMOB IIPHHOMY
HA HABYAHHSA T4 AKAAEMIYHOIO YCIIXy: aHAAI3
AAQHHX IIPO BCTYII T4 aKAAECMIYHI AOCATHEHHSA
CIYACHTIB 3 3-ITOMIK BPAa3AHMBHX IPYIl AAA
BHABACHHA MOKAIBHX Oap’epiB Ha IIIAAXY
AO OTPUMAHHSA AKICHHX OCBITHIX IIOCAYT.

Taxkuil MmAXIA AO OKPECACHHS AKICHHX
1 KIABKICHHX

TTOKA3HUKIB  IHKAIO3UBHOIO
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* Student satisfaction index: regular sur-
veys of students to assess their perception
of inclusiveness and accessibility of educa-
tional services in accordance with their needs,
capabilities, and expectations. This may include
questions about their satisfaction with learning
resources, social integration, and overall uni-
versity experience.

e The number of appeals on discrimi-
nation issues and the practice of resolving
them: Monitoring the number of appeals
to the discrimination support service and
analyzing the results of their consideration
can help assess the effectiveness of existing
mechanisms for protecting the rights of par-
ticipants in the educational process.

e The level of participation of repre-
sentatives of vulnerable groups in university
life: Quantitative measurement of the parti-
cipation of students from vulnerable groups
in academic, cultural and social initiatives
of the university.

* Indicators of equal conditions for
admission and academic success: analysis
of data on enrollment and academic achieve-
ments of students from vulnerable groups
to identify possible barriers to obtaining
quality educational services.

Such an approach to defining qualitative
and quantitative indicators of an inclusive
educational environment in the zstitutional
policy dimension not only contributes to the
development of a fair and open educational
environment, but also ensures that inclu-
sion becomes an integral part of culture and
policy, responding to the challenges of our
time and taking into account the needs of all
students, including those from vulnerable
groups.

Typical problems of inclusive policy at the level
of higher education institutions:

When developing an inclusive policy for
higher education institutions, it is impos-
tant to pay attention to the results of the
All-Ukrainian study of readiness to develop
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OCBITHBOI'O CEPCAOBHINA 32 BUMIPOM /-
myyitinia noAnUKa HE AWIIE CIIPHAC PO3DYAOBI
CIIPAaBEAAHBOIO Ta BIAKPHTOIO OCBITHBOIO
CEPEAOBHIIA, aA€ I 320€3IIEUy€E CTAHOBACHHSA
IHKAFO31i HEBIA’€MHOIO HYACTHHOIO KyABTYPH
1 IOAITHKH, BIAITOBIAAFOYH HA BUKAMKH Cydac-
HOCT] Ta BPAXOBYIOYH ITOTPEOM BCIX CTYACH-
TiB, 30KpEMA 3-IIOMiK BPa3AUBHUX I'PYIL

Tunosi  npobaemu
Ha pisHi saKiady 6uuoi oceinm

[1pu pospolin IHKAIO3MBHOI IOAITHKH
3BO BaxAMBO 3BEpHYTH yBary Ha pPE3yAb-

IHKA3UBHOT  NOALIIUKY

TATH BCEYKPATHCHKOIO AOCAIAKEHHS T'OTOB-
HOCTI AO PO30YAOBU IHKAIO3UBHOIO OCBIT-
HBOIO  CEPEAOBHINA, PE3YABTATH

BKA3YFOTh HA CAAOKI CTOPOHH IHCTUTYIIHHOL

AKOTO

IIOAITHKH PO3OYAOBH IHKAIO3HBHOIO OCBIT-
HBOTO cepeAoBrra. OCHOBHUMU BHABAE-
HUMH IIPOOAEMH 3 TIO3HIII CTYACHTCTBA €:

*  Hepocrarus coriaAbHa IATPUMKA AAA
BPA3AHBUX KATETOPIH CTYACHTIB, IO BHMATA€
ITOAIIIITICHHA Y BUTASIAL PO3IIMPEHHA AOCTYII-
HUX HABYAABHEX PECYPCIB Ta OCBITHIX IIOCAYT,
Akl O BIAITOBIAAAT IXHIM ITOTpeOam.

* llorpeba y BAOCKOHAAEHHI IIPOrpam
Ta lHimiaTHB, AKI O CHPHAAM 3aAOBOACHHIO
PISHOMAHITHHX OCBITHIX IOTPEO CTYACHTIB.
BamauBo, mob Taki mporpamMm OyAH THYdY-
KuMH I apanToBaHuMu A0 crrerudikn 3BO
T4 COIIAABHOTO KOHTEKCTY (HAIPUKAAA,
IIepioA BOEHHOTO CTaHY).

* Posmmpenss ta po3BUTOK CIIEIaAI30-
BAHUX CAYIKO, BIAAIAIB 200 IIEHTPIB, fAKI 3aiiMa-
IOTBCS INATPHMKOIO CTYACHTIB 3 OCOOAMBHMI
ocpiTHiME TIoTpeOamn. lle BrArowae 3a0e3-
IICYCHHA HAACKHUX PECYPCIB 1 KOMIICTCHILH
IIEPCOHAAY AAfA €(PEKTHBHOI AOIIOMOIH CTy-
ACHTAM 3-ITOMIK BPA3AUBHX KATETOPIH.

*  Huspkuil piBeHb MaTEpiaABHOI MOTH-
Bamil BHKA2AQYiB: 320€3IICUCHHSA AACKBAT-
HOI MarepiaAbHOI CTHMYAAIT AAA BHKAQ-
AAYIB, IO IPALFOIOTH 31 CTYACHTAMM
3 OCOOAMBHME OCBITHIME ITOTpeOaMH, € KpH-
TUYHO BAKAUBHM AAfl INATPHUMKH IXHBOI
3aIIKABAECHOCTI Ta BIAAAHOCTI.

an inclusive educational environment, which
indicates in the institutional
policy of developing an inclusive educational
environment. The main problems identified
from the perspective of students are:

* Insufficient social support for vulne-
rable categories of students, which requires
improvement in the form of expanding the
availability of educational resources and edu-
cational services that meet their needs.

* The need to improve programs and
initiatives that would help meet the diverse
educational needs of students. It is impor-
tant that such programs are flexible and
adapted to the specifics of the HEI and the
social context (e.g., martial law).

* Expanding and developing specialized
services, departments or centers that support
students with special educational needs. This
includes ensuring that staff have the appro-
priate resources and competencies to effec-
tively assist students from vulnerable groups.

e Low level of financial motivation
Providing adequate finan-
cial incentives for teachers working with
students with special educational needs
is critical to maintaining their interest and
commitment.

e Lack of systematic supervision and
mentoring on inclusion: Providing regular
support and professional development for
staff involved in working with vulnerable
students would be a powerful factor for posi-
tive change.

* The need for developed strategies
and programs: It is important to ensure that
the initiatives are sufficiently adapted to the
needs of students.

e Uneven level of inclusiveness in dif-
ferent aspects of the educational process:
better coordination between different forms
of support is needed to ensure comprehen-
sive assistance to all students.

* Legislative requirements and recom-
mendations for incorporating inclusion into

weaknesses

of teachers:
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* Biacyrnicts cucremarnyHOl cynepsisii
T4 HACTABHUIITBA 3 ITUTAHb IHKAIO3il: 320e3-
IIEYCHHA PEIYAAPHOI INATPHUMKH Ta IIPO-
eclifiHOrO PO3BUTKY IIEPCOHAAY, 3aAyUe-
HOTO AO POOOTH 3 BPA3AMBHMHE KATEIOPIAMU
CTIJACHTIB, CTAAO OM IOTYKHUM (DAaKTOPOM
HO3UTUBHUX 3MiH.

e Ilorpeba B pO3BHHEHHX CTpATErifx
1 mporpamax: BaKAMBO 3a0€3IeunTH, 00
iHImiaTHBE OYAH AOCTATHBO AAAIITOBAHIIMI
AO ITOTPED CTYAEHTIB.

* HeoanaxoBictp piBHA IHKAIO3UBHOCTI
B pI3HUX aCIEKTaX OCBITHBOIO IIPOIIECY:
ITOTPIOHA KpaIlla KOOPAHHALA MK PISHUMU
dopMaMu  IMATPHMKH AAA  3a0e3IICUCHHA
KOMITACKCHOI AOITOMOT'H BCIM CTYACHTAM.

*  3akoHOAABYI
Aamii IIOAO BpaxyBaHHS IHKAFO3il B HOpMa-
THUBHO-IIPaBOBiit 6asi 3BO.

Tnrarsusni npaxmuxu saxiady suufor ocsimu

Hacrynamii Bumip IHKAXO3HBHOIO OCBIT-
HBOTO CEPEAOBHINA — IHKAIO3UBHI IIPAKTUKH,

BAMOIHM Ta PCKOMCH-

IO AO3BOASIE OINHWTH, HACKIABKH Oe3Iroce-
PEAHBO B OCBITHBOMY IIPOIIECI BPAXOBYIOTHCH
0COOAHMBI  OCBITHI IOTpeOM pPI3HHX IPYIL,
30KpeMa BpasAmBHX. lle Taxkom A03BOAfE
irerTH(IKYBATH HaABHI OOMeKeHHA 1 6ap’epwy,
IO ITEPEINKOAKAIOTh CTBOPEHHIO 1HKAFO3HB-
HOTO OCBITHBOTO CEPEAOBHIIA AAfl PO3POOKH
CTpaTeriit iX MOAOAAHHS.

3anpononoBani  fAKicHI  IHAMKaTOpPH
AEMOHCTPYIOTh TAHOUHY T4 IITHPOTY IHKAIO-
3UBHUX IIPAKTHK, fKI MOMKYTh OyTH 1HTErpo-
BaHI B OCBiTHII mporec. Borm e ocrosoro
AAfl CTBOPEHHS IHKAIO3UBHOTO OCBITHHOIO
CEpEAOBHIIIA, IO CIIPUAE YCIIXOBI BCIX CTY-
ACHTIB, BiA
oTped.

Ha ocHOBI 3a11pOITOHOBAHIX AKICHHUX IHAH-
KATOPIB e(DEKTHBHOCTI 1HKAFO3UBHIX IIPAKTHK
3BO moke po3pobHTH CHCTEMY KIABKICHIX
IHAMKATOPIB, fIKA AOIIOMOXKE HE TIABKH BIA-
CTE/KYBATH IIPOIPEC TA BEABAATH ITPOTAAHHIL,
a ¥ 320€3MeUYNTH INAIPYHTS AAA CTPATEITIHHX
ITOKpPAITICHb OCBITHBO! IIpakTrky. Hanpukaaa:

HE3aAEKHO IHAMBIAYAABHIX
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the regulatory framework of higher educa-
tion institutions.

Inclusive  practices
mstitutions

The next dimension of an inclusive
educational environment is inclusive prac-
tices, which allows us to assess how directly
the educational process takes into account
the special educational needs of different
groups, including vulnerable groups. It also
allows us to identify existing limitations
and barriers to creating an inclusive educa-
tional environment and develop strategies
to overcome them.

The proposed qualitative indica-
tors demonstrate the depth and breadth
of inclusive practices that can be integrated
into the educational process. They are the
basis for creating an inclusive educational
environment that promotes the success
of all students, regardless of individual
needs.

Based on the proposed qualitative
indicators of the effectiveness of inclu-
sive practices, an HEI can develop a sys-
tem of quantitative indicators that will
help not only track progress and identify
gaps, but also provide a basis for strate-
gic improvements in educational practice.
For example:

*  Percentage of students with disabili-
ties or vulnerable categories enrolled and
actively involved in the educational process,
reflecting the level of accessibility and inclu-
siveness of educational programs.

* The number of adapted learning
in different
(audio, video, Braille, electronic formats),
which allows to measure the accessibility
of educational content.

* The number of teachers who have
undergone specialized training in inclu-
sive education and universal design for leat-
ning, which indicates the readiness of staff
to implement inclusive practices.

education

of  higher

materials available formats
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* Biacorok cryaeHTiB 3 IHBAAIAHICTIO
200
Ta AKTHBHO 3aAYYICHHUX AO OCBITHBOIO ITPO-
Iecy, IO BIAOOpasac PpiBeHb AOCTYITHOCTI
Ta IHKAFO3MBHOCTI OCBITHIX ITPOIPaM.

BpaSAI/IBI/IX KaTeI‘OpifI, BaanOBaHI/IX

e KiAbKiCTh 2AAITOBAHUX HABYAABHUX
MaTeplaAiB, AOCTYIHHX y pisHEHX ¢opmaTax
(ayalo, Biaco, mpudbt bpaiiaf, eaexrponHi
dopmarn), 110 AO3BOAAE BUMIPATH AOCTYII-
HICTB OCBITHBOTO KOHTCHTY.

e KiAbKiCTP BHKA2AQYIB, fAKI IPOMIIAK
CITEITIAAI30BAHI  TPEHIHIHM 3  IHKAFO3HBHOI
OCBITH T4 YHIBEPCAABHOIO AM3ANHY HABYAHHS,
III0 BKA3Y€ HA FOTOBHICTH IIEPCOHAAY BIIPOBA-
AKYBATH IHKAFO3HBHI IIPAKTHKH.

*  Kiapkicts  crieriasbHO
AYAHTOPIH, ITIO 320€31eUyFOTh (DISHYHY AOCTYII-
HICTB AAfL OCIO 3 OCODAMBIMI IIOTPEOAMIL.

*  BiACOTOK 3BepHEHB CTYACHTIB AO IICHT-
PiB IIATPUMKH, AKI OTPHMAAN BIACHY Ta eDeK-
THUBHY AOIIOMOIY, BIAOOpaKarounm  fAKICTH
1 AOCTYITHICTD CTYAEHTCBHKO! IIATPHMKHL

*  Biacorox cryaeHTiB, KOTpi 3AlfCHIO-
FOTb 3BOPOTHHH 3B’f30K PO e(PEKTUBHICTD

OOAAAHAHUX

IHKATO3HBHUX IIPAKTHK, AKUH AOIIOMOKE
BHU3HAYNTH PCAAbHE CIIPUHHATTA Ta BIIAUB
3aXOAIB HA CTYACHTCBKE JKITTSI.

*  BiacoTOK CTyA€HTIB, fAKI BUKOPHCTO-
BYIOTb ACHCTHBHI TEXHOAOII, IO BKA3yE
HA AOCTYIIHICTb T4 BHUKOPHUCTAHHA TEXHO-
AOIH AAfl IIATPHMKHA HABYAHHA CTYACHTIB
3 OCOOAMBHIME IOTpeOAMI.

* Biacotok  cryaentis,
IHKAFO3MBHIIMU ITPAKTHKAMU 3aKAAAY (Ha OCHOBI
AHKCTYBAHHA YH 3BOPOTHOIO 3B’fA3KY), IO
BIAODpaZKA€ CIYIIHDL 3aA0BOAEHOCTI CTYACHTIB
IHKAFO3HBHIMU 3YCUAAAMH YHIBEPCHTETY.

*  BIACOTOK CTYACHTIB 3-IIOMDK BpPasAH-
BUX KATETOpii, fiki OepyTb aKTHUBHY y4acTb
Y CTYACHTCBKOMY CAMOBPAAYBAHHI Ta 1HIIIHX
dopmax aKaAeMidHOI AIIABHOCTI, ITIO AO3BO-
AfI€ OIIHNTH CTYIIHb 1HTErpamii Ta akruBHOL

3aAOBOACHIMX

Y9aCTi IIUX CTYACHTIB Y KUTTI 3aKAQAY.
Taxuif IAXIA AO OKPECACHHA AKICHHX

i KIABKICHUX THOKa3HHUKIB I1HKAIO3MBHOIO

*  Number of specially equipped class-
rooms that provide physical accessibility for
people with disabilities.

*  Percentage of students who contacted
support centers and received timely and
effective assistance, reflecting the quality and
accessibility of student support.

* Percentage of students who provide
feedback on the effectiveness of inclusive
practices, which will help determine the real
petrception and impact of measures on stu-
dent life.

* Percentage of students using assistive
technology, which indicates the availability
and use of technology to support the lear-
ning of students with special needs.

e The percentage of students satis-
fied with the institution’s inclusive prac-
(based on surveys or feedback),
which reflects the degree of student satis-
faction with the university’s
efforts.

* Percentage of students from vulne-
rable categories who are actively involved
in student government and other forms
of academic activity, which allows to assess
the degree of integration and active parti-
cipation of these students in the life of the
institution.

Such an approach to defining qualitative
and quantitative indicators of an inclusive

tices

inclusive

educational environment in the dimension
of institutional practices not only contribu-
tes to the development of a fair and open
educational envitonment, but also ensutes
the practical implementation of inclusion,
comprehensive and systematic implemen-
tation of an inclusive culture in educational
institutions.

Dypical problems of inclusive practices at the
level of higher education institutions

Based on the all-Ukrainian study of the
readiness of higher education institutions
to develop an inclusive educational envi-
ronment, several typical problems in the
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Tabaums 8

AxicHi iIHAMKATOPH IHKAFO3UBHHUX IPAKTHUK 3aKAAAy BHIIOI OCBiTH

Table 8

Qualitative indicators of inclusive practices of higher education institutions

Inpukaropu / ITpakTiKy AAsL KOXKHOTO iHAMKaTopa /
Indicators Practices for each indicator
1 2
CIyACHTOLICHTPOBAHMIA ITAXIA 3 (DOKYCOM Ha CTYACHTOBI Ta HABYAHHI 3aMICTh BUKAGAAHHS.
PizromaniTHi METOAM Ta CTpaTerii HaBJAHHA.
Metoam IHTepakTiBHI Ta IPYIIOBI METOAM HABYAHHSA AAA 3AAYICHHA CTYACHTIB.
BHUKAGAAHHA | BIrKOpHCTAHHA AAAITTHBHIX TEXHOAOTIH TTiA YAC HABYAHHS.
Ta HABYAHHA /
Teaching and Student-centered approach with a focus on the student and learning instead of teaching;
learning methods Various learning methods and strategies.
Interactive and group learning methods to engage students.
Use of adaptive technologies in education.
3acrocysaHHsA yHiBepcaAbHOTO Ausaiiny aad HapgarsA (UDL): inrerpariis CAOBeCHIX, Bisy-
AABHUX 1 TEKCTOBUX HPEACTABACHD HABYAABHOTO MATEPIAAY, PISHHX 3aCO0IB All Ta BUPa/KEHHA
1 pi3HEX CIIOCOOIB 3AAYUCHHS CTYACHTIB.
AAATTTHBHICTD Tayuxicts y aaHyBaHH Ta I'IpOBe:AeHI‘{i KypCy A a,A_arrl‘agﬁ BiA,I'I.OBj,éI{O AO HOTPED CTYACHTIB.
HABYAABHIX PCI'}.TAﬂpH.C OHOBACHHS Ta MOAHIKAIIIA KyPCIB AAfl BIATIOBIAHOCTI 3MIHFOBAHIM ITOTpEOAM ydac-
mporpan / HIIKIB OCBITHBOIO HIPOLIECY.
Adaptsjtb'lhty Application of Universal Design for Learning (UDL): Integration of verbal, visual, and textual
of training representations of learning material, different means of action and expression, and different
programs ways of engaging students.
Flexibility in planning and conducting the course to adapt to the needs of students.
Regular updating and modification of courses to meet the changing needs of participants in the
educational process.
Aocryrmsicrs | Pisai hopmaTi HABIAABHIIX MATEPIAAIB, BKAIOUAOYH LIE(DPOBHI, ayAio Ta mpudpt bpaiias,
HABYAABHUX | Al 33AOBOACHHS OCBITHIX IIOTPEO CTYACHTIB, 30KpEMA 3-IIOMIK BPAa3AUBHX KATCTOPIEL.
MaTepiaAiB CyMIKHICTD HABYAABHIX MATEPIAAIB 3 ACHCTUBHIME TEXHOAOTIAMI.
AASLBCEX / . . o . 4
Accessibility Vanoqs formats of educatlonal. mategals, including digital, audio, and Braille, to meet the
of training educano.nai\l' needs of stqdents, mclgdmg Fhose from vu]nerablct groups.
materials for all | Compatibility of educational matetials with assistive technologies.
Bararomasnirtsicts | AkrusHa AuBepcrhiKaLIia HABIAABHOI IPOIPAMH T2 3MICTY KYPCY AOIIOMOZKE CTYACHTAM BiA-
y IIPOIpaMAX | GyTH CBOO 3AAYICHICTD.
ismicti xypey / o ) )
Diversity Active diversification of the curriculum and course content will help students feel engaged.

in programs and
course content

TTiarprvka
IHATBIAY2AD-
HHX OCBITHIX

norped / Support
for individual
educational needs

IepconaaizoBari IHCTPYKLIL, AT 3AAOBOACHHS PISHOMAHITHIX IIOTPED IIIASXOM aAAITTALL]
METOAIB HABYAHHSA TA MATEPIAAIB.

HaspHicTs IHAMBIAYAABHIIX ITAQHIB HABYAHHS.

TEryeKuit 1 AOAATKOBHIT Yac AA HABYAHHS.

TadpopmyBarms CryAeHTIB 3-IIOMIK BPA3AMBHX KATETOPIIT PO MOKANBOCTI HAAAHHA HEOOXIA-
HOI IATPFIMKH.

Personalized instruction to meet different needs by adapting teaching methods and matetials.
Individualized learning plans are available.

Flexible and additional time for studying

Informing students from vulnerable categories about opportunities to provide the necessary
support.
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3akimuenns Tabaumi 8 / Table 8 (ending)

Icrxonoriano Gesreuna armocdepa, B Kl cryaeHTaM OyAe KOM(OPTHO BUCAOBAFOBATH CBOL
IrkarosusHi cro- H91p661/¥' . . . . .

JE———— Biaxpurricrs i TpHIiHATTA GAraTOMaHITHOCTI CEPCA CIYACHTIB Ta TepCoHany.
cdpepa / Ty crparerii rpymyBarmHs AAf HAAHHA CTYACHTAM PISHOMAHITHOTO AOCBIAY B3AEMOAl
Inclusive B rpymt

relzttllzx(l)sj;}}?esrznd A psychologically safe atmosphere in which students feel comfortable expressing their needs.
Openness and acceptance of diversity among students and staff.
Flexible grouping strategies to provide students with a variety of group interaction experiences.
HasBHi ckpinpiseps Ta AMKTO(OHH.
Biarosiami po3miper expara.
Hanesxrrit ayAloBisyaAbHEIT CyIIPOBIA.
TaCTpyMEHTH 3 BIAKDHTIM BUXIAHFIM KOAOM, fIKI MOYKHA 3ACTOCOBYBATH AAf OIIHKN BEO-
CTOPIHOK Y TTOEAHAHHI 3 IHAMBIAYAABHOFO OITIHKOIO AAfl HATASIAY 32 TouHiCTIO. Harmprrkaaa:
incrpyment BebaoctyrHoCT http:/ /wave.webaim.org WAVE, sikuit € IHCTpyMEHTOM Ha OCHOBI
6paysepa, pospobacrin kommaniero Web Accessibility in Mind (WebAIM) ast sabesreders
BiAIOBiAHOCTI BMiCTy BeGeatiTy. Bukopucransas incrpymerty Color Contrast Analyzer (Aus.
https: // www.visionaustralia.otg), 1o AOIOMOITH KOMOIHALIIAM KOABOPIB IIEPEAHBOIO IIAAHY
AcucruBri | Ta (DOHY BUSHAYHTH, YN 320€3IICIYEOTh BOHU AOCTATHIO BUAHMICTD KOABOPIB.
texuoaorii | ITporpama matprvka Browse Aloud, fika AOAAC MOBACHES], IHTAHHA TA TIEPEKAAA AO BeOCaii-
TA IIPOIPAMHE | TiB, CHPOIIYFOUM AOCTYII TA Y9aCTh CTYACHTIB 3 AUCACKCIEI0, 0COOAM i3 IIOPYILICHHAMI 30Py
3a6e3redeHns /| ToImo.
Assistive
technologies and | There are screen readers and voice recorders.
software Suitable screen size.
Proper audiovisual supportt.
Open-source tools that can be used to evaluate web pages in combination with a customized
evaluation to oversee accuracy. For example: Web accessibility tool http:/ /wave.webaim.otg
WAVE, which is a browset-based tool developed by Web Accessibility in Mind (WebAIM)
to ensure that website content is compliant. Use the Color Contrast Analyzer tool (available
at https:/ /wwwvisionaustralia.org) to help you determine whether foreground and background
color combinations provide sufficient color visibility.
Browse Aloud software support that adds speech, reading, and translation to websites, making
it easier for students with dyslexia, visual impairments, and more to access and participate.
Terrexparin Pospobra BebeaitTis Ta MOGIABHIX AOAATKIB, ki ABTOMATIIHO AAAIITYIOTHCA AO TOTped KopHc-
anarrypm | 1VPAB, HAPUKAAA, SMIRFOOHH POSMIP TEKCTY 200 CTPYKTYPY KORTEHTY 3AACKHO BiA TEXHOAO-
irrrepdpeicis / i, 1110 iX BHKOPHCTOBYIOTE.
Integration | iy eloping websites and mobile applications th ically adapt o the needs of users, f
of adaptive eveloping websites and mobile applications that automatically adapt to the needs of users, for
interfaces f})l(ample, by changing the size of text or the structure of content depending on the technology
ey use.

OCBITHBOTO CEPEAOBHINA 34 BUMIPOM ///c/i-
MYyt npakmuKy He AUIIIE CIIPUAE PO3OYAOBI
CIIPABEAAHBOTO Ta BIAKPHUTOIO OCBITHBOIO
CEPEAOBHINA, aA€ I 3a0€3IEUyE IMPAKTUIHY
peaaizaniio IHKAIO31, KOMIIAEGKCHE i cHCTe-
MATHYHE BIIPOBAAKCHHS IHKAFO3HBHOI KyAB-
TYPH B OCBITHIX yCTAHOBAX.

implementation of inclusive practices were
identified:

¢ Insufficient information and commu-
nication infrastructure: Lack of necessary
technical support, assistive technologies and
software that meets the principles of acces-

sibility, flexibility and openness for different
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Tunosi  npobaemu  inxanwsusnux — npaxmux
Ha pisHi 3axaady suufor ocsimu

Ha ocnoBi BceykpalHCbKOro AOCAIAKEHHA
rotoBHOCTI 3BO A0 p030yAOBH IHKAIO3MB-
HOTO OCBITHBOTO CEPEAOBHINA OYAO BHAB-
ACHO KIABKA THIIOBUX IIPOOAEM y BIIPOBa-
AJKCHHI IHKATO3UBHUX IIPAKTHK:

* Heaocratua  iH@OpMAIIHHO-KOMY-
Hikanifina iHdpacTpykTypa: Opak HeoO-
XIAHOI TEeXHIYHOI ITATPHMKH, ACHCTHBHUX
TEXHOAOTIH 1 IPOrpaMHOrO 3abe3leYeHH ,
IO BIAIIOBIAAE ITPHHIIAIIAM AOCTYITHOCTI,
THYYKOCTI T2 BIAKPHTOCTI AASl PI3HHX IPYII
CTYACHTIB,
KaTErOpii.

e Ocsiral HporpaMu Ta KypCH HacTo

30KpEMa 3-IIOMIK BPa3AHBHX

HE aAAITOBAHI AO IHAWBIAYAABHHX IOTped
1 MOMKAHBOCTEH CTYACHTIB, IO BKa3ye
Ha [OTpeOy OIABII TAMOOKOTO BPAaxyBaHHA
PI3SHOMAHITHHX OCBITHIX OTpED.

e ®opmarpHE BIPOBAAKCHHA IHAUBIAY-
AABHUX HABYAABHUX ITAAHIB, 1110 He 3a0e311e-
Yye AOCTATHBOI INATPHUMKH, HEOOXIAHOI AAS
e(DeKTHBHOTO HABYAHHSA CTYACHTIB 3 OCOOAH-
BUMU IIOTPEOAML.

*  OOwmerxeHe (DIHAHCYBAHHS IHKATO3HB-
oux iHimiates B 3BO craBurh Imia 3arposy
peaaizanito  eEKTHBHHX  IHKAIO3UBHUX
IIPAKTHK Ta AOCTYIIHICTb HABYAHHA AAA CTy-
ACHTIB 3 OCOOAMBHMI OCBITHIME ITOTPEOAMH.

* HeaocrarHicts mudpoBux TEXHOAO-
I AAF IIATPUMKH CTYACHTIB 3 OCOOAMBUMMU
OCBITHIMH ITOTpEOAMHU.

* Heaockomana  HOpPMATHBHO-IIPABOBA
0a3a IIOAO IMIIAGMEHTALIl IHKATO3UBHUX IIPAK-
THK: HOPMATHBHO-IIPABOBI aKTH, IO PEIYAIO-
FOTh AAAIITAIIFO OCBITHIX IIporpam 1 Kypcis,
IIOTPEOYIOTh ACTAAIALl TAa YTOUHEHHA AAS
eDEKTHBHIIIOIO BIIPOBAAKCHHS 1HKAFO3HBHIIX
ITPAKTHK A PISHHX KATETOPI CTYACHTIB.

Ili BUKAMKM BHMArarOTh CHUCTEMATHYHHX
3YCHAB AAf  320€3IICUCHHS IHKAFO3UBHOTO
T4 AOCTYIIHOIO OCBITHBOTO CEPEAOBHIIIA,
IO BIATIOBIAAE ITOTpEOAM YCIX YIACHHKIB
OCBITHBOTO IIPOLIECY.
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groups of students, including vulnerable
groups.

e Educational programs and courses
are often not adapted to the individual needs
and capabilities of students, which points
to the need for a deeper consideration
of diverse educational needs.

e Formal implementation of individua-
lized curricula, which does not provide suf-
ficient support for effective learning for stu-
dents with special needs.

e Limited funding for inclusive initia-
tives in higher education institutions jeop-
ardizes the implementation of effective
inclusive practices and access to educa-
tion for students with special educational
needs.

* Lack of digital technologies to sup-
port students with special educational needs.

e Imperfect regulatory framework
for the implementation of inclusive prac-
tices: regulations governing the adapta-
tion of educational programs and courses
need to be detailed and clarified to ensure
more effective implementation of inclu-

sive practices for different categories
of students.
These challenges require systematic

efforts to ensure an inclusive and accessi-
ble educational environment that meets the
needs of all participants in the educational
process.

The mechanism of wusing indicators of inclu-
sive educational environment of higher education
mnstitutions:

Aligning the development of an inclu-
sive educational environment with other
priorities of higher education institutions
is a complex task that requires a strategic
approach and active cooperation between
different stakeholders. Higher education
institutions face numerous challenges, inclu-
ding limited funding, the need to upgrade
infrastructure, ensuring the quality of higher
education, and the need for accessibility
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Mexcarism suxopucmanna induxanopie inximn-
3ustozo ocsimmvoco cepedosuma SBO

V3roakeHH: pPO3OYAOBH 1HKAFO3HBHOIO
OCBITHBOTO CEPEAOBHIIIA 3 IHITIMH IIPIOpUTE-
Tamu po3suTky 3BO € KOMIIACKCHIM 3aBAAH-
HAM, fIKC BHMAIa€ CTPATCIIUYHOIO ITAXOAY
Ta AKTHUBHOI CINBIpAIl MDK PISHUMM 3aIli-
kaBAeHuMu cropoHamu. 3BO  crukarorsed
3  UYHUCACHHUMHU BHUKAMKAMH, BKAIOYAFOYN
obmekeHICT  (DIHAHCYBAHHA, HEOOXIAHICTD
OHOBAGHHSA 1H(MPACTPYKTYpH, 3a0e3IIeUCHHA
AKOCTI BHINOI OCBITH, a TAKOXK IOTPEOy
B AOCTYIIHOCTI OCBITHIX ITOCAYT AAfl 3A00yBa-
4iB BHIIIOf OCBITH 3 PI3HIMI TIOTPEOAMH.

3arpoItoHoBaHl IHAUKATOPH MOYKHA BHKO-
PHICTOBYBATH AAAL AOCATHEHHSA PI3HIX IACH po3-
OYAOBH IHKAFOSHBHOIO OCBITHBOIO CEPEAOBHIIIA
3 pisEmvE  cdepamu  3actocysaruf. Harpu-
KAAA, 3ACTOCYBAHHS IHAMKATOPIB AO3BOASE:

— Bwusmawatm cumapHi Ta cAa0Ki cTO-
POHI OCBITHBOIO CEPEAOBHINA 3 OTASAY
Ha AOCTYIIHICTB, PIBHICTH Ta OaraTOMaHiT-
HICTB CTYACHTCBKOIO KOHTHHICHTY, IO AO3-

BOAAE  C(POKyCyBaTHCA Ha  KOHKPETHHX
3ABAAHHAX AA BAOCKOHAAEHHS.
— BusnHavaru HasABHI MOMKAUBO-

cTi Ta HeOOXiAHI pecypcH AAf PO3OYAOBH
IHKAFO3MBHOIO OCBITHBOTI'O CEPEAOBHIIIA.

— BpaxoByBati koHKperHI moTpebu pis-
HUX IPyH YYaCHHKIB OCBITHBOIO IIPOIIECY,
30KpeMa 3-IIOMIK BPA3AUBHX KATETOPii, y cxe-
Max 200 popMyAax (DIHAHCOBOTO PO3IIOAIAY.

— O3AIfCHIOBATH ~ MOHITOPHHI  3MiH
B OCBITHBOMY CEPEAOBHIII Ta BIACTEKYBATH
IIPOrpec AAA BHECEHH:A HEOOXIAHHX KOPEK-
THB y CTPATEIif0 PO3BUTKY IHKAFO3HBHOIO
OCBITHBOTO CEPEAOBHIIIA.

— CIUMyAIOBaTH Ta CIPUATH AOCKOHA-
AOCTI BHKAAAAHHS, BPAXOBYIOYH IIPOLECH
E€BpoinTerparii Ta cydgacHi CBITOBI TeHAEHIL
PO3BHTKY BHIIIOI OCBITH.

Lli saraapHi cdepr 3aCTOCYBAHHA IHAU-
KaTOPIB IHKAIO3l{ B OCBITHBOMY CEPEAOBHILI
HE € BUYCPIIHUM IICPEAIKOM, IIPOTE BKA3YIOTDH
HAa IPAKTHYIHE 3aCTOCYBAHHA 3aIIPOITOHOBA-
HUX IHAHKaTOpiB. Aefiki IHAMKATOPH MOKYyTb

of educational services for students with dif-
ferent needs.

The proposed indicators can be used
to achieve different goals of building
an inclusive educational environment with
different applications. For example, the use
of indicators allows:

— Identify the strengths and weak-
nesses of the educational environment
in terms of accessibility, equity, and diversity
of the student population, which allows you
to focus on specific tasks for improvement.

— Identify opportunities and resources
available to develop an inclusive educational
environment.

— Take into account the specific needs
of different groups of participants in the
educational process, including vulnerable

groups, in financial allocation schemes
or formulas.

— Monitor changes in the educa-
tional environment and track progress

to make necessary adjustments to the strat-
egy for developing an inclusive educational
environment.

— To stimulate and promote excellence
in teaching, taking into account the processes
of European integration and current global
trends in higher education.

These general areas of application
of indicators of inclusion in the educa-
tional environment are not an exhaus-
tive list, but indicate the practical appli-
cation of the proposed indicators. Some
indicators may not be relevant, depending
on specific circumstances, available oppor-
tunities, or strategic directions of the HEI’s
development.

For the effective implementation of indi-
cators of inclusive educational environment
in the practice of higher education institu-
tions, the model “Tnput and Resonrces — Process —
Result”, adapted to the context of higher
education, is valuable (see Fig. 9). It helps
to identify and optimize various elements
that contribute to the inclusiveness of the
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OyTH He aKTyaABHIMI, 3aACKHO BIA KOHKPET-
HUX OOCTABUH, HAABHUX MOKAUBOCTEH 200
crpareriuHux Haupamis posputky 3BO.

AAfl edDEeKTUBHOTO BIPOBAAKEHHS IHAMKA-
TOPIB IHKAFO3HBHOTO OCBITHBOTO CEPEAOBHINA
B upakruky 3BO ninnoro € wmodeay «Bxioni dari
ma pecypeu — ITpoyec — Pesyavman», anarrroBana
AO KOHTEKCTY BuIOl ocBitn (AmB. puc. 9).
Ile aomomarae iAeHTHQIKYBATH Ta OITHMI3Y-
BATH PI3HI €ACMEHTH, fIKI CIIPHAIOTH 1HKAIO-
3HUBHOCTI OCBITHBOTO cepeAosmria 3BO.

Lls MOAEAB CKAAAQETBCA 3 TPHOX OCHOB-
HUX CACMCHTIB:

— Bxiami aami Ta pecypcm: e pecypcu
abo yMOBH, HCOOXIAHI AAfl AOCATHCHHA OaKa-
HUX 3MIH IIIOAO IHKAFO3UBHOCTI OCBITHBOIO
cepeaosmriia.  Le mowkyrs Oyra  dpiranrcosi
pecyper, IKT  imdpactpykypa, HaBIaAbHI
MaTeplaAr, AIOACBKI pecypcH (BHKAaAQdl, CIIC-
miaaicTy 3 IHKAFO3IY) ToImo. Bamanso Bpaxosy-
BATH HE AHIIIE Te, IO Tpeda, aAe I Te, IO Bie
€ B HasBHOCTL. Hampuxaaa, moxe Oyt xopmc-
HUM IIPOBECTH AYAUT HAfABHIX IHKAFO3UB-
HUX IHCTPYMEHTIB, IIPOIPAMHOIO  3a0e3IIe-
YCHHSA, HABYAABHHUX MATEPIAAIB Ta 1HIIIOTO, 1100
BISIBUTH MOMKAMBOCTL AAA ITOKpAItieHHs abo
OITTAMI3arTil.

— OcsiTHiil mporec: Ied  KOMIOHEHT
BKAFOYAE MCTOAU BUKAQAAHHS T4 HABYAHHSA, 5K
IIEPETBOPIOIOTD BXIAHI AaHI B OUIKYBaHI PE3yAb-
Tatd. BaKAMBO BpaxoByBaTH HE TIABKH KIHIICBI
Pe3yAbTaTH, AAC H Te, SIK 3AINCHIOETHCA OCBIT-
miii mporec. Hampukaaa, fKICTh HaBIAHHS,
THYYKICTD BUKAGAQHHSA, PIBEHDb 3aAYUCHHSA 3A0-
OyBadiB BUITIOf OCBITH AO OCBITHBOTO IIPOIIECY,
HAfABHICTb AOAATKOBOI IATPUMKH AAfl 3A00YBa-
9iB BHIIIOI OCBITH T4 BUKAAAAYIB — 1€ BAKAWBI
ACIICKTH, SIKI MOJKYTh 3HAYHO BIIAMHYTH Ha KiH-
neBuil pesyaprar. Kpim Toro, AAf IOBHOTH
KAPTUHI BAPTO AOAATH IHAHKATOPH, IIIO BHMI-
PIOIOTH  €(DEKTUBHICTL ITPOIIECIB § PO3OYAOBI
IHKAFO3UBHOTO cepeaosrina. Harpuxkaaa, wac,
BUTPAYCHNI Ha AAAITALIIO HABYAABHHX MaTe-
piaAiB, KIABKICTb IIPOBEACHHX TPEHIHIIB AAf
BHKAQAAYiB, PIBEHb 3aAOBOACHOCTI CIYACHTIB
HABYAABHIIMI ITPAKTHKAMI TOLIIO.
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educational environment of a higher educa-
tion institution.

This model consists of three main
elements:
— Inputs and resources: are the

resources or conditions necessary to achieve
the desired changes in the inclusiveness
of the educational environment. These can
include financial resources, ICT (informa-
tion and cultural technologies) infrastructure,
teaching materials, human resources (teach-
ers, inclusion specialists), etc. It is impor-
tant to consider not only what is needed,
but also what is already available. For exam-
ple, it may be useful to audit existing inclu-
sive tools, software, training materials, etc.
to identify opportunities for improvement
or optimization.

The educational process:  This
component includes teaching and lear-
ning methods that transform inputs into
expected outputs. It is important to con-
sider not only the final results, but also
how the educational process is cartried out.
For example, the quality of teaching, flexi-
bility of teaching, the level of involvement
of higher education students in the educa-
tional process, the availability of additional
support for higher education students and
teachers are important aspects that can sig-
nificantly affect the final result. In addition,
to complete the picture, it is worth add-
ing indicators that measure the effective-
ness of processes in building an inclusive
environment. For example, the time spent
on adapting teaching materials, the num-
ber of trainings conducted for teachers, the
level of student satisfaction with teaching
practices, etc.

— Result: This refers to the tangible
and intangible results that result from the
development of an inclusive educational
environment.

The application of this model requires
constant monitoring and  adjustment
to ensure that the educational environment
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Bxiani pecypcu / Iporec /

Process

h 4

Inputs and resources

Ocgira / Education

PesynbraT / Result

Pucynok 9. Moaeas «BxiaHi AaHi Ta pecypcu — IIponec — PesyabTa Aaa po3GysoBu
iHKAFO3UBHOI'O OCBIiTHBOTO cepeaoBuina 3BO
Figure 9. Model “Input and Resources — Process — Result” for the development
of an inclusive educational environment of a higher education institution

— Pesyaprar: 1€ CTOCyETHCA MaTEpi-
AABHUX 1 HEMATEPIAABHHX PE3YABTATIB, fAKI
€ HACAIAKOM PO30OYAOBH  I1HKAFO3UBHOTO
OCBITHBOI'O CEPEAOBHIIIA.

3acrocyBaHHS 1€l MOAEAI BUMAra€ ITOCTIH-
HOTO MOHITOPHHIY Ta KOPHIYBAHHA AAfA
320€3IIEUEHHS PearyBaHHA OCBITHBOIO Cepe-
AOBHIIIA HA IIOTPEOU BCIX 3A00yBadiB BHIIOL
OCBITH, 30KpPEMa 3-IIOMIK BPA3AMBHX KaTEro-
pii. MOHITOPUHT BH3HAYACTHCA SK CHCTEMA-
THYHHI IIPOIeC ITepioAmdHOro abo Oesre-
PEPBHOIO CITOCTEPEKEHHSA YU TECTYBAHHA AASA
BH3HAYCHHSA PIBHA a00 3HAYEHHA ITOKA3HHUKIB
i3 BCTAHOBACHHME IIAAMH AKOCTI 200 IABO-
BHMH 3HAYCHHAMI. MOHITOPHHI € BAKAHBUM
y OyAb-fiKOMy IIporieci GesIepepBHOIO BAOC-
KOHAACHHA Ta Al€ fIK MEXaHi3M 3BOPOTHOIO
3B’A3KY, IIOCAHYIOYH PE3YABTATH 3 HAAAHHAM
BXIAHHX pecypciB / pecypciB i meperpoexTy-
BaHHAM 1poriecy (aus. puc. 10).

MowuitopuHr MOXe BIAOyBaTHCA Ha pi3-

is responsive to the needs of all higher
education  students, including those
from vulnerable categories. Monitoring
is defined as a systematic process of peri-
odic or continuous observation or testing
to determine the level or value of indica-
tors against established quality objectives
or target values. Monitoring is impor-
tant in any improvement
process and acts as a feedback mech-
anism, linking results to the provision
of inputs/resources and process redesign
(see Fig. 10).

Monitoring can take place at different
institutional levels — from the management
of higher education institutions to the guar-
antors of educational (educational and pro-
fessional) programs and academic staff. The
results of such monitoring may be available
to all stakeholders or limited to those directly
involved in the management of educational

continuous

HUX I[HCTUTYHIMHUX pPIBHAX — BIA MCHEAK-
meary  3BO A0 rapaHTiB  OCBiTHIX ~processes.
Pesynbrart /
Bxigni pecypcn / HHO Ipouec/ HCHE| DO@ Result I
Inputs and resources Process -

Mouniropunr / Monitoring

Pucysox 10. Moaeas «BxiaHi AaHi Ta pecypcu — ITportec — Pe3yapTam Aast po3OyAoBu
iHKAFO3MBHOI'O OCBiTHBOTO cepeaoBuia 3BO
Figure 10. Model “Input and Resources — Process — Result” for the development
of an inclusive educational environment of a higher education institution
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(OCBITHPO-IPO(PECIFHIX) IIPOIPaM Ta aKaAe-
MIYHOTIO HEPCOHAAY. Pe3yABTaTH TAKOrO MOHI-
TOPUHIY MOXKYTb OYTH AOCTYIIHEME AAf BCIX
3AIIKABACHHX CTOPIH 2400 OOMEKEHI THMH, XTO
DE3IOCEPEAHBO  3AAYICHHH AO  VIIPABAIHHA
OCBITHIMI IIPOLIECAMIL.

ToAl #AK IHAMKATOpH OpIEHTOBaHI IIEpe-
BKHO HA PE3YABTAT, Il MOACAB IIAKPECAIOE
motpeby B IHAMKATOpAaxX, fAKI TAKOXK 30Cepe-
AKYEOTBCA HA BXIAHHMX pecypcax / pecypeax
i mporecax. Ile aomomarae 3posymith, gomy
PE3YABTATH MOXKYTh DO HE MOKYTb 3MIHHTHCH,
AO3BOASIFOUM KOPUIYBATH PO3IOAIA  pecypcis
M IIOKPALIYBATH IIPOLIECH 32 HEOOXIAHOCTL
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While indicators are predominantly
output-oriented, this model emphasizes
the need for indicators that also focus
on inputs/resources and processes. This
helps to understand why results may or may
not change, allowing you to adjust resource
allocation or improve processes as needed.



PO34i/ 4
OPTAHI3ALINHI 3ACAAU 3ABE3NEYEHHA
IHK/IIO3UBHOTIO OCBITHbOIO CEPE4OBULLA
3AK/IA4Y BULLOT OCBITU

SECTION 4
ORGANIZATIONAL PRINCIPLES OF ENSURING
AN INCLUSIVE EDUCATIONAL ENVIRONMENT

OF A HIGHER EDUCATION INSTITUTION

4.1 EKcnepumeHTa/sbHa
opraHisauiiHa mogenb gifAbHOCTI
crnewia/IbHOro HaBYa/IbHO-
peabiniTauiiHoro nigposainy
Ta/abo rpynu ncuxosoro-

negaroriyHoro cynposogy
CTBOpEHHA CHEMIAABHOTO HABYAABHO-
peabiairtaniiinoro mApo3aiay Ta/abo rpymm
IICUXOAOTO-TIEAATOITIHOTO CYIIPOBOAY
mepeAbadeHo 3akoHoM Vkpainu «[Ipo Bury
ocBity» (crarrs 33) Ta mocranosoro Kabinery
Minictpis Vipainn Bia 10 awmmaa 2019 p.
Ne 635 «IIpo sarBepamenns ITopaaky opra-
Hizarii IHKAFO3MBHOTO HABYAHHA Y 3aKAQ-
3riano
3 TTopsAkoM, creriaAbHNUN HABYAABHO-PEa-
OiAlTAIIMHMIT IHAPO3AIA 20O Ipyma IICHXo-
CYIIPOBOAY ~ BHKOHYE
Takl 3aBAAHHA: CIIBIIPAIFOE 13 CTPYKTYPHUMM
miaposairamu  3BO  mopo  opramizarif
IHKAFO3UBHOTO HABYAHHA Ta 320€3II€YeHHs

Aax  Bumoi oceitm  (uyHKT  0).

AOTO-TIEAATOTIYHOTO

HABYAABHO-PEabIAITAIIITHOIO CYIIPOBOAY
3A00yBAYIB OCBITH 3 OCOOAMBUMH OCBITHIMI
moTpedaMu;  Po3poOAAE  IHAMBIAYAABHIIM
HABYAABHUIN IIAAH 3A00yBada OCBITH 3 0COO-
AMBHMH OCBITHIMH IOTPEOAMHU, ITPOBOAUTE
HOTO BHOCHTD

MOHITOPHUHT BUKOHAHHS,

AO HBOTO 3MIHH; OPIAHI30BYE IHATOTOBKY

4.1 Experimental organizational
model of a special educational and
rehabilitation unit
and/or psychological
and pedagogical support
group

The creation of a special educational
and rehabilitation unit and/or psychologi-
cal and pedagogical support group is pro-
vided for by the Law of Ukraine “On Higher
Education” (Article 33) and the resolu-
tion of the Cabinet of Ministers of Ukraine
of July 10, 2019. Ne 635 “On Approval
of the Procedure for Organizing Inclusive
Education in Higher Education Institutions
(paragraph 6). According to the Procedure,
a special rehabilitation
unit or psychological and pedagogical sup-
port group performs the following asks:
Collaborates with the structural units of the
higher education institution (HEI) to organ-
ize inclusive education and ensure educa-
tional and rehabilitation support for students
with special educational needs; develops
an individual educational plan for stu-
dents with special educational needs, mon-
itors its implementation, and makes adjust-
ments; organizes the training (professional

educational and
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(miABmIieHHA KBaAidpixariii) HayKOBO-ITeAa-
roriunnx npauiaukis 3BO Ta coriaapHux
IIPAIiBHUKIB, BOAOHTEPIB AAfl PODOTH 13 3A0-
OyBagaMu OCBITH 3 OCOOAMBHMHE OCBITHIMI
ITOTpeOAMH  ITIASIXOM ITPOBEACHHSA AEKIIIH,
ceMiHApiB, TPEHIHIIB, 3aCIAAHb 32 KPYTAHM
CTOAOM TOIIO; KOHCYABTYE Ta HAAAE METO-
AUYHY  AOIIOMOIY  HAyKOBO-IICAArOTIYIHHM
nparisankam 3BO 1moao opranizanii ocsit-
HBOTO ITPOIIECY 3A00yBaviB OCBITH 3 0OCOD-
AMBHAMHE OCBITHIMH ITOTpeOAMIE; IIPOBAAUTD
1H(OPMALIITHO-IIPOCBITHHIIBKY
3 (OpMyBaHHA TOAEPAHTHOIO CTABACHHA

AIABHICTD

AO 3A00yBadiB OCBITH 3 OCOOAMBHMH OCBIT-
HIME TOTpebaMM; CIIBIPAIFOE 13 3aKAa-
AAME  COIUAABHOTO 3aXHCTy HACCACHHI,
IPOMAACBKIMH 00 €AHAHHAMHI 3 METOFO IIPO-
BAAKEHHA BOAOHTEPCHKOI AIABHOCTI, CIIps-
MOBAHOI Ha IHATPHMKY 3A00YBa4iB OCBITH
3 OCODAMBIIME OCBITHIMI IIOTPEOAMIL.

Mu  mpomonyemo
OPraHi3aIliiiHy MOAEAB AABHOCTI CHEINAAB-
HOTO HABYAABHO-PEabIAITAIIIHOIO MAPO3-

AlAY Ta/a00 ITPyIIH IICHXOAOTO-IIEAATOITYHOTO

CKCIICPUMCHTAADBHY

CYIIPOBOAY, fIKd BPAXOBY€E CY9YaCHI BHMOIU
AO IHKAIO3MBHOI OCBITH Ta HOTPEOU BCIX
YYACHHUKIB OCBITHBOIO IIPOIIECY, IIepeAdadac
CHIBIPAIIIO 3 IHKAIO3MBHO-PECYPCHUMH LICH-
TPAMH TA VHHKAE AYOAFOBaHHA IXHIX (DyHK-
1iif, 3a0e3IEYYIOYH IIPHU IBOMY C(DEKTUBHY
MIATPUMKY, AAAIITALIO, IHTETPAIIIO Ta IIPO-
doecifiHIIT PO3BUTOK HUepe3  YIIPOBAAIKCHHA
IHKAFO3UBHHX KYABTYPH, IIOAITHK 1 IIPAKTHK.
Tax, cneyiarsnuil  Hasyansio-peabinimayii-
Hutl nidposdin  mafabo cpyna  ncuxon0e0-nedazo-
aunozo cynposody B 3BO € crpykrypHHM eae-
MEHTOM, CTBOPEHHM AAfl  3a0€3IICICHHA
IIATPUMKHI BCIX VYACHHKIB OCBITHBOIO IIPO-
I1ECY, BKAFOYAIOYN 3A00YBA4IiB BUIIIOI OCBITH,
BUKAQAAYIB, MEHCAKMEHT Ta AOIMOMIKHUMI
IIEPCOHAA, IO CIPHUATHME CTBOPEHHIO CTili-
KOTO, IHKATO3HBHOTO T4  CIIPHATAHBOIO
CCPEAOBHINA AAf HABYAHHA Ta PO3BHUTKY,
II[O0 € 3AIIOPYKOIO YCIIIIHOTO MAHOyTHBOIO

AAf Belel kpafHm.
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development) of academic staff, social work-
ers, and volunteers in HEIs to work with
students with special educational needs
by conducting lectures, seminars, trainings,
roundtable discussions, etc.; provides consul-
tations and methodological support to aca-
demic staff regarding the organization of the
educational process for students with special
educational needs; conducts information and
awareness-raising activities to foster a tole-
rant attitude towards students with special
educational needs; collaborates with social
protection institutions and public organiza-
tions to catry out volunteer activities aimed
at supporting students with special educa-
tional needs.

We propose an experimental organiza-
tional model for a special educational and
rehabilitation unit and/or psychological and
pedagogical support group that takes into
account the current requirements for inclu-
sive education and the needs of all partici-
pants in the educational process, provides for
cooperation with inclusive resource centers
and avoids duplication of their functions,
while providing effective support, adapta-
tion, integration and professional develop-
ment through the introduction of inclusive
culture, policies and practices.

Thus, a special educational and rehabili-
tation unit and/or a psychological and peda-
gogical support group in an HEI is a struc-
tural element created to provide support
to all participants in the educational process,
including higher education students, teachers,
management and support staff, which will
help create a sustainable, inclusive and sup-
portive environment for learning and deve-
lopment, which is the key to a successful
future for the whole country.

Mission: creation of an inclusive, sup-
portive and barrier-free inclusive educational
environment in higher education institu-
tions that provides equal opportunities for
all participants in the educational process,
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Micin: cTBOpEHHA IHKAIO3HBHOTO, ILATPH-
MYyBAABHOTO Ta 0€30ap’€PHOIO IHKAFO3UBHOIO
ocsiTHROIO cepeaoBuriia B 3BO, sxe 3a6e3-
IIedye PiBHI MOKAHUBOCTI AASl BCIX YIaCHHKIB
OCBITHBOIO IIPOIIECY, CIPHUAE IXHBOMY IICHXO-
AOTIIHOMY KOMOPTY, COILIAABHIN IHTErpartl
Ta TPOdECITHOMY 3POCTAHHIO, PO3BHBAIOYH
IHKATO3HBHY KYABTYPY, ITOAITHKY T2 TIPAKTHKI.

Memra: cipusiHESA yCIIIIHIN aparrrarii, iHTe-
rparii Ta IpodEeciiTHOMY PO3BHTKOBI YIACHU-
KIB OCBITHBOIO IIPOIIECY HYEPE3 YIPOBAAKCHHSA
IHKAFO3UBHUX KYABTYPH, TIOAITHK 1 IIPAKTHK.

Ipunyunu pobomu cneyianvrozo nasuarvtio-
peabinimayiiinozo nidposdiny maj abo epynu ncuxo-
J1020-1€0a2021411020 CYNPO60J):

* IHKAIO3MBHOCTI (3a0e3riedeHHA piB-
HIX MOKAHBOCTEH AASl BCIX YYACHUKIB OCBIT-
HBOTO IIPOILIECY, HE3AACKHO BIA IXHIX (izmd-

HUX, COLIAABHHUX, PEAINHHHUX, PaCcOBHX,
eKOHOMIYHHX 9H IHITTHX HOTPed);
* IHAHBIAYaABHOIO  INAXOAY  (Bpaxy-

BaHHA IHAHUBIAYAABHHX IIOTPEO KOMKHOIO
Y4aCHUKA OCBITHBOTO IIPOLIECY);

* cmiBHparni Ta IaprHepciBa (edexrrBHA
B32€EMOAISl 3 yCIMa CIPYKTYPHHMH IHAPO3AIAAMIT
3aKAQAY BHIIOI OCBITH, IHKAFO3HBHO-PECYPC-
HUMH IICHTPAMH, IPOMAACHKIMI OPIAHIAIIAMI
Ta IHITIIME 3aIKABACHIME CTOPOHAMH);

*  KOMIIAGKCHOCTI  (HAAAHHA  ITIMPOKOIO
CIIEKIPA ITOCAYI 1 IHATPHUMKH, BKAFOYAFOYN
HABYAABHO-OPIAHIZAIIHHI, TICHXOAOIO-TIEAATO-
IIYHITH TA COIIAABHO-PEAOIAITATIIAHIIT CYITPOBIA);

* MOHITOPHHIY Ta OLIHKH (PEryAsip-
HUIl MOHITOPHHI 1 OIHKA e(EeKTHBHOCTI
AIABHOCTI IIAPO3AIAY 3 METOIO HOCTIHHOIO
BAOCKOHAACHHH);

* erm9HOCTI Ta  KOH(IACHIIHHOCTI
(AOTPpUMAHHA ETUYHUX HOPM 1 3a0€3I1e9eHHA
KoH(IACHIIHHOCT iHOpMari mpo yuac-
HIOKIB OCBITHBOTO IIPOIIECY 3 OCOOAMBHMU
oTpedamm);

*  BiAKpHTOCTI
Hocti iHgopMarii PO AMABHICTD CHEIIAAB-
HOTO HABYAABHO-PEAOIAITAINIHOIO  IIAPO3-
AlAY Ta/a60 TPYIIH IICHXOAOTO-TIEAATOTITHOTO

(3abe3mmedeHHA  AOCTYII-

promotes their psychological comfort, social
integration and professional growth, develo-
ping inclusive culture, policies and practices.

Olyjective: Promoting successful adapta-
tion, integration and professional develop-
ment of participants in the educational pro-
cess through the introduction of inclusive
culture, policies and practices.

Principles of operation of a special educational
and rebabilitation unit and/ or psychological and
pedagogical support group:

* inclusiveness (ensuring equal oppor-
tunities for all participants in the educational
process, regardless of their physical, social,
religious, racial, economic or other needs);

* individual approach (taking into
account the individual needs of each partici-
pant in the educational process);

* cooperation and partnership (effec-
tive interaction with all structural units
of the higher education institution, inclusive
resource centers, public organizations and
other stakeholders);

e Comprehensiveness (provision
of a wide range of services and support,
including educational and organizational,
psychological and pedagogical, and social
rehabilitation support);

* monitoring and evaluation (regular
monitoring and evaluation of the unit’s per-
formance for continuous improvement);

* cthics and confidentiality (compli-
ance with ethical standards and ensuring the
confidentiality of information about partici-
pants in the educational process with special
needs);

* openness (ensuring that information
about the activities of a special educational
and rehabilitation unit and/or psychological
and pedagogical support group is available
to all participants in the educational process
and the public);

e voluntariness (participation in pro-
grams and services provided by the speciali-
zed educational-rehabilitation unit and/or

139
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CYLIPOBOAY AAfA BCIX YYACHHUKIB OCBITHHOIO
IIPOLIECY T4 TPOMAACBKOCT);

* AODpOBIABHOCTI (y9acTb y IIpOrpa-
MaX Ta IIOCAYIAX, fIKi HAAQIOTBCS CIEIIAABHUM
HABYAABHO-peabiAiTarifinmm  maposairom Ta/
abO0 TPYIIOIO IICHXOAOTO-IIEAATOIIIHOTO CYIIPO-
BOAY 3AIFICHIOETBCA 32 3AIIHTOM Ha AOOPOBIAB-
HUX 32CAAA%K, 3 YPAXYBAHHAM OaKaHb 1 moTped
KOKHOT'O YYACHUKA).

Ha mamy AymKy, CKA2A — CIIEIIAABHOIO
HaBIaABHO-peabiAiTartiiinoro  maposaiay Ta/
abO IPYIH IICHXOAOTO-IIEAATOIIYHOIO CYIIPO-
BOAY 3aACKHUTD BiA MoxanBocrert 3BO 1 moxe
rrepeADaYATH MOAYABHIH IHAXIA 13 3aAYICHHAM
HEOOXIAHMX (DaxiBIlB, fKi OyAyTh 3abesrrewy-
BATH CYIIPOBIA YYACHUKIB OCBITHBOTO ITPOLIECY
AK Ha PIBHI YHIBEPCHTETY, TAK 1 Ha IHAHBIAyAADb-
womy piBai. Koken 3BO BiamoBiaHO A0 cBOIX
oTped Moxe cPOPMYBATH KOMAHAY 3 IIOCTIH-
HUX 1 THUMYACOBHX Y9YaCHHKIB. AO IOCTIH-
HUX YYACHUKIB HAACKATH (DaxiBIl, fAKI IIPAITFO-
IOTh HA IIOCTIHHIA OCHOBI Ta 3a0E3IICUYIOTH
6a30Bi (PyHKIII MAPO3AIAY/ TPYIH CYIIPOBOAY.
3aAydeHi YYaCHHKH — EKCIIEPTH, BOAOHTEPH
T4 KOHCYABTAHTH, fAKI 3aAYYaIOTBCA AO BHKO-
HaHHA ClIenn(IYHIX 3aBAAHD 200 IIPOEKTIB.

Dopmu pobont cneyiansiiozo  Hasdansno-peabiii-
mayiiinozo nidposdiny mal abo apynu neuxos00-neda-
202iuH020  CYNPOB0YY: THAMBIAYAABHI KOHCYABTALIT
Ta cecif; IPYIOB] 3aHATTA 1 TPEHIHIH; CIICITaAbH]
3aXOAM AAA COIIAABHOI IHTErparii Ta peadiAl-
‘Tarfii; OCBITHI ceMiHApH Ta BEOIHAPH; KYABTYpPHI
3ax0AM ((DecTHBAAL, BHCTABKH, KPYIAl CTOAM);
PO3pO0Ka Ta BIIPOBAAKECHHA IIOAITHK IHKAFO-
3if; CIIBIIpALA 3 IHKAFO3HBHO-PECYPCHUMH LICH-
TPAMHI Ta IHITIIMHI 3AITKABACHUMH CTOPOHAMIT,
MOHITOPHHI 1 3BOPOTHHIA 3B’130K TOLIIO.

Emanu pobomu  cneyianrsrozo Hasuarvio-pea-
Ginimayitinozo nidposdiay mafabo cpynu  neuxo-
S1020-1€0a20214H020 CY1P060Jy

Aoromora  HaAa€TBCA  THM  YIACHHUKAM
OCBITHBOTO IIPOIIECY, fAKI AOODPOBIABHO 3Bep-
TAIOTBCA AO HABYAABHO-PEAOIAITAIIIHOTO IHA-
po3AiAy Ta/ab0 TPYmM IICHXOAOTO-ITCAATOTIY-
HOTO CYIIPOBOAY, 3aITOBHUBITIN  peccripayitiiy
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the psychological-pedagogical support group
is carried out upon request on a voluntary
basis, taking into account the wishes and
needs of each participant).
opinion, the
of a special educational and rehabilitation
unit and/or a psychological and pedagogi-
cal support group depends on the capabil-
ities of the HEI and may involve a modu-
lar approach with the involvement of the
necessary specialists who will provide sup-
port to participants in the educational pro-
cess both at the university and at the indi-
vidual level. Each HEI can form a team
of permanent and temporary participants
according to its needs. Permanent pat-
ticipants specialists
on a permanent basis and provide basic
functions of the support unit/group.
Involved participants are experts, volun-
teers, and consultants who are engaged
to perform specific tasks or projects.

Forms of work of a special educational and
rehabilitation unit and/ or psychological and peda-
gogical support group: individual counseling
and sessions; group classes and trainings;
special events for social integration and
rehabilitation; educational seminars and
webinars; cultural events (festivals, exhi-
bitions, round tables); development and
implementation of inclusion policies; coo-
peration with inclusive resource centers
and other stakeholders; monitoring and
feedback, etc.

Stages of work of a special educational and
rehabilitation  unit and/or psychological and
pedagogical support group: Assistance is pro-
vided to those participants in the edu-
cational process who voluntarily con-
tact the educational-rehabilitation unit
and/or the psychological-pedagogi-
cal support group by filling out a reg-
istration form. The
eral sections, including personal data,
contact information, the participant’s

In our composition

include who work

form contains sev-
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arkent), ika MICTUTb ACKIAbKA PO3AIAIB, 30KpemMa
0cobHuCTI AaHI, KOHTAKTHY 1H(MOpPMALIIO, POAb
YIaCHUKA OCBITHBOIO IIPOIIECY, IH(MOPMAIIEO
PO TpyAHOI, iH(MOpMAIIO TPO HOTPEOH
Ta inopmoBary 3roay. Ll ankera porromarae
3aOC3IICANTH 20/72061icn16 Nidpo3oiay mal abo apynu
HCUX01020-11€0az02i4HO0 ¢)1posody do pobomt, a came
IIPOAHAAIZYBATH IIOTOYHY CHIVAIFO I OIli-

HUTU HOTPEOU, A TAKOMK CHAAHYBATH panecti

peazysariia i Mobinisyeanty pecypett, TAAKAFOUUBIIIE
HEOOXIAHUX (DaxiBIlB, OPraHI3yBATH KOMAHAW
CYIIPOBOAY H peaAi3yBaTH HOro 3MICT, 3AIH-
CHUTH MOHITOPHHI, IIPOBECTH aHAAI3 Ta OIii-
mroBa"is. OTKe, MH BHAIASEMO ABA ETAITH
pOOOTH  CHEINAABHOIO — HABYAABHO-peabiAi-
TAIIHOTO THAPO3AIAY Ta/a00 rpymm rcuxo-
AOTO-TIEAATOTTIHOTO CYIIPOBOAY:

1. Vipoaaxenus Ai€Boi cucreMu BHAB-
ACHHS ITOTPED Y MIATPUMIL YIACHHUKIB OCBIT-
HBOTO IIPOIIECY.

2. PearyBamnua Ha moTpeOM yIaCHHKIB
OCBITHBOTO IIPOIIECY.

BIiAIOBIAHO A0  THIOABIFIHOIO ITAXOAY AAA
CUpPUAHHA  YCIIIIHIA — aAarrrarii, —imrerparti
Ta NpOdECIIHOMY PO3BHTKOBI BCIX yJacCHH-
KB OCBITHBOIO IIPOLIECY Y€pPE3 YIIPOBAAMKCHHS
[HKAFO3UBHUX KYABTYPH, IOAITHK Ta ITPAKIHK
MU BHUSHAYIAN TOAOBHI KOMIIOHCHTH CKCIICPH-
MEHTAABHOI OPTraHi3aIiifHOl MOAEAI AABHOCTI
CIICIIAABHOTO HABIAABHO-PEAOIAITAIIIHOIO ITA-
PO3AIAY Ta/af0 IPyHH  IICHXOAOIO-TIEAATOITH-
HOIO CyIpOBOAY, fki 3BO MoxyTs BUKAFOUaTH
200 AOTIOBHIOBATH 3aACKHO BIA €Tarry pobOTH
TA IIOTPed YIACHUKIB OCBITHBOTO IIPOIIECY.

Komvmnonenmu CKCREPUMEH AN bIOL opea-
HizayiiiHol IANbHOCIHIE  CHeYLaNbHO20
Haguanso-peabinimayiiinozo  nidposdiny  ma/ abo
spynu neuxo1020-nedazoeiuiozo ¢ynposody.

1. Opeanisayiiina cnisnpays:

e CuiBupans 3 yciMa CTPYKTYPHUMHE IHA-
PO3AIAAME  AASl  OpramHizarii IHKAFO3MBHOIO
ocsitHbOIO cepeaosuria 3BO.

*  KoopauHarisi IpyIr CympoBOAy ydac-
HUKIB OCBITHBOIO IIPOIIECY fAK Ha PiBHI yHIi-

Modeai

BEPCUTETY, TAK 1 Ha IHAUBIAYAABHOMY PIBHI.

role in the educational process, infor-
difficulties, information
about needs, and informed consent. This
questionnaire helps to ensure that the
psycho-pedagogical support and/
or group is ready to work, namely to ana-
lyze
needs, as well as to plan response strate-
gies and mobilize resources by involving
the necessary specialists, organize support
teams and implement its content, mon-
itor, analyze and evaluate. Thus, we dis-
tinguish two stages of work of a spe-
cial educational and rehabilitation unit
and/or a psychological and pedagogical
support group:

1. Implementation of an effective sys-
tem for identifying support needs of partici-
pants in the educational process.

2. Responding to the needs of partici-
pants in the educational process.

In accordance with the dual approach
to promote successful adaptation, integra-
tion and professional development of all
participants in the educational process
through the introduction of inclusive cul-
ture, policies and practices, we have iden-
tified the main components of the exper-
imental organizational model of a special
educational and rehabilitation unit and/
or psychological and pedagogical support
group, which HEIs can exclude or supple-
ment depending on the stage of work and
the needs of the participants in the educa-
tional process.

Components of an experimental organi-
zational model of a special educational and
rehabilitation unit and/or psychological and
pedagogical support group

1. Organizational cooperation:

e Collaboration with all structural units
to organize an inclusive educational environ-
ment of the university.

* Coordination of support groups for
participants of the educational process both

mation about

unit

the current situation and assess
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e CuiBupans 3 IPOMAaACBKHMH Opra-
CTPYKTYpAMH
Ta IHIIUMH aKTOPaMU AAfl ITATPUMKH y49ac-
HUKIB OCBITHBOTO IIPOIIECY 3 OCOOAMBHMMU

Hizaiamu, YPAAOBIMH

IToTpebaAMH.

e CuiBpans 3
HUMHM LEHTPAMH AAA KoopAHHauiI 3YCHAD
Ta 0OMIHY IH(OpMAITIETO.

e KoncyapryBanua 3
T4 3aIIKABACHHMI CTOPOHAMIL.

e Po3pobka mmaaHiB Ta MeXaHI3MIB KOOp-
AHMHAII CIiiBITpart.

2. Dopmysarns inkar3usoi Kyasmypu:

e ®opmyBaHHA LIHHOCTEH 1 IPUHIINIIB
IHKAFO31], fIKI IPOHHM3YIOTb BCIO AIAABHICTD
3BO.

e TliarprMKa pISHOMAHITTA CEPEA YCixX
YYIACHHUKIB OCBITHBOI'O IIPOIIECY.

IHKAIO3UBHO-PECYpC-

HapTHCpaMI/I

e Copusnss opraHisamii 3axX0OAIB, CIIps-
MOBAHUX HA ITABHINEHHA OOI3HAHOCTI IIPO
IHKAIO311O Ta 1i 3HAYEHHA AAA BCIX YYACHHKIB
OCBITHBOI'O ITPOIIECY.

* Vuacte y mporeci HaOOpPYy KaApiB,
PO3BUTKY AFOACBKHX PECYPCIB, INKAYBAHHI
IIPO IIEPCOHAA.

* Biakpura Ta I1Ipo30pa  KOMYHIKaIfisf
3 yciMa yYaCHHUKAMH OCBITHBOIO IIPOIIECY
IIOAO IHKAFO3UBHHUX IHIIIATUB 1 IIPAKTHUK;
BHKOPHCTAHHA B OCBiTHBOMY Iporeci 3BO
1HKAIO3UBHOI MOBH.

3. Cmsoperns ma  nepeesnd  iHKAWIUSHUX
NONIMUK:

e Pospobka Ta BIPOBAAKCHHA ITOAI-
THK 1 PErAAMEHTIB, IO IATPHUMYIOTh IHKAFO-
siro B 3BO, 3abesrrevenns iHKAIO3MBHOCTI
Y IPUIAHATTI PIITIEHb.

* BcranoBaeHHA YITKHX IPOLICAYP AAS
3a0e3eYeH sl IHKAFO3UBHOTO — OCBITHBOTO
cepeaosurna B 3BO.

e 3abesnedeHHA AOCTYIIHOCTI IIPOIIECY
YXBAACHHS PIIIIEHD AAA OCIO 3 OCOOAMBHMMU
moTpeGaMm.

*  Vwuacrp y mporeci ACIHCTHUTYLIOHAAI-
3a11ii 3 MeTOrO 320€3ITeYEeHHs iHKATO3UBHOCTI
AASL OCIO 3 0OCOOANBHME ITOTPEOAMIL.
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at the university level and at the individual
level.

e Cooperation with NGOs, govern-
ment agencies, and other actors to support
students with special needs.

* Cooperation with inclusive resource

centers to coordinate efforts and shatre
information.

e Consultation with partners and
stakeholders.

*  Developing plans and mechanisms for
coordinating cooperation.

2. Creating an Inclusive Culture:

* Formation of wvalues and princip-
les of inclusion that permeate all activities
of higher education institutions.

e Supporting diversity among all partici-
pants in the educational process.

¢ Promoting the organization of events
aimed at raising awareness of inclusion and
its importance for all participants in the edu-
cational process.

* Participation in the recruitment pro-
cess, human resource development, and staff
care.

* Open and transparent communica-
tion with all participants in the educational
process regarding inclusive initiatives and
practices; use of inclusive language in the
educational process of higher education
institutions.

3. Creating and reviewing inclusive policies:

e Developing and implementing poli-
cies and regulations that support inclu-
sion in  HEIs,
in decision-making,

e Establishing clear procedures for
ensuring an inclusive educational envi-

in  higher

ensuring  inclusiveness

ronment education institu-
tions.

e Ensure that decision-making is acces-
sible to people with disabilities.

* Participation in the process of dein-
stitutionalization to ensure inclusiveness for

people with special needs.
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4. Sanposadcerna iHKAIOIUSHUX NPAKIIUK:
*  Hapamus
HOTIO, TICUXOAOIO-IIEAATOTTYHOIO Ta COIIi-
AABHO-PEaDIAITAIIINHOIO CYIIPOBOAY AAA BCIX

HABYAABHO-OPIaHI3aIlii-

YYIACHUKIB OCBITHBOI'O ITPOIIECY.

* Hapanua KOHCYABTAIIH Ta METOAHY-
HOI AOIIOMOTH HAYKOBO-IICAATOIIYHHM IIPa-
LIBHUKAM IIIOAO Oprasisaiii OCBiTHBOTO
IIPOLIECY AAA 3A00YBAYIB OCBITH 3 OCOOAH-
BUMH OCBITHIMHU IIOTpeOAMI.

e [liaroToBka

HABYAABHUX MaTEPIaAlB Ta PECYPCIB AAS 3A0-

CHIeITiaAi30BaHUX

OyBadiB BHIIOI OCBITH 3 OCOOAMBHMME OCBIT-
HIMH ITOTpeOAMH.

e IlpoBeacHHs TpeHIHIIB Ta CEeMiHAPIB
AAA MEHEAKMCHTY, BHKAAAQYIB 1 AOIIOMIXK-
HOTO IIEPCOHAAY AAfl INABHIIEHHS IXHBOI
KOMIIETEHTHOCTI B IIMTAHHAX 1HKATO3IT.

* 3abesliedeHHA MATPHMKH AOIIOMINK-
HOTO IIEPCOHAAY, AKHI IIPAIIOE 3 OCODAMM
3 0COOAHBHME IOTpeHaMI.

*  Ilposeaenns iH(OPMAIIITHO-IIPOCBIT-
HHUIIBKOI AIAABHOCTL AASL (DOPMYBAHHSA TOAE-
PAHTHOIO CTABAEHHA AO OCIO 3 OCOOAMBHMMU
TOTpeOaMu B YHIBEPCUTETCHKIN CIIABHOTI.

* OOMIH AOCBIAOM 1 AIEBHMHU IIPAaKTH-
KaMI 3 HABYAABHO-PEAOIAITAIIITHIMI ITHAPO3-
Alaamm Ta/a60 IpyHAME IICHXOAOIO-IIEAArO-
IYHOTO CyIpoBOAY inrIx 3BO.

5. Babesneuernma
CKAa0080L:

*  VhposaakeHHA
AHM3AIHY B OCBITHBOMY IIpOIIeCi, 3a0e3ie-
YEeHHA AOCTYIIHOCTI OYAIBEAB, CIIOPYA 1 ITpH-
mimenp 3BO BIAIIOBIAHO AO YHMHHHX AeEp-

YHIBEPCAABHOIO

AKABHHUX OYAIBEABHIX HOPM 1 CTAHAAPTIB;

e CupusAnns po3ym-
HOIO IIPUCTOCYBAaHHA, a came: (i3udHi 3MIHN
B pODOYOMY CEPEAOBHII, HAIPHKAAA, YCTa-
HOBKA IIAHAYCIB a00 AldTiB; MoAmpiIKarLs
pobourx 3aBAaHB 200 Tpadpika AAfL BIATIOBIA-
HOCTI IOTPeOAM IIPAINBHUKA 3 OCOOAMBEIMI
TOTpeOAMI; HAAAHHSA CIIEIIAAIBOBAHOIO OOAAA-
HAHHA 400 IIPOIPAMHOIO 320C3IICUCHHS, fKE
AO3BOAAE ATOAVIHI BUKOHYBATH CBOI OOOB’fA3KI;

320€31EUYEHHIO

MamepLansio-mexmiunor

4. Dmplementation of Inclusive practices:

* Providing educational, organizational,
psychological, pedagogical and social rehabil-
itation support for all participants in the edu-
cational process.

* Providing advice and methodological
assistance to academic staff on the organiza-
tion of the educational process for students
with special educational needs.

* Preparation of specialized educational
materials and resources for higher education
students with special educational needs.

* Conducting trainings and seminars
for management, teachers and support staff
to increase their competence in inclusion
issues.

e Providing support to support staff
working with people with special needs.

* Conducting awareness-raising activ-
ities to foster tolerant attitudes towards
people with special needs in the university
community.

* Exchange of experience and effective
practices with educational and rehabilitation
units and/or psychological and pedagogical
support groups of other higher education
institutions.

5. Provision of the material and technical
component:

* Implementation of universal design
in the educational process, ensuring accessi-
bility of buildings, structures and premises
of higher education institutions in accord-
ance with current state building codes and
standards;

* Promoting reasonable accom-
modation, namely:  physical changes
to the work environment, such as install-
ing ramps or clevators; modifying work
tasks or schedules to meet the needs
of an employee with disabilities; providing
specialized equipment or software to ena-
ble a person to perform their duties; pro-
viding access to information in alternative
formats, such as Braille or audio; providing
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320€3IEUCHHA AOCTYITy AO 1H(oOpMAILl B aAb-
TEPHATUBHIX (DOPMATAX, HAITPHUKAAA, § IpudpTi
DBpatias abo B ayalodopmarti; HaraHHA AOIO-
MIKHHIX TEXHOAOTIH 200 ITePCOHAAY, AK-OT Cyp-
AOIIEPEKAAAAY] AAST OCIO 3 ITOPYIIIEHHAMI CAYXY.

* VpaxyBauuA DOTpeO YIACHUKIB OCBIT-
HBOI'O IIPOILIECY 3 OCOOAUBHMU IIOTpeOAMMU
IIPH IIAAHYBAHHI DIOAKETY.

e 3aAyYCHHS AOAATKOBHX PECYPCIB AAfA
IIATPHUMKH VYACHHUKIB OCBITHBOIO ITPOIIECY
3 OCOOAHBHME IOTPEHAMI.

6. Soiticnennn  nocmilinozo  MoHimopunzy
ma oYinKiu.:

e Peryaspuuii MOHITOPHHT edEeKTUB-
HOCT] 3aITPOBAAMKECHHUX ITOAITHK Ta IIPAKTHK
B 3BO Ta iX KOpuryBaHHfA Ha OCHOBI OTpH-
MAHIX AAHHX.

* 30mpaHHA Ta aHAAI3 AAHOX IIIOAO
HOTpeO  YYACHHUKIB  OCBITHBOIO  IIPOLIECY
3 OCOOAMBHMIE OCBITHIMH HOTpeOamm, OIii-
HIOBAHHA Ta aHAAI3 HOTpeD, 3a0e3lIedeHH:A
MEXaHI3My ITOAAHHA IOBIAOMAEHD 1 CKapr.

e IlpoBeacHHA omiHKM edEKTUBHOCTI
AlIABHOCTI HAaBYAABHO-PEAdIAITAIIIHOIO
mAPO3AIAY Ta/abo TpymH MCHXOAOTO-TICAR-
TOTTYHOIO CYIIPOBOAY H KOPUIYBAHHS ITAAHIB
HA OCHOBI OTPHMAHIX AAHIX.

* 30ip Ta aHAAI3 BIATYKIB BIA yCiX y9ac-
HUKIB OCBITHBOTO IIPOIECY AAA BAOCKOHA-
ACHHA pOOOTH HABIAABHO-PEabIAITAIIINHOTO
APO3AIAY Ta/ab0 IPYIH IICHXOAOIO-IIEAA-
T'OT{YHOIO CYIIPOBOAY.

e TTiaTpuMKa Ta peaAisaliifs AOCAIAHHIIb-
KHX IHIIIATHB, 1110 CTOCYIOTHCS IHKAFOSII.

[TpeacraBacHa
HABYAABHO-PEadIAITAIIIHOIO
T2/260
CYIIPOBOAY 3a0€3I1eUnTh KOMITACKCHUI ITiA-
XIA AO IIATPHUMKH BCIX YYACHHKIB OCBITHBOTO
HIPOIIECY, CIPUATHME IXHIN YCIIIIHIN iHTE-
rpamii, coraaizanii ta mpodpeciiiHomMy pos-
BUTKOBI, 4 TaKOXK PO3BHUTKY IHKAFO3UBHOI

CITEITIaABHOTO
IAPO3AIAY
IPyIH  IICHXOAOTO-IIEAATOTIIHOIO

MOACAD

KYABTYPH, HOAITHK 1 mpaktuk B 3BO 3riano
3 YMHHUM 32KOHOAQBCTBOM.
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assistive technology or personnel, such
as sign language interpreters for the hear-
ing impaired.

» Taking into account the needs of pat-
ticipants in the educational process with spe-
cial needs when planning the budget.

* Attracting additional resources to sup-
port participants in the educational process
with special needs.

6. Conducting
evaluation:

ongoing  monitoring  and

e Regular monitoring of the effective-
ness of the policies and practices imple-
mented in higher education institutions
and their adjustment based on the data
obtained.

e Collecting and analyzing data on the
needs of participants in the educational pro-
cess with special educational needs, assessing
and analyzing needs, providing a mechanism
for reporting and complaints.

e Evaluating the effectiveness of the
educational and rehabilitation unit and/
or psychological and pedagogical support
group and adjusting plans based on the data
obtained.

e Collecting and analyzing feedback
from all participants in the educational pro-
cess to improve the work of the educational
and rehabilitation unit and/or psychological
and pedagogical support group.

e Supporting and implementing
research initiatives related to inclusion.

The presented model of a special educa-
tional and rehabilitation unit and/or psycho-
logical and pedagogical support group will
provide a comprehensive approach to sup-
porting all participants in the educational
process, facilitate their successful integration,
socialization and professional development,
as well as the development of an inclusive
culture, policies and practices in higher edu-
cation institutions in accordance with current
legislation.
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Ouirysari pesyavmaniu dianvtiocni
HasuansHo-peabinimayiiinoco  nidposdiny  maj abo
epynu neux01020-nedazoeiiozo cynposody
AKOCTL
Ta aAamranil BCIX YYACHHKIB  OCBITHBOTO
IIPOLIECY.

2. 3abesreyueHHs IICUXOAOIIYHOIO KOM-

1. TliaBmmenus HABYAHHS

dopry Ta mpodeciifHOro PO3BUTKY BHKAA-
Aad4iB, MCHEAKMEHTY ¥ AOIIOMIKHOIO IIEPCO-
maay 3BO.

3. CrBOpeHHSA MMATPUMYBAABHOIO Ta Oe3-
Gap’epHOTIO IHKATO3UBHOIO OCBITHBOIO Cepe-
AOBHINIA AAfl  BCIX VYACHHKIB OCBITHBOTO
IIPOLIECY.

4. PosBurox
IOAITHKH Ta 11paktuk B 3BO.

5. 3minmenHa  crmBnopami 3
3UBHO-PECYPCHUMH IICHTPAMI TA IHIIIHMIZ

IHKAFO3UBHOI ~ KYABTYpPH,

IHKAFO-

AKTOPAMH AAf 3a0€3IICUCHHSA IHKAIO3HBHOIO
ocBiTHBOIO cepeaosuia 3BO.

6. IliaBuimenns kaaidixarii BHKAaAA-
9iB, MEHEAKMEHTY Ta AOIIOMIKHOIO IIEPCO-
HaAy 3BO B nmuTaHHAX IHKAIO3HBHOI OCBITH.

7. 3abesneuenus
voi Gasum 3BO AAfl IIATPHMKH 1HKAIO3MB-

MaTepiaAbHO-TEXHIU-

HOI'O OCBITHBOTO CEPEAOBHUIIIA.

8. PeryaapHuii MOHITOPHMHI Ta OIHKa
e(DEKTHBHOCTL AIIABHOCTI HABYAABHO-PEa-
Giairanifinoro miaposaiay Ta/abo  rpymm
IICHXOAOTO-IICAATOTIIHOTO  CYIIPOBOAY  AAA
ITOCTITHOTO BAOCKOHAACHHS.

4.2 HaB4Ya/bHO-OpraHisayiiHui,
Ncuxo/10ro-neAaroriyHnim
Ta coljiasibHO-peabiniTauiitHuii
CYNpOBig, y4aCHUKIB
OCBIiTHbOIO Npouecy

Biamosiano Ao ITocranosu  Kabinery

MinicTpis Yipaiam Ne 636 sia 10.07.2019 p.

«ITopaaox opramizariii IHKAFO3UBHOTO
HABYAHHA Yy 3aKA2AAX  BHINOI  OCBITH»
3 METOIO  opraisamii  IHKAIO3HBHOIO
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Expected results of the edncational and rebabili-
tation unit and/ or psychological and pedagogical sup-
port group

1. Improving the quality of learning and
adaptation of all participants in the educa-
tional process.

2. Ensuring psychological comfort and
professional development of teachers, mana-
gement and support staff of higher educa-
tion institutions.

3. Creating a supportive and barrier-free
inclusive educational environment for all par-
ticipants in the educational process.

4. Development of inclusive culture,
policies and practices in higher education
institutions.

5. Strengthening with
inclusive resource centers and other actors
to ensure an inclusive educational environ-
ment in HEIs.

6. Professional development of teach-
ers, management and support staff of higher
education institutions in inclusive education.

7. Ensuring the material and technical
base of higher education institutions to sup-
port an inclusive educational environment.

8. Regular monitoring and evaluation
of the effectiveness of the educational and
rehabilitation unit and/or psychological and
pedagogical support group for continuous
improvement.

cooperation

4.2 Educational, organizational,
psychological, pedagogical and
social rehabilitation support
for participants
in the educational process

In accordance with the Resolution
of the Cabinet of Ministers of Ukraine
No. 636 dated 10.07.2019 “The Procedure
for  Organizing Inclusive  Education
in Higher Education Institutions” for the
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mapuannsa y 3BO B mexax HagBHOI IrTat-
HOI YHCEABHOCTI MOKE CTBOPIOBATHUCH CIIE-
IAABHUI HABYAABHO-PeadIAITAITIITHITH
IAPO3AIA 200 TIpylla IICHXOAOTO-IIEAATrO-
IIYHOTO CYIIPOBOAY, AO CKAQAy AKOI 3aAy-
YAFOThCA HAYKOBO-IICAATOITYHI IIPAIBHUKI
3BO,
ta immn daxiBri 3a morpebm. Li daxisii
dakragHO
HABYAABHO-PEADIAITAIINHNHII CYIIPOBIA 3A0-
OyBadiB OCBITH 3 OCOOAMBHMH OCBITHIMEI

IIPEACTABHUKH HOro aAmiHicTparii

3AIICHIOIOTH CHEIiaAbHUNI

norpedamu. Kepyrounce 1. 13 ITocramosm,
MH po3pobuan Tpu mporpamu: «lIporpamy
HABYAABHO-OPIaHI3aIliiIHOrO CYIIPOBOAY
VYACHHUKIB OCBITHBOTO IIPOIIECY, MECHEAK-
MEHTY, AOIIOMIKHOTO IIEPCOHAAY
AIB  BHIIIOL «[Tporpamy
AOTO-IIEAATOTIYHOIO CYIIPOBOAY YYAaCHHUKIB

3aKAQ-
OCBITID, [ICUXO-
OCBITHBOIO IIPOLIECY, MEHEAKMEHTY, AOIO-
MIZKHOI'O IIEPCOHAAY 3aKAAAIB BUIIIOI OCBITH,
«[Tporpamy
CYIIPOBOAY YYIACHHKIB OCBITHBOIO IIPOIIECY,
AOITOMIKHOTO
32KAAAIB BHIIIO! OCBIiTI».

COIIaABHO-PEaOIAITAIIITHOTO

MCHCAKMCHTY, IIEPCOHAAY

ITpu npomy My po3yMiEMO Hasuatbio-opea-
Hi3ayilinuti - cynposi) AK KOMIIAEKC 3aXOAIB,
0 3a0€3IIEYYVIOTh AAAIITAINIO OCBITHHOIO
IIPOIIECY  BIAIIOBIAHO AO
moTped ycix HOro YYacHHKIB, CTBOPEHHA

IHAMBIAYAABHHX

CIIPUATAMBHX YMOB AAf IXHBOIO HABYAHHA
TAa  PO3BUTKY;  MCUXOA020-NE0ac02iUHULl  CYIPO-
610 AK CHCTEMHY AIABHICTB, II[O BKAIOYAE
HAAAHHA IICUXOAOTIYHOI Ta IIEAArOTiYHOL
AOIIOMOTH 3A00yBa¥aM OCBITH 3 OCODAH-
BHMI OCBITHIMH IOTpeOaMM ITA 9ac OCBIT-
IIPOLIECY;  coyianviio-peabiaimayiinui
¢ynpo610 — 3aXOAH IIIOAO CTBOPEHHS YMOB AAA

HBOI'O

COIAaABHOI Ta COLIAABHO-IIOOYTOBOI INiA-
TPUMKH 3A00YBAYIB OCBITH 3 OCOOAMBHMU
OCBITHIMH IIOTpeOAMM, 30KPEMa HAAAHHA
ipopmartii Ta AOIOMOTH y BAAIITYBAHHI
B IYPTOMKHTOK, OTPUMAHHI TEXHIYHHX 3aCO-
0iB peabiairarii, opraxizarii BOAOHTEPCHKOL
AOITOMOTH AAfl INATPHMKH TaKHX 3A00yBadiB
OCBITH.

purpose of organizing inclusive educa-
tion in higher education institutions within
the existing staffing level, a special educa-
tional and rehabilitation unit or a group
of psychological and pedagogical support
may be created, which includes academic
staff of the higher education institution,
representatives of its administration and
other specialists as needed. These special-
ists actually provide special educational and
rehabilitation support for students with
special educational needs. Guided by p. 13
By the Resolution, we have developed
three programs: “Program of educational
and organizational support of participants
of the educational process, management,
support staff of higher education insti-
tutions”, “Program of psychological and
pedagogical support of participants of the
educational process, management, support
staff of higher education institutions”,
“Program of social and rehabilitation sup-
port of participants of the educational pro-
cess, management, support staff of higher
education institutions”.

At the same time, we understand educa-
tional and organizational support as a complex
of measures that ensure the adaptation
of the educational process in accordance
with the individual needs of all its pat-
ticipants, creating favorable conditions
for their learning and development; psy-
chological and pedagogical support as a sys-
temic activity that includes the provision
of psychological and pedagogical assis-
tance to students with special educational
needs during the educational process;
social and rebabilitation support — measures
to create conditions for social and social
support for students with special educa-
tional needs, including providing informa-
tion and assistance in finding a dormitory,
obtaining technical rehabilitation equip-
ment, organizing volunteer
to support such students.

assistance
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Meroro xoxnoi Ilporpamu e: crpusrn
PO30YAOBI IHKAIO3UBHOIO OCBITHBOIO CEpe-
aoBuria v 3BO  ImIAfXoM  yIIpOBaAMKEeHHA
CHCTEMH, BIAIIOBIAHO, HAaBYaABHO-OpPIraHi3a-
IIHAHOTO, IICUXOAOTO-TIEAATOTIYHOTO Ta COITi-
AABHO-PEabIAITAIIIITHOTO CYIPOBOAY PI3HHX
HIABOBHX IPyH (3A00yBaviB BHIIOI OCBITH,
aKAACMIYHOIO Ta AOIIOMIKHOIO IIEPCOHAAY,
mereaxmerty 3BO), 3 ocobamsoro  ysa-
IOI0 AO IIPEACTABHHKIB BPAa3AHBHX KATErO-
Ppiif HACEACHH:, AAA 320€3IICUCHHA PIBHOCTI,
IHKAFO311 T4 PI3SHOMAHITHOCTI.

V Mexax 1ux nporpaM OCHOBHI HAIIPAMMU
poboTH  IIIOAO
HOTO, IICUXOAOTO-IIEAATOTIYHOTO Ta COIIi-

HABYAABHO-OPIaHI3aIiH-

AABPHO-peabIAITAIIIHOIO  CYyIIPOBOAIB  Opra-
HI30BaHI 32 TPhOMA OCHOBHHMH BHMIPAMM
PO30YAOBI IHKAIO3MBHOTO OCBITHBOIO Cepe-
aosuira 3BO:

1-mit  Bumip —  Inkarosusna  Kyaemypa,
10 BKAIOYAE TAKI KOMITOHCHTH:

*  CriAbHOTA AAS CIIBIIpAIL.

*  JHKAFO3MBHI IHHOCTI.

2-mit  Bumip —  Tuxamosusii  nosimuxu,
IO BKAIOYAE TAKI KOMIIOHEHTH:

* BiaxpuricTs YHIBEPCHTETY AAS
KOKHOTO.

e IliaTpuMka 6araTOMaHITHOCTI.

3-mit  BuMIp — Iukawsusni - npakmuxi,

IO BKAFOYAE TAKI KOMIIOHEHTH:

e Ajarrramis OCBITHIX IIpOrpam.

e 3aAydueHHA AO HABYAHHIL

e Pecypcu.

Mn MAXOAT
AO  peaaisamii mporpam Ha pisai 3BO:
inmezposariuil CKOOPOUHOBaH U
(BKAIOYAE TApMOHI3AINIO TA  Y3IOAKEHHSA
HABYAABHO-OPIaHI3AIIHHOTO,
coriaabHO-peadi-
AITAIIIHOIO  CYIPOBOAY AAfl  AOCATHEHHS

BHU3HAYU AN 3araAbHi

ma 12070
IICHXO-
AOTO-IIEAATOTIYHOTO,
eexTUBHOCTI  IHKAFO3UBHOTO  OCBITHBOTO
cepeposuitia  3BO);  indusidyanizosanui - nio-
x70 (KOMKEH YYaCHHUK OCBITHBOTO IIPOLECY
Ma€ VHIKAABHI MOMKAHBOCTI Ta IIOTpeOdwH,
TOMY BRKAHUBO 320€3IECUUTH  IHATPHUMKY
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The purpose of each Program is to:
to promote the development of an inclusive
educational environment in higher educa-
tion institutions by implementing a system
of educational, organizational, psycholo-
gical, pedagogical, and social rehabilitation
support for various target groups (higher
education students, academic and support
staff, and university management), with spe-
cial attention to representatives of vulne-
rable groups, to ensure equality, inclusion,
and diversity.

Expected results of the Programs implementation:

Within these programs, the main areas
of work related to educational, psycholo-
gical-pedagogical, and social-rehabilitation
support are organized according to three key
dimensions of building an inclusive educa-
tional environment in higher education insti-
tutions (HEIs):

The first dimension is Inclusive Culture,
which includes the following components:

* A community for cooperation.

* Inclusive values.

The second dimension is Inclusive Policies,
which includes the following components:

* Openness of  the  university
to everyone.

e Support for diversity.

The third dimension is Inclusive practices,
which includes the following components:

e Adaptation of educational programs.

* Engagement in learning.

* Resources.

We have identified general approaches
to program implementation at the level
of higher education institutions: /ntegrated
and coordinated approach (includes harmoni-
zation and cootrdination of educational,
organizational, psychological, pedagogical,
social and rehabilitation support to achieve
the effectiveness of an inclusive educational
environment of a higher education institu-
tion); individnalized approach (each partici-
pant in the educational process has unique
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TabAns 9
OuikyBaHni pe3yabTaTu BupoBaskeHH:A IIporpam
Table 9
Expected results of the Programs implementation
Bua cynposoay / Ouixysani pe3yabTat /
Type of escort Expected results
1 2
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* OpraHi3oBaHIIA 1| HAAATOAZKEHII HA 32CAAAX ITPUHITNTIB IHKAFO3UBHOCTI OCBITHIH
mporiec 3BO.

The educational process of higher education institutions is organized and adjusted
on the basis of the principles of inclusiveness.

* CroopanHOBaHa pobOTa BCIX CIPYKTypHUX miAPo3aiAiB 3BO moao crcremarird-
HOTO 3a0€3I1CUCHHA OCBITHIX ITOTPEO 3A00yBa|iB, 30KPEMA 3-TTOMIK BPa3AIBIIX TPYIT
HACEACHHS.

Coordinated work of all structural units of higher education institutions to systematically
meet the educational needs of students, including those from vulnerable groups.

* KBanichiKoBaHFIT y IIMTAHHAX IHKAFO3UBHOTO HABYAHHSA AKAACMIUHEI T AOTTOMIA-
Huii repconaa, MeneaxmMerT 3BO.

Academic and support staff and university management are qualified in inclusive
education.

[TCHXOAOTO-IIEAATOHHUIT CYIPOBIA /
Psychological and pedagogical support

* IHAMBIAyaAI3aIIiA OCBITHBHOTO IPOLIECY Yepe3 HAAAHHSA IHIABOBOI IICHXOAOTTIHO

T IEAATOTTIHOL AOIIOMOIT, IIO BPAXOBYE 3AIOHOCTI I TIOTPEOH KOMKHOIO YIACHHKA
OCBITHBOIO IIPOLIECY.

Individualization of the educational process through the provision of targeted
psychological and pedagogical assistance that takes into account the abilities and needs
of each participant in the educational process.

* CupusiHHA PIBHOCTI, TOAEPAHTHOCTI T PO3YMIHHIO OATATOMAHITHOCT] B OCBITHBOMY
cepeaosnini 3BO IIAIXOM TIPOBEACHHS PETYAAPHIX IICHXOAOITIHIX 1 IIEAATOTTIHIX
TPEHIHTIB T4 KOHCYABTALII.

Promoting equality, tolerance and understanding of diversity in the educational
environment of higher education institutions through regular psychological and
pedagogical trainings and consultations.

* Po3BuTOK mOTEHITIAAY 3A00yBAUIB BHITIO! OCBITH AASL AOCATHEHES MAKCHMAABHIIX
AKAACMIYHIIX PE3YABTATIB Y€Pe3 CHCTEMATHIHIE IICHXOAOTO-TIEAATOTTYHIIA CYIIPOBIA,
OpleHTOBAHIIT HA INATPIIMKY IXHBOIO AKAACMIYTHOIO PO3BUTKY.

Developing the potential of higher education students to achieve maximum academic
results through systematic psychological and pedagogical support aimed at supporting
their academic development.

* 3MEHITIEHHA AUCKPUMIHALT B OCBITHBROMY cepeAoBurtt 3BO 3aBAAKI BIIPOBAAKEHHIO
3AXOAIB IICHXOAOTTIHOI INATPHMKI T4 ITABUIIICHHSA OOISHAHOCTI ITPO BAKAUBICTD
IHKAFO3MBHOI KyABTYPHL

Reducing discrimination in the educational environment of higher education institutions
through the implementation of psychological support measures and raising awareness
of the importance of an inclusive culture.

* Hapamns akaAeMiSHOMY IepCOHAAY HEOOXIAHIX PECYpCiB AAS IHATPHMKH IHKAFO31B-
HOTO BUKAAAAHHSA T2 HABYAHHSA, 4 TAKO/K HABYAHHSA AOTTOMIKHOIO TTEPCOHAAY BIATIOBIA-
HIIX IOCAYT, ITIO 3a0€3I1e9yIOTh KOM(DOPTHE Ta GEe3IIEUHE OCBITHE CEPEAOBHIIIE.
Providing academic staff with the necessary resources to support inclusive teaching and
learning, as well as training support staff in relevant services that ensure a comfortable
and safe educational environment.
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3akirngenns Tabanmi 9 / Table 9 (ending)

2

Couiaabuo-peabiniranitiamii cymposia / Social and rehabilitation support

* TToxparrieHHs AOCTYITHOCTI OCBITHIX ITOCAYT Ta IIABHITIEHHS iXHBOI AKOCTI Uepes
OpIraHI3aITFO T2 HAAAHHA COIIAABHO-PEADIAITAITIIHIIX TIOCAYT 1 PECYPCIB, BKAFOUAFOUIT
creriaAbHe OOAAAHAHHS I TeXHIYHI 3ac00M peabiAiTaril Ta HABYAHHS AAA YIACHHKIB
OCBITHBOTO IIPOTIECY 3 OCOOAMBIMI ITOTPEOAMI.

Improving the accessibility of educational services and enhancing their quality through
the organization and provision of social and rehabilitation services and resources,
including special equipment and technical means of rehabilitation and training for
participants in the educational process with special needs.

* 3abesreveHHA IHAMBIAYAABHOTO ITAXOAY T2 INATPAMKI AAAl KO/KHOTO YIACHHKA OCBIT-
HBOTO IIPOLIECY, 30KPEMa 3-TIOMIAK BPa3AHBUX IPYIL, ITIO AOSBOAHTH iM MAKCHMAABHO
PEAAI3YBATH CBIlf ITOTEHITIAA Y HABYAHHI I COIIAABHIN B3a€MOAIL

Ensuring individualized approach and support for each participant in the educational
process, including vulnerable groups, which will allow them to maximize their potential
in learning and social interaction.

* [TiaBurrienns 0bISHAHOCTI i PO3YMIHHS OAraTOMAHITHOCTI Ta HKAFOSIT depes 1IpoBe-
ACHHS PEIYAAPHIX TPEHIHIIB, CeMiHAPIB T2 I OPMAITIHIX KAMITAHIN, CIIPAMOBAHIX
Ha PO3BUTOK TOACPAHTHOCTI I IIOBAIH AO DATATOMAHITHOCTI CEPEA YCIX YIACHHUKIB OCBIT-
HBOTO IIPOILIECY.

Raising awareness and understanding of diversity and inclusion through regular trainings,
seminars and information campaigns aimed at developing tolerance and respect for
diversity among all participants in the educational process.

¢ CrBopeHHA IATPHMYBAABHOIO Ta OE3IIETHOIO CEPEAOBHITIA AAA BCIX YUACHHKIB
OCBITHBOTO IIPOIIECY.

Creating a supportive and safe environment for all participants in the educational
process.

* PO3BUTOK AIAEPCHKIX AKOCTEH Ta AKTHBHOI IPOMAAAHCHKOL IO3MUIII CepeA 3A00yBatiB
3 OCOOAHBUMI HOTPEOAMH IIASXOM 3AAVIEHHS X AO CTYACHTCBKOIO CAMOBPSAAYBAHES
Ta IHIIEX (POPM AIACPCTBA, A TAKOK IABUIIICHHSA PIBHA COIIAABHOI iHTerpartii Ta rpo-
MaAAHCBKOI aKTHBHOCTI Yepe3 OPraHisariiro oiriiHmx i HehOPMAABHIX IIPOCTOPIB
(PeaAbHIIX Ta BIPTYAABHIIX), CITIABHHX 3aXOAIB 1 IIPOEKTIB.

Developing leadership skills and active citizenship among students with special

needs by involving them in student government and other forms of leadership,

as well as increasing the level of social integration and civic engagement through the
organization of formal and informal spaces (real and virtual), joint events and projects.
* [TiABririeHHs PIBHA aKAACMIYHIX AOCATHEHD 1 IPODECTHOIO POSBUTKY 3A00YBadiB
BHIIOf OCBITH 3 OCOOAMBHMI IIOTPEOAMH Y€PE3 CHCTEMATHYHII COITiAABHO-peabiAiTa-
IIIFTHIIT CYIIPOBIA, OPIEHTOBAHIIT HA IIATPIMKY IXHBOIO aKAAEMIHOIO Ta IPOdeciti-
HOTO PO3BHUTKY.

Improving the level of academic achievement and professional development of higher
education students with special needs through systematic social and rehabilitation
support aimed at supporting their academic and professional development.

* TloxparrieHHs AKOCTI AKHTTA YIACHUKIB OCBITHHOTO IIPOIIECY, 30KPEMA 3-ITOMIK
BPA3AHBHUX IPYIT Yepe3 3a0€3HEUCHHS AOCTYITY AO MEAUMHIIX, COLIAABHIX Ta PeabiAi-
TAIIFHIIX TIOCAYT, BKAFOUAFOUH KOHCYABTAILL, TEXHIUHY INATPHMKY Ta CIEIIaAI30BaH]
TIPOTPAMIL.

Improving the quality of life of participants in the educational process, including
vulnerable groups, by providing access to medical, social and rehabilitation services,
including counseling, technical support and specialized programs.
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3 ypaxyBaHHAM  LHX  OCOOAHBOCTCH.
Lle BKAIOYAE AAAITALIIO HABYAABHHX IIPO-
rpam,

AOTIN Ta 320€3IIEYEHHA AOCTYIy AO HEOD-

BUKOPUCTAHHA ACHCTHBHHX TCXHO-

XIAHUX PECYpPCiB  INATPHMKH BHKAAAAHHA
1 HaBYaHHSA TOINO); Modyasiuil nidxio (IIpo-
rpamMa KOXKHOIO BHAY CYIIPOBOAY
ABTOHOMHHX MOAYAIB, KOMKCH

CKAQ-
AAETBCS 3
3 SKHX OXOIIAIOE€ OKpeMHH BHMIp po3Oy-
AOBU cepe-
Aosumma B 3BO: IHKAIO3UBHY KYABTYPY,

IHKAFO3MBHOTO  OCBITHBOIO
IHKAFO3UBHY ITOAITHKY Ta IHKAFO3UBHI ITpaK-
tukd. [lefl miaXiA AO3BOAfIE THYYKO aAall-
TYBATH IPOrpamMu A0 HasBHHX ymoB 3BO,
pecypciB Ta mOTped YYACHHKIB OCBITHBOTO
LIPOLIECY);  YHisepcanvhudl — Ousatr — (LIEPEA-
Havac MOKAHMBICTD aaarrTanil 3micry Ta/abo
MOAYAIB IIPOIpaM BIAIIOBIAHO AO HasBHHUX
ymoB 1 pecypcis 3BO aast crBopenHsA yMOB
AOCTYITy AO AKICHOI OCBITH AAfl KOMKHOIO
3A00yBaya BIATIOBIAHO AO HOIO IHAUBIAYaAB-
HUX IOTPeO 1 MOKAMBOCTEH Ta IIATPHUMKN
AKAACMIYHOIO I AOIOMDIKHOIO IIEPCOHAAY
3BO).

Bacanvrumu  npunyunamu peasisarmii 1po-
IPaMU 3 OKPEMOI'O BHAY CYIIPOBOAY €:

° @oBara AO IIPHUTAMAHHOL
riagocTi, 1l ocobmcrol
30KpeMa CBODOAHM POOHTH BAACHHUIT BHOIp,

AFOAMHI
CAMOCTIHHOCTI,

1 HE3AAEKHOCTI;

*  pIBHICT MOMKAHUBOCTEH AAf BCIX ydac-
HUKIB OCBITHBOI'O IIPOLIECY, 30KPEMa 3-ITOMIAK
BPA3AUBHUX KATETOPif HACCACHHS;

* TEHAEPHA PIBHICTB;

*  (opMyBaHHA TOACPAHTHOCTI Ta B3ac-
MOPO3YMIHHSA B OCBITHHOMY CEPEAOBHIII, BiA-
CyTHICTH AMCKPHMIHALII];

* BiakpuTicTh i
HIX ITOCAYT, 3AQTHICTH IIBHAKO pearyBaTu
Ha 3MIHM Ta BUKAMKH, IIOBHE H edEKTHUBHE
3AAYIEHHA AO OCBITHBOTO IIPOIIECY;

*  moBara A0 OCODAMBOCTEN OCiO 3-T10-

THYYKICTH  OCBIT-

MK BPA3AMBUX KATETOPIH HACEACHHS Ta/9u
IHBAAIAHICTIO 1 IPUIHATTSA IX AK KOMIIOHEHTA
ATOACBKOI PI3HOMAHITHOCTI;

capabilities and needs, so it is important
to provide support based on these fea-
tures. This includes adapting curricula,
using assistive technologies and providing
access to the necessary resources to sup-
port teaching and learning, etc.); modular
approach (the program of each type of sup-
port consists of autonomous modules,
each of which covers a separate dimension
of building an inclusive educational envi-
ronment in higher education institutions:
inclusive culture, inclusive policies and
inclusive practices. This approach allows for
flexible adaptation of programs to the exis-
ting conditions of the HEI, resources and
needs of participants in the educational
process); cuniversal design (provides for the
possibility of adapting the content and/or
modules of programs in accordance with
the existing conditions and resources of the
HEI to create conditions for access to qual-
ity education for each applicant in accord-
ance with their individual needs and capa-
bilities and support of
support staff of the HEI).

The general principles for implementing
the program for a specific type of support
are:

* Respect for the inherent dignity
of the human being, his or her personal
autonomy, including the freedom to make his
or her own choices, and independence;

* cquality of opportunities for all par-
ticipants in the educational process, including
vulnerable groups;

* gender equality;

* fostering tolerance and mutual under-
standing in the educational environment, and
the absence of discrimination;

* openness and flexibility of educa-
tional services, ability to respond quickly
to changes and challenges, full and effective
involvement in the educational process;

* respect for the characteristics of per-
sons from vulnerable groups and/or with

academic and
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* 3a0e3leYeHHA APXITEKTypPHOI, iH(Op-
MarifHoOf, OCBITHBOI Ta COLIAABHOI AOCTYII-
HOCTI OCBITHBOTO CEPEAOBHIIIA;

° moBara AO 3AIOHOCTEH ydYaCHHKIB
OCBITHBOI'O IIPOIIECY, 30KPEMA 3-ITOMIZK BPa3-
AWBHX KATETOPill HaCCACHHA Ta/4m 3 iHBa-
AIAHICTIO Ta 3a0€3leYeHHs IXHBOIO IIPaBa
30epiraTu CBOIO IHAHMBIAYAABHICTb;

*  IHHOBAITIHHICTD, AHAAI3, ITOTTIYK
1 BIIPOBAAKEHHS KPAIIUX INAXOAIB B 1IHKAFO-
SUBHIN IIPAKTHII;

AKOCTI

*  AOTPHUMAaHHA CTAHAAPTIB

OCBITHIX IIOCAYI Ta HAYKOBO-METOAHMYIHOIO

3a0e3reyeHHs;
® V3IOAKEHICTH 1 CKOOPAMHOBAHICTb
AlMf  IIAPO3AIAIB TAa yYaCHUKIB OCBITHBOIO

ITPOIIECY;

* OesmepepBHICTD 1 HACTYIIHICTD IHKATO-
3MBHOI OCBITH Ha BCIX PIBHAX BUIIOI OCBITH;

* IHAWBIAyaAi3ariifa BUKAQAAHHSA
Ta HABYAHHA AAf TAPMOHIMHOIO PO3BHTKY
0COOHCTOCT;

® 3AAyYCHHA AO AKAACMIYHOIO JKUTTH,
comiaaizariif, ITATOTOBKA AO IIpodpeciiinol
AISIABHOCTI;

® IIPOBEACHHS MOHITOPHHIY Ta OLIHKH
nporpecy peaaisanii Ilporpamm, BiAkpu-
TiCTP 1 IIPO30OpICTH y IIpolieci peaaisaril
ITporpamu;

* IHTEPCEKIIHHICTE 1 BPAXyBAHHA OCOD-
AMBOCTEH PISHUX BPA3AUBHX IPYII 34ACKHO BIA
MOKAMBHX AOAQTKOBHUX IHACTAB AAA AHCKPHMI-
Harii (paca, KOAIp IIKIpH, TOAITHYHI, PEAIriiHi
TA IHIT IIEPEKOHAHHS, CTATh, BIK, IHBAAIAHICTD,
eTHIYHE H COLIAABHE IIOXOAKEHHS, IPOMAAAH-
CTBO, CIMEHHII Ta MAHOBHI CTAH, MICIIE ITPO-
JKVBAHHS, MOBHI 200 1HITH O3HAKN);

* OO’GKTHBHICTH Ta OOIPYHTOBAHICTH
BU3HAYEHHA IIPOOAeM y chepl 3a0e3reaeH s
PIBHHEX IIPaB 1 MOKAMBOCTEII;

*  BIAIOBIAHICTD MIKHAPOAHHM HOPMaM
y cepi IHKAIO3UBHOI OCBITH;

* opleHTamis Ha Kpartii
CTAHAAPTHU Ta IPAKTUKA y cepl IHKATO3UB-
moi ocsitu B 3BO;

MIKHAPOAHI
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disabilities and acceptance of them as a com-
ponent of human diversity;

e ensuring architectural, informational,
educational and social accessibility of the
educational environment;

* respect for the abilities of participants
in the educational process, including those
from vulnerable groups and/or with disabili-
ties, and ensuring their right to preserve their
individuality;

* innovation, analysis, search and imple-
mentation of the best approaches in inclu-
sive practice;

* compliance with quality standards
for educational services and scientific and
methodological support;

* consistency and coordination
of actions of departments and participants
in the educational process;

* continuity and continuity of inclusive
education at all levels of higher education;

e individualization of teaching and lear-
ning for the harmonious development of the
individual;

* involvement in academic life, socializa-
tion, and preparation for professional activities;

* monitoring and evaluation of the
Program’s progress, openness and transpa-
rency in the Program implementation process;

e intersectionality and consideration
of the specifics of different vulnerable groups
depending on possible additional grounds for
discrimination (race, skin color, political, reli-
glous and other beliefs, gender, age, disability,
ethnic and social origin, citizenship, marital
and property status, place of residence, lan-
guage or other characteristics);

* objectivity and wvalidity of identify-
ing problems in the area of equal rights and
opportunities;

e compliance with international stan-
dards in the field of inclusive education;

e focus on the best international stan-
dards and practices in the field of inclusive
education in higher education institutions;
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*  HaAIHMH ~ MeXaHi3M  IIA3BITHOCTI,

BKAFOYAFOYH AOCSKHICTD
miAei Ta MOHITOpHHT peaaisamii [Tporpamm.
Lli mpuermmm  copsamoBari Ha  3abesrre-
geHHA e(DEKTHBHOI peaizartii HaABIaAbHO-Opra-
HIBALIIAHOIO,  IICUXOAOIO-IIEAATONYHOIO T4
COLIAABHO-PEAOIAITAIIHHOTO CyrIpoBoAiB y 3BO
AAS AOCATHEHHSA OUIKYBAHIX PE3YABTATIB.
OcHoBH1 @opmu cynposody 8 3BO Braro-
YAarOTh 1HAMBIAYAABHI Ta TIPYIIOBI KOHCYAB-
Tarii, ceMiHapu, TPEHIHIH, MEHTOPCHKI IIPO-

KOHKPETHICTb,

IPaMH, IPYIH IHATPHUMKH, OCBITHI KaMIIaHil
Ta IIPOCBITHHIIBKY PODOOTY, 4 TAKOXK CIIB-
IIPALIO 3 IHIMUMH YCTAHOBAMU M OpraHisari-
SIMJ TOITIO.

OCHOBHI 3ax00U ¢ynpo60dy BKAIOYAIOTD Opra-
HI3aIFO IHAMBIAYAABHUX 1 IPYIIOBHX KOHCYAD-
Tanif yJaCHUKIB OCBITHBOIO IIPOIIECY, CTBO-
PEHHS CIICHIAAI30BAHUX ILICHTPIB INATPHUMKH,
IIPOBCACHHSA CEMIHAPIB, TPCHIHIIB Ta BOPK-
IIOMIB AAfl PISHHUX MIABOBHUX IPYIL, BIIPOBa-
AKEHHS OHAAMH-ITAATDOPM AAA  KOHCYABTA-
miif, po3podKy IH(OPMAIIMHIX MaTepiaAis
Ta PECypCiB, IHTEIPAIIIO MEHTOPCHKHX IIPO-
IPaM 1 IPYII INATPUMKH, IIPOBEACHHSA PEIYAAP-
HUX OIUTYBAaHb Ta OTPHMAHHA 3BOPOTHOIO
3B’fI3KY, 4 TAKOZK CIIBIIPALIO 3 IHIINMHI YCTAHO-
BAMH i1 OpraHi3ariaMm.

PoskpreMo  KOHKpETHI 3aXOAH  IIIOAO
HABYAABHO-OPIaHI3aIliiHOrO, IICUXO-
AOTO-IIEAATOTTIHOTO T4 COLIAABHO-peadiAi-
TAIiffHOIO CYIPOBOAY B MEKAX TPHOX MOAY-
AiB - «Po3byaoBa KYABTYPH
3aKAaAY BHIIOI OCBITIY, «P030yAOBa IHKAFO-
3UBHOI IIOAITMKH 3aKAAAy BHILOI OCBITH,

{HKAFO3UBHOL

«BripoBaaieHHS  IHKAIO3MBHHX  ITPAKTHK
B 3aKAAAl BHIIIOI OCBITID.

Mooy 1.

Pozbyaosa IHKAIO3UBHOL KYABTYPH
3aKAAAY BHIIIOI OCBITH

Meroro  1bOro  MOAyAf €  CIBO-

pEHHA Ta INATPHMKA IHKAIO3HBHOI KyAB-
ypu y 3BO  mafxom peaaisamii  komi-
ACKCYy Al HABYaABHO-OPIAHI3ALIIHOIO /

* a reliable accountability mechanism,
including specificity, achievability of goals and
monitoring of the Program implementation.

These principles ate aimed at ensuting
the effective implementation of educational
and organizational, psychological and peda-
gogical, and social rehabilitation support
in higher education institutions to achieve
the expected results.

The main forms of support in higher edu-
cation institutions include individual and
group consultations, seminars, trainings,
mentoring programs, support groups, edu-
cational campaigns and outreach, as well
as cooperation with other institutions and
organizations, etc.

The main support activities include orga-
nizing individual and group consultations
for participants in the educational process,
creating specialized support centers, con-
ducting seminars, trainings, and workshops
for wvarious target groups, implementing
online platforms for consultations, develo-
ping information materials and resources,
integrating mentoring programs and sup-
port groups, conducting regular surveys and
receiving feedback, and cooperating with
other institutions and organizations.

We will reveal specific measures for educa-
tional, organizational, psychological, pedagogi-
cal and social rehabilitation support within the
framework of three modules: “Development
of an inclusive culture of a higher educa-
tion institution”, “Development of an inclu-
sive policy of a higher education institu-
tion”, “Implementation of inclusive practices
in a higher education institution”.

Module 1.

Building an inclusive culture of a higher
education institution

The purpose of this module is to create
and maintain an inclusive culture in higher
education institutions through the imple-
mentation of a set of actions of educational
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IICHXOAOTO-TIEAATOTIIHOTO /  COIIaABHO-pea-
OiAlTariiHOTO cympoBoAy. Lleit koMIIAeKe Alft
COPAMOBAHHE Ha (POPMYBAHHA CIIABHOTH
AASL CIIBIIpAIll, A€ KOKEH YYACHUK OCBITHBOIO
ITPOIIECY BIATYBAE CeOE 3HAUYIIIOFO TACTHHOIO
criapHOTH. MOAyAD IIepeADavac CTBOPCHHA
komdopTHOrO, Oesrednoro Ta 0Oe3dap’ep-
HOTO OCBITHBOIO CEPEAOBHIIA, fIKE BPAXOBYE
IIOTpeOH Ta IHTEPECH BCIX YUaCHUKIB. 3aBAAKH
CHCTEMATHYHOMY CYIIPOBOAY 3a0€3I1edyeThCs
3AAVUCHICTD, NPHIHATTA T4 BH3HAHHA KOXK-
HOTO YYaCHHKA, IO CIPHAEC HOIO AKTHBHIN
y9acTi Ta camopeaaisartii.

Kpim T1Oro, MOAyAB cHpHAE BIPOBa-
AKEHHIO IHKAFO3UBHUX IIHHOCTEH Yy KyAb-

Typy Ta HoBcAKAcHHY upaxtuky 3BO.
Ile BkArowae riaecrpamoBani All 3 OOKy
AKAACMIYHOIO Ta  AOIIOMDKHOIO — IIEPCO-

HaAy, meaeaxmerty 3BO moao tpamcasmil
IHKATO3HUBHOI (p1AOCODIT BCIM YAECHAM CITIAD-
voTr. CympoBia 3a0esmedye He ANIITe ACKAA-
PyBaHHA IHX IIHHOCTEH, are H iX peaspHe
BTIAGHHA dYe€pe3 HU3KY 3aXOAIB, CIPAMOBA-
HUX HA IMATPUMKY OAaraTOMaHITHOCTI Ta Bpa-
XyBAaHHSA IOTPED YCIX YIACHUKIB OCBITHHOIO
mporiecy. MOAYAB CIPAMOBAHUN Ha CTBO-
perHA aTMOC(EPH IMATPUMKH Ta BU3HAHHI,
IO € TOAOBHUM AAfl IOOYAOBH I1HKAIO3UB-
HOT'O OCBITHBOI'O CEPEAOBHIIIA.
3asdarina nasuansHo-gpeanisayiinezo cynposooy:

* 3a0€3MEYUTH  IHTETPAINIO  yIaCHU-
KIB OCBITHBOIO IIPOIIECY, 30KpEMa 3-ITOMDK
BPa3AMBUX  IPYI, AO  aKAAEMIYHOTO

Ta corriaapHOro kurra 3BO wepes cucremy
HABYAABHO-OPIaHI3AIHUX 3aX0AIB;
1oBa3i,

* cupuATH piBHOCTI

Ta BHU3HAHHIO IIIHHOCTI 0araToMaHiTHO-
cri B ocitHBOMY cepeaosuri 3BO wepes
HABYAABHO-OPIaHI3aIlHII CYIIPOBIA;

® pO3BHUBATU B YYACHHUKIB OCBITHBOIO
ITPOIIECY, MEHEAKMEHTY, AOITOMIKHOIO IIep-
COHAAY H yCIX 3aIIKABACHHX CTOPIH IOTpedy
B IIAPTHEPCTBI AAfl PO3OYAOBH 1HKAIO3UB-
HOro ocsiraporo cepeaosuina 3BO B pawm-

KaX HABYAABHO-OPIaHI3ALIITHOI B3aEMOAIT;
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and organizational / psychological and peda-
gogical / social and rehabilitation support.
This set of actions is aimed at creating a col-
laborative community where every parti-
cipant in the educational process feels like
a significant part of the community.

The module involves creating a comfort-
able, safe, and barrier-free educational envi-
ronment that takes into account the needs
and interests of all participants. Systematic
support ensures the involvement, accept-
ance, and recognition of each participant,
which contributes to their active participa-
tion and self-realization.

In addition, the module promotes the
implementation of inclusive values in the cul-
ture and daily practice of higher education insti-
tutions. This includes targeted actions on the
part of academic and support staff, as well
as the management of the HEIL to commu-
nicate an inclusive philosophy to all members
of the community. The support ensures not
only the declaration of these values, but also
their actual implementation through a series
of measures aimed at supporting diversity and
taking into account the needs of all patticipants
in the educational process. The module is aimed
at creating an atmosphere of support and rec-
ognition, which is essential for building an inclu-
sive educational environment.

Objectives:

Training and organizational support:

e Ensure the integration of partici-
pants in the educational process, in particular
from vulnerable groups, into the academic
and social life of the HEI through a system
of educational and organizational activities;

* to promote respect, equality and rec-
ognition of the value of diversity in the edu-
cational environment of higher education
institutions through educational and organi-
zational support;

* to develop the need for partnership
among participants in the educational pro-
cess, management, support staff and all
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*  3MEHIIUTH KIABKICTH BHITAAKIB AMC-
KpUMiHAIi B OCBITHbOMY IIpOLleCi dUepes
3a0€3II€YEHHA  HABYAABHO-OPraHI3aI[HHOIO
CYILIPOBOAY;

BCUX00020-1€0a202141020 ¢YNPOBOJY:

®  CHpHATH II0BA31 Ta BUSHAHHIO IHHOCTI
0AraTOMaHITHOCTL B OCBITHBOMY CEPEAOBHILIL
3BO wuepes HaAaHHA IICHXOAOTO-ITEAAIOITIHOL
IIATPHMKH T2 KOHCYABTYBAHHS;

* IHTErpyBaTH YYACHHKIB
IIPOLIECY, 30KPeMa 3-IIOMDK BPA3AHBUX IPYII,

OCBITHBOTO

AO  AKAACMIYHOIO Ta COITAABHOIO IKUTTSA
3BO wuepes BIAIIOBIAHY IICHXOAOTO-IIEAAIO-
IYHY IIATPUMKY;

®  32AyYaTH YYACHHKIB OCBITHBOIO IIPO-
LIECY, MEHEAKMCEHT, AOIIOMDKHUN IIEPCOHAA
Ta BCl 3aIiKaBAGHI CTOPOHH AO HAapTHEp-
CTBAa B PO3OYAOBI IHKATO3HBHOIO OCBITHBOTO
cepeaosura B 3BO 4epes mcuxororo-treaa-
TOTYHNN CYIIPOBIA;

*  3MEHIIUTH KIABKICTb BHUIAAKIB AMC-
KpUMiHAI B OCBITHBOMY IIpOIleci depes
OPTaHI3aIlI0 IICUXOAOTO-IIEAATOTIIHOI INA-
TPHUMKH Ta KOHCYABTYBAHHS;

coyiansHo-peabinimayiiinozo cynposody:

* dopmyBatn  OOIZHAHICTE  IOAO
miHgocTi  OGaraToMaHITHOCTI B y4ac-
HHUKIB  OCBITHBOIO  IIPOIIECY, MEHECANK-

MEHTY, AOIOMIKHOIO IIEPCOHAAY dYepes

3AXOAU

CYILIPOBOAY;
® CHPHATH II0Ba3l Ta BHU3HAHHIO IIiH-

COIIAaABHO-peabIAITAIIHHOTO

HOCTI OaraTOMaHITHOCTI B OCBITHBOMY cepe-
aosurri  3BO  wepes opramizariiro  corii-
AABHO-PEaOIAITAIIITHOIO CYIIPOBOAY;

* IHTErpyBATH YYACHHKIB OCBITHHOIO
IIPOLIECY, 30KPeMa 3-IIOMDK BPA3AHBUX IPYIIL,
AO  AKAACMIYHOIO T4 COITAABHOIO JKUTTSA
3BO wuepes opramizariiro coriaabHO-peadil-
TAIIHOIO CYIIPOBOAY;

*  INATPHUMYBATH PIBEHb IAPTHEPCIBA
Ta IO3UTHBHUX BIAHOCHH MDK yCiMa y9acHU-
KAMH  OCBITHBOIO IIPOIIECY, MEHEAKMEHTY,
AOITOMIKHOIO IIEPCOHAAY Ta BCIX 3aIliKaB-
ACHHX CTOpIH AO cIBOpami B po3GyAOBI

stakeholders to develop an inclusive educa-
tional environment of the HEI within the
framework of educational and organizational
interaction;

e reduce the number of cases of dis-
the educational process
by providing educational and organizational
support;

Psychological and pedagogical support:

* to promote respect and recognition
of the value of diversity in the educational
environment of HEIs through the provision
of psychological-pedagogical support and
counseling;

* integrate participants in the educa-
tional process, including those from vulne-
rable groups, into the academic and social
life of higher education institutions through
appropriate psychological and pedagogical
support;

* to involve participants in the educa-
tional process, management, support staff
and all stakeholders in partnership in deve-
loping an inclusive educational environment
in higher education institutions through psy-
chological and pedagogical support;

e reduce the number of cases of dis-
crimination in the educational process
by organizing psychological and pedagogical
support and counseling.

Social and rehabilitation support:

* to raise awareness of
of diversity among participants in the edu-
cational process, management, and support
staff through social-rehabilitation support
activities;

* to promote respect and recognition
of the value of diversity in the educational
environment of HEIs through the organiza-
tion of social-rehabilitation support;

* integrate participants in the educational
process, including those from vulnerable groups,
into the academic and social life of higher edu-
cation institutions through the organization
of social and rehabilitation suppott;

crimination in

the value
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IHKAFO3UBHOIO  OCBITHBOIO  CEPEAOBHIIA
B 3BO wuepes coriaapHO-peaOiAITAIIITHITHT
CYIIPOBIA;

* 3MEHIIUTH KIABKICTb BHIIAAKIB AMC-
KpUMIHAIli, HEPIBHOCTI Ta YIEPEAKEHOIO
CTAaBACHHS Ha OCHOBI IHAHMBIAYAABHHX BIA-
MIHHOCTEH YYaCHUKIB OCBITHBOIO IIPOLIECY
Yepes OPraHi3aIlifo COIlaAbHO-peabiAlTariii-

HOTO CYITPOBOAY.

Mooy 2.
Posbyaosa
3aKAAAY BHIIIOl OCBITH

IHKAFO3UBHOI ~ HOAITHKI

Metoro 1IBOIO MOAYASl € CLIPHSHHS PO3BUT-
KOBI 1HKArO3MBHOI roaitrkn y 3BO wepes ditke
BHU3HAYCHHSA IIPOLICAYP Ta MEXAHI3MIB peaAi3aril
HABYAABHO-OPIaHI3aIIHHOIO / IICHXOAOIO-TIEAL-
TOTYHOTO / COIaAPHO-peabiAITAITIHOTO CyTIpo-
BOAY Ha piBHI HOpMATHUBHO-11paBoBOL 0azu 3BO,
11100 rapaHTyBATH 3a0€3IICUCHHSA PIBHIX MO/KAL-
BOCTEH AAfA HABYAHHS, AOCAIAKCHHA Ta poOOTH
BCIX YAEHIB CITIABHOTHL.

[Toattukn 3BO chopsamosanmi Ha dop-
MyBaHHSA IIPAKTHK HABYaABHO-OPIaHi3aIliii-
HOTO / TICHXOAOIO-IIEAArOridHOro / cormi-
CYIIPOBOAY
IIATPUMKH OAaraTOMAHITHOCTI Ta 3aAYICHHA
YYIACHHUKIB OCBITHBOTO IIPOIIECY.

Sasdarna HasuassHo-opeanizayiinezo cynposody:

*  pO3POOHUTH Y BAOCKOHAAUTH HOPMa-

aABPHO-peadiAiTariiHoro AAS

THUBHO-IIPABOBY 0a3y, IO Ma€ BIAOOparKaTH
YiTKl HABYAABHO-OPIaHI3aIlHI MeXaHi3Mu
320e3meYeHHsl  IHKAIO3UBHOCTI  OCBITHBOTO
mporecy 3BO;

®  YAOCKOHAAHTH IIPOLIEAYPH IHAHBIAY-
aAi3arii OCBITHBOTO ITPOIIECY AASl 3A0DYBAUIB
BUIIO] OCBITH 3-IIOMIK BPa3AHBHX KaTErOpiii;

®  pPO3POOUTH Ta 3aTBEPAUTH MEXAHI3M
MOHITOPHHIY fKOCTI BIPOBAAAKCHHA IHKAFO-
3MBHHX IIPAKTUK HABYAABHO-OPIAHI3AIIITHOIO
CYIPOBOAY B OCBITHBEOMY cepeaosurii 3BO;

*  po3pobHTH  CTpaTeriro
3 3OBHIIIHIMU IHCTHUTYLIAMU AASl OOMiHY

cuiBIIpar

AOCBIAOM IIIOAO IIPOCYBAHHA IHKAFO3MBHOIL
TOAITHKY,
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* to maintain the level of partnership and
positive telations between all participants in the
educational process, management, support staff
and all stakeholders to coopetate in the develop-
ment of an inclusive educational envitonment
in higher education institutions through social
and rehabilitation suppott;

*  Reduce the number of cases of dis-
crimination, inequality and prejudice based
on individual differences in the educational
process through the organization of social
and rchabilitation support.

Module 2.

Developing an inclusive policy of a higher ednca-
ton institution

The purpose of this module is to pro-
mote the development of inclusive poli-
cies in higher education institutions through
a clear definition of procedures and mecha-
nisms for the implementation of educational
and organizational / psychological and peda-
gogical / social rehabilitation support at the
level of the regulatory framework of the
higher education institution to ensure equal
opportunities for learning, research and work
for all members of the community.

The HEI policies are aimed at forming
practices of educational and organizational /
psychological and pedagogical / social reha-
bilitation support to support diversity and
involvement of participants in the educa-
tional process.

Objectives:

Training and organizational support:

e develop or improve the regulatory
framework, which should reflect clear edu-
cational and organizational mechanisms
for ensuring the inclusiveness of the edu-
cational process of higher education
institutions;

e improve the procedures for indi-
vidualizing the for
higher education students from vulnerable
categories;

educational process
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TabAunr 10
IITAsxu; 3AIFICHEHHA CyIIPOBOAY
Table 10
Ways to provide support
B.¥A cynposoay / 3wmicr poGotu / Content of the work
ype of escort
1 2

/ Training and otganizational support

-OpraHi3aIiiHII CyIIPOBIA

Hasuaabno

e IIpocyBanmsA KyABTypH, 3ACHOBAHOL HA PIBHOCTI B CHICTEM 3aXOAIB HABYAABHO-OPIaHi-
3aIIHOTO CYIIPOBOAY.

Promoting a culture based on equality in the system of educational and organizational
support measures.

* O3HAFOMACHHSA YYACHIKIB OCBITHBOTO ITPOIIECY 3 BAPIATHBHIME OCBITHIMIT MOAC-
ASIMEL AAf 320€3TIEIEHHS XHIX [HKAFO3UBHIX ITOTPED.

Familiarizing participants in the educational process with varied educational models

to meet their inclusive needs.

* CrBOpCHHSA THYYKIX KAHAAIB 3B 3Ky AAA HABIAABHO-OPIaHI3AIIIHHOL, IICHXO-
AOTO-TIEAATOITIHOL TA COLIAABHO- pea6iAimui171H0'1' IATPUMKI y‘IaCH_I/IKiB OCBITHBOIO
nporiecy (KOMyHIKauiA MiK aAMIHICTparticro, 3Ao6yBaann ‘Ta [IEAATOITIHIM 1 AOTIO-
MDKHIM HEPCOHAAOM AASL 300PY 3BOPOTHOIO 3B’A3KY I OIIEPATUBHOIO PO3B A3AHHA
poOAEM).

Creation of flexible communication channels for educational, organizational,
psychological, pedagogical, and social rehabilitation suppott for participants in the
educational process (communication between the administration, students, and teaching
and support staff to collect feedback and promptly resolve problems).

* Buxopricrarms IHKAFO3UBHOL Ta TEHACPHO HEHTPAABHOI MOBH B YCIX KOMYHIKAITIAX
13AX0AAX, IO PEAAIZYEOTH 3MICT HABYAABHO-OPIAHI3AIIIHOIO CYIIPOBOAY.

Use of inclusive and gender-neutral language in all communications and activities that
implement the content of educational and organizational support.

* Ipusnaversa ociO, AKi OYAYTb BIATIOBIAATH 33 IIAAHYBAHH, BIPOBAAKEHHA TA MOHI-
TOPHHT IHKATO3UBHIIX 3XOAB.

Appointment of persons responsible for planning, implementing and monitoring
inclusive measures.

* 3aAydeHHA 30BHIIIIHIX CIIEIHAAICTIB AA IHIATPUMKH IHKAFO3HBHIX IHITHATHB
yHIBepCUTETY.

Engaging external specialists to support the university’s inclusive initiatives.

e Opranisariis i OpMAIHHHIK KAMITAHIN 1 IPOCBITHIIIBKIX 3aXOAIB, I11O IOy AAPH3Y-
FOTD IHKAFO3MBHI ITHHOCTI CEPEA AKAACMIMHOT CIIABHOTH.

Organizing information campaigns and educational events that promote inclusive values
among the academic community.

* Oprasisariia IapTHEPCHKIX IPOTPAM MK 3A00YBAYIAMET BIIIOT OCBITH, AKAACMITHIM
1 AAMIHICTPATHBHIIM IIEPCOHAAOM AAA CIIPUAHHSA CIIBITPALL, OOMIHY AOCBIAOM Hepe3
Pi3HI BUAU II032ayAHTOPHOL AKTHBHOCTI.

Organization of partnership programs between higher education students, academic
and administrative staff to promote cooperation and exchange of experience through
various types of extracurricular activities.

* IIposeaens koudepeHrIi, CCMlHB.plB i Kpyramx CTOAIB AASL o6quy KpAIvi
IHKAIOSMBEIME IIPAKTHKAMH MK YEIBEPCHTCTOM i 30BHIIIHIME IHCTHTYTIAMM.

Holding conferences, seminars and roundtables to share best inclusive practices between
the university and external institutions.
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Ipoaosxenns Tabanmi 10 / Table 10 (continuance)

2

¢ QopmMyBaHHA TOTOBHOCTI YIACHHKIB OCBITHBOTO IPOIIECY, MCHEAKMEHTY, AOTTOMIK-
HOTO IIEPCOHAAY TA BCIX 3aIHKABACHIIX CTOPIH AO anﬁH;HTﬂ BIAKAGACHOTO PE3YABTATY
B 1IpOheCiHOMY ITporpeci 3A00yBatiB BUIIIOL OCBITH 3-IIOMIK BPA3AFBHX IPYIL.
Formation of readiness of participants in the educational process, management, support
staff and all stakeholders to accept the delayed result in the professional progress

of higher education students from vulnerable groups.

* JHiItroBAHHA HAYKOBUX AOCAIAYKEHD 1 CTHIMYATOBAHHA IPAHTOBOI AKTHBHOCTI AKAAC-
MIYHOTO IIEPCOHAAY 3 IIPOOAEM IHKAFO3IL.

Initiating research and stimulating grant activity of academic staff on inclusion issues.

* Oprasisariif TPEHIHIIB, MAHCTEP-KAACIB | BOPKITIOITB AAl HAYKOBO-ITEAATOTIHOTO

TA AOITOMIKHOTO ITEPCOHAAY ITIOAO IIPHHITHIIB IHKAFO3HBHOCTI Ta OCOOAMBOCTEH CITiA-
KYBAHH 3 PI3HOMAHI THIMI KATETOPIAME 3A00YBAYIB BUIIIO] OCBITH.

Organizing trainings, master classes and workshops for academic and support staff

on the principles of inclusiveness and the specifics of communicating with different
categories of higher education students.

* CruMyAFOBaHHS Ta INATPUMKA CTYACHTCBKEIX {HIIIATHB, OB A3AHUX 3 IPOOACMAMI
IHKAFO3HBHOCTI T2 3AXHCTY TIPAB AFOAVHIL.

Stimulating and supporting student initiatives related to inclusiveness and human rights.
* Opramizariif 3aX0AB AAS IIABHITICHHS OOI3HAHOCTI 3A00YBAYIB BUIIIOL OCBITH IITOAO
IHKAFO3HBHOCTI I ©araTOMAHITHOCTI, BUXOBAHHA TOACPAHTHOCTI Ta ITPUIAHATTAL.
Organizing events to raise awareness of inclusiveness and diversity among higher
education students, fosteting tolerance and acceptance.

* 3ampOBaAIKEHHA MEHTOPCHKOL INATPHMKH CEPEA 3A00YBAUIB BHITIO! OCBITH AAT
IOIIMPEHHS HKAIO3MBHOI KyABTYpr B 3BO.

Introduce mentoring support among higher education students to promote an inclusive
culture in higher education institutions.

[TcrxoAoro-meaaroriammii cyposia /
Psychological and pedagogical support

* Oprasisariif MApTHEPCHKUX IPOIPAM MIK 3A00YBAYAMI BUITIOl OCBITH, AKAACMIMHIIM
1 AAMIHICTPATHBHIIM IIEPCOHAAOM AAA CIIPHAHHA CIIBITPALLL, OOMIHY AOCBIAOM Hepe3
PI3HI BHAF IT032ay AU TOPHOI AITABHOCTI.

Organization of partnership programs between higher education students, academic and
administrative staff to promote cooperation, exchange of experience through various
types of extracurricular activities.

* VIPOBAAMKEHHS IPOrPaM MEHTOPCTBA Ta,/ab0 HACTABHKLITBA AASl 3A00YBAHIB BUILIOT
OCBITH 3-TTOMIK BPa3AHBFIX IPYII IIASXOM 32AYUCHHSA 3AIIKABACHIX 3A00YBAHIB, 4 TAKOK
OpraHi3aryiA IPYIH INATPHMKI AAS PISHIX KATETOPIH YIACHHKIB OCBITHBOIO IIPOIIECY.
Implementation of mentoring and/or mentoring programs for higher education
students from vulnerable groups by engaging interested students, as well as organizing
support groups for different categories of participants in the educational process.

* TpoBeacHH#A peryAMPHIX IICHXOAOTMHIX TPCHIHIIB | IPOCBITHHIIKIX 32XOAIB AAA
YHIBEPCHTETCHKO! CIIABHOTH 3 MCTOFO 3MCHITICHHA AMCKDHMIHALLi T yriepeaKenocti
ITIOAO CTEPEOTHIIB HA OCHOBI IIPUHAACKHOCTI AO TPYIIN BPa3ANBIIX KATETOPIIL.
Conducting regular psychological trainings and educational events for the university
community to reduce disctimination and stereotyping based on belonging

to a vulnerable group.

* Oprasisariif TpEHIHIIB AAfl HABYAHHSA PISHIX IIABOBHX IPYII (heKTHBHIX MCTO-

AIB Ta CTparterii po3s’A3aHHs KOH(AIKTIB, CIIPHAHHA TAPMOHIITHOMY CITiBICHYBAHHIO

B OCBITHBOMY CEPEAOBHIIIL.

Organizing trainings to teach various target groups effective methods and strategies

for conflict resolution and promoting harmonious coexistence in the educational
environment.
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* [IpoBeAcHHS TPEHIHIIB 3 TOACPAHTHOCTI TA AHTHAMCKPIMIHALTLL, ITOAOAAHHS HEPIBHO-
CTl 98 HECIIPABEAAUBOIO CTABACHHS HA OCHOB] IHAUBIAYAABHIIX BIAMIHHOCTEH YIACHI-
KIB OCBITHBOTO TIPOIIECY.

Conducting trainings on tolerance and anti-discrimination, overcoming inequality

or unfair treatment based on individual differences of participants in the educational
process.

* BrkoprcraHHs IHKATO3HBHOT Ta TEHAEPHO HEWTPAABHOI MOBH B YCIX BHAAX 3aXOAB,
ITIO PEAAIZYFOTD 3MICT IICHXOAOTO-TIEAATOTTIHOTO CYITPOBOAY.

Use inclusive and gender-neutral language in all types of activities that implement the
content of psychological and pedagogical support.

* Opranisariis i OPMAIHAHIX CeCiil I KOHCYABTALII AAA AKAACMITHOTO TA AOTIOMIK-
HOTO HEPCOHAAY 3 IHKAFOSI.

Organizing information sessions and consultations for academic and support staff

on inclusion.

* IpoBeaerns iHGOPMAIIIFHIX KAMITAHIH 3 ABAITICHHA OOISHAHOCTI ITPO PI3HOMAHIT-
HICTb CEPEA YHIBEPCHTETCHKOL CITIABHOTH.

Conducting information campaigns to raise awareness of diversity among the university
community.

* BrkoprcTaHHf COIIAABHIX MEPEK AAS IIPOCYBAHHSA IIOCAYT COLAABHOL, IICHXOAOITI-
HOI T4 METOAMYHO! IHATPIMKIL

Use of social media to promote social, psychological and methodological support
services.

/

AITATHHHIE CYTIPOBIA

Social and rehabilitation support

CoriaabHO-peabi

* Po3poOka, mATPIMKA Ff 3a0XOIEHHA {HIITiATHB AAA (DOPMYBAHHA TOACPAHTHOIO

T2 IHKAFO3MBHOTO CEPEAOBHITIA, A€ KOKCH YIACHIK OCBITHBOTO IIPOIIECy BiAuyBae cebe
IIPEIAHATIM 1 Ma€ PIBHI MOMKAHBOCTI AASL PO3BUTKY.

Developing, supporting and encouraging initiatives to create a tolerant and inclusive
environment where every participant in the educational process feels accepted and has
equal opportunities for development.

* Oprauizaris peryApHx HpOCBlTHI/IHbKI/IX 3AXOAIB (TPEHIHIIB, BOpKI.HOHlB indopma-
LHAHIX KAMIIAHIN) AAf BCIX IACHIB AKAAEMIMHOI CIIABHOTH 3 AKIIEHTOM Ha IHABUITICHHA
ODIBHAHOCT 11 3AAY<ICHH#A YIACHUKIB OCBITHBOTO IPOIIECY IHOAO IO AAPH3ALL IPIH-
LB OAraTOMAHITHOCTI, IHKAFOSIT Ta PIBHOCT, CIIPSAMOBAHIIX HA IIABUIIICHHS ODISHAHO-
CTi, 3AAYHUEHHA AO AIAAOTY Ta B3AEMHO] IIOBAIT, 4 TAKOK Ha PO3 ACHEHHS IIPABUA B3a€MO-
Al 3 PISHIMI y9aCHIKAME OCBITHBOTO ITPOLIECY, BPAXOBYFOUN fXHI OCODAHMBOCTI.
Organizing regular educational events (trainings, workshops, information campaigns) for
all members of the academic community with a focus on raising awareness and engaging
participants in the educational process to promote the principles of diversity, inclusion
and equality, aimed at raising awareness, engaging in dialogue and mutual respect, as well
as clarifying the rules of interaction with different participants in the educational process,
taking into account their characteristics.

* [TiaTprMKa piSHOMAHITHOTO IIPEACTABHUIITBA 3A00YBAHiB BHITIO! OCBITH, BHKAGAAHYIB,
MEHEAKMEHTY Ta AOIIOMUKHOIO IIEPCOHAAY B PISHIX YHIBEPCUTETCHKIX (DOPMAADB-

HIIX | HepOPMAABHIIX CTPYKTYPAX ITIAAXOM OpraHi3arfi coriaAbHO-peabiAITariiiHOro
CYIIPOBOAY.

Supporting the diverse representation of higher education students, teachers,
management and support staff in various university formal and informal structures

by organizing social and rehabilitation support.
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* Buxopncramms IHKATO3MBHOI Ta TEHAGPHO HEHTPAABHO! MOBH B YCIX KOMYHIKAITIAX
TA 3AXOAAX, ITI0 PEAAI3YIOTH 3MICT COITIAABHO-PEADIAITAIIHOTIO CYIIPOBOAY.

Use inclusive and gender-neutral language in all communications and activities that
implement the content of social and rehabilitation support.

* VpaxyBaHHA 1OTPeO YIACHUKIB OCBITHBOTO IPOIIECY, 30KPEMA 3-IIOMIK BPA3AHBIX
IPYIL, ITIOAO PI3HHX CTHAIB pOOOTH T2 HABYAHHSA 33AAA OpraHizariii e(heKTMBHOTO COrti-
AABHO-PEaOIAITAIIIHOTO CYITPOBOAY.

Taking into account the needs of participants in the educational process, including
vulnerable groups, regarding different styles of work and learning to organize effective
social and rehabilitation support.

* CrBOpeHH OPraHISAIIIHIX YMOB AAfA 320€3IICICHHA AOCTYITY AO COIIAABHUX 1 peadi-
AITAITIHIX IIOCAYT B YHIBEPCHTETCHKOMY CEPEAOBHIII TA ITAPTHEPCHKIX OPraHi3aIIix.
Creating organizational conditions to ensure access to social and rehabilitation services
in the university environment and partner organizations.

* CrBopeHH# OpraHi3aIfiHIX YMOB AA 320€3II€IEHHA YIACHHKIB OCBITHBOIO IIPOIIECY,
30KpeMa 3-TTOMIK BPasAMBEIX TPYII, HCOOXIAHIMI PecypcaMi Ta MaTepiaAbHO-TEXHIY-
HOFO 623010, 2 caMe OOAAAHAHHAM I AOTIOMIKHIMI 32CO0AMI HABYAHHS, OOAAAHAHHSIM
AAf BAODYTTS OCBITH 32 AUCTAHIITHOO (hOPMOIO HABYAHHH, 3 YPAXYBAHHAM OCOOAH-
BOCTEH T2 IHAMBIAYAABHIX IIOTPED YIACHHKIB OCBITHBOIO IIPOLIECY AA IIATPHMKI
HABYAHHA.

Creating organizational conditions to provide participants in the educational process,
including vulnerable groups, with the necessary resources and material and technical
base, namely equipment and aids to learning, equipment for distance learning, taking
into account the characteristics and individual needs of participants in the educational
process to support learning;

* Opranizariisa iHGOPMAITHHIX KAMIIAHIH ITpO HAABHI COLIAABHI Ta peablAiTaI [
ITOCAYTH Ha PI3HIIX HOCIAX (APYKOBAHi MaTepiaAr, BEOCAITH, MOOIABHI AOAATKI), BKAFO-
Yaroun iX 1ppOBY AOCTYIIHICTD.

Organizing information campaigns about available social and rehabilitation services

in various media (printed materials, websites, mobile applications), including their digital
accessibility.

* 3abesmeveHHsA POOOTH IHYUKUX KAHAAIB 3B’3KY AAAl OTIEPATHBHOTO IH(POPMYBAHHS
TA TATPUMKH B CHCTEMI COIIAABHO-PEADIAITAIIIFIHOTO CYIIPOBOAY.

Ensuring the operation of flexible communication channels for prompt information
and support in the system of social and rehabilitation support.

¢ CrBopeHH# OPraHi3aIiHHIX YMOB AAA 320€3IIEIEHHA TIOCAYT TPAHCITOPTYBAHHA

Ta AOIIOMIKHIX 32CO0IB AAAl TIEPECYBAHHA YIACHUKIB 3 OOMEKCHOIO MOOIABHICTEO.
Creating organizational conditions for providing transportation services and auxiliary
means of transportation for participants with limited mobility.

* CrBopenHs o(imiiiHIX T2 He)OPMAABHIX IIPOCTOPIB (DEAABHIIX 1 BIPTYAABHIIX)

TA OPTaHI3AIIA 3AXOAB AAT ITATPUMKH YIACHIKIB OCBITHBHOTO IIPOIIECY, 30KPEMA 3-110-
MIK BPAa3AHBHX TPYIL, 3 METOFO IXHBOI COIIAABHOT aAAITTAIT, HTerpari Ta 3aAyIeHHs
AO AKAAEMITHOTIO KITTTA.

Creating formal and informal spaces (real and virtual) and organizing events to support
participants in the educational process, including vulnerable groups, for their social
adaptation, integration and involvement in academic life.
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* VIIpOBaAKCHHSA IIPOIPaM AAf TOKPAIIICHHSA COIIAABHOTO AOOPOOYTY Ta IABHITICHHA
PpIBHA MOTHBALI, COIIAABHOI IHTErpaTii Ta BRAFOYEHOCTI BCIX YYACHHKIB OCBITHBOIO
IIPOLICECY.

Implementation of programs to improve social well-being and increase the level

of motivation, social integration and inclusion of all participants in the educational
process.

* Pospobka mporpam MEHTOPCTBA / HACTABHHIITBA, ITIO CIPHSIOTH B3AEMOAIT PIBHIIX
PIBHIIM 9epes COIiaABHO-Peabi AITAIIITHIIT CYIIPOBIA.

Develop mentoting/mentoting programs that promote peet-to-peet interaction through
social and rehabilitation support.

* 3aAydeHHA YIACHHKIB OCBITHBOIO IIPOLIECY, 30KPEMA 3-TIOMLK BPA3AMBUX IPYIL,
MEHEAKMEHTY, AOTIOMIKHOIO TIEPCOHAAY Yepe3 MAPTHEPCTBO AO COLIIAABHO-peabiAiTa-
IIFTHOTO CYTIPOBOAY.

Involvement of participants in the educational process, in particular, vulnerable groups,
management, support staff through partnership in social and rehabilitation support.

* CupustHHA yaacti 3A00yBadiB BUIIOT OCBITH, 30KPEMA 3-IIOMIK BPA3AMBHX IPYIL, y CTy-
ACHTCBKOMY CAMOBPSIAYBAHHI, CTYACHTCHKIX 00 €AHAHHSAX, CIIABHOTAX, KAYOAX, IYPTKaxX
TOLLIO.

Promoting the participation of higher education students, including those from
vulnerable groups, in student government, student associations, communities, clubs,
circles, etc.

* Opramisariif KypciB, TPEHIHTIB, BOPKIIOIIB CEMIHAPIB TOIIO, CITPAMOBAHIX HaA PO3BH-
TOK COLIAABHIX HABUYOK, EMIIATI, MKOCOOHCTICHO! KOMyHIKALTI Ta KOMAHAHO! poOOTH,
AAEPCHKUX AKOCTEH Ha IPUHITAIIAX IHKAFO3UBHOCTI Ta PIBHOCTI.

Organization of courses, trainings, workshops, seminars, etc. aimed at developing social
skills, empathy, interpersonal communication and teamwork, leadetship qualities based
on the principles of inclusiveness and equality.

* BcramoBaeHHA mapTHEPCHKUX BIAHOCHH 3 OPraHAME BAAA, OCBITHIME, MEAUIHIMII,
COLAABHIMI 1 PeabIAITAITIAHIMI 3aKAGAAMI, TPOMAACBKAMIT OpraHisartiamm, OAaro-
AIFTHIIMPT POHAAME T2 {HITIMI 32ITKABACHIME OCOOAMI, 30KPEMA 3 IACHAME CIMelt
3A00yBadIB 3-IIOMDK BPA3AMBHUX IPYIL, AAS 320€31IEUCHHA KOMIIACKCHO! COLIAABHO-Pea-
OIAITAITIFIHOL THATPHUMKH YIACHUKIB OCBITHBOTO ITPOIIECY.

Establishing partnerships with authorities, educational, medical, social and rehabilitation
institutions, NGOs, charitable foundations and other stakeholders, including family
members of students from vulnerable groups, to provide comprehensive social and
rehabilitation support to participants in the educational process.

* IHiriroBaHHA PO3POOACHHS Ta BIPOBAAIKCHHSA CIIABHIX BHYTPIIITHIX 1 30BHIIIIHIX
IIPOEKTIB PISHOTO CITPAMYBAHHSA AAA THATPHMKE ITOTCHITAAY COIIAABHO-PEAdIAITAITIIH-
HOTO CYIIPOBOAY T2 PO3BUTKY OCOOUCTICHOTO 1 IPOGECIHOIO MOTEHITAAY YIACHIKIB
OCBITHBOI'O IIPOIIECY, 30KPEMA 3-TIOMUK BPA3AMBIX IPYIL

Initiate the development and implementation of joint internal and external projects

of various kinds to support the potential of social and rehabilitation support and
develop the personal and professional potential of participants in the educational
process, including vulnerable groups.

* QopmyBaHH#A POOOUHX IPYIT AAl PO3B’A3AHHSA KOHKPETHHIX 3aBAAHD IIOAO OPraHi3artil
Ta peaAi3artil CoriaAbHO-PEAGIAITAIIIHOTO CYITPOBOAY.

Formation of working groups to address specific tasks related to the organization and
implementation of social and rehabilitation support.
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3akirngenns Tabanmi 10 / Table 10 (ending)

2

AO IIOCAYVT.

* TIpoBeaeHH#A IIPOCBITHAIIBKOI T4 BUXOBHO! POOOTH 3 ITPEACTABHIKAME YHIBEPCH-
TETCHKOI CIIABHOTH Ta CiM’fiMH, fiKa TIepeabadac 6opoTsOy 3i crepeoTuiiamu, 3a0000-
HAMI T4 IITKIAAMBEIME 3BUHAAMI CTOCOBHO OCIO 3 IHBAAIAHICTFO, IITAIXOM PO3TOPTAHHA
11 BeACHH! €(DEKTUBHIIX CYCITIABHO-IIPOCBITHIX KAMITAHIIL.

Conducting educational and awareness-raising work with members of the

university community and families, aimed at combating stereotypes, prejudices, and
harmful practices regarding persons with disabilities, through the deployment and
implementation of effective public awareness campaigns.

* TpoBeaeHHA TPEHIHIIB, CeMiHAPIB, BOPKIIOIIB AAA BCIX YYACHHKIB OCBITHBOIO IIPO-
1iecy, 30KpeMa 3-[OMIK BPASAMBIX IPYIL, 3 METOFO THABHITICHHS ODISHAHOCTI ITIOAO
IIPOOAEM AHCKPIMIHAIIT i YIIEPEAMKEHOCT] Ta IIAAXIB X ITOAOAAHHSA, BKAFOUAFOTI
COLaABHO-peabiAlTarIiiiH] aciiekT I HeOOXIAHICTb 3a0e3IIeUeHHA PIBHOTO AOCTYITY

Conducting trainings, seminars, and workshops for all participants in the educational
process, including vulnerable groups, to raise awareness of the problems

of discrimination and bias and ways to overcome them, including social rehabilitation
aspects and the need to ensure equal access to services.

* VIpoBaAKeHHS CUCTeMI KOH(IACHIIITHIX 3BEPHCHb, KA AOSBOASAE YIACHHKAM
OCBITHBOTO IPOTIECY, 30KPEMA 3-IIOMIK BPASAMBIX IPYII, TOBIAOMAATEH IIPO BHITAAKI
AUCKPHMIHATI Ta OTPUMYBATH COIIAABHO-PEAOIAITAITIHHY THATPHMKY.
Implementation of a system of confidential appeals that allows participants in the
educational process, including those from vulnerable groups, to report cases

of discrimination and receive social and rehabilitation support.

¢ IIpoBeAeHH! 3aXOAIB OCBITHHOTO CIPAMYBAHHA, IO HABYAIOTH HABHYOK HAAAHH
COITIAABHO-PEADIAITAITIIHOI AOTTOMOTH T2 TATPHMKF, BKAFOYAFOUH PODOTY 3 aCHCTHB-
HFIME TEXHOAOTIAME I METOAAME IIATPUMKI 3A00YBA9iB 3 OCOOAMBIMI HIOTPEOAM,
30KpEMA 3-TIOMDK BPA3AUBHX IPYIL

Conducting educational activities that teach the skills of providing social and rehabili-
tation assistance and support, including working with assistive technologies and methods
of supporting applicants with special needs, including those from vulnerable groups.

HCUX00020-11€0a202141H020 ¢YNpPO80J):

*  pO3pOOUTH HOPMATHBHO-IIPABOBY 0a3y,
IO BIAOOpA/KAE HiTKI ITPOIICAYPH BH3HAYCHHS
Ta peaAisartii IICHXOAOIO-ITEAATOITIHOTO CYIIPO-
BOAY B OcBITHBOMY cepeaosuiii 3BO;

*  pO3pOOHTH TAa 3ALIPOBAAUTH IHCTH-
TYIUMHI IPOIIECAYPH 1HAMBIAyaAi3ariii ocsir-
3A00yBaviB  BUIIIOL
OCBITH 3-ITOMIZK BPAa3AHBUX KATECIOPIH;

*  pPO3pOOHTH Ta BIPOBAAUTU IHCTHTY-

HBOIO IIPOLECY AAf

LIFHI IHKAFO3HBHI CTAHAAPTH AAfl BCIX BIA-
AlAiB 1 paxyapTetis 3BO;

* 3a0e3IEeYUTH  MOHITOPHHT  BIIPO-
BAAJKCHHS IHKATO3UBHHX IIPAKTHK IICHXO-
CYLIPOBOAY B  OCBIT-

HpoMy cepeaosurri 3BO;

AOTO-TIEAATOTIYHOTO
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* to develop and approve a mechanism
for monitoring the quality of implementation
of inclusive practices of educational and orga-
nizational support in the educational environ-
ment of higher education institutions;

e develop a strategy for cooperation
with external institutions to share experience
in promoting inclusive policies;

psyehological and pedagogical support:

e to develop a regulatory framework
that reflects clear procedures for determining
and implementing psychological and pedago-
gical support in the educational environment
of higher education institutions;

e to develop and implement institu-
tional procedures for individualizing the
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coyiansHo-peabinimayiiinozo cynposody:

*  PO3POOHTH HOPMATHBHO-IIPABOBY 03y,
IO BIAOOpa@kae 3000B’A3AHHA 3aKAAAY ITIOAO
320€3IICUCHHA COLIAABHO-PEAOIAITAIIIHOL ITA-
TPUMKH B OCBITHBEOMY cepeaosurt 3BO;

*  pO3pPOOHTH Ta BIPOBAAUTH IHCTHTY-
LiffHl MEXaHI3MH I IPOTPaMH  IHATPHUMKH,
IO
moTpebu 3A00yBadiB Burof ocsity Ta 3abes-
IIEYIYIOTh KOMIIACKCHHH INAXIA AO LIHYBAHEHS

BPAaxOBYIOTb  IHAMBIAyaABHI — OCBiTHI

1 1oBard PI3HOMAHITHOCTI dYepe3  CcoLi-
AABHO-PEabIAITAIIIHIIT CYIIPOBIA;

* 3a0e3meYUTH  MOHITOPUHT  BIIPO-
BAAKEHHS IHKATO3UBHHX IIPAKTHK  COLI-

AABHO-PEaDIAITAIIIITHOIO CYIIPOBOAY B OCBIT-
HpoMy cepeaosurni 3BO.

Modyae 3.

Vnposadomennsn — inxarsusnux  npaxmnux
) 3aKkaadi 6uuloi ocein

Mertoro  1BOTO  MOAyAA €  pPO3poOKa

Ta BIPOBAAKECHHA IHKAIO3UBHUX ITPAKTHK
y 3BO wuepes HH3KY 3aXOAIB HAaBYAABHO-
OpraHizariiiHoOro / IICHXOAOTO-IIEAATOTIIHOTO
/  comianpHO-peabiaiTaniiinoro
3aBAAKH  IIBOMY CYIIPOBOAY 3a0€3IICUYETHCH
AAAIITAIIA OCBITHIX IIPOIPaM, 3aAYYCHHA BCIX
3A00yBaYiB BHIIIOI OCBITH AO OCBITHBOIO IIPO-
IIECY T4 ONTHMAABHE BHKOPHCTAHHA PECypCiB
AASL THATPHUMKI BUKAAAAHHA T4 HABIAHHI.

3Basoarisa: Ha6UabHO-opeani3ayiiinozo ¢ynposody:

® CIBOPHTIH OpPIaHI3aIlNHI YMOBH pPO3-
BUTKY IIOTCHINAAY YYACHHKIB OCBITHBOIO IIPO-
LIECY AAS 3a0E3IICICHHS SKOCTI BHIIIOl OCBITH;

*  3abesmevnTH INABHUINCHHA KBaAidika-

CYIIPOBOAY.

mif akaaemigroro rnepconasy 3BO B koHTEK-
CTi OBOAOAIHHS IHKAFO3UBHUMH IPAKTUKAMII;

* IIPOBOANTH AKOCTIL
IHKAFO3HBHOTIO OCBITHBOI'O CEPEAOBHIIIA;

NEUX00020-11€0a202141020 CYNPO6OJY:

*  3a0e3meunT CTYAEHTOLIEHTPOBA-
HI IHAXIA 3 (DOKyCOM Ha IHAHBIAyaAisarfil
OCBITHBOIO IIPOLIECY, IO BPAXOBYE 3AIOHO-
CTi f HOTPeOH KOXKHOTO YIACHHKA OCBITHBOTO

nporecy;

MOHITOPHUHT

educational process for higher education stu-
dents from vulnerable categories;

* develop and implement institutional
inclusive standards for all departments and
faculties of higher education institutions;

* to ensure monitoring of the implemen-
tation of inclusive practices of psychologi-
cal and pedagogical support in the educational
environment of higher education institutions;

social and rebabilitation support:

* to develop a regulatory framework that
reflects the institution’s obligations to provide
social and rehabilitation support in the educational
environment of higher education institutions;

* to develop and implement institu-
tional mechanisms and support programs
that take into account the individual edu-
cational needs of higher education stu-
dents and ensure a comprehensive approach
to valuing and respecting diversity through
social and rehabilitation support;

* to ensure monitoring of the implemen-
tation of inclusive practices of social and reha-
bilitation support in the educational environ-
ment of higher education institutions.

Module 3.

Implementation of inclusive practices
in higher education institutions

The purpose of this module is to develop
and implement inclusive practices in higher
education institutions through a series of edu-
cational and otganizational / psychological and
pedagogical / social and rehabilitation sup-
port activities. This support ensures the adap-
tation of educational programs, the involve-
ment of all higher education students in the
educational process, and the optimal use
of resources to support teaching and learning

Objectives:

Training and organizational support:

* create organizational conditions for
developing the potential of participants
in the educational process to ensure the qual-
ity of higher education;
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Tabamma 11
ITasaxu 3AIICHEHHA CYyIIPOBOAY
Table 11
Ways to provide support

Bua cyniposoay /
Type of escort

3wmicr poGotu / Content of the work

1

2

Hapuaabno-opramizariiiamit cyposia /

Training and organizational support

¢ Ipocysanms KyABTYpH, 34CHOBAHOL Ha PIBHOCTI B CUCTEMI 3aXOAIB HABIAABHO-OpPIHi-
3AIIIHOTO CYIIPOBOAY.

Promoting a culture based on equality in the system of educational and organizational
support measures.

* O3HANOMACHHSA YIACHHKIB OCBITHHOTO IIPOLECY 3 BAPIATHBHIIMU OCBITHIME MOAE-
AAMI AASL 320€3TICUCHHSA IXHIX IHKAFO3HBHIIX ITOTPED.

Familiarizing participants in the educational process with varied educational models

to meet their inclusive needs.

¢ CrBOpEHHS IHYYKHIX KAHAAIB 3B’A3KY AAA HABYIAABHO-OPIaHI3AIIIHOL, IICHXO-
AOTO-TIEAATOTTYHO Ta COIIAABHO-PEAOIAITAIIIHHOL ITATPUMKN YIACHHKIB OCBITHHOTO
IIporiecy (KOMyHIKAIILA MK aAMIHICTPAITIEI0, 3A00YBAYIAME Ta IIEAATOITIHIIM 1 AOITO-
MDKHIM HIEPCOHAAOM AAA 300PY 3BOPOTHOIO 3B’A3KY I OIIEPATUBHOIO PO3B A3AHHA
podAeM).

Creation of flexible communication channels for educational, organizational,
psychological, pedagogical, and social rehabilitation support for participants in the
educational process (communication between the administration, students, and teaching
and support staff to collect feedback and promptly tesolve problems).

* Bukopucramms iHKATO3NBHOI Ta TEHACPHO HEHTPAABHO! MOBH B YCIX KOMYHIKAITIAX
13aX0AAX, IO PEAAI3YEOTH 3MICT HABYAABHO-OPTAHI3AIIIHOTO CYIIPOBOAY.

Use of inclusive and gender-neutral language in all communications and activities that
implement the content of educational and organizational support.

* Ilpusnauenns ocid, AKi OYAYTH BIATIOBIAATH 32 IIAAHYBAHHSA, BIPOBAAMKEHHA T4 MOHI-
TOPHHT IHKATO3UBHIIX 3AXOAIB.

Appointment of persons responsible for planning, implementing and monitoring
inclusive measures.

* 3aAyHCHHA 30BHIIITHIX CITCIHAAICTIB AAfl THATPIMKH IHKAFO3UBHUX {HIITIATHB
VHIBEPCHTETY.

Engaging external specialists to support the university’s inclusive initiatives.

* Opranizariis iHQOPMAIIHHIX KAMIIAHIN | IPOCBITHHIBKIX 32XOAIB, 1110 IO ASPH3Y-
FOTb IHKAFO3MBHI ITIHHOCTI CEPEA AKAACMIYHO! CIIABHOTIL

Organizing information campaigns and educational events that promote inclusive values
among the academic community.

* Oprasisariif MAPTHEPCHKUX IPOIPAM MIK 3A00YBAYAMIT BUITIOl OCBITH, AKAACMIMHFIM
1 AAMIHICTPATHBHIIM IIEPCOHAAOM AAA CIIPUAHHSA CIIBITPALLL, OOMIHY AOCBIAOM Hepe3
Pi3HI BUAW IIO322yAUTOPHOL AKTHBHOCTI.

Organization of partnership programs between higher education students, academic
and administrative staff to promote cooperation and exchange of experience through
various types of extracurticular activities.

* TlpoBeaeHns KOHEPEHITIH, CEMIHAPIB 1 KPYTAIX CTOAIB AAT OOMIHY KPATITMIT
IHKATO3MBHIIMHE ITPAKTHKAME MK YHIBEPCHTETOM 1 3OBHITITHIMET IHCTHTYITIAMEL

Holding conferences, seminars and roundtables to share best inclusive practices between
the university and external institutions.
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ITpoaosxenns Tabaumi 11 / Table 11 (continuance)

2

* QopmyBaHHA TOTOBHOCTI YIACHHUKIB OCBITHBOIO IIPOIIECY, MEHCAKMEHTY, AOIOMIK-
HOTO IEPCOHAAY T2 BCIX 3AITKABACHFIX CTOPIH AO TIPUHHATTA BIAKAAACHOTO PE3YABTATY
B IIpodecitHOMY IpOorpeci 3A00yBaviB BUITOT OCBITH 3-IIOMUK BPA3AHBIIX IPYIL.
Formation of readiness of participants in the educational process, management, support
staff and all stakeholders to accept the delayed result in the professional progress

of higher education students from vulnerable groups.

* THiIiFOBAHHA HAYKOBIX AOCAIAKEHD 1 CTIIMYAFOBAHHA TPAHTOBO! AKTHBHOCTI aKaAe-
MI<HOTO IIEPCOHAAY 3 IIPOOAEM IHKAFO3IL.

Initiating research and stimulating grant activity of academic staff on inclusion issues.
 Oprauizarris TpeHiHIIB, MAHCTEP-KAACIB 1 BOPKIIIOIIB AAfl HAYKOBO-ITEAATOITIHOIO

Ta AOTIOMIKHOTO TIEPCOHAAY ITIOAO IPUHIIUIIB IHKAFO3HMBHOCTI Ta OCOOAMBOCTEH CITiA-
KYBAHH# 3 PISHOMAHITHIMI KATETOPIAME 3A00yBAYIB BUITIOl OCBITH.

Organizing trainings, master classes and workshops for academic and support staff

on the principles of inclusiveness and the specifics of communicating with different
categoties of higher education students.

* CIHMYAIOBAHHS TA IIATPHMKA CTYACHTCHKIIX 1HIITIATHB, 1IOB A3AHIX 3 IPODACMAMI
IHKATOSHMBHOCTI Ta 3AXHCTY ITPAB ATOAMHIL.

Stimulating and supporting student initiatives related to inclusiveness and human rights.
* Opramisariif 3aX0AIB AAfl IIABHITICHHSA ODIZHAHOCTI 3A00yBAYIB BUITIOl OCBITH ITIOAO
IHKAFO3MBHOCTI I OAraTOMaHITHOCTI, BUXOBAHHSA TOAEPAHTHOCTI TA IIPUIHATTA.
Organizing events to raise awareness of inclusiveness and diversity among higher
education students, fosteting tolerance and acceptance.

* 3arpoBaAKeHH MCHTOPCHKOI INATPUMKE CEPEA 3A00YBatiB BHILIOl OCBITH AAf
HOIIPEHHSA IHKAFO3UBHOI KyAbTypH B 3BO.

Introduce mentoring support among higher education students to promote an inclusive
culture in higher education institutions.

I TCHXOAOTO-IEAATOLIMHUIT CYLIPOBIA /
Psychological and pedagogical support

* 3abesredeH A PIBSHOMAHITHOIO IIPEACTABHIIITBA YIACHIIKIB OCBITHBOIO IIPOLIECY
3-IPOMIK BPASAHBHX IPYIT Y AMIABHOCTI pisHIX 00’eAHaHb Ha piBHi 3BO (cryacHTChKE
CAMOBPSIAYBAHHS, AWABHICTD paA dhakyAbTetis / iHCTITYTB TOLIO).

Ensure diverse representation of educational process participants from vulnerable
groups in the activities of various associations at the HEI level (student self-government,
faculty/institute councils, etc.).

* 3abesmedeH A PeCyPCHOI Ta TEXHIYHOI IIATPHMKI AAS 3A00YBAYIB BUIIIOL OCBITH

3 HOPYIUCHHAMHU IICHXO(I3UIHOIO PO3BUTKY.

Providing resoutce and technical support for higher education students with disabilities.
* HapaHHA IICHXOAOTTHOI AOTIOMOTT AAfT 3A00YBAIB BUITIO! OCBITH i3 BPa3AMBHX IPYIT
LIIOAO 2AAITTALG T BXOAKEHHSA AO OCBITHBOIO cepeaosuina 3BO.

Providing psychological assistance to higher education students from vulnerable groups
to adapt and enter the educational environment of the university.

* OpraHisariis I103aHABYAABHOI AKTUBHOCTI Ta IPYIIOBOI PODOTH, ITI0 320X0UYE AIAH-
THCS CBOIM AOCBIAOM 1 ITOTAIAAMI 3 YPAXYBAHHAM ITCHXOAOITIHIX ACIICKTIB B3AEMOAI.
Organization of extracurricular activities and group work that encourages sharing

of experiences and views, taking into account the psychological aspects of interaction.
* 3abesredeHns POOOTH IHYYKIX KAHAAIB 3B A3KY AAA IICHXOAOTIYHOI T4 METOAMTHOT
INATPHMKH YIACHUKIB OCBITHBOIO IIPOLIECY.

Ensuring flexible communication channels for psychological and methodological
support of participants in the educational process.
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2

* TpoBeaeHHA TPEHIHIIB i ceMIHAPIB AAl PO3BUTKY HABIHOK CITIBIIPALT TA O3 THBHIX
BIAHOCHH CEPEA YIACHUKIB OCBITHBOTO ITPOIIECY.

Conducting trainings and seminats to develop cooperation skills and positive
relationships among participants in the educational process.

* Oprasisariis MAPTHEPCHKUX IPOIPAM MIK 3A00yBAYAMI BUITIOl OCBITH, AKAACMIMHIIM
1 AAMIHICTPATUBHIM IIEPCOHAAOM AAA CLIPFAHHSA CIIBIIPALL, OOMIHY AOCBIAOM dYepe3
PI3HI BHAF IT032ay AU TOPHOI AITABHOCTI.

Organization of partnership programs between higher education students, academic and
administrative staff to promote cooperation, exchange of experience through various
types of extracurricular activities.

* VIPOBAAMKEHHS IIPOrPaM MEHTOPCTBA Ta,/ab0 HACTABHKIITBA AASl 3A00YBAHIB BUILIOT
OCBITH 3-IIOMDK BPA3AUBEIX IPYII IIIASXOM 3AAYUCHHA 3AIKABACHUX 3A00YBAIB, 4 TAKOXK
OpraHi3artia TPy ATPIMKH AAA PISHIX KATETOPI YIACHUKIB OCBITHBOIO IIPOIIECY.
Implementation of mentoting and/or mentoting programs for higher education
students from vulnerable groups by engaging interested students, as well as organizing
support groups for different categories of participants in the educational process.

¢ IIpoBeaeHHSA PEryAAPHIX IICHXOAOTIYHIX TPEHIHITB 1 IIPOCBITHUIIBKIX 3aX0AB AAS
VHIBEPCHTETCHKOI CIIABHOTI 3 METOIO 3MEHINCHHS AFCKPHMIHALL Ta yIIEPEAKEHOCT]
ITIOAO CTEPEOTHIIB HA OCHOBI IIPUHAACKHOCTI AO TPYIIN BPa3ANBIIX KATCTOPIIL.
Conducting regular psychological trainings and educational events for the university
community to reduce disctimination and stereotyping based on belonging

to a vulnerable group.

* Oprasisariif TpEHIHIIB AAfl HABYAHHSA PISHIX IIABOBHX IPYII ¢(hEKTHBHIX MCTO-

AIB Ta CTpATEIiH O3B A3AHHA KOH(AIKTIB, CLIPHAHHSA FAPMOHIHOMY CITiBICHYBAHHIO

B OCBITHBOMY CEPEAOBHITIL.

Organizing trainings to teach various target groups effective methods and strategies

for conflict resolution and promoting harmonious coexistence in the educational
environment.

¢ IIpoBeAeHHS TPEHIHITB 3 TOACPAHTHOCTI Ta AHTHAFCKPHMIHALL, TOAOAAHHS HEPIBHO-
CTl YU HECIIPABEAABOIO CTABACHHS HA OCHOBI IHAVBIAYAABHIX BIAMIHHOCTEH yJaCHI-
KIB OCBITHBOTO IIPOIIECY.

Conducting trainings on tolerance and anti-discrimination, overcoming inequality

ot unfair treatment based on individual differences of participants in the educational
process.

* Bukopncranmns iHKATO3NBHOI Ta TEHACPHO HEHTPAABHOI MOBH B YCIX BUAAX 3aXOAIB,
ITI0 PEAAIZYIOTH 3MICT IICUXOAOTO-TIEAATOIIYIHOLO CYIIPOBOAY.

Use inclusive and gender-neutral language in all types of activities that implement the
content of psychological and pedagogical support.

* Opramizariis iHOPMAIHHHIX CECIi 1 KOHCYABTALIE AAfl AKAAEGMIMHOIO Ta AOIIOMUK-
HOTO IEPCOHAAY 3 IHKAFO3Ii.

Organizing information sessions and consultations for academic and support staff

on inclusion.

* TlpoBeaeHns i OPMAITIFHIX KAMITAHIF 3 ITABHITICHHSA OOISHAHOCTI ITPO PI3HOMAHIT-
HICTb CEPEA YHIBEPCHTETCHKO! CITABHOTHL

Conducting information campaigns to raise awareness of diversity among the university
community.

* Bukopncrammns coriaAbHIX Mepes AAA IPOCYBAHHA IOCAYT COIAABHOT, IICHXOAOITY-
HOI T METOAUYHO! THATPUMKL.

Use of social media to promote social, psychological and methodological support
services.
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2

cynposia / Social and rehabilitation support

ST

CorjaAbHO-peabiAl

* Po3poOka, mATprMKA i 3a0XOIeHHA {HIITATHB AAA (DOPMYBAHHA TOACPAHTHOTO

Ta IHKAFO3UBHOIO CEPEAOBHIIIA, A€ KOKEH YIACHHK OCBITHBOIO IIPOLIECY BIAIYBA€E ceOe
IIPEAHATIM 1 Ma€ PIBHI MOMKAHBOCTI AASL PO3BUTKY.

Developing, supporting and encouraging initiatives to create a tolerant and inclusive
environment where every participant in the educational process feels accepted and has
equal opportunities for development.

* Opramisarif PeryAAPHIX IPOCBITHAIIBKAX 3aXOAIB (TPEHIHIiB, BOPKIIIOLTIB, iHdopMma-
IIITHIX KAMITAHIN) AAS BCIX YACHIB AKAAEMIYHOL CIIABHOTH 3 AKLICHTOM Ha IIABHITICHHS
OOI3HAHOCTI I 3aAYYEHHS YIACHHKIB OCBITHBOIO IIPOIIECY INOAO IOIYAAPH3AL IPUH-
IPIIiB OAraTOMAHITHOCTI, IHKAFO3I{ Ta PIBHOCTI, CITPAMOBAHIIX HA IABUITICHHA ODI3HAHO-
CTi, 3aAYHUCHHSA AO AIJAAOTY T B3AEMHOI [IOBAIH, 4 TAKOK HA PO3 ICHCHHS TIPABUA B3a€MO-
All 3 PISHIMU Y9IACHIKAMUI OCBITHBOTO IIPOLIECY, BPAXOBYIOUM IXHI OCOOAMBOCT.
Organizing regular educational events (trainings, workshops, information campaigns) for
all members of the academic community with a focus on raising awareness and engaging
participants in the educational process to promote the principles of diversity, inclusion
and equality, aimed at raising awareness, engaging in dialogue and mutual respect, as well
as clarifying the rules of interaction with different participants in the educational process,
taking into account their characteristics.

e TTiaTprvKa PI3HOMAHITHOTO IIPEACTABHIIITBA 3A00YBAtIB BHITIO OCBITH, BHKAGAAHIB,
MEHEAKMEHTY Ta AOIIOMIKHOTO TIEPCOHAAY B PI3HIIX YHIBEPCHTETCHKIX (DOPMAAD-

HUX 1 HeDOPMAABHIX CTPYKIYPAX IIASXOM OpPraHi3arii commaAbHO-peabiAITAIIHOrO
CYIIPOBOAY.

Supporting the diverse representation of higher education students, teachers,
management and support staff in various university formal and informal structures

by organizing social and rehabilitation support.

* Brkoprcranns IHKATO3HBHOI Ta TeHAEPHO HEHTPAABHOI MOBH B YCIX KOMYHIKAITIAX

TA 3AXOAAX, 1[0 PEAAIZYEOTb 3MICT COIIAABHO-PEAOIAITAIIIHOIO CYIIPOBOAY.

Use inclusive and gender-neutral language in all communications and activities that
implement the content of social and rehabilitation support.

* VpaxyBauua OTped YIACHHKIB OCBITHBOIO IIPOIIECY, 30KPEMA 3-IIOMUK BPA3ABIX
IPYIL, ITIOAO PI3HIIX CTHAIB POOOTH T2 HABYAHHA 3aAAA OPraHizariii e(peKTHBHOTO COITi-
AABHO-PEAbIAITAITIITHOTO CYIIPOBOAY.

Taking into account the needs of participants in the educational process, including
vulnerable groups, regarding different styles of work and learning to organize effective
social and rehabilitation support.

* CIBOpEHHA OPraHi3aIiiHIX YMOB AAS 3a0€3IIEIEHHA AOCTYITY AO COIIAABHIIX 1 peadi-
AITAITIHIX IIOCAYT B YHIBEPCHTETCHKOMY CEPEAOBHIIT TA ITAPTHEPCHKIX OPraHi3AIIfX.
Creating organizational conditions to ensure access to social and rehabilitation services
in the university environment and partner organizations.

* CTBOPEHHSA OPraHi3AIIIHIX YMOB AAA 320€3IIEIEHHA YIACHUKIB OCBITHHOTO IPOIIECY,
30KpeMa 3-ITOMIK BPa3ANBIIX TPYII, HCOOXIAHIMI PECypCaMi Ta MaTepiaAbHO-TEXHIY-
HOIO 623010, 2 caMe ODAAAHAHHAM I AOTIOMIKHUMU 3aCOOAMIT HABYAHHS, OOAAAHAHHSIM
AAf 3AODYTTA OCBITH 32 AUCTAHITIFTHOFO (DOPMOFO HABYAHHA, 3 YPAXYBAHHAM OCOOAH-
BOCTEI Ta IHAMBIAYAABHIX IIOTPEO YYACHHKIB OCBITHBOTO IIPOLIECY AAA THATPHMKE
HABYAHHSL.

Creating organizational conditions to provide participants in the educational process,
including vulnerable groups, with the necessary resources and material and technical
base, namely equipment and aids to learning, equipment for distance learning, taking
into account the characteristics and individual needs of participants in the educational
process to support learning,
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* Opranizariis iHQOPMAITIHIX KAMITAHIH IIPO HAABHI COITAABHI Ta peabiAiTarTiFi
IOCAYTH HA PISHIIX HOCISX (APYKOBAHi MaTepiaAt, BeOCAIT i, MOOIABHI AOAATKI), BKAFO-
HaFO4H iX I(PPOBY AOCTYITHICTD.

Organizing information campaigns about available social and rehabilitation services

in various media (printed materials, websites, mobile applications), including their digital
accessibility.

* 3abesredeHHsA POOOTH IHYUKIX KAHAAIB 3B’3KY AAfL OIIEPATHBHOIO IH(OPMyBAHHS
TA MATPUMKH B CHCTEMI COIIIAABHO-PEabIAITAITIFIHOTO CYIIPOBOAY.

Ensuring the operation of flexible communication channels for prompt information
and support in the system of social and rehabilitation support.

¢ CrBOpeHH# OpraHi3aIiHHIX YMOB AAA 320€3IIEIEHHA IIOCAYT TPAHCITOPTYBAHHA

Ta AOIIOMIKHIX 32CO0IB AAfAl TIEPECYBAHHA YIACHHUKIB 3 OOMEKCHOIO MODIABHICTIO.
Creating organizational conditions for providing transportation services and auxiliary
means of transportation for participants with limited mobility.

¢ CrBopenns o(imiiiHIX T2 He)OPMAABHIX IIPOCTOPIB (DEAABHIIX 1 BIPTYAABHIIX)

TA OPTaHI3AIIA 3AXOAB AAT ITATPUMKH YIACHHKIB OCBITHHOTO IIPOIIECY, 30KPEMA 3-110-
MIK BPa3AHBHX IPYIL, 3 METOFO IXHBOI COIIAABHOT aAAITTAIT, IHTerparri Ta 3aAyIeHHs
AO AKAACMIMHOTO KHTTH.

Creating formal and informal spaces (real and virtual) and organizing events to support
participants in the educational process, including vulnerable groups, for their social
adaptation, integration and involvement in academic life.

* VIIpoBaAKEeHHS IIPOIPaM AAfl IOKPAITIEHHS COLHAABHOTO AOOPOOYTY Ta THABHITICHHA
PIBHA MOTHBALI, COIAABHOL IHTErpATTii Ta BRAFOUEHOCTI BCIX YYACHHKIB OCBITHBOIO
IIPOLIECY.

Implementation of programs to improve social well-being and increase the level

of motivation, social integration and inclusion of all participants in the educational
process.

* Pospobka rporpaM MEHTOPCTBA / HACTABHUIITBA, ITIO CIPHAFOTD B3AEMOAIT PIBHIX
PIBHEIM 9epe3 COIIaABHO-PeabIAITATIIIHIIT CYIIPOBIA.

Develop mentoting/mentoting programs that promote peet-to-peet interaction through
social and rehabilitation support.

* 3aAyHUCHHA YIACHHKIB OCBITHBOIO IIPOIIECY, 30KPEMA 3-IIOMIK BPA3AHMBHIX IPYIL,
MEHEAMKMEHTY, AOIIOMIKHOTO ITEPCOHAAY Yepe3 MAPTHEPCTBO AO COLIAABHO-PeadiAiTa-
IIIFTHOTO CYIIPOBOAY.

Involvement of participants in the educational process, in particular, vulnerable groups,
management, support staff through partnership in social and rehabilitation support.

* CrpusrmsA yaacti 3A00yBadiB BAIIOT OCBITE, 30KpEMa 3-TTOMIK BPa3AUBIIX TPYIL, § CTy-
ACHTCBHKOMY CAMOBPSAYBAHHI, CIYACHTCHKIX 00 €AHAHHAX, CIIABHOTAX, KAYOAX, IVPTKAX
TOLLIO.

Promoting the participation of higher education students, including those from
vulnerable groups, in student government, student associations, communities, clubs,
circles, etc.

¢ Oprauizariisa KypciB, TpEHIHIIB, BOPKINOIIB CEMIHAPIB TOITIO, CITPAMOBAHIX HA PO3BH-
TOK COIIAABHIX HABIYOK, EMITATL, MZKOCOOMCTICHOT KOMYHIKAITH Ta KOMAHAHOI pobOTH,
AIAEPCHKHX AKOCTEH Ha IPHHITHIIAX IHKAIO3HBHOCTI Ta PIBHOCTI.

Organization of courses, trainings, workshops, seminars, etc. aimed at developing social
skills, empathy, interpersonal communication and teamwork, leadership qualities based
on the principles of inclusiveness and equality.
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* BcraHoBACHHSA TAPTHEPCHKIX BIAHOCHH 3 OPTAHAMI BAGAT, OCBITHIMI, MCAIHIIMIL,
COLIAABHHMI i peabIAITALIHIIME 3aKA2AAMH, TPOMAACHKIMH OPraHisartisivm, GAaro-
ATHIMIT OHAGMH T2 IHIIMIT 3ALIKABACHHMIT OCOOAMH, 30KDEMA 3 YACHAMIT CiMcii
3A00YBAYIB 3-IIOMDK BPA3AUBIX IPYIL, AAA 320€3IICUCHHSA KOMIIACKCHOI COLIaABHO-PEa-
OIAITATIIITHOT THATPIIMKH YYACHHKIB OCBITHBOTO ITPOLIECY.

Establishing partnerships with authorities, educational, medical, social and rehabilitation
institutions, NGOs, charitable foundations and other stakeholders, including family
members of students from vulnerable groups, to provide comprehensive social and
rehabilitation support to participants in the educational process.

* IHiriroBaHHA PO3POOACHHS Ta BIPOBAAIKCHHSA CIIABHIX BHYTPIIITHIX 1 30BHIIIIHIX
IIPOEKTIB PISHOTO CIIPAMYBAHHS AAA THATPHMKH ITOTEHIIAAY COLIAABHO-PEAdIAITALTI-
HOTO CYIPOBOAY Ta PO3BHTKY OCOOHCTICHOTO i IIPOPECIFIHOIO IOTEHITIAAY YIACHHKIB
OCBITHBOTO HPOLIECY, 30KPEMA 3-TIOMDK BPA3AUBIX IPYIL

Initiate the development and implementation of joint internal and external projects

of various kinds to support the potential of social and rehabilitation support and
develop the personal and professional potential of participants in the educational
process, including vulnerable groups.

* Popmysarms POOOTHX IPYIT Al PO3BASAHHS KOHKPETHIX 32BAAHB IOAO OpraHisartii
Ta peanizariii COIaAbHO-PEAOIAITAIIHHOIO CYIPOBOAY.

Formation of working groups to address specific tasks related to the organization and
implementation of social and rehabilitation support.

. HpOBeACHHH HpOCBiTHHL[bKoi' T2 BUXOBHOI POOOTH 3 IIPEACTABHUKAMIT YHIBEPCH-
TETCHKOI CIHABHOTH Ta CIM’AMH, fIKa 1iepeabatac 6OpoThOy 3i CrepeoTnIams, 3a6060-
HAMH T4 IIKIAAMBUMU 3BUYASAMI CTOCOBHO OCIO 3 IHBAAIAHICTIO, IIIASIXOM PO3TOPTAHHSA
1 BeACHHS €DEKTHBHIX CYCIIABHO-IIPOCBITHIX KAMITAHIT.

Conducting educational and awareness-raising work with members of the

university community and families, aimed at combating stereotypes, prejudices, and
harmful practices regarding persons with disabilities, through the deployment and
implementation of effective public awareness campaigns.

* [IpoBeAeHHS TPEHIHIIB, CEMIHAPIB, BOPKIIIOIIB AAfl BCIX YYIACHHKIB OCBITHBOTO IIPO-
1iecy, 30KpeMa 3-[OMUK BPASAHBUX IPYIL, 3 METOFO THABHITICHHS OOI3HAHOCTI ITIOAO
IIPOOAEM AFICKPHUMIHAITIT I YITEPEAKEHOCT Ta IITAAXIB IX IIOAOAAHHSA, BRAFOUAFOTI
COIAABHO-PEAdIAITAITIHI aCIIEKTH T HEOOXIAHICTD 3a0€3ITedeH A PIBHOIO AOCTYITy
AO TIOCAYT.

Conducting trainings, seminars, and workshops for all participants in the educational
process, including vulnerable groups, to raise awareness of the problems

of discrimination and bias and ways to overcome them, including social rehabilitation
aspects and the need to ensure equal access to services.

* VIIpoBaAKeHH: cucTeMy KOH(IACHIIIHIX 3BEPHCHB, AKA AO3BOASAE YIACHUKAM
OCBITHBOTO HPOLIECY, 30KPEMA 3-IIOMIK BPASAMBIX IPYII, HOBIAOMAATH IIPO BHITAAKI
AFICKPHMIHALI Ta OTPAMYBATH COLIAABHO-PCAOIAITAIIIHY IHATPHAMKY.
Implementation of a system of confidential appeals that allows participants in the
educational process, including those from vulnerable groups, to report cases

of discrimination and receive social and rehabilitation support.

* TpoBeaerHs 3aXOAIB OCBITHBOIO CIPAMYBAHHS, IO HABIAFOTH HABIYOK HAAAHHS
COMAABHO-PEABIAITATIHHOT AOIIOMOIH Ta IIATPUMKH, BRAIOYAIOYH POGOTY 3 ACHCTHB-
HIMH TEXHOAOTIAMU H METOAAME ITIATPEIMKH 3A00YBAUIB 3 OCODAMBIIMI LIOTPEOAMIL,
30KpEMA 3-IIOMIK BPA3AHBEIX IPYIL

Conducting educational activities that teach the skills of providing social and
rehabilitation assistance and support, including working with assistive technologies and
methods of supporting applicants with special needs, including those from vulnerable

groups.
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® CUpPHUATH  PO3BUTKOBI
YYaCHHKIB OCBITHBOIO IIPOIIECY AAfl 320€3-
IIeYeHHA AKOCTI BHIIOI OCBITH dYepe3 Ccuc-
TEMATHYHUINA
CYITPOBIA;

*  INABUIIMTH

ITOTEHIIAAY

IICIXOAOTO-IIEAATOTITHII

KBaAlpIKAIIIIO
MIYHOIO IIEPCOHAAY IIOAO BHKOPHCTAHHSA

AKaAC-

pecypciB IATPUMKH 1HKAFO3UBHOTO BHKAQ-
AAHHSA T4 HABYAHH;

* HABYAHHA AOIIOMDKHOTO IIEPCOHAAY
3aCTOCYBaHHS  BIAIIOBIAHUX  TEXHOAOTITY-
HUX pIIIeHb IIPH HAAAHHI ITOCAYT YYaCHH-
KaM OCBITHBOIO IIPOILIECY AAfl 320€3IICUCHHA
KOM(OPTHOrO Ta OE3IEYHOIO OCBITHBOIO
CEPEAOBHIIIA;

coytanvro-peabinimayiiinoeo cynposody:

* VIPOBAAUTH IPAKTHUKH ITATPUMKH
moTped  depes
COLIAAPHO-PEaOIAITAIIINHITI CYIIPOBIA;

IHAMBIAYAABHHX — OCBITHIX

° 3a0e3meunTH PO3BHTOK IHKAFO3HB-
HOi armMocdepH B OCBITHBOMY CEPEAOBHILI

3BO wuepes comiaapHO-peadiAiTaIliiHIH
CYITPOBIA.
Omixe, BIPOBAAKEHHS IHKAIO3HBHOI

BUuIIOl OCBiTM B YKpaiHi € HaA3BHYAHHO
BAKAUBHUM 3aBAAHHAM Ha TAl YHMCAEHHHX
COINIAABHUX IIEPETBOPEHD
32AAA 320€3IEeUYeHHA AKICHOI BHUIIIOI OCBiTH

BHKAHUKIB T2
BIAITOBIAHO AO OCBiTHIX moTped i MOK-
AUBOCTEH KOKHOTO YYaCHHKAa OCBITHBOTO
mporecy. 3alpOIOHOBAHI IIPOrpaMu, SAKi
BKAIOYAIOTh IHAUBIAYAAI3OBAHHIT Ta iHTE-
MOAyABHHE — op-
MAT Ta YHIBEPCAABHHH AH3aiiH, CHPAMO-
BaHI HA IIATPHUMKY Pi3HHUX LIABOBHX I'PYII,

IPOBAHHUH  IIAXOAH,

0COOAUBO IIPEACTABHHKIB BPa3AUBHUX
Kateropifi maceaeHud. OCHOBHI HaIIPAMHU
poboTH B MeEKax MIporpaM po3poOAcHI
32 TPbOMA BUMIpPAMH: IHKAIO3MBHA KYAb-
Typa, IHKAIO3UBHI ITOAITHKH Ta IHKAIO3UBHI
IIPAKTHKH, IO AO3BOAAE KOMITAEKCHO ITA-

XOAHUTH AO IMUTAHHA IHKATO311.
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* to provide advanced training for aca-
demic staff of higher education institutions
in the context of mastering inclusive practices;

* monitor the quality of the inclusive
educational environment;

Psychological and pedagogical support:

* to ensute a student-centered approach
with a focus on individualizing the educational
process, taking into account the abilities and
needs of each participant in the educational
process;

* to promote the development of the
potential of participants in the educational
process to ensute the quality of higher edu-
cation through systematic psychological and
pedagogical support;

e to improve the skills of academic
staff in the use of resources to support
inclusive teaching and learning;

e training of support staff in the use
of appropriate technological solutions in the
provision of services to participants in the
educational process to ensure a comfortable
and safe educational environment

Social and rebabilitation support:

» introduce practices to support indi-
vidual educational needs through social and
rehabilitation support;

* to ensure the development of an inclu-
sive atmosphere in the educational environ-
ment of higher education institutions through
social and rehabilitation support.

Thus, the introduction of Inclusive Higher
Education in Ukraine is an extremely impor-
tant task amid numerous challenges and social
transformations to ensure quality higher educa-
tion in accordance with the educational needs
and capabilities of each participant in the edu-
cational process. The proposed programs,
which include individualized and integrated
approaches, a modular format and universal
design, are aimed at supporting various target
groups, especially representatives of vulnerable

groups.
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Tabanrma 12
IITAsxu; 3AIFICHEHHA CyIIPOBOAY
Table 12
Ways to provide support

Bua cynposoay /

Type of escort

3wmicr poGotu / Content of the work

1

2

Hapuaabuo-opraisariiammit cyposia /

Training and organizational support

* QopmysaHH#A a3y AAHIIX 3A00yBadiB BUIIOT OCBITH 3 KATETOPIH BPA3AMBIX IPYIT
HACCACHHS.

Formation of a database of higher education students from vulnerable groups.

* 3abesnedenns QisnarOl Ta IEPOBOT AOCTYITHOCTI PECypCiB YHIBEPCHTETY AAA BCIX
VYIACHIKIB OCBITHBHOTO IPOIIECY: MOACPHI3AITiA OYAIBEAD 1 TEPHTOPIET; OHOBACHHSA BEO-
CaifTiB, HABYAABHIX IIAATCDOPM Ta IHIIIX IIPOBIX PECYPCIB BIATIOBIAHO AO CTAHAAP-
'TiB 1P POBOL AOCTYITHOCT]; 3AKYIIBAA Ta HAAATOAMKEHHA POOOTH 3aCO0IB ACHCTUBHIX
TEXHOAOTIH AAfl AO0YBAHIB 3 OCOOAMBIIMET OCBITHIMIT IIOTPEOAML.

Ensuring physical and digital accessibility of university resoutces for all participants

in the educational process: modernization of buildings and grounds; updating websites,
learning platforms and other digital resources in accordance with digital accessibility
standards; procurement and installation of assistive technologies for students with
special educational needs.

* PospoOka Ta BIPOBAAKCHHS MEXaHI3MIB e(DEKTMBHOI CIIBIIPAL MiK yciva yaac-
HIKAME OCBITHBOTO 11iporiecy 3BO Ta 30BHIITHIMIT CTEHKXOAAEPAMHE (ILTKOAH, CIMT,
OpraHU MICITEBOI BAAAH, IPOMAACBKI OpraHi3artii Ta iH.) AAf OOMIHY AOCBIAOM ITIOAO
BIIPOBAA/KEHHS IHKAFO3MBHIIX ITPAKTHIK.

Developing and implementing mechanisms for effective cooperation between all
participants in the educational process of higher education institutions and external
stakeholders (schools, families, local authorities, NGOs, etc.) to share experiences

in implementing inclusive practices.

* Peryaspre ortirroBarmHA e(heKTHBHOCT] IIPOBEACHIX 3aXOAIB HABYAABHO-OPIaHI3AITiH-
HOTO CYIIPOBOAY T2 KOPHTYBAHHS IIOAAABITIOf CTPATETl Al

Regular evaluation of the effectiveness of the training and organizational support
measures and adjustment of the further action strategy.

* Pospobka MexaHi3sMy HAAAHHS 3BOPOTHOTO 3B 3K IIIOAO AAAIITUBHOCTI HABYAABHIIX
IIPOTPAM i 3AA0BOAEHOCTI OCOOAMBIIX OCBITHIX ITOTPeO 3A00yBatiB BHITIO OCBITIL.
Developing a mechanism for providing feedback on the adaptability of curricula and
meeting the special educational needs of higher education students.

* 3abesmedeHns AOCTYITHOCT] iH(OPMALII TPO MOMKAMBOCTI HAAAHHA HCOOXIAHOIL ITA-
TPHMKH AASL 3A00YBAYIB 3 KATETOPII BPA3AMBIX IPYII HACEACHEL

Ensuring the availability of information on the possibilities of providing the necessary
supportt for applicants from vulnerable groups.

* 320XOUCHHA BIAKPUTOCTI TA TIPHIAHATTA PIBHOMAHITHOCTI CEPEA AKAACMIHOT CITIAB-
HOTH IIIASIXOM IIPOBEACHHS TTYOATYMHIX 3aXOAIB 32 y9acti ocib 3 KaTeropiil BpasAnBIIX
IPYII HACEACHHS,

Encourage openness and acceptance of diversity among the academic community

by holding public events with the participation of people from vulnerable groups.

* MOHITOPHHT B3A€MO3AACKHOCT] AKAACMIYHIX AOCATHEHD TA CTYIIEHA COIAABHOI IHTe-
rparii 3A00yBadiB BUIIIOf OCBITH 3 KATETOPIH BPA3AUBHX IPYIT HACEACHHS.

Monitoring the interdependence of academic achievements and the degree of social
integration of higher education students from vulnerable groups.
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2

* 3abesmevenns po6om CAY/KOU KOHCYABTATHBHOI THATPHMKED 3Ao6yBanB BHITIOL
OCBITH 3 KATETOPIiT BPA3AUBUX IPYII HACCACHHS 3 HABYAABHO-OPIAHI3AIIIHIX [INTAHb.
Ensuring the work of the advisory support service for higher education students from
vulnerable groups on educational and organizational issues.

* 3abe3regeHH YMOB AA PO3POOKU AAAITTHBHIX KYPCIB, IT[0 BPAXOBYIOTb IHAHBIAY-
aAbH] 0COOAMBOCTI 3A00YBAYIB BHITIO OCBITH.

Ensuring conditions for the development of adaptive courses that take into account the
individual characteristics of higher education students.

¢ ImTerpartis IHKAFO3MBHIX ITHHOCTEH 1 IPHHITHITY PIBHOCTI B YCi BHAK
HABYAABHO-OPTaHI3ANIIHOL B3a€MOAL YHACHUKIB OCBITHBOTO ITPOIIECY.

Integration of inclusive values and the principle of equality into all types of educational
and organizational interaction of participants in the educational process.

* 3arnpoBaskeHHA YHIBEpCaAbHOTO Am3aitay Aad HapgarmA (UDL) B yci ocsithi
IIPOTPAMEL

Implementation of universal design for learnmg (UDL) in all educational programs.

* VHPOBANAKCHHA IHKAFO3HBHITX METOAIB HABYAHHS, 540€3TICUCHHS IHYSKOCTI B OIHIO-
BAHHI PE3YABTATIB OCBITHIX AOCATHEHB 3A00yBAiB BUIIOl OCBITH, 30KpEMa 3 0CODAN-
BIMH OCBITHIMU TIOTPEOAMIL.

Implementation of inclusive teaching methods, ensuring flexibility in assessing the
results of educational achievements of higher education students, including those with
special educational needs.

* Aparrrariia HABYAABHIX MaTepPiaAiB AA 3A0OYBAUIB BUITIOl OCBITH BIAIIOBIAHO AO IXHIX
IHAMBIAYAABHIIX 1TOTPEO.

Adaptation of educational materials for higher education students according to their
individual needs.

¢ CrumyArOBaHHA 3A00yBa4iB BUITIOl OCBITH AO Y9ACTi B CTYACHTCBKOMY CAMOBPAAY-
BAHHI T2 IHIIIX aKTUBHOCTSIX.

Encouraging higher education students to participate in student government and other
activities.

I 1CHXOAOTO-TIEAATOTIMHIIH CYITPOBIA /
Psychological and pedagogical support

* Peanizariist CTyACHTOLICHTPOBAHOIO IHAXOAY 3 POKYCOM Ha 3A00yBaYa BHILIOl OCBITH
TA HABYAHHS 3AMICTh BUKAAAQAHHS.

Implementation of a student-centered approach with a focus on the student and
learning instead of teaching,

* BuxopricraHHA pi3HOMAHITHIIX METOAB HABYAHHSA 3 POKYCOM Ha IHTCPAKTHBHY

T IPYIIOBY B3aEMOAIFO AAA 3AAVEICHHA 3A00YBatiB BHIIO! OCBITH T4 OOMIHY PI3HOMAHIT-
HIIM AOCBIAOM.

Using a variety of teaching methods with a focus on interactive and group interaction
to engage higher education students and share diverse experiences.

e Inrerpariis nrdppOBIX TEXHOAOTIH ITA YAC HABYAHHA AAA TIATPHMKH PISHIX CTHAIB
HABYAHHSL

Integration of digital technologies in the classroom to support different learning styles.

* Bukopucranms pisHux piBHIB CKAGAHOCTI 3aBAAHD AAA BPAXYBAHHS PISHIX PIBHIB ITA-
TOTOBKH Ta 3AATHOCTI 3aCBOIOBATH HABYAABHII MaTepiaA.

Using different levels of task difficulty to take into account different levels of training
and ability to learn.

¢ Peaaizania yraisepcassaoro ansarmay aad Hasdanssa (UDL) B mporieci Buxaaaarms

TA HABYAHHA AAfA IHTErPArtil CAOBECHIX, BI3YAABHIX 1 TEKCTOBIIX ITPEACTABACHD HABYIAAD-
HOTO MATEPIaAy.

Implementation of universal design for learning (UDL) in the teaching and learning
process to integrate verbal, visual, and textual representations of educational matetial.
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* I'HydKicTs IPH ITAQHYBAHHI Ta IIPOBEACHH] HABYAABHIX KYPCIB BIATIOBIAHO AO MOZK-
AHBOCTEH 3A00YBAHIB BHILIOL OCBITIL

Flexibility in planning and conducting training courses in accordance with the capabilities
of higher education students.

* Peryasipre oHOBAEHHS Ta MOADIKAITIA HABYAABHIX KyPCIB Ha OCHOBI 3BOPOTHBOIO
3B’A3KY BIA 3A00YBatiB BHITIOf OCBITI AAT AAAITTAITl OCBITHBOTO AOCBIAY 3 YPAXYBAHHAM
IXHIX 3armUTiB.

Regular updating and modification of courses based on feedback from students to adapt
the educational experience to their needs.

* AmBepcudpikariif OCBITHIX ITPOrpam i 3MiCTy HABYAABHIIX KyPCIB AAT 3aAYUECHHA

T IATPUMKN 3A00YBa9iB BHILIOf OCBITH 3-TIOMIK BPA3AUBEIX IPYIL

Diversification of educational programs and course content to attract and support
students from vulnerable groups.

* 3abesredeHH BKAIOUEHHA PISHOMAHITHIIX KYABTYPHHX Ta COITAABHIX KOHTEKCTIB
Y 3MICT HABYAABHIX AUCITUITAIH.

Ensuring that diverse cultural and social contexts are included in the content

of academic disciplines.

* Buxopricrarms B OCBITHLOMY ITPOIIEC IIPHKAAAIB 1 KEHCIB, ITIO IIPEACTABAAFOTD Pi3Hi
IPYIIN Ta CIIABHOTHL

Use of examples and cases representing different groups and communities in the
educational process.

¢ 3abesredeH A HASBHOCTI IHAUBIAYAABHIX ITAAHIB HABYAHES AAf 3AOOYBAIB BUITIOL
OCBITH 3-IIOMIK BPA3AHBHX IPYIL

Ensuring the availability of individualized study plans for students from vulnerable
groups.

* 3abe3IedeHH IHYYKOrO 1 AOAATKOBOIO YACY AAfl HABYAHHA BIATIOBIAHO AO OOIPYHTO-
BAHIIX 3AIIATIB 3A00YBAYIB BHITIO! OCBITH 3-TTOMIK BPa3AHUBEIX TPYIL

Providing flexible and additional time for studying in accordance with the reasonable
requests of higher education students from vulnerable groups.

* VIIPOBaAKEHHA OHAAMH-KYPCIB, BIPTYAABHIX AADOPATOPIH Ta MYABTHMEAIFTHIX
pecypciB AAst 3a0e3IICUCHHS THYIKOCTI AOCTYITY AO HABYAABHIIX PECYPCIB YIACHHKIB
OCBITHBOTO IPOIIECY.

Implementation of online courses, virtual laboratories, and multimedia resources

to provide flexible access to learning resources for participants in the educational
process.

* Po3poOka 3MiCTOBOI YaCTHHE aAAITTHBHIX KYPCIB, ITIO BPAXOBYIOTH ITOTPEOH 3A00y-
BAYiB BUIIIOI OCBITH.

Developing the content of adaptive courses that take into account the needs of higher
education students.

* OIpHAIOAHECHHS Ta PO3IOBCIOAKEHH IH(OpMArIil cepeA 3A00yBatiB BHITIO OCBITH
3-TTOMIK BPA3AMBHIX KATETOPIi IIPO MOKAMBOCTI HAAAHHS HEOOXIAHOT IICHXOAOTISHOL
Ta AOAATKOBOI CITEITIAAI30BAHOI METOAMTYHOL IIATPUMKH Yepe3 HaABHI KAHAAY KOMYHIKA-
il B 3BO (caiiT, AOIIIKI OTOAOIIEHb, COIIAABHI MEPEKI TOITIO).

Publicizing and disseminating information among vulnerable students about the
possibility of providing the necessary psychological and additional specialized
methodological support through existing communication channels in higher education
institutions (website, bulletin boards, social networks, etc.).

* BuxopricraHHsA HaBIAABHIX IAAT(DOPM AAA IHTEPAKTHBHOTO HABYAHH.

Use of learning platforms for interactive learning,
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* DopmyBaHHA PIBHOPIBHEBIX IPYIT AA BHKOHAHHS CIIABHFIX ITIPOEKTIB 1 3aBAAHD,
HAAQHHA CTYACHTAM MO/KAHBOCTI CAMOCTIFIHO OOHMPATH IPYITY BIAIIOBIAHO AO CBOIX
IHTEpeCiB Ta PIBHA IATOTOBKH.

Formation of multi-level groups to carry out joint projects and tasks, giving students the
opportunity to choose a group according to their interests and level of training;

* Bukoprcranms reHACPHO HEWTPAABHOI T IHKAFO3HBHOI MOBH B OCBITHBOMY IIPOIIECI.
Use of gender-neutral and inclusive language in the educational process.

* Po3poOKa Ta BITPOBAAKCHHS CHCTEMI OHAAFH-KOHCYABTAIIH AAA 3a0€3IICHCHHS
AOCTYIIy AO HIOCAYT HE3AAEKHO BIA (PI3IIHOTO MicrieriepeOyBaHHs.

Development and implementation of an online consultation system to ensure access

to services regardless of physical location.

* BusHaueHHA aKTyaABHIX HOTPEO 1 TPYAHOITHB IIOAO AOCTYITHOCTI OCBITHIX ITOCAYT
AAfA 3A00YBAtiB BHIIIO! OCBITH IAAXOM X OITHTYBAHHSL

Identification of current needs and difficulties regarding the accessibility of educational
services for higher education students through a survey.

¢ Koopammariis AMABHOCTI 3 aKAAEGMIYHIIM ITEPCOHAAOM AAfl INATPIIMKH PeaAi3artii
IHAMBIAYAABHIIX ITAQHIB HABYAHHA 3A00YBAtiB BHITIOf OCBITH 3-IIOMIK BPA3AMBIX IPYIL
Coordination of activities with academic staff to support the implementation

of individual study plans for students from vulnerable groups.

* Haaanms IHAMBIAYAABHIX IICHXOAOITIHIX KOHCYABTAITIH T INATPHMKHI BCIM Y9aCHI-
KaM OCBITHBOTO IIPOTIECY.

Providing individual psychological counseling and support to all participants in the
educational process.

* BcraHOBACHHA AOAATKOBOTO HACY AAfl BUKOHAHHSA 3aBAAHD 3a HAABHOCTI OOIPYHTOBA-
HFIX TIACTAB HA OCHOBI IHAMBIAYAABHIX MOMKAMBOCTEH Ta OOCTABIH 3A00YBAYIB BHITION
OCBITHL

Setting additional time for completing assignments if there are reasonable grounds based
on the individual capabilities and circumstances of higher education students.

* 3abesredeHHA MOAKAMBOCTI TOBTOPHOTO CKAAAAHHSA PISHIX BUAIB KOHTPOAFO 32 HAAB-
HOCTI OOIPYHTOBAHIX ITACTAB 3 OOKY 3A00YBa|iB BUIIOT OCBITH 3-IIOMIK BPA3AHBIX
Py (BCTAHOBACHHS LPABHA Ta YMOB AAf IIOBTOPHOIO CKAAAHHS KOHTPOABHHX 3aX0-
AlB, OpTaHi3ariis AOAATKOBUX CECIET AASl TOBTOPHOTO CKAAAAHHS ICITITIB 1 KOHTPOABHIX
POOIT Ta IATPIMEKA 3A00YBAHIB Y ITATOTOBIIL AO ITOBTOPHOTO CKAGAAHEH).

Ensuring the possibility of re-taking various types of tests if there are reasonable
grounds on the part of higher education students from vulnerable groups (establishing
rules and conditions for re-taking tests, organizing additional sessions for re-taking
exams and tests, and supporting students in preparing for re-taking).

* Po3pobKa Ta PO3LOBCIOAKEHHSA IH(POPMAITIHIX MATEPIAAIB 1 GPOITIYP AAT AKAAEMIY-
HOTO IIEPCOHAAY ITIOAO IHKAFO3HMBHIX IpakTHK y 3BO uepes HaABHI KAHAAN KOMYHIKa-
nif B 3BO (caiiT, AOIIKI OrOAOIIEHD, COITIAABHI MEPE TOIIO).

Develop and distribute information materials and brochures for academic staff

on inclusive practices in HEIs through existing communication channels in HEIs
(website, bulletin boards, social media, etc.).

* VIIpoBaAKeHHS OOOB A3KOBUX O3HAHOMYHX KYPCIB AAf AKAACMIHOTO I AOIIOMIK-
HOTO IIEPCOHAAY 3 OCHOB IHKAFO3HBHOI OCBITH T ITATPUMKI YYIACHHKIB OCBITHHOTO
IIPOLIECY, 30KPEMA 3-TIOMIK BPA3AHBIX IPYIL.

Introduce mandatory introductory courses for academic and support staff on the basics
of inclusive education and support for participants in the educational process, including
vulnerable groups.
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* Opramisarif HABIAHHA AKAACMIYHOTO TTEPCOHAAY 3ACTOCYBAHHSA ACUCTUBHIX TEXHO-
AOTII B OCBITHBOMY IHIPOLIECL.

Organizing training for academic staff in the use of assistive technologies in the
educational process.

* Opramizaris HABYAHHA AKAACMIYHOIO IIEPCOHAAY PEAAI3ALI IHKAIO3HBHIIX IIAXOAIB
1 IIPAKTHK B IIPOILICCi BUKAGAAHHSA TA HABYAHHA.

Organizing training for academic staff to implement inclusive approaches and practices
in teaching and learning,

* Opranizartis HABYAHHA AKAACMITHOIO Ta AOHOMEKHOTO IIEPCOHAAY, MEHEAKMEHTY
3BO 111040 IHKAFO3MBHOI Ta TEHAEPHO HEHTPAABHOI MOBI B OCBITHBOMY CEPEAOBHIIT
3BO.

Organizing training for academic and support staff, as well as HEI management,

on inclusive and gender-neutral language in the educational environment of HEISs.

* IlpoBeAcHHs MaFiCTEP-KAACIB AAS AKAACMIHOTO IIEPCOHAAY 13 3ALIPOITICHESM EKC-
11epTiB y crepi IHKAFO3HBHOI Ta CIICIHAABHOT OCBITH AAf OOMIHY AOCBIAOM 1 HOBITHIMIT
IIPAKTHKAMET OPraHi3artii B3aeMOAIT 31 A00yBaYaMi BHITIO OCBITH i3 BPASAMBIX IPYIL.
Conducting master classes for academic staff with the invitation of experts in the

field of inclusive and special education to share experiences and the latest practices

in organizing interaction with students from vulnerable groups.

* Opramizaris HaB4aHHA 3 IIPOBOL IPAMOTHOCTI Ta PO3POOKI AOCTYIIHIX HABYAAD-
HIIX MATEPIAAIB AAA AKAACMITHOTO Ta AOTIOMIKHOTO IIEPCOHAAY 3 TIPODACMIT CTBOPEHHSA
AOCTYITHOTO KOHTEHTY AAfl PISHIX KATEropii 3A00yBatiB BHITIOf OCBITH (30KPEMa IIIOAO
BHKOPUCTAHHA CICIIAABHIIX IIPOIPAM Ta IHCTPYMEHTIB).

Organization of training in digital literacy and development of accessible learning
materials for academic and support staff on the issue of creating accessible content for
different categories of higher education students (including the use of special programs
and tools).

* Opramisarif HABIAHHA AOIOMIKHOTO IIEPCOHAAY 3 AKIICHTOM Ha TEXHIKI IHATPIMKI
Ta KOMYHIKATIi 31 3A00yBadaMIT BUIIIOL OCBITH 3 IIOPYILIEHEAMU IICUXOMI3IIHOIO
PO3BHTKY.

Organizing training for support staff with a focus on support techniques and
communication with higher education students with disabilities.

* Haaamms IHAMBIAYAABHIX METOAMMHIX KOHCYABTAITIH T2 THATPHUMKH aKAACMITHOMY
IIEPCOHAAOBI ITOAO AAATITALT HABYAABHIX MATEPIAAIB 1 PeCypCiB.

Providing individualized methodological advice and support to academic staff on the
adaptation of teaching materials and resources.

e ITpoBeAeHHs CyHEPBI3IHIX 3yCTPIEH, IO AOSBOAFOTD AKAACMIMHOMY H AOTTOMIZK-
HOMY IIEPCOHAAOBI OOTOBOPIOBATH TPYAHOITI B 3a0€3I1EYEHH] AOCTYIIHOCTI Ta Oe3-
Gap’epHOCTI HAAAHHSA TTIOCAYT YYACHHUKAM OCBITHBOTO TIPOLIECY.

Holding supervisory meetings that allow academic and support staff to discuss
difficulties in ensuring accessibility and barriet-free provision of services to patticipants
in the educational process.

/

Social and rehabilitation

LFTHII CYIIPOBIA

CoriaabHO-peabinira-

e CriiBrparid i3 3aKAaAAMIT OCBITH Ta HKAFO3HBHO-PECYPCHIMIU LICHTPAMEH, AC HaBYa-
AHCA 3A00yBadi BUITIO! OCBITH, AKI BCTYITHAH B PAMKAX OCOOAMBIX YMOB BCTYITy, AAT
oTpuMaHHs i OpPMALI IIOAO IXHIX OCODAMBOCTEIT T2 HAABHOIO IIPOIPECY, A TAKOK
AAA 330E3IIEICHHSA ITAABHOIO IIEPEXOAY 3A00YBAUIB 3-IIOMIAK BPA3AHBUX IPYII AO BHILION
OCBITH.

Cooperation with educational institutions and inclusive resource centers where higher
education applicants who were admitted under special admission conditions studied

to obtain information about their characteristics and progtess, as well as to ensure

a smooth transition of applicants from vulnerable groups to higher education.

supportt
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* 3aificaents ouiaxu noTped 3A00yBadiB / YIACHHKIB OCBITHBOIO LIPOLIECY, 30KPEMA
3-TTOMIK BPA3AHBHX IPYII, HA OCHOBI PO3POOACHOI TA 3ATBEPA/KEHOI METOAMKI OLTHKIT
no1ped y 3BO, Akl BHABMAN OaxKAHHA OTPUMYBATH IATPHIMKY Ta IIOCAYIH B CHCTEMI
COITIAABHO-PEADIAITAITIITHOTO CYIIPOBOAY, T2 AOKYMEHTYBAHHA PE3YABTATIB AAT TOAAAD-
ITIOTO IIAAHYBAHHAL.

* Assessment of the needs of students/participants of the educational process,

in particular from vulnerable groups, based on the developed and approved
methodology for assessing the needs of HEISs that have exptessed a desite to receive
support and services in the system of social and rehabilitation support, and
documenting the results for further planning,

* CrBopenms 6asu AaHuX 3A00yBadiB / yIaCHUKIB OCBITHBOIO IIPOLIECY, 30KpeMa
3-TTOMIK BPA3AVBHX IPYIL, AIKi TOTPEOYIOTH COIIAABHO-PEAOIAITAIIIHOIO CYITPOBOAY,

3 irdpopmariiero Ipo ixri 0cobAMBI TTOTPEOH Ta yMOBH BCTYILY.

Creating a database of applicants/participants in the educational process, including
vulnerable groups in need of social and rehabilitation support, with information about
their special needs and admission conditions.

* IlpoBeaenns ananisy MoxamBocreit 3BO Ta mapTHepiB 3a0e3MeInTH BUABACH]
HOTpedN.

Analyze the capacity of HEIs and partners to meet the identified needs.

* BusiBACHHS# CIIABHIIX T2 YHIKAABHIX ITOTPEO HA OCHOBI AHAAI3Y METOAMKI OLTHKEL
Identification of common and unique needs based on the analysis of the assessment
methodology.

* PospobKa repcoHaA30BAHIX IHAMBIAYAABHIIX IIPOIPAM COIAABHO-PEadIAITAIIIITHOTO
CYIPOBOAY Ha OCHOBI 3AIFICHEHH#A OIIHKH ITOTPEO BIATTOBIAHO AO 3aITHTY T4 3 YPaxyBaH-
HAM MOKAMBOCTEH crmiBrrpari 3BO 3 pisHIMET TAPTHEPCHKIMI OPraHi3AIL M.
Development of personalized individual programs of social and rehabilitation support
based on the needs assessment in accordance with the request and taking into account
the possibilities of cooperation between the HEI and various partner organizations.

* 3a0e3reyeHHs YIACHIKIB OCBITHBOIO IIPOIIECY, 30KPEMA 3-IIOMIK BPA3AUBIX IPYIL,
AASL SIKHX CKAGACHO IHAMBIAYAABHY IIPOIPAMY COLIAABHO-PeabIAITAIIIFIHOTO CYIIPOBOAY,
IIEPCOHAAIBOBAHIMI IHCTPYKIIIMEL AAS 33AOBOACHHS PISHOMAHITHIIX TT0Tped ¥ crcremi
COLAABHO-PEADIAITAIIIITHOTO CYIIPOBOAY.

Providing participants in the educational process, including vulnerable groups for
whom an individual program of social and rehabilitation support has been drawn up,
with personalized instructions to meet their various needs in the system of social and
rehabilitation support.

* DOPMYBAHIA KOMAHAH / TPYIIH COLIAABHO-PEabiAITAIIIIHOIO CYLIPOBOAY 3 UHCAA
IOCTIHHIIX Ta 3AAYYCHIX YIACHUKIB, siKa OyAe IparroBaty 3i 3A00yBagamu / yaacHu-
KAMH OCBITHBOTO ITPOIIECY 3 OCOOAMBIMI OCBITHIMH ITOTPEOAMI, 30KPEMA 3-ITOMIK
BPA3AHBHX IPYII, ¥ PAMKAX peaAi3artii iHAMBIAYAABHOI IIPOrpaMu COIaAbHO-peabiAiTart-
HHOTO CYIIPOBOAY.

Formation of a team / group of social and rehabilitation supportt from among
permanent and involved participants, which will work with applicants / participants

of the educational process with special educational needs, in particular from vulnerable
groups, as part of the implementation of an individual program of social and
rehabilitation support.

* 3aAyHUeHHA BOAOHTEPIB 3-IIOMIK CTYACHTIB, BUITYCKHIKIB Ta CITIBPOOITHIKIB AAST yda-
CTi B TIPOTPamMax COIiaAbHO-PEAOIAITAIIIHOIO CYIIPOBOAY.

Engaging volunteers from among students, alumni and employees to participate in social
and rehabilitation support programs.
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* 3aayuennd Ta KoopAuHariA mapreepis 3BO B Mexax peaaisariii IHAMBIAYAABHIIX
TPOIPAM CYIIPOBOAY 3A00yBaYIB / YUACHIIKIB OCBITHBOIO LIPOLIECY, 3OKPEMA 3-IIOMIK
BPA3AHBIIX IPYTL, AKI BUABIAM O@/KAHHA OTPHMYBATH IHATPHMKY T2 IIOCAYTH B CHCTEMI
corfiaAbHO-peadiAiTariiitroro cyrposoay 3BO.

Involvement and coordination of HEI partners in the implementation of individual
suppott programs for students / participants in the educational process, in particular
among vulnerable groups who have expressed a desire to receive support and services
in the system of social and rehabilitation support of HEISs.

* 3abesredeH A KOMAHAH CYIIPOBOAY HEOOXIAHEIMU PECYPCAMU T HABUAHHAM AASL
edpeKTHBHOI peaAizariii IHAMBIAYAABHIIX ITPOTPAM.

Providing the support team with the necessary resources and training to effectively
implement individual programs.

* PeryAsprmii mieperasa Ta KOpUIyBaHHA IIPOrPAM COITAABHO-PEAOIAITAIIIHOTO CyITpO-
BOAY Ha OCHOBI 3BOPOTHOIO 3B’fI3KY TA PE3YABTATIB.

Regular review and adjustment of social and rehabilitation support programs based

on feedback and results.

* PospobaeHHs TIAAHY 3aXOAIB, TIOAIT, AKi OYAYTH CIIPAMOBAH] HA 3aAOBOACHHSA CITIAB-
Hux ITOTPed 3aAAL POSBUTKY IIOTEHIHAAY 3A00yBawiB / yIaCHUKIB OCBITHBOIO 1poriecy,
30KpEMa 3-TIOMIK BPA3AMBEIX IPYIL, AAL AOCATHCHHS MAKCHMAABHEX PE3YABTATIB,
Developing a plan of activities, events that will address common needs to develop the
potential of students / participants in the educational process, including vulnerable
groups, to achieve maximum results.

* 3abesredeHH IHAMBIAYAABHOL CITBITPAIT i3 KOAHIM, XTO MA€ YHIKAABHI TTOTpeOH,
3AA POSBUTKY HOTEHIIAAY 3A00YBadiB/ y4aCHIKIB OCBITHBOIO IIPOLIECY, 30KpEMa 3-110-
MDK BPa3AUBUX IPYIL, AAS AOCATHEHHS MAKCHMAABHIX PE3YABTATIB.

Ensuring individual cooperation with everyone who has unique needs to develop the
potential of students/participants in the educational process, including those from
vulnerable groups, to achieve maximum results.

* 3abesreyeHAsA PEryATpHOl KOMyHIKAITl MiZK BHKAGAAYAMI, MCHCA/KMEHTOM, AOTIOMIZK-
HIM [IEPCOHAAOM T2 3A00YBAYAMU AAS e(DEKTHBHOIO BIKOHAHES IPOIPAM.

Ensuring regular communication between faculty, management, support staff, and
students to ensure effective program delivery.

* 3ampoBaAKECHHA CHCTEMI THYIKIX TOAMH POOOTH AAA KOHCYABTAHTIB Ta (paxiBIIiB, AKI
3AIACHIOIOTP COIIAABHO-PeabIAITAITIFHIF CYIIPOBIA.

Introduce a system of flexible working hours for counselors and specialists providing
social and rehabilitation support.

* Oprami3aria OHAAHH-KOHCYABTALIIH Ta 3yCTPIUert AAf 3A00yBatiB / VIACHIKIB OCBIT-
HBOIO HIPOLIECY, 30KPEMA 3-TIOMIK BPA3AUBEIX IPYIL, AKI HE MOKYTh BIABIAYBATH OCOOH-
CTO HABYAABHI 3AHATTA.

Organization of online consultations and meetings for students/ participants in the
educational process, including vulnerable groups who cannot attend classes in person.

* Haparmst MoxamBocti 3A00yBagam / y9acHIKAM OCBITHBOIO LPOLIECY 3AIIAAHYBATI
KOHCYABTALI Ta 3ycTpivi 3 (DaXIBIIAME B IHAMBIAYAABHOMY TIOPSIAKY.

Enabling students / patticipants of the educational process to schedule consultations
and meetings with specialists on an individual basis.

* Buxoprcrasmsa OHAARH-IIAATDOPM AAfA 3AITHICY HA KOHCYABTALI T4 OTPHMAHHSA
IATPHMEKI.

Use of online platforms to sign up for consultations and receive support.
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* 3abesrredeHHA AOCTYITY AO INATPAMKH Yepe3 PidHi KaHaAn (TeAepOH, ACKTPOHHA
TIOTITTA, OHAARH-IIAATCOPMH).

Provide access to support through various channels (phone, email, online platforms).

* VIIPOBAA/KEHHS CHCTEMH YaT-O0TIB 200 IHITIIX ABTOMATH30BAHIX 3aCO0IB AAA
HAAAHHSA HErAMHOI AOITOMOIH Ta i OpMAIii B CHCTEM COIAABHO-PeabIAITAIIIHOIO
CYIIPOBOAY.

Introduce a system of chatbots or other automated tools to provide immediate
assistance and information in the system of social and rehabilitation support.

* [TiArOTOBKA Ta TIOAAHHS IPAHTOBEIX 32ABOK Ha (DIHAHCYBAHHSA IIPOIPAM COLTi-
AABHO-PEabIAITAIIIITHOTO CYIIPOBOAY, BKAFOUATOHN 3AKYIIBAIO TEXHIYHIX 3aCO0IB peadi-
Afratiii, OOAAITITYBAHHA TYPTOKUTKIB T OPTaHI3aI[iiO BOAOHTEPCHKIX ITPOTPAM.
Preparation and submission of grant applications for funding social and rehabilitation
support programs, including the purchase of technical rehabilitation equipment,
arrangement of dormitories and organization of volunteer programs.

¢ CriBrparid 3 GAArOAITHIMI POHAAMI, MIKHAPOAHHME OPraHi3ariaMu, Gi3HeCOM
T YPSAOBUMI CTPYKTYPAMI AAS 3AAYICHHA AOAATKOBUX KOLIITIB,

Cooperation with charitable foundations, international organizations, businesses and
government agencies to raise additional funds.

* CupustHHA B OTPHMAHHI 3A00yBAYaMI BUITIOf OCBITH 3 OCODAMBIAMI OCBITHIMI
rorpebamu (piHAHCOBOI ACPHKABHOL IIATPHUMKH, IHABIOBOTO KPEAUTYBAHHS, TAPAHTI
AASl OTPHMAHHSA KPEAUTIB, YACTKOBOI KOMITEHCAIT BIACOTKOBHX CTABOK 33 KPEAUTAMI
TOLLIO.

Assistance in obtaining financial state support, preferential lending, loan guarantees,
partial compensation of interest rates on loans, etc. for higher education students with
special educational needs.

¢ CrpusHHA B OTPHMAHHI 3A00yBAYaMI BUITIOl OCBITH 3 OCOOAMBIAMI OCBITHIMIX
HOTPEOAMI HEOOXIAHIX CIIEMIAABHIX 3aCO0IB KOPEKITH IICHXODISIHOIO PO3BHTKY
3TIAHO 3 THITOBHIM HEPEAIKOM, HABYAABHO-METOAIMHIX MaTePiaAiB Ta iHdopma-
LIAHO-KOMYHIKAIIHHFIX TEXHOAOIII AASl OPTaHi3aItii HABYAABHOIO IIPOIICCY.
Facilitating the provision of necessary special tools for the cortection of psychophysical
development, in accordance with the standard list, as well as educational and
methodological materials and information and communication technologies for
otganizing the educational process for higher education students with special educational
needs.

* CrBopeHH# IHTEPAKTHBHIX OHAAHH-KAPT, 110 BKAFOYAFOTH PO3TAIITYBAHHSA COITIAAD-
HIIX 1 peabIAITAIIIFHIX TOCAYT Ta 6e30ap’€PHIX MaPIIIPYTIB.

Creating interactive online maps that include the location of social and rehabilitation
services and bartier-free routes.

* OOAanTTyBAHHA HABYAABHIX 1 POOOUIX IIPOCTOPIB, BPAXOBYFOUH PI3HI IIOTPEOH
VYACHHKIB OCBITHBOTO IPOIIECY, MEHEAKMEHTY Ta IHIEPCOHAAY (HAITPHKAAA, CITEITAABHI
MeOAL, OOAAAHAHHS AAT ATOACH 3 IHBAAIAHICTIO).

Arrangement of educational and workspaces, taking into account the different needs
of students, management and staff (e.g. special furniture, equipment for people with
disabilities).

* 3abesncucHmst 3A00yBadiB / yUaCHUKIB OCBITHBOIO IIPOLIECY, 30KPEMA 3-IIOMIK Bpas-
AVIBUIX TPYII, ACHICTHBHIIMEL TEXHOAOTIAME 3 YPAXYBAHHAM {XHIX ITOTPeD Ta MOKAHBO-
cret 3BO.

Providing applicants/patticipants of the educational process, in particular from
vulnerable groups, with assistive technologies, taking into account their needs and the
capabilities of the HEL
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* Opramisarif HABYAABHIX KYPCIB IIIOAO BUKOPHCTAHHA ACHCTHBHIX TEXHOAOTII,
Organizing training courses on the use of assistive technologies.

¢ IlpusaaverHns IHAMBIAYAABHIIX ACHCTEHTIB / MEHTOPIB AAl AOTTOMOTH B IIOBCAK-
ACHHIIX 3ABAAHHAX T4 HABYAHH] (LI MOKYTh GyTH CTApIT CIYACHTH 200 BUITYCKHUKH,
BUKAAQH, AOTIOMIKHMIT HIEPCOHAA, fIKi AOIOMAIAFOTD HOBIM 3A00YBAYAM 2AQIITYBATHCA
AO HABYAABHOTO ITPOLIECY TA YHIBEPCUTETCHKOIO AKUTTA) 13 0OOB’ASKOBIM BIASHAYCHESAM
TA BUHATOPOAMKEHHSAM IX 32 po0OTY.

Appointment of individual assistants/mentors to help with daily tasks and studies (these
can be older students or graduates, teachers, support staff who help new applicants
adapt to the educational process and university life) with mandatory recognition and
reward for their work.

* 3abesnedeHns 3A00yBatiB MOCAyramu podpecifiHol opieHTariii Ta Kap’epHOro
KOHCYABTYBAHHSA AAA AOTTOMOITH iM Y BHOOPI Kap €PHOTIO IIIAAXY Ta IIATOTOBII

AO TIPALICBAAITITYBAHHS.

Providing job seekers with career guidance and career counseling services to help them
choose a career path and prepare for employment.

* Opranizariis 3yCTpiucii 3 HOTCHITHIIAMI POOOTOAABLIAMH T IPOECIHHIX APMAPKIB.
Organizing meetings with potential employers and professional fairs.

* ObAaIITyBAHHS KIMHAT y TYPTOKUTKAX BIALIOBIAHO AO IIOTPED 3A00yBadiB 3 0OMerke-
HIIME MOKAHBOCTAMHE (ITAHAYCH, AI(DTH, CIIeIiaAbHI MeOAL, OOAAAHAHHS).

Arrangement of rooms in dormitories in accordance with the needs of applicants with
disabilities (ramps, elevators, special furniture, equipment).

* BuaireHHA CrIeIfaAbHIX KIMHAT AAf 3A00YBAdiB, fIKi TOTPEOYIOTH OCOOAMBIX YMOB
IIPO/KUBAHHS.

Allocation of special rooms for applicants who need special living conditions.

* Opramisariis i OPMAITHHIIX CECiiT AA HOBHX 3A00YBAUIB ITIOAO YMOB ITPO/KUBAHHS
B IVPTOKUTKAX, AOCTYIIHHX IIOCAYT Ta IIPOLICAYP OTPHMAHHS MICIIfA B TYPTOMKATKY.
Organizing information sessions for new applicants on dormitory living conditions,
available services, and procedures for obtaining a dormitory place.

* [TiAroToBKa Iy TIBHHKIB T2 OHAAIH-PECYPCIB 3 IH(OPMALIIEFO TIPO AOCTYIIHI TIOCAYIT
B IYPTOKUTKAX, KOHTAKTHI AHI BIATIOBIAAABHEIX OCI0 Ta IIPOLICAYPH PO3B A3AHHSA IT00Y-
TOBHX ITHTAHb.

Preparation of guides and online resources with information on available services

in dormitorties, contact details of responsible persons and procedutes for solving
household issues.

* 3aAydeHHA BOAOHTEPIB AAA HIAAHHA AOTIOMOTHT 3A00YBAYaM 3 OOMEKCHIMI MOKAH-
BOCTSIMI B IIOBCSKACHHIIX 3aBAAHHSIX, TAKVX SIK IICPECYBAHHS, IPUTOTYBAHHSA DKI TOIIIO.
Engaging volunteers to help applicants with disabilities with everyday tasks such

as transportation, cooking, etc.

* Oprasisaryis IIporpam HACTABHUIITBA, A€ CTAPIII CTYACHTH AOIIOMATAFOTH HOBIM 3A0-
OyBauaM aAAIITYBATHICH AO AKHTTA B IYPTOKHTKY.

Organizing mentoring programs where older students help new students adapt to dorm
life.

* [TposeacHHs iHGOPMALIIHIX KAMITAHIF HA TIOYATKY KOKHOTO HABYAABHOTO POKY
AAf 3A00YBAHIB ITIOAO MOMKAMBOCTEH COITIAABHO-PEaOIAITAIIIFHOTO CYIIPOBOAY Ta IIPO-
neAypH Horo otpamanas y 3BO Ha 0cHOBI 3aTBEPAKEHIX HOPMATHBHIX AOKAABHIIX
AOKYMEHTIB.

Conducting information campaigns at the beginning of each academic year for students
on the possibilities of social and rehabilitation support and the procedure for obtaining
it in higher education institutions on the basis of approved local regulations.
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ITpoaosxenns Tabanmi 12 / Table 12 (continuance)

2

* TIpoBeaeHHA PETYAAPHIX 3yCTPIUEH HA IIOYATKY HABYAABHOTO POKY TA CEMECTPY AAA
HOBIX 3A00yBaYiB, A€ IIPEACTABHIKH CTYACHTCHKOIO CAMOBPSAAYBAHHS O3HAHOMASATD

iX 3 MOJKAMBOCTAME Y9IACT] B PI3HIIX IHIITATHBAX.

Holding regular meetings at the beginning of the academic year and semester for new
applicants, where representatives of the student government will familiarize them with
the opportunities to participate in various initiatives.

* DopmyBanmHs KAYOIB, 00’ €AHAHD, IVPTKIB 33 IHTEPECAME, 30KpeMa fIKi BDAXOBYFOTH
iHTepecr Ta MoTpedn 3A00yBatiB 3-[IOMIK BPASAHBIX IPYIL.

Formation of clubs, associations, and hobby groups, including those that take into
account the interests and needs of applicants from vulnerable groups.

e Tiarprvka (opramisarfiiiia, TexmivHa, (PiHAHCOBA) CTYACHTCHKIX IHIIIATHB, CIIPAMO-
BAHIIX Ha IHKAFO3IFO TA PO3BHTOK HABHYOK CITIBITPALILL.

Support (organizational, technical, financial) for student initiatives aimed at inclusion and
the development of cooperation skills.

* Opranisariif KOHKYPCIB HA HARKPAITI CTYACHTCEKI IHIITIATHBH 3 IHKAFO3Ii T2 COIaABHOL
irrerpart.

Organizing competitions for the best student initiatives on inclusion and social
integration.

* VIpOBAaAKEHHS IPAKTHKH PETYAAPHOTO OIIHIOBAHHA TA MOHITOPHHTY IHKAFO31B-
HOCTI B CTYACHTCHKIX OPTaHi3aITifAX Ta {HiiaTiBax.

Introduce the practice of regular assessment and monitoring of inclusiveness in student
otganizations and initiatives.

* Oprasisariifl pEryAApHIX TPEHIHIIB 3 AIAGPCTBA, HABIYOK YIIPABAIHHSA IIPOEK-

TAMH T2 CITBIIPAIT AAfl IPEACTABHIIKIB CTYACHTCHKOTO CAMOBPAAYBAHHA H AKTHBHIX
CTYACHTIB.

Organizing regular trainings on leadership, project management and collaboration skills
for student government representatives and active students.

* 3arporrieHns 30BHIIIHIX eKCIIEPTIB i PaxiBITB AAT IPOBEACHHS MAFICTEP-KAACIB

Ta TPEHIHTIB.

Inviting external experts and specialists to conduct master classes and trainings.

* Opranisariif e peMOHIFT HATOPOAKEHHS Ta ITyOAIMHE BUSHAHHA AOCATHEHD 3A00yBa-
4iB / yIACHUKIB OCBITHBOIO IIPOLIECY 32 IXHII BHECOK Y POSBUTOK IHKAFOSII Ta CriprsiHis
COITIAABHIH IHTErpart.

Organizing award cetemonies and publicly recognizing the achievements of students /
participants of the educational process for their contribution to the development

of inclusion and promotion of social integration.

* DopmyBaHHA TPYIT BZAEMOAOIIOMOTH, 30KPEMA IPYIT PIBHIH-PIBHOMY, AAA 3A00YBa-
4iB / yIACHUKIB OCBITHBOIO IIPOLIECY 3 OCOOAMBUME OCBITHIME HOTpeOaMu, 30KpeMa
3-TTOMIK BPA3AMBHX IPYIL, AIKi MAFOTH IIOAIOH] BIKAFIKI Ta IIOTPEOH.

Formation of self-help groups, including peet-to-peer groups, for students/ patticipants
of the educational process with special educational needs, including vulnerable groups
with similar challenges and needs.

* TIpOBEACHE PEIyASPHIX BOPKIIOLIB T2 CeMIHAPIB 3 TeM, IO LIKABAATH 3A00yBadiB /
YYACHHKIB OCBITHBOTO ITPOLIECY, 30KPEMA 3-TTOMIK BPa3AHBEIX TPYIL, i AOTTIOMArArOTH

im posBuBaTy 0COOHCT Ta 1pOheciiini HABIUKEL

Conducting regular workshops and seminars on topics of interest to students/leatners,
including those from vulnerable groups, to help them develop personal and professional
skills.
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Section 4. Organizational principles of ensuring an inclusive educational environment of a higher education institution

3akimgenns Tabanmi 12 / Table 12 (ending)

2

HKATTA.

YaMH Ta IIEPCOHAAOM.

inclusion and equity issues.

in discussions.

BUX KOLLITIB.

BUIICHHSA IXHBOI e(DEKTHBHOCTI.

effectiveness.

* CrBOpEHHA HABYAABHIIX 3aBAAHD 1 IIPOEKTIB, 110 BIMATAFOTD CIIBIIPALL 3A00YBAHIB,
3AITPOBAAKCHHS CUCTEMH MCHTOPCTBA, AC CTAPILI CIYACHTH 200 BUITYCKHIKE AOTIOMA-
arOTh HOBUM 3A00YBAYAM AAALITYBATHICA AO OCBITHBOIO IIPOLIECY T2 YHIBEPCHTETCHKOIO

Creating learning tasks and projects that require the cooperation of applicants,
introducing a mentoring system where older students or graduates help new applicants
adapt to the educational process and university life.

* CrBOpEHHA MOKAHBOCTEH AAfl HehOPMAABHOI B3AEMOAIT Mizk 3A00yBavaMm, BUKAAAA-

Creating opportunities for informal interaction between students, faculty, and staff.

* Iposeacrmsa BAKprTIX hoPyVB | AMICKYCil, Ac 3A00YBaYi Ta IIEPCOHAA MOKYTh
0DOrOBOPIOBATH ITHTAHHA OATATOMAHITHOCTI, IHKAO3I{ Ta pIBHOCTI.

Hosting open forums and discussions where applicants and staff can discuss diversity,

* 3aAydeHHA EKCIIEPTIB 1 IPEACTABHUKIB PISHHX CIABHOT AAfl YIACTi B OOTOBOPEHHSX.
Involvement of experts and representatives of various communities to patticipate

* VIIPOBaAKEHHA CHCTEMI MOHITOPHHIY Ta OLIHKI e(peKn/rBHocn TIPOTPaM COITi-
AABHO- pea61A1TaLuHHoro CYIPOBOAY, BOAOHTEPCHKIX IHIITIATHB 1 BUKOPHCTAHHSA IPAHTO-

Implementation of a system for monitoring and evaluating the effectiveness of social
and rehabilitation support programs, volunteer initiatives, and the use of grant funds.

* BrkoprcraHns pe3yAbTaTiB OIIHKI AAf TIOCTIHHOIO BAOCKOHAACHHS IIPOIPAM Ta ITA-

Using evaluation results to continuously improve programs and increase their

[Mpuaiunn peaaisarii mporpam, fAK-OT
PpiBHICTD
MOKAHUBOCTEH, F€HACPHA PIBHICTH Ta IHHO-

moBara AO AIOACBKOI TIAHOCTI,
BAaIlFHICTD Ta iHII, 3a0e3medyroTp edek-
TUBHICTH 1 ITOCTABACHOT
METH — CTBOPEHHA KOM(OPTHOrO, Oesred-
HOTO Ta 0e36ap’epHOro OCBITHBOTO cepe-

AOBHIIA, A€ KOXKCH YIaCHHK MATHUMC MOIK-

AOCATHEHHA

AUBICTD PO3BHBATHCA H PeaAi3oByBaTH CBIl
IIOTEHINAA BIAITOBIAHO AO HOIO MOMKAHUBO-
crel Ta 3AI0HOCTEI.

The main areas of work within the pro-
grams are developed in three dimensions: inclu-
sive culture, inclusive policies and inclusive
practices, which allows for a comprehensive
approach to the issue of inclusion. The ptincip-
les of program implementation, such as respect
for human dignity, equality of opportunity, gen-
der equality, and innovation, among others,
ensure the effectiveness and achievement of the
goal of creating a comfortable, safe, and bat-
rier-free educational environment where each
participant has the opportunity to develop and
realize their potential in accordance with their
capabilities and abilities.
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AFTERWORD

3aBeprreHHA poOOTH HAA INEIO MOHO-
rpadiero
KPOK Ha ITIAfAIXY AOCAIAJKCHHA Ta CTBOPCHHA
cepeAOBHIIA
B 3BO. Bia TeoperHdyHOro OCMHCACHHA
IPOOAEMATUKA AO IPAKTUYHUX PEKOMEH-

3HaMCHY€E coboro BAKAVBUIA

{HKAFO3UBHOIO  OCBITHBOI'O

AAITH, BIA AHAAI3Yy KpPAIIHX CBITOBHUX ITpaK-
THK AO AOCAIAJKCHHSA YKPAIHCBKOTO KOHTCK-
CTy — KOJKEH PO3AIA L€l mparti crpsaMoBaHui
HA PO3KPHUITA OAraTOrPaHHOCTI IIPOIIECY
CTBOPEHHS OCBITHBOTO CEPEAOBHIIA, AOCTYII-
HOTO AAST BCIX.

IIpomorosani B moHOrpadii KoOHITermmil
T4 MOAEAI MAIOTh HA METI HE AMIIE ITOTAU-
OHTH pO3YMIHHA BAKAHBOCTL IHKAIO3Il, ase
¥ HAAUXHYTH Ha BIIPOBAAKCHHSA PEAABHUX
3MiH y cucremi Buioi ocsitn. OcobOausy
YBAIY IPHAIACHO IIPAKTUYHUM IHCTPYMEH-
TaM, fIKI MOXKyTb CTATH B ITIPUIOAI KEpiBHH-
KaM 3aKAAAIB OCBITH, BHKAGAAYAM, (DAxiBIIAM
y cdepl IHKAIO3HBHOI OCBITH, 4 TaKOXK yCiM,
XTO 3aLIKABACHUN Y CTBOPEHHI AOCTYIIHOTO
OCBITHBOI'O CEPEAOBHIIIA.

3a pesyAbTaTAMH AOCAIAKEHHSA, BHKAA-
ACHOTO B I MOHOrpadil, MOxHA 3po0OHTH
OKpeMi BUCHOBKH:

1. Imxarosia y Bumiiii ocsiTi Biairpae
TOAOBHY POAB § AOCATHEHHI IIAEH CTaAOTO
PO3BUTKY, 3a0€3IEUYIOYH PIBHHH AOCTYII
AO AKICHOI OCBITH AAf BCIX 3A00yBadiB BHIIOL
OCBITH, HE3AACKHO BiA IXHIX IHAHMBIAYAABHHIX
ocobAmBoOCTel. BaxxAanBum acriekToMm € imTe-
rpatis IPUHININB VHIBEPCAABHOIO AU3ANHY,
IT[0 POOUTH OCBITHIN IIPOIIEC AOCTYITHIM AAS
MAaKCUMAABHOI KIABKOCT] yYaCHUKIB.

2. Amnaai3 HayKOBUX AOCAIAKEHD Ta Kpa-
IIUX IPAaKTHK fAK B YKpaimi, Tak 1 3a Kop-
AOHOM, IIOKa3aB, IO eEeKTUBHE BIIPOBA-
AJKCHHSA 1HKAIO31l IOTpeOye KOMIIACKCHOIO
IAXOAY, IO BKAIOYAE 3aKOHOAABYE 320€3-
IIEYEHHS, IIATOTOBKY (DaxiBIlB, CTBOPEHHA

182

The completion of this monograph
marks an important step towards resecar-
ching and creating an inclusive educational
environment in higher education. From
theoretical comprehension of the problem
to practical recommendations, from the ana-
lysis of the best international practices to the
study of the Ukrainian context, each section
of this work is aimed at revealing the mul-
tifaceted process of creating an educational
environment accessible to all.

The concepts and models proposed in the
monograph are intended not only to deepen
understanding of the importance of inclu-
sion, but also to inspire real changes in the
higher education system. Particular attention
is paid to practical tools that can be useful for
heads of educational institutions, teachers,
specialists in the field of inclusive education,
and anyone interested in creating an accessi-
ble educational environment.

Based on the results of the research pre-
sented in this monograph, some conclusions
can be drawn:

1. Inclusion in higher education plays
a key role in achieving the Sustainable
Development Goals by ensuring equal
access to quality education for all students,
regardless of their individual characteris-
tics. An important aspect is the integration
of universal design principles, which makes
the educational process accessible to the
maximum number of participants.

2. An analysis of research and best prac-
tices both in Ukraine and abroad has shown
that effective implementation of
sion requires a comprehensive approach,
including legislative support, training, cre-
ation of specialized units, and adaptation
of the infrastructure of higher education
institutions.

inclu-
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CIIEINIAAI30BAHIX INAPO3AIAIB Ta AAAIITAILIO

irdpactpyxrypu 3BO.

3. Pesyaprarn EKCIIEPUMEHTAABHOIO
AOCAIAKEHHA AEMOHCTPYIOTB, IO pPIiBEHb
roroBHOCTl yKpaiHcpkux 3BO Ao Brposa-
AKEHHS 1HKAFO3MBHOTO OCBITHBHOIO —CEpe-
AoBuma € pisanm. SWOT-ananis BusAsus
AK CHABHI CTOPOHH, TaK 1 BUKAUKH, IIIO CTO-
Aarp nepeA 3BO ma mafxy Ao cCrBOpeHHA
AOCTYIIHOI'O OCBITHBOTO CEPEAOBHIIIA.

4. Pospobxa MOAEAIL AOCTYITHOTO
Ta e(EKTHBHOIO AH3AfHY IHKAIO3HBHOIO
OCBITHBOI'O CEPEAOBHUIIA € BAKAHBUM KPO-
KOM Ha ITAfXY AO IHKATO3il. AopokHA Kapra
peaaizanii HABYAABHO-OPIaHI3aLiHOL, IICH-
comiaABHO-pea-
CKAAAOBOI  AM3aITHY

XOAOTO-TIEAATOIIYHOI T2
OiAiTaminHOL IHKAIO-
3MBHOTO OCBITHBOTO cepeaosuriima B 3BO
Vkpaiun, a TakoK BH3HAYCHHA IHAHMKATOPIB
AOCTYIHOCTI Ta edeKTUBHOCTI € HEeODXIA-
HUME AAfA OIIHKH IIPOIPECY Ta IIOAAABIIOTO
BAOCKOHAAEHHS.

5. CrBOpeHHS CIIEIiaAI30BAHOIO INAPO3-
AIAY Ta/abo TPymH IICHXOAOTO-TTEAATOTId-
HOTO CYIIPOBOAY € HEOOXIAHUM €AEMEHTOM
3a0e3medeHHs  IHKAFO3UBHOTO
CEPEAOBHIIIA.
MOAEAL, 3aIIpOITIOHOBaHI B IiH MOHOrpadii,

YCIIIITHOIO
OCBITHBOTO Opranisarifini
MOKYTb OyTH B3fTi 3a OCHOBY IIPH IIAAHY-
BaHHI Ta peaisarii irKAr03il B 3BO.

Lls moHOrpadia € Awmime IepIIEM Kpo-
KOM Ha IIASIXY AO CTBOPCHHS IIIAKOM

IHKAFO3MBHOIO ~ OCBITHBOTO  CEPCAOBHIIIA.

[TopaApIi  AOCAIAKEHHS T4  IIPAKTHYHI
KPOKH B ITiif cdepl € BKpAH BAKAHUBIME AAS
3a0e31eUeHHA PIBHUX OCBITHIX MOMKAHUBO-
CTEH yCIM YJIaCHHKAM OCBITHBOIO ITPOIIECY
HE3aACKHO BIA IXHIX IHAUBIAYAABHEX ITOTPeO
1 MOKAMBOCTEIL.

Momnorpadiad He IpPETEHAyE Ha OCTa-

TOYHY ICTHHY, aA€ CTaBHTh IIEPEA CODOIO

3aBAQHHS ~ CIIOHYKATH  AO  ITOAAABIINX
AOCAIAZKEHB 1 IIOIIYKy IIAfXIB  YAOCKO-
HAAEHHS IHKAIO3UBHOI'O CEPEAOBHINA
B 3BO. CnoaiBacmMoch, IO BHUCHOBKU

3. The results of the pilot study demon-
strate that the level of readiness of Ukrainian
higher education institutions to implement
an inclusive educational environment var-
ies. The SWOT analysis revealed both the
strengths and challenges facing higher edu-
cation institutions on the way to creating
an accessible educational environment.

4. Developing a model for accessible
and effective design of an inclusive edu-
cational environment is an important step
towards inclusion. The roadmap for the
implementation of the educational, orga-
nizational, psychological, pedagogical and
social rehabilitation components of the
design of an inclusive educational environ-
ment in Ukrainian higher education insti-
tutions, as well as the definition of indica-
tors of accessibility and effectiveness are
necessary to assess progress and further
improvement.

5. The creation of a specialized unit and/
or group of psychological and pedagogical
support is a necessary element of the suc-
cessful provision of an inclusive educational
environment. The organizational models
proposed in this monograph can be used
as a basis for planning and implementing
inclusion in higher education institutions.

This monograph is only the first step
towards creating a fully inclusive educational
environment. Further research and practical
steps in this area are essential to ensure equal
educational opportunities for all participants
in the educational process, regardless of their
individual needs and capabilities.

The monograph does not claim to be the
final truth, but aims to encourage further
research and search for ways to improve
the inclusive environment in higher edu-
cation institutions. We hope that the con-
clusions and recommendations presented
in this paper will be useful for researchers,
educators, and everyone who wants to make
higher education accessible to everyone.
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Ta PEKOMEHAAI], IPEACTaBAeHI B poDOTI,
OYAYTb KOPHCHHUMH AAfl HAYKOBIIIB, OCBITAH
Ta BCIX, XTO IIpartHe 3pOOUTH BHIIY OCBITY
AOCTYITHOIO AASl KOMKHOTO.

3aBepryroun Iro0 MOHOIpadiro, XoueMo
BHUCAOBHTH BASIYHICTB YCIM, XTO AOAYVYHBCH
Ao if crBopennsa. Barma miarpumka, AOCBIA
TA 3HAHHA CTAAM HE3AMIHHUMI AAA PeaAisa-
il miei poboru. CroaiBaemocs, IO IIeH BHe-
COK Y PO3BHUTOK IHKAIO3UBHOI OCBITH CTaHE
II[e OAHHM KPOKOM Ha IIAfIXY AO CYCIHAB-
CTBa, B AIKOMY KOKECH MA€ PiBHI MOKAHBOCTI
AASl HABYAHHSA TA PO3BUTKY.
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In closing this monograph, we would
like to express our gratitude to everyone
who contributed to its creation. Your sup-
port, experience and knowledge have been
indispensable to the realization of this
work. We hope that this contribution to the
development of inclusive education will
be another step towards a society where
everyone has equal opportunities for learning
and development.
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