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Introductio

New Cutting Edge Intermediate at a glance

New Cutting Edge Intermediate is aimed at young adul'ts studying general English at an_
intermediate level and provides material for approximately 120 hours of teaching. It is suitable
for students studying in either a monolingual or multilingual classroom situation.

STUDENTS’ BOOK

CLASS CDS/CASSETTES

WORKBOOK

New Cutting Edge Intermediate Students’ Book is divided into twelve modules, each consisting of
approximately 10 hours of classroom material. Each module contains some or all of the following:

reading and/or listening and/or vocabulary - an introduction to the topic of the module, including
speaking ’

grammar - input/revision in two Language focus sections with practice activities and integrated
pronunciation work

vocabulary - includes a Wordspot section which focuses on common words (have, get, take, etc.}

task preparation — a stimulus or model for the task (often listening or reading) and Useful
language for the task

task — extended speaking, often with an optional writing component

a Real life section — language needed in more complex real-life situations, usually including
listening and speaking

writing skills

* a Study .., Practise ... Remember! section — to develop study skills, with practice activities and a
self-assessment section for students to monitor their progress.

At the back of the Students’ Book you will find:

+ a Minl-dictionary which contains definitions, pronunciations and examples of key words and
phrases from the Students’ Book

+ a detailed Language summary covering the grammar in each module

» Tapescripts for material on the Class CDs/Cassettes.

STUDENTS’ CD/CASSETTE

TEACHER'S RESOURCE
BOOK

New Cutting Edge Intermediate Workbook is divided into twelve modules, which consist of:
« grammar - consolidation of the main fanguage points covered in the Students’ Book

« vocabulary - additional practice and input

» skills work - improve your writing and Listen and read sections

* pronunciation - focus on problem sounds and word stress.

The optional Student’s CD/Cassette features exercises on grammar and pronunciation.
There are two versions of the Workbook, one with and the other without an Answer key.

New Cutting Edge Intermediate Teacher’s Resource Book consists of three sections:

* Introduction and Teacher’s tips on:
— Using a discovery approach in the teaching of grammar
~ Using the Study ... Practise ... Remember! and Mini-check sections
- Working with lexis
- Responding to learners’ individual language needs
- Making the most of the Mini-dictionary
- Making tasks work
« Step-by-step teacher’s notes for each module, including alternative suggestions for different
teaching situations (particularly for tasks), detailed language notes and integrated answer keys
« photocopiable Resource bank, including learner-training worksheets, communicative grammar
practice activities and vocabulary extension activities.

The teacher's notes section is cross-referenced to the Resource bank and the Workbook.




introduction

The thinking behind New
Cutting Edge Intermediate

Overview

New Cutting Edge Intermediate has a multilayered, topic-based
syllabus which includes thorough and comprehensive work on
grammar, vocabulary, pronunciation and the skills of listening,
reading, speaking and writing. Structured speaking tasks form a
central part of each module. New Cutting Edge Intermediate
gives special emphasis to:

* communication

+ the use of phrases and collocation

- active learning and study skills

» recycling and revision.

Topics and content

We aim to motivate learners by basing modules around
up-to-date topics of international interest. Students are
encouraged to learn more about the world and other cultures
through the medium of English, and personalisation is strongly
emphasised. The differing needs of monocultural and
multicultural classes have been kept in mind throughout.

Approach to grammar

Learners are encouraged to take an active, systematic approach
to developing their knowledge of grammar, and the opportunity
to use new language is provided in a natural, communicative
way. Typically, there are two Language focus sections in each
module, in which grammar is presented using reading or
listening texts. Each Language focus has an Analysis box
focusing on the main language points, in which learners are
encouraged to work out rules for themselves. This is followed
up thoroughly through:

» awide range of communicative and written practice
exercises in the Students’ Book

» the opportunity to use new grammar naturally in the
speaking tasks (see below)

+ the Study ... Practise ... Remember! and Mini-check
sections, in which learners are encouraged to assess their
progress and work on any remaining problems

+ the Language summary section at the back of the Students’
Book

- further practice in the Workbook.

(See Teacher’s tips: using a discovery approach in the teaching

of grammar on pages 6-7, and Using the Study ... Practise ...

Remember! and Mini-check sections on page 7.)

Approach to vocabulary

A wide vocabulary is vital to communicatlve success, so new
lexis is introduced and practised at every stage in the course.
Particutar attention has been paid to the selection of high-
frequency, internationally useful words and phrases, drawing .
on information from the British National Corpus.

Vocabulary input is closely related to the topics and tasks in
the modules, allowing for plenty of natural recycling. Further
practice is provided in the Study ... Practise ... Remember!
section at the end of each module and in the Workbook.

In order to communicate, fluent speakers make extensive use
of ‘prefabricated chunks’ of language. For this reason, New

Cutting Edge Intermediate gives particular emphasis to

collocations and fixed phrases. These are integrated through:

+ Wordspot sections, which focus on high-frequency words
such as get, have and think ‘

+ the Useful language boxes in the speaking tasks

« Real life sections, which focus on phrases used in common
everyday situations such as telephoning or making
arrangements

- topic-based vocabulary lessons. .

(See Teacher’s tips: working with lexis on pages 9-10.)

in addition, more straightforward single-item vocabulary is also

extended through the Vocabulary booster sections of the

Workbook.

‘Useful’ vocabulary is partly individual to the learner. With
this in mind, the speaking tasks in New Cutting Edge
Intermediate provide the opportunity for students to ask the
teacher for the words and phrases they need.

(See Teacher’s tips: responding to learners’ individual language
needs on pages 11-12.)

To encourage learner independence, New Cutting Edge
Intermediate has a Mini-dictionary which includes entries for
words and phrases appropriate to the level of the learner.
Learners are encouraged to refer to the Mini-dictionary
throughout the course, and there are study tips to help them to
do this more effectively. (See Teacher’s tips: making the most of
the Mini-dictionary on page 12.)

The speaking tasks

New Cutting Edge Intermediate aims to integrate elements of a
task-based approach into its overall methodology. There are
structured speaking tasks in each module, which include
interviews, mini-talks, problem-solving and story-telling. Here
the primary focus is on achieving a particular outcome or
product, rather than on practising specific language. Learners
are encouraged to find the language they need in order to
express their own ideas. '

The frequent performance of such tasks is regarded in this
course as a central element in learners’ progress. The tasks
provide the opportunity for realistic and extended
communication, and because learners are striving to express
what they want to say, they are more likely to absorb the
language that they are learning. Much of the grammar and
vocabulary input in each module is therefore integrated around
these tasks, which in turn provide a valuable opportunity for

" the teacher to revisit and recycle what has been studied.

In order to make the tasks work effectively in the classroom:
+ they are graded carefully in terms of difficulty
« amodel/stimulus is provided for what the student is
expected to do
+ useful language is provided to help students to express
themselves
+ thinking and planning time Is included.
(See Teacher’s tips: making tasks work on pages 13-14,
and Responding to learners’ individual language needs on
pages 11-12)

In addition to the tasks, New Cutting Edge Intermediate offers
many other opportunities for speaking, for example, through
the discussion of texts, communicative practice exercises, and
the wide range of games and activities in the photocopiable
Resource bank in the Teacher’s Resource Book.




Introduction

Other important elements
in New Cutting Edge
Intermediate

Listening

New Cutting Edge Intermediate places strong emphasis on

listening. Listening material consists of:

» short extracts and mini-dialogues to introduce and practise
new language

- words and sentences for close listening and to model
pronunciation

« longer texts (interviews, stories and conversations), many
of which are authentic, often in the Preparation section as
a model or stimulus for the Task

- regular Listen and read sections in the Workbook to further
develop students’ confidence in this area.

Speaking

There is also a strong emphasis on speaking, as follows:

» The tasks provide a regular opportunity for extended and
prepared speaking based around realistic topics and
situations (see page 6).

«  Much of the practice of grammar and lexis is through oral
exercises and activities.

+ The topics and reading texts in each module provide
opportunities for follow-up discussion.

« There is regular integrated work on pronunciation.

»  Most of the photocopiable activities in the Resource bank
are oral.

Reading

There is a wide range of reading material in the Students’ Book,

including newspaper articles, factual/scientific texts, stories,

quizzes, forms, notes and letters. These texts are integrated in

a number of different ways:

+ extended texts specifically to develop reading skills

+ texts which lead into grammar work and language analysis

« texts which provide a model or stimulus for tasks and
models for writing activities.

Note: for classes who do not have a lot of time to do reading in

class there are suggestions in the teacher’s notes section on

how to avoid this where appropriate.

Writing

Regular and systematic work on writing skills are developed in

New Cutting Edge Intermediate through:

< regular writing sections in the Students’ Book, which
focuses on writing e-mails and letters, writing narratives
and reviews, drafting and redrafting, use of linkers, etc.’

« Improve your writing sections in the Workbook, which
expand on the areas covered in the Students’ Book

« written follow-up sections to many of the speaking tasks.

Pronunciation

Pronunciation work in New Cutting Edge Intermediate is
integrated with grammar and lexis, and in the Real life sections
in special pronunciation boxes. The focus in the Students’ Book

is mainly on stress, weak forms and intonation, while the
Workbook focuses on problem sounds and word stress. A
range of activity types are used in the Students’ Book, including
discrimination exercises and dictation, and an equal emphasis
is placed on understanding and reproducing. In addition, there
are Pronunciation spots in the Study ... Practise ... Remember!
sections, which focus on problem sounds. These activities are
intended as quick warmers and fillers, and can be omltted if not
required.

Learning skills

New Cutting Edge Intermediate develops learning skills in a

number of ways, as follows:

+ The discovery approach to grammar encourages learners to
experiment with language and to work out rules for
themselves.

+ The task-based approach encourages learners to take a
proactive role in their learning.

» Looking words and phrases up in the Mini-dictionary gives
students constant practice of a range of dictionary skills.

- The Study ... sections of the Study ... Practise ...
Remember! focus on useful learning strategies, such
as keeping notes and revision techniques. Learners are
encouraged to share ideas about the most effective ways
to learn.

« The Resource bank includes five learner-training worksheets
aimed at developing students’ awareness of the importance
of taking an active role in the learning process.

Revision and recycling

~ Recycling is a key feature of New Cutting Edge intermediate.

New language is explicitly recycled through:

- extra practice exercises in the Study ... Practise ...
Remember! sections. These are designed to cover all the
main grammar and vocabulary areas in the module. After
trying the exercises, learners are encouraged to return to
any parts of the module that they still feel unsure about to
assess what they have (and have not) remembered from the
module.

(See Teacher’s tips: using the Study ..

and Mini-check sections on page 7.)

« Consolidation spreads after Modules 4, 8 and 12. These

- combine grammar and vocabulary exercises with listening
and speaking activities, recycling material from the previous
four modules.

« three photocopiable tests in the Resource bank for use after
Modules 4, 8 and 12.

In addition, the speaking tasks offer constant opportunities for

learners to use what they have studied in a natural way, and for

teachers to assess their progress and remind them of important
points.

. Practise ... Remember!



O Give students time to adjust

Using a discovery approach
in the teaching of grammar

New Cutting Edge Intermediate often uses a ‘discovery’

approach to grammar input because:

+ we believe that students absorb rules best if they work
them out for themselves

» students of this level often have some previous knowledge
of the language.

This knowledge is often difficult for the teacher to predict. The

‘test-teach’ exercises and Analysis boxes are designed so that

students can utilise this knowledge, and so that teachers can

adjust their approach to take account of it.

€@ Get to know the material available

Every module of New Cutting Edge Intermediate has two

Language focus sections, which include:

« ashort text or ‘test-teach’ type introductory material

- an Analysis box focusing students on the main language
points

+ alanguage summary section at the back of the Students’
Book providing more detailed information about what is
covered in the Analysis boxes

» oral and/or written practice exercises.

These language areas are recycled through:

+ the Study ... Practise ... Remember! sections at the end of
each module.

« the Consolidation spreads after Modules 4, 8 and 12.

The Workbook includes additional practice material.

in the Resource bank of this Teacher’s Resource Book, there
are also a number of games and other activities designed to
further consolidate the grammar areas covered.

© Be prepared to modify your approach

It is unlikely that you will discover that all students are using-
the target language perfectly and need no further work on it.
However, you may realise they only need brief revision, that you
can omit certain sections of the Analysis or go through some or
all of it very quickly. Alternatively, you may decide to omit some
of the practice activities, or set them for homework.

On the other hand, you may discover that many students
know fess than you would normally expect at this level. In this
case, spend more time on the basic points, providing extra
examples as necessary, and leave more complex issues for
another day.

€ Encourage students to share what they
know and to make guesses

It is useful to do ‘test-teach’ exercises (for example, exercises
2b and ¢ on page 106 of the Students’ Book) in pairs or groups.
In this way, stronger students can help weaker ones, and you
do not have to provide all the input. if neither student knows,
encourage them to guess — sometimes they have internalised
rules without realising. This can be checked as you go over the
answers together.
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The idea of such exercises is that learners form their own
hypotheses about new rules, which they then check and refine.
Students not used to this approach may take time to adapt, but
this does not mean that they will never get used to it. Some
students get anxious if they do not have things explained
immediately. In such cases, do not leave them to become more
frustrated — either answer their questions briefly on an
individual basis, or make it clear that you will be dealing with
them later.

If there are language areas that you think your class will be
unable to tackle without previous input, you can change the
whole approach, presenting the rules at the beginning of the
Language focus and setting the ‘test-teach’ exercises as
controlled practice activities.

O Use Analysis boxes in different ways

Questions in the Analysis boxes can be tackied in different
ways, depending on the ability/confidence of your students and
the relative difficulty of the language point in question. Here are
some possible approaches.

a Answer the questions individually / in pairs, then
check them together as a class: this is a good way of
encouraging a more independent attitude in the students.
Make sure that students understand what they have to
do for each question, and monitor carefully to see how
they are coping — if they are obviously all stuck or
confused, stop them and sort out the problem. As you
check answers, write up examples to highlight any
important problems of form, meaning, etc. The Language
summary can be read at the end, either individually or as
a class.

b Answer the questions together as a class: with weaker
classes, or for areas that you know your students will find
difficult, it may be best to read out questions to the
whole class and work through them together, with
examples on the board. Alternatively, set more
straightforward questions for students to answer in pairs,
and do more complicated ones together as a class. As
students gain more confidence, you can set more and
more guestions for them to do on their own.

¢ Students work through the questions individually / in
pairs, then check the answers themselves in the
Language summary: stronger, self-sufficient students
may be able to take most of the responsibility for
themselves. Most classes should be able to do this with
the simpler Analysis boxes. It is still important that you
monitor carefully to make sure that there are no major
problems, and check answers together at the end to clear
up any remaining doubts.




Using the Study ... Practise
... Remember! and Mini-
check sections

These sections are a fresh component in New Cutting Edge
Intermediate, replacing and extending the old Do you
remember? sections. They occur at the end of each module
except Modules 4, 8 and 12, where there is a more extensive
Consolidation section.
The Study ... Practise ... Remember! and Mini-check sections
have the following main aims:
» to ensure systematic consolidation of new language before
learners move on to the next module
+ to encourage learners to take responsibility for and assess
their own progress
~+  to cover problem sounds which are not covered elsewhere.

© Use the different activities as warmers
and fillers

The activities in the Study ... Practise ... Remember! sections
can be used when you have ten or fifteen minutes to spare. For
example, you could do the Study ... section at the end of one
lesson, use the Pronunciation spot as a warmer in another
lesson and set the exercises in the Practise ... section as
warmersffillers in other lessons. The Mini-check could be done
as a short slot in the final lesson before you move on to the
next modute. :

@ Encourage learners to discuss the best
ways to learn and to set targets

The Study ... section draws learners' attention to a number

of important study skills such as using a monolingual dictionary,
revision techniques, taking notes, etc. Learners often look at a
list of suggestions and discuss which ideas they feel would
work best for them. They are also asked to contribute ideas of
their own. This should be an open discussion, but at the end it
would be useful to pin down a particular suggestion or
suggestions that the learner is going to try (for example, to
speak more during pair and group work). You could get them to
stick a note on the front of their Students’ Book reminding them
of this target. It is very useful to return to these targets a few
weeks later to discuss how well they are getting on.

€) Set homework based on these sections

If you are short of time in class, the Practise ... section could
easily be set as homework. If you do this, draw learners’
attention to the Need to check? rubric at the end of each
exercise. It might be useful to explain in class where students
should look (for example, in the Language summary) if they
need to do further revision.

O set aside time for students’ questions

If you set the Practise ... section for homework, in the next
lesson set aside some time for students to ask any questions
they have, and to complete the Remember! self-assessment
section, before getting students to do the Mini-check.

Teacher’s tips

© Encourage students to take
responsibility for their own progress

The approach in the Study ... Practise ... Remember! section is
to encourage learner independence and personal responsibility
for progress, and the Mini-checks should be presented to
students in this light. Of course, it would be possible for
learners to cheat and prepare beforehand (which in itself might
be perfectly valid revision!) but explain to learners that these
checks are for their benefit and that if they cheat, they are
cheating themselves. Of course, it is also a good opportunity
for you to check informally how weil they are progressing.

O Select the Pronunciation spots that are
useful for your learners

More than any other part of these sections, the Pronunciation
spots are intended to stand alone. They can be used at any
time as a warmer or filler. If the area covered is not a problem
for your students, it can be omitted.

Working with lexis

@ Become more aware of phrases and
collocations yourself

Thousands of phrases and collocations make up the lexis in
English, along with the traditional one-word items. The
following list of phrase types shows how common these
‘prefabricated chunks’ are in all types of English. They go
beyond areas traditionally dealt with in English-language
courses — phrasal verbs, functional exponents and the
occasional idiom - although of course they incorporate all of
these too.

Such phrases blur the boundaries between ‘vocabulary’ and
‘grammar’. In teaching these phrases you will be helping
students with many problematic areas that are traditionally
considered to be grammar, from the use of articles and
prepositions, to the use of the passive and the Present perfect.
A ‘lexical approach’ should not replace the traditional
grammatical approach to such verb forms, but it is a useful
supplement.

a collocations — common word combinations - including:

* nouns + verbs (work long hours, have a drink)

+ adjectives + nouns (old friends, good news)

+ adverbs + verbs (work hard, will probably)

+ verbs + prepositions/particles, including phrasal verbs
(think about, grow up)

+ adjectives + prepositions (famous for, jealous of)

» other combinations of the above (go out for a meal,
get to know) :

b fixed phrases (Never mind! On the other hand ...,

If | were you ..., Someone | know)

c semi-fixed phrases — phrases with variations (a friend of
mine/hers/my brother’s, both of us/them/my parents, the
second/third/tenth biggest in the world)

d whole sentences which act as phrases (How are you?
He’s gone home. I'll give you a hand. | agree to some
extent.)




Teacher’s tips

© Make your students aware of phrases
and collocations

Students should also know about the importance of such
phrases. They may look at a phrase such as leave home and
assume that they know it (because the two constituent words
look ‘easy’), although in fact they are unable to produce the
phrase for themselves when appropriate.

€) Keep an eye on usefulness and be
aware of overloading students

It is easy to '‘go overboard' with collocations and phrases as
there are so many of them. However, they can be more difficult
for students to retain, so limit your input to high-frequency,
useful phrases. As you teach lexis, ask yourself questions such
as: How often wouid I use this phrase myseif? How often do |
hear other people using it? Do my students need it? Is it too
idiomatic, culturally specific or complex to bother with?

O Feed in phrases on a ‘little but often’
basis

To avoid overloading students and ensure that your lexical
input is useful, teach a few phrases relating to particular
activities as you go along. For example, in a grammar practice
activity, instead of simple answers such as Yes, I do or No,

I haven’t, feed in phrases such as It depends, | don't really care,
I would probably ..., I've never tried it. The same is true of
discussions about reading/listening texts and writing activities.

© Introduce phrases in context, but drill
them as short chunks

Phrases can be difficult to understand and specific to certain

situations, so it is important that they are introduced in context.

However, students may retain them better if you drill just the
phrase (for example, badly damaged, go for a walk) rather than
a full sentence with problems which might distract from the
phrase itself. Alternatively, use a very minimal sentence (/t’s

worth visiting rather than The National Gallery is worth visiting).

The drilling of such phrases can be a valuable opportunity to
focus on pronunciation features such as weak forms and
linking.

O Point out patterns in phrases

Pointing out patterns will help students to remember phrases.
Many do not fit into patterns, but you can often show similar
phrases with the same construction, like this:

an injury visiting
an accident trying
panic . knowing

@ Answer students’ questions briefly

One possible problem with a more lexical approach is that
students may ask a lot of questions beginning Can you
say ...?, What about ...2, etc. Although students should be
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encouraged to ask questions, there is obviously a danger of
overload - and it may also be the same student who is asking
all the questions! Unless you feel that it is really important,
answer briefly yes or no, and move on quickly. If you are not
sure, the best answer is probably I’'ve never heard anyone say it
myself. If the student is still not satisfied, say that you will give
them an answer the following lesson.

© Keep written records of phrases

One simple way to make your students more aware of
collocation is to get into the habit of writing word combinations
on the board wherever appropriate, rather than just individual
words. The more students see these words together, the more
likely they are to remember them as a unit. Rather than just
writing up housework or crime, write up do the housework or
commit a crime. In sentences, collocations can be highlighted
in colour or underlined ~ this is particularly important when the
associated words are not actually next to each other in the
sentence. Remind students to write down the collocations too,
even if they ‘know’ the constituent words.

O Reinforce and recycle phrases

This is particularly important with phrases which, for the
reasons given above, can be hard to remember. Most revision
games and activities teachers do with single items of
vocabulary can be adapted and used with phrases. You may
find the following useful in addition:

» Make wall posters: many of the diagrams in the
Wordspot sections in the Students’ Book could be made
into a wall poster. Seeing the phrases on the wall like this
every lesson can provide valuable reinforcement. There

_ are many other areas for which wall posters would be
effective, for example, common passive phrases, or
common offers with I'll. Always write the full phrase on
the poster (get married not just married) and remove the
old posters regularly as they will lose impact if there are
too many.

» Make a phrase bank: copy new words and phrases from
the lesson onto slips of card or paper (large enough for
students to read if you hold them up at the front of the
room) and keep them in a box or bag. This is a good
record for you, as well as the students, of the phrases
that the class has studied - you can get them out
whenever there are a few spare moments at the
beginning or end of a lesson for some quick revision.
Hold them up and, as appropriate, ask students to give
you: '

- an explanation of the phrase

- atranslation of the phrase

- synonyms

- opposites

~ the pronunciation

- situations where they might say this

- asentence including the phrase

~ the missing word that you are holding your hand over
(for example, on in the phrase get on well with) -

- the phrase itself, based on a definition or translation
that you have given them.
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Teacher’s tips

Responding to learners’
individual language needs

At appropriate points throughout the Students’ Book, students
are told to ask their teacher for words or phrases they need.
The ability to respond to students’ individual language needs is
central to a task-based approach. The following suggestions are
designed to help teachers who may feel daunted by the idea of
unplanned, unpredictable input.

€@ Encourage students to ask about
language

Students who take an active approach to their own learning are’
far more likely to succeed than those who expect the teacher to
do it all for them. 1t is Important to make students aware of this
(see Learnertraining worksheet 1 on pages 104-105 of the
Resource bank), and to convey to them your willingness to deal
with their queries. Circulate during pair and individual work,
making it clear that you are available to answer questions. Even
if you cannot answer a query on the spot, let students know
that you are happy to deal with it.

@ Be responsive, but do not get
sidetracked

One danger of this approach is that a teacher may get
sidetracked by dominant students who want all their attention,
leading to frustration and irritation among others. If you feel
that this is happening, tell these students that you will answer
their questions later, and move quickly on. Keep a ‘bird’s-eye’
view of the class, moving in to help students if they need it
rather than spending too much time with one
pair/group/individual.

© Encourage students to use what they
already know

There is also a danger that students will become
overdependent on you, perhaps asking you to translate large
chunks for them, which they are very unlikely to retain. Always
encourage students to use what they know first, only asking
you if they really have no idea.

O Have strategies for dealing with
questions you cannot answer

Have at least one bilingual dictionary in the classroom
{especially for specialised/technical vocabulary) for students to
refer to, although you may still need to check that they have
found the right translation. If students ask for idioms and
expressions, make sure you keep it simple — in most cases you
will be able to come up with an adequate phrase even if it is not
precisely the phrase the student wanted. Finally, if all else fails,
promise to find out for the next fesson!

© Note down important language points
to be dealt with later

Note any important language points that come up during tasks
and discussions, and build in time to go over these later. Write
the errors on the board, and invite students to correct them /
think of a better word, etc. Remember it is motivating (and
instructive) to include examples of good language used as well
as errors. Feedback slots can either be at the end of the lesson,

~ or at the beginning of the next. Students are more likely to

retain a few well-chosen points in these correction slots rather
than a long list of miscellaneous language points. The following
are useful things to bear in mind.

 Usefulness: many items may only be of interest to
individual students ~ only bring up general language with
the whole class. -

» Quantity/Variety: try to combine one or two more
general points with a number of more specific/minor
ones, including a mixture of grammar, vocabulary and
pronunciation as far as possible.

- Level: be careful not to present students with points
above their level or which are too complex to deal with in
a few minutes.

= Problems induced by students’ mother tongue:
correction slots are an excellent opportunity to deal with
L1-specific errors (false friends, pronunciation, etc.) not
usually mentioned in general English courses.

+ Revision: the correction slots are a very good
opportunity to increase students’ knowledge of complex
language covered previously, as well as to remind them
of smaller language points.

QO Don’t worry if you cannot think of
‘creative’ practice on the spot

If students encounter a genuine need for the language as they
try to achieve a particular goal, it is more likely to be
remembered than if it is introduced ‘cold’ by the teacher. In
many cases, elaborate practice may be unnecessary — what is
important is that you are dealing with the language at the
moment it is most likely to be retained by the student. With
lexis and small points of pronunciation, it may be enough to get
students to repeat the word a few times and write an example
on the board, highlighting probiems.

@) Try some simple practice activities

If you feel more work is needed, the box opposite includes
some well-known activities that are easy to adapt. A few
examples should be enough for students to see how the
structure is formed, and to increase awareness of it. These
activities are also useful for practising phrases in the Useful
language boxes in the tasks.
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Teacher's tips

a Choral and individual drilling Ma kl n g th em OSt Of the
b Questions and answers: ask questions prompting Mini_diction ary
students to use the language item in the answer. For
r r . \
Se;(ihms:, to practise the phrase famOL{s for, ask questions o Build up students’ confidence
What's Monte Carlo famous for? > It's famous for Some students may have never used a monolingual dictionary
its casinos. before. New Cutting Edge Intermediate Mini-dictionary is
What's Loch Ness famous for? > it's famous for the designed to help students make the transition from bilingual to
: Loch Ness Monster. monolingual dictionaries. The explanations are graded to
Alternatively, give an example, then prompt students to intermediate level, and the dictionary focuses on the meanings
ask questions of each other, like this: of words as they are used in the Students’ Book, so students
Monica, ask Henri about Venice. > What's Venice should have little difficulty in finding the information they are
_ famous for, Henri? looking for. If students lack confidence, the following ideas may
¢ Forming sentences/phrases from prompts: for example, help.
to practise the construction it’s worth ... -ing provide the +  Discuss with them the value of using a monolingual
example The National Gallery is worth visiting, then give dictionary. Point out that they will avoid misleading
prompts like this: translations, that it may help them to ‘think in English’ and
ROYAL PALACE/SEE > The Royal Palace is that they will be increasing their exposure to English.
worth seeing. + Look up words together at first, reading out and discussing
THIS DICTIONARY/BUY > This dictionary is the explanations as a class. Use the Mini-dictionary ittle
worth buying. and often’ for limited but varied tasks (for example, for
d Substitutions: give an example phrase/sentence, then finding the word stress or dependent preposition of a new
provide prompts which can easily be substituted into the item of vocabulary).
original. For example, to practise the non-use of the » Encourage students to use the Mini-dictionary in pairs and
article, start with / hate cats, then prompt as follows: groups as well as individually so that they can help each
LOVE > [ love cats. other to understand the explanations and examples.
BABIES > I'love babies. Circulate, making sure that they understand definitions.
DON'T LIKE > | don’t like babies.
e Transformations: these are useful if there is another
construction with almost the same meaning. Give one 9 Explain the different features of the
construction and ask students to say the same thing Mini-dictionar
using another. For example, to practise although: Y
He's rich, but he's very mean. > Although he’s rich, Many students do not realise how much information they can
he’s very mean. . find in a dictionary, so point out all the features given, such as
She's over eighty, but she’s > Although she’s over parts of speech, phonemic script, irregular verb forms, etc.
very active. eighty, she’s very Learner-training worksheets 2 and 3 on pages 106—108 of the
active. Resource bank introduce students to these areas.
f Combining shorter sentences/phrases: give two short
sentences and ask students to combine them with a more
complex construction. For example, to practise too ... to: 6 Discourage overuse of the
She’s very young. She can't > She’s too young to S TR
do this job. do this job. Mml-dlctlonary
He's too old. He can’t drive. > He’s too old to drive There are many other important strategies for improving
: acar. vocabulary as well as dictionary skills, such as guessing
¢ Dictating sentences for students to complete: dictate meaning from context, sharing information with other students
a few incomplete sentences including the phrase or and listening to the teacher. Encourage your students to use a
structure, which students complete themselves, then balance of approaches.
compare with other students. For example, to practise Discourage overuse of the Mini-dictionary during reading
It takes ... to, dictate: activities, by focusing students’ attention initially on ‘key’ words
it takes about three hours to get to ..., It only takes a few in the text, rather than anything they don’t understand. If
minutes to ..., It took me ages to ... students are really keen to look up other words, you can allow
time for this at the end.

@ Vary your approach

If you always use the Mini-dictionary in the same way, students
may get tired of it before long. Try using the Mini-dictionary in
the following ways instead for a change.

12



Teacher’s tips

a Matching words to definitions on a handout: make
a worksheet with the new words in column A and

can be used giving each group two small sets of cards
with definitions and words to match.

it down marking the words vv if they already know it,
v if they can guess what it means (either from context,
or because it is similar in their own language) and % if

they need to look it up. They then compare answers in

any words that neither of them know.

find out the meaning and pronunciation of other words
on the list they did not know. Go through any
problems/questions at the end.

e Looking up the five words you most need to know:

set the first (gist-type) comprehension activity
straightaway, instructing students not to refer to their

that students cannot answer without some work on

that are most important to understanding the text.
Demonstrate the difference between a ‘key’ unknown

they have completed their list of five. After they have
finished, compare the lists of words that different pairs
chose and discuss how important they are to the text,
before continuing with more detailed comprehension
work.

f True/False statements based on information in the
Mini-dictionary: write a list of statements about the
target words on the board, then ask students to look
them up to see if they are true or false, for example:
The phrase ... is very informal — true or false?

... means ... — true or false?

their definitions from the Mini-dictionary mixed up in™
column B. Students match the words with the definitions.
b Matching words to definitions on cards: the same idea

¢ I know it !l can guess it | I need to check it: write the
list of new words on the board, and tell students to copy

palrs to see if they can help each other, before looking up

d Student-student teaching: write out (either on the board
or on a handout) the list of words you want to introduce,
and allocate one to each student. Tell students to look up
the word and find the meaning, the pronunciation and a
good example of how it is used to help other students to
understand it. Circulate, helping individuals, particularly
with pronunciation problems. Students then mingle and

instead of pre-teaching the vocabulary in a reading text,

Mini-dictionary at this point. Check answers or establish

vocabulary. Tell them that they are only allowed to look
up five words from the text — they have to choose the five

word in the text and one that can easily be ignored. Put
students in pairs to select their five words, emphasising
that they must not start using their Mini-dictionary until

Making tasks work

@ Treat tasks primarily as an opportunity

for communication

Some of the tasks in this course may be familiar; the difference
is in how they are treated. The main objective is for students to
use the language that they know (and, if necessary, learn new

language) in order to achieve a particular communicative goal,

not to ‘practise’ specific language. Although it is virtually
impossible to perform some of the tasks without using the

language introduced in the module, in others students may
choose to use this language only once or twice, or not at all. Do
not try to ‘force-feed’ it. Of course, if learners are seeking this
language but have forgotten it; this is the ideal moment to
remind them!

@ Make the task suit your class

Students using this course will vary in age, background,
interests and ability. All these students need to find the tasks
motivating and ‘doable’, yet challenging at the same time. Do
not be afraid to adapt the tasks to suit your class if this helps.
The teacher’s notes contain suggestions on how to adapt
certain tasks for monolingual and multilingual groups, students
of different ages and interests, large classes, and weaker or
stronger groups. There are also ideas for shortening tasks, or
dividing them over two shorter lessons. We hope these
suggestions will give you other ideas of your own on how to
adapt the tasks.

€) Personalise it!

The tasks in New Cutting Edge Intermediate have a model or

stimulus to introduce them. Sometimes these are recordings of

people talking about something personal, such as their life

story or what makes them happy. However, finding out about

you, their teacher, and your opinions, may be more motivating

for some students, so you could try providing a personalised

model instead. If you do this, remember to:

- plan what you are going to say, but do not write it out word
for word, as this may sound unnatural

+ bring in any photos or illustrations you can to bring your

talk alive

+ either pre-teach or explain as you go along any problematic
vocabulary

+ give students a comprehension task to do as they are
listening.

This approach may take a little courage at first, but students are
likely to appreciate the variety it provides.

O Set the final objective clearly

Do not assume that students will work out where their
preparations are leading if you do not tell them! Knowing, for
example, that their film review will be recorded for a class radio
programme may make a big difference to how carefully they
prepare it. '

O Give students time to think and plan

Planning time is very important if students are to produce the
best language that they are capable of. It is particularly useful
for building up the confidence of students who are normally
reluctant to speak in class. The time needed will vary from task
to task, from about five to twenty minutes.

This planning time will sometimes mean a period of silence in
class, something that teachers used to noisy, communicative
classrooms can find unnerving. Remember that just because
you cannot hear anything, it does not mean that nothing is
happening!

it may help to relieve any feelings of tension at this stage by
playing some background music, or, if practical in your school,

13



Teacher’s tips

suggest that students go somewhere else to prepare — another
classroom if one is available.

Students may well find the idea of ‘time to plan’ strange at
first, but, as with many other teaching and learning techniques,
it is very much a question of training.

Once students have planned, discourage them from reading
from notes. Give them time to look at their notes, then ask
them to close their notebooks. With certain students this may
have to be a gradual process.

O Respond to students’ language needs
and feed in useful language

As students are preparing, it is important that they are able to
ask you about language queries, so that when they perform the
task they can say what they personally want to say. Although
the task should not be seen as an opportunity to ‘practise’
discrete items, there may be specific language that would be
useful in order to perform the task successfully. Each task is
accompanied by a Useful language box containing phrases
which can be adapted by individual students to express
different ideas and opinions. Sometimes the Useful language
boxes include structures which have not yet been covered in
the grammar syllabus. However, the examples used can be
taught simply as phrases - it is not intended that you should
embark on a major grammatical presentation here!

~ The phrases in the Useful language boxes can be dealt with
at different points in the lesson:

« before students start the Preparation stage

- during the Preparation stage on an individual basis

+ after Task: speaking in the feedback stage.

(See Teacher’s tips: responding to learners’ individual language
needs on pages 11-12))

@ Give students time to ‘rehearse’

For more complicated tasks, or with less confident students, this

makes a big difference. It helps fluency, encourages students to

be more ambitious with their language and irons out some

errors. This rehearsal stage can take various forms.

» Students tell their story, etc. in pairs before telling it in
groups or to the whole class.

» Students discuss issues in groups before discussing them as
a class.

+ Students go over what they are going to say ‘silently’ in
their heads (either during the lesson, or at home if the task
is split over two lessons).

© Insist that students use English!

It may not be realistic to prevent students from using their own
language completely in the classroom, but they should
understand that during the performance of the task (if not in
the planning stage, where they may need their mother tongue
to ask for new language) they must use English. At the
beginning of the course, it may be useful to discuss the
importance of this, and the best ways of implementing it.
Students will be more tempted to use their own language if
they find the task daunting, so do not be afraid to shorten or
simplify tasks if necessary. However, planning and rehearsal
time will make students less inclined to use their first language.
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O Try increasing the ‘pressure’ on
students

A teacher’s first priority is to improve students’ confidence with

the language. At the beginning of the course, this may mean

putting students under as little pressure as possible (for

example, by doing tasks in groups rather than in front

of the whole class). As time goes on, however, a certain amount

of pressure can sometimes improve the quality of language

students produce. This can be done: '

+ by getting students to give their talk, report, etc. standing
up in front of the whole class

« by recording or videoing their performance of the task and
replaying it to them later

» by making it clear that you will be correcting any errors they
make at the end of the task.

{ Make notes for further input

Before or during the performance of the task, you may notice
errors and gaps in students' knowledge that you want to look
at. It is usually best not to interrupt the flow of the task, but to
make a note of points to cover later on.

(See Teacher’s tips: responding to learners’ individual language
needs on pages 11-12.) :

@ Relate the task to the Language focus
sections

As you monitor the students during the task, it would be useful
to make a note of any important errors or problems relating to
the language areas covered in the module. These may help you
to decide how much time to spend on the Language focus
areas, and which points to pay particular attention to. After the
analysis section you can write up relevant errors your class
made, for more personalised, and perhaps more meaningful,
reinforcement. Of course, even if you did not notice any related
errors during the performance of the task, you may well decide
that the Language focus sections are still worth doing.

@ Use the follow-up Writing task

A number of the tasks have a written follow-up that could either
be done in class or set for homework. These offer students the
opportunity to repeat or carry out a similar task in written form,
enabling them to consolidate what they have learnt, and put
into practice any suggestions and corrections that you have
discussed. Encourage students to think about how they can
incorporate what they have learnt during the performance

of the oral task. It may help if you at least start thefollow-up
Writing in class.




All about you

Language focus 1 (PAGES 6-7)
Asking and answering questions

See Teacher’s tips: using a discovery approach in the teaching
of grammar on page 8.

1 Focus students’ attention on the photos and ask them

to imagine who the people are and what they might be
talking about. Go through the descriptions a~d and check that
students understand colleague and chatting. Get students to
work in pairs to match the descriptions to the photos, and go
through the answers with the class. Elicit some ideas for
questions, or give a few ideas to get the students started.
Emphasise that there is no right or wrong answer. Students
work in pairs or small groups to think of questions. Circulate to
see what sort of questions they are thinking of. Note down any
common problems you notice to help you choose what to
emphasise when you do the analysis. If you have a young or
weak class, for each photo, get students to think of one
questlon each person mlght ask.

ANSWERS _
“a’2.b4 c3 41

{1.1] Emphasise that students should write brief
2 notes, not full sentences. Pause briefly after each question
to allow students time to write. Tell them to leave a blank if
they do not understand any of the questions. Play the
questions through once more and circulate to help you assess
students’ listening skills, and to identify weak students. Do not
check with the class at this stage. Explain that you will come
back to the questions shortly.

s&m%yete )

| All the tenses dealt with here are looked at in more detalil later.

Most students should at least be familiar with the form, but if
there are serious difficulties with the use, it is probably best to
leave this until the later modules where these are covered.

1 Ask students to work in pairs to form the questions. Most
students should be able to do this. Play the recording more
than once if necessary, as students may find it difficult to hear
the auxiliary verbs because they are not stressed. After
listening to check their answers, students work in pairs to
practise asking and answering the questions.

. ANSWERS - S
See tapescnpt for recordmg 1on page 159 of the T
Students ‘Book. A e

",.. AL S 12 SR

2 Point out that the tense and person of the auxiliaries must
agree with the question. Students work individually. Check
answers with the whole class.

PRACTICE

1 a Check the meaning of journey and full name. Point

out that although the first word begins with a capital
letter, it may not be the first word in the question. If necessary,
do question 6 as an example with the class, to clarify this. Get
students to work in pairs.

b [1.2] Students listen to check their answers. Pause after
each question to check with the class. In pairs, students write
the number of the photos next to the questions. Do the first
one as an example. Point out that some questions can go with
more than one photo. Check ideas with the whole class.

ANSWERS
" 1"How are thmgs w1th you" (photos B
: "2 How do.you do?.(2) ke s
-3 What's.your ‘full name and address? (4). -
~ ‘4 How was'your fhght7 (2) £
5 When dxd _you get here? (1 2) ,
- 6-Did you have: a good ;ourney to school thlS
mommg? (1) = =2
7. Where are you staytng whlle you re here7 (1 2) [
% 8 Have you got any spec1al reason for learmng
Enghsh? (1, 4}
. ,9 Do you speak any other languages7 (1, 4)
10 How’s your job_going? (3) . -
. _11 Have you got any brothers and 51sters7 (1 4),
12.Did you } have.a nice holiday? (3) T
13 Is this your ﬁrst visit to New York? (1 2, 4)
w4 How s all your fam11y7 ) i

Pronunciation \

1 [1.2] Go through the first instruction, then play
the recording. Focus on the example questions, first on
the stressed words, and then on the auxiliary verbs.

ixili verb are scud very qutckly and so they
sound weak and short.

2 [1.2] Explain that students should listen and
underline the stressed words. Get them to check in pairs,
then go through answers with the whole class.

5 When dYoug_there"' L
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g

6, D1d you h__e a good ]g ey to school thxs
SR mommg" e
7° Where are you §1_ymg whlle you re _e_"
8’ Have ‘you got any specxal reason for lgg_mng 0

k any other __guages"
10 How § your_;gb going?- "

. 11: Have you got any brothers and sxsters"

12 D1dyouh é“a nice hol1day7 ol e

:13’Is‘thisyour flrst ¥isit to New York7 =

14 How’s all your

\‘-ﬂ.‘ .-;;;'4 PR 4458

Pronunciation: Helping students with
stress and weak forms

Focus on stress first - the following techniques might

help the students to hear stress patterns:

¢ reading out the sentences yourself, exaggerating the
stressed syllables

¢ clapping / tapping on the stressed syllables as
students listen and repeat '

¢ mumbling the stress pattern like this: mm-mm-MM-
MM-mm

¢ marking the stressed syllables on the board with blobs
(ee @ e), colours, etc.

Once you have established the stress pattern, move
on to weak forms. Again, it helps to exaggerate, so
model them as even weaker than they are on the
recording. (Be careful that in drawing students’ attention
to weak forms you do not accidentally stress them!) If
students are having difficulty, start with a stressed
syllable, and gradually build in the weak forms, like
this: live near here? > you live near here? > Do you live near
here? This technique is known as ‘back-chaining’.

" Do not go on for too long if students do not
pronounce the sentences perfectly. Focus on this little
and often, ideally whenever you introduce a new phrase
or structure involving weak forms.

Give students a few moments to agree on a
2 conversation and to think of questions to ask. Emphasise
that they should not write the questions down. Students work
in pairs to act out the conversations.

In this activity, students practise asking questions. If

they are not familiar with each other, tell them to work
together in groups of three, with two new partners. If they
know each other, encourage them to ask you questions.
Whichever you choose, allow time for students to select and
prepare the questions they will ask. Circulate as they ask and
answer, so that you are aware of any probiem areas. Focus on
these with the class at the end of the activity, if necessary.

Practice, exercise 3: alternative
suggestion

If your students already know you and each other: take on
the role of a famous person they are meeting for the first

time. Their task is to be the first to guess who you are.
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a This exercise can be oral or written. If you have a
large class, it is easler to keep track of students’ ideas by
asking each pair to write their suggested questions down.

b When listening and checking answers, students may have
difficulty catching the exact words used. Encourage them to
listen again, more than once if necessary, before you elicit and
write the answers on the board. This is very useful in
developing their ability to listen closely to the language used.

ADDITIONAL PRACTICE

Resource bank: Three-person snap (short answers with
do, have, be), page 114

Workbook: Making questions: word order, page 6; Short
answers, page 7; Question tags, page 8

Vocabulary 1 (PAGE 8)
Everyday activities

1 a Look at the example with the class, then get students
to do the exercise individually and compare their answers
with a partner before checking answers with the class.

b If necessary, model a few whole sentences yourself and repeat
the question. (For example: I'm really into watching horror films,
and I spend too much time sitting in front of the TV.) This will also
provide a model for the following activity.

Go through the phrases with the class and check that
2 students understand chatting; hanging out; homework vs
housework; texting. Students should try to use as many
different starting phrases as possible. Encourage them to do
this as a spoken exercise in pairs.

Look at the examples with the class, then use them to
3 demonstrate the activity with a student. Students work in
pairs. When most pairs have finished, get them to change
partners and ask four more questions. Ask a few students to
tell the class something they found out about their partner.



module 1

Readin and S eakin PAGES 8-9 Look at the examples with the class. Ask them to
g : p g ( 5 ) discuss the numbers In pairs, then look at the text again if
1 Introduce students to the Mini-dictionary. Explain that necessary. Check answers with the whole class.

for phrases like this, they need to think about which word

to look up, e.g. for working longer hours, they may need to look
up work or hours. Give students time to read the sentences and
use their mini-dictionaries. Check the meaning of the words and
phrases in bold. You may need to model, and get students to
repeat, the pronunciation of hours /avez!, leisure lezal,
physically ifizikali/, employee hurplor. Get students to think
about the question individually before discussing the
statements in small groups. Ask two or three groups to tell the
class what they said about one of the statements.

Explain that the text is about how people spend their

time in different countries. Students read the article,
writing the name of the country (or countries) or all over the
world next to each statement as appropriate. Check answers
with the whole class.

NSWERS AND LANGUAGE NOTE
_all over ‘the world b a].l over the worId
the UK d Europe e Europe -f the UK
©g ‘the UK h theUS i the UK™ j the UK
ok Sweden and leand l the UK c

if”Students rnay have wntten Bntam rather than the UK
o 1t is usual to describe the notlonahty as British, and the - :
'country as Britain or the UK. For the purposes of thrs '

; -exercrse, either answer is correct A

Students discuss the questions in pairs or small groups.
Finish off by asking each group to tell the class the most
interesting/unusual thing they heard.

Students read the text agaln and then work in pa|rs to
discuss interesting points. Finish with a brief class

Vocabulary 2 (PAGE 10)

discussion on points the whole class commented on. People around you

Look at the example with the class. If necessary, write - See Teacher’s tips: making the most of the Mini-dictionary on
4 the two phrases on the board in number form, to clarify. pages 12-13.
Students work individually to decide on the meaning of the
quantity expressions before comparing their answers with a 1 a Students work in pairs and check any of the words
partner. Check with the class as a whole. they are unsure about. Practise the words with a

repetition drill, marking the stressed syllables on the board.
The pronunciation of the foliowing words may need particular
attention: acquaintance /akwentsns/, aunt /a:nt/, colleague
koli:g/, mother-in-law 'madar 1 lo:/, niece Ini:s/, neighbour
Inetbe/, parent /pesrant/, stranger /streindza/, cousin /kazan/,
relative Irelativ/.

'_rANSWERS AND LANGUAGE NOTES
_two thirds / sixty-six percent _- S
 the main share of the work / most of the work S
- an average of six hours/ exactly six hours 3
.over eighteen hours / less'than- erghteen hours
“’the vast majority / ninety percent S
“almost half / fifty-two percent = -+
“more than half / forty ﬁve percent
~a fifth / twenty percent .- :
“at least twice a week / two tnnes a week or. more

.' : Hrghhght the followmg : x . -
-An average of is a generahsatxon exactly is a prease

: 1'nurnber : i -, iat

: » " Over means the same as more than L T - For example, they may hav. put e
.* - Almost means the same as ‘nearly but not quxte Forty a _"'Whrlst thrs Isan acceptable differe
S '-_.-seven percent would be almost half. However, less
____'than isa more generaI descnptlon 50 less than half_

: could be any number between zero and forty“nlne

S o o ;-c"l’p
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b When brainstorming other vocabulary to add to the columns, ~ ~ ‘ R ™~
discourage words that are too simple (mother, father, etc.) and An% yggg
focus on vocabulary that students may not know, for example, ) ) .
nephew, godmother, manager, partner. Note that partner has 1 Write up the .ﬂrst examples of the Present simple and
different meanings. In the context of family and friends, it is Present continuous as an example to illustrate the activity
similar to husband, wife, boyfriend, girlfriend. In the context of for the whole class.
work, it means someone you run a business with. In the RO TR BT = v
context of the classroom, it means the student you work with. "ANSWF-RS : i
. Present 51mp1e lives (x2), is (><2), doesn’t know wants,

[1.4] Explain that each instruction will tell students - looks (x2), needs, stays '

to ‘choose a shape’ to write their answer in. Play the - Present continuous: is showing, ’s staymg, s domg,
recording, pausing after each instruction to give students time ©’s en]oymg, is getnng (XZ) :

to think and write, -
Full tables showing these verb forms are on page 144 of the

Look at the examples with the class, then do one or two Language summary. Although this should be revision, many
3 examples with them before they do the activity in pairs. students are unaware of their own lack of accuracy in this
Ask one or two pairs to tell the class something they found out. area, and may need to be reminded of the following

problems:
o Present simple

DDI FTONAL ACTIVITY + the use of the third-person singular s in the affirmative
Resource bank: Vocabulary extension (phrases for talking form: She lives in the flat upstairs from us.
about people around you), page 115 - the use of do/does in the question form: Does he live with

your parents, too?
+ the use of don’t/doesn’t in the negative form: She doesn’t

Language focus 2 (PAGES 10-11) g0 out much.

Present simple and continuous Present continuous
« the use of the contracted form of the auxiliary verb to be:

See Teacher’s tips: using a discovery approach in the teaching He's enjoying the course (= he is enjoying).

of grammar on page 8.
2 Check that students understand the key words in the

; explanations in B. Get students to do the matching
that they understand the task. Play the recording and I . ) .
S activity in pairs or groups. Check the answers with the
encourage students to compare answers in pairs before

checking with the whole class. whole class.

1 [1.5] Focus students on the photos, and check

2 [1.5] Tell students to work individually before
checking in pairs. Play the recording and check answers as
a whole class.

3 Students find more examples, discussing their ideas with
a partner.

The last two examples shiow verbs behaving as state verbs
{to live and to look). They can also be dynamic verbs:
She’s living with her brother for a month. (a temporary
situation)

L He’s looking for a word in his dictionary. (a different meaning

of ook, an action rather than somebody’s appearance)

)
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PRACTICE

1 Students work individually before checking in pairs. Go
through answers with the whole class, eliciting which
explanation from Analysis, exercise 2, applies in each case.

hze‘

oﬁ%%ad&che
SW @e p0551b1e 1f

P oH
b, _:_Eve;y d‘ay he”

2 a Do one or two examples with the class. Students
work individually, then compare in pairs, before checking
answers with the whole class.

: ’ANSWERS AND LANGUAGE NOTE
1 Do you like ° 2 Are you readmg ‘3 Do you read
4 Are you studymg ‘5 Do'you listen”
6 Do you prefer 7 ‘Do.you usuaHy get up
8 Do you find # Are you finding*:

-9 Are you enloymg 10 Are you gethng

_k* The connnuous form can be used here because
7 §t_udents are actually stu@ymg Engllsh grammar now. .

b Practise a few example questions by repetition drilling. Do
this exercise as a mingle drill, possibly making it into a
competition to see who can find a ‘yes’ answer to each
question first. )

Check the meaning of to lose weight and to go grey.

This may be a useful opportunity to feed in to put on
weight. Do an example about yourself with a student, eliciting
a question, e.g. Are you getting taller?, and a negative, e.g. I'm
not getting taller. Let students discuss the statements in pairs,
then go through them with the class.

4 a Tell students to write the names of six people who
are important in their lives.

b Give students time to think about what they want to say.
Encourage them to ask you for any difficult or very specific
vocabulary they need. Put students in groups to do the activity.
If possible, put them in groups with people they do not
normally work with. Encourage them to ask each other
questions.

ADDITIONAL PRACTICE

Resource bank: Something in common (Present simple
and continuous), page 116

Workbook: Present simple or continuous, page 12

Language focus 2: alternative approach
to the Present simple and continuous

A more task-based approach may be more challenging
here (although it will require you to ‘think on your feet’
quite a lot during the lesson!).

» Play the recording or give a short talk of your own
about your family and friends. If possible, illustrate
your talk with photos. Try to make it sound natural
rather than scripted. Briefly check basic
comprehension.

* Move straight on to Practice, exercise 3, getting the

-students to talk about their family/friends in the same
way that you/Katina did. Do not do any specific input
on present tenses, but emphasise that you want them
to talk about these people’s lives as they are at the
moment. Write up the following prompts to encourage
this: their jobs/studies, where they live, anything else
important in their lives at the moment.

¢ Give students time to plan what they will say and
feed in any necessary vocabulary. Put students in
small groups and get each one to give a short talk.
Circulate and note down any errors you hear with the
use of the Present simple and continuous (these can
be errors of form, meaning or pronunciation - it may
help to divide your notes into these three sections).

¢ Write up the errors and get students to correct them.
Go over the problems on the board yourself, or direct
them to the Language summary. Select exercises from
the Students’ Book (Practice, exercises 1 and 2) or the
Workbook on the areas they need to practise.

¢ If you do not feel confident about selecting material
on the spot like this, spread this approach over two
lessons, so you can analyse students’ errors/needs
more carefully.

Wordspot (PAGE 12)

Have (and have got)

See Teacher’s tips: working with lexis on pages 9-10.

1 [1.6] Start off with a quick brainstorm of phrases
with have. Check students understand basket and run out

of. Students work individually or in pairs to fill the gaps. Play
the recording before checking answers with the whole class.

Tell students to copy the diagram inte their notebooks.
Make sure they have enough space for the answers.
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_-ANSWERS :

(secfzon of dxagram In brackets_) :
£ have lunch (b) have a look (a), have
' have got a (great) sense of humour (d), 2N
© have got a (serious) problem (d) have a rest (a), have
gota (very large) famrly (d) :

i 2 A ORI L AR I A~ oo

s

headache (c),. e

et T . i e e v A

Get students to do this in pairs, then go through
3 answers with the class. If you feel that a lot of this
language is new for your students, do not overload them by
focusing on the additional phrases. This could be done as an
extension activity in a future lesson.

£~ ANSWERS
(sectzon of dxagram
have a bad back (c); have. blue eyes.(d), . ;

“have breakfast (), have a walk (a), Ha e ﬂu (c), have a_
hohday (a), have an rce cream ®), '
have blond ha1r (a)

R it

AT e ey

PP

4 This activity helps students to activate the phrases by
requiring them to use them. Students discuss the
questions in smalt groups.

Task: Find things in common
(PAGES 12-13)
Preparation: listening

[1.7] Give students time to read through the topics
1 on page 13. Check that students understand the
instructions. Emphasise that they do not need to understand
everything at this stage. Play the recording, pausing after each
conversation to give students time to think, write and compare
in pairs. Play the recording again, if necessary, before checking
answers with the class.

Check that students understand in common. Focus
them on the examples, then play the recording again.
Check answers in pairs and then as a whole class.

20

i Conversahon 2 they are both looklng for new ]obs

; because they don’t like the ]obs they have now; they.. -

; would both like to llve abroad ne1ther of them speaks '
Spamsh : : iTe ;

3 Refer students to the tapescript on page 159. Do an
example as a whole class first. Let students check in pairs,
then go through answers with the class.

=M S Ty

3 So you look after the cthdren
! Oh, don't you like children? g
Anyway, which part of Edmburgh'are
i Do you know it? . '

k. Phrases to talk about snmlarrties

g I was at that match too
©So’ am 1L+

© Oh, lts the same with me.
i_\ 1live very near there, too.

98000000000 000000000000000000000000000000R00RIRUGTS

Preparation: listening, exercise 3:
alternative suggestion

: Students work in pairs, A and B. A reads the tapescript
to find three questions that they ask to find out more
about each other, and B reads to find phrases that are
used to talk about similarities and differences. A and B
then share their answers.

Task: speaking

Tell students that they are going to interview somebody
1 to find out what they have in common and what
differences there are between them. Give students time on their
own to prepare the questions they will ask. Encourage them to
ask for you for any vocabulary they need. Some students may
feel more confident if they write down some of the questions,
but emphasise that they do not have to stick to these if others

‘seem more appropriate during the interview.

Explain that in the interview they should try to find out
2 as much as possible about each other. They should make
notes to help them when they report back to the class. Remind
them that they need to find things in common and differences
between them. As they interview each other, feed in any
language they need in an informal way. Do not correct at this
stage unless absolutely necessary, as this will interrupt
communication. Note down errors with language from the
module for analysis at the end of the task.

As each pair reports back to the class, ask the other
3 students to listen and decide which pair has the most in
common, and which pair the least. As students speak, note
down errors to focus on at the end of the task.




module 1

Follow up: writing

Set a clear time limit and/or a specified number of
sentences to limit the amount students write. Go round
and monitor as they work. Collect the written work in
and redistribute it to different students. As they read,
they guess who the paragraph is about.

Writing (PAGE 14)
E-mail an old friend

Ask if students have heard of ‘Friends Reunited’ or similar
websites. If nobody has visited one, ask them to imagine why
people look at them, and what they want to find out. (People
want to find out what their old classmates and friends are
doing now. Often they want to make contact with them again,
and arrange a reunion.)

-a Ask students to read the e-mail, ignoring the gaps.
Students read individually before checking answers as a
whole class.

e O e i

b Give students time to read the phrases first, then work in
pairs to do the exercise. Remind them that there is one phrase
too many. Go through the answers with the class.

2 Remind students that there are other ways to finish a
letter or e-mail. in pairs, students discuss the four endings.
Then check answers with the class.

Writing, exercise 2: alternative
suggestion

If your students have had little exposure to e-mails written in
English: present them with the four possible endings, and
four scenarios. Ask them to match the greeting to the
situation in which it might be used.

You may want to decide which e-mail your students

write, or you may want to let them choose. Spend some
time explaining the two options. Students can do this writing
activity for homework.

Study ... (PAGE 14)
Using English in class

This should be revision for your students. if you are doing
1 this activity in class time, students work in pairs and write
the questions before trying to remember any others. Refer
them to their answers to Practice, exercise 4, page 7, to check.

Set this up as a class activity. Ask students to think of
2 other ways in which they can maximise their use of spoken
English. This is especially important if they are not studying in
an English-speaking environment, or if they get very few
chances to use English. For many of your students, English
lessons may be the only opportunity for spoken practice. For
this reason, although it may feel unnatural in a monolingual
class, it is a good idea if teacher-student and student—student
interaction take place in English as much as possible. Negotiate
with your students a realistic target to aim for, and then increase
it gradually once they are using more and more English in class.
In multilingual classes, encourage students to work with
students who do not share the same first language as they do,
so that they are constantly using English to communicate. You
could negotiate a set of ‘rules’ for the use of English in your
classroom and display them on the classroom wall.

--ANswms : :
How do. you spell acqumntance'?

“How do you pronounce this word? - 3 )

Can you.write 1t/‘stomachache on the board please7

-.Whlchpagearej eon" £ ,
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et g e S e

. _The other classroom quesnons were:

What's the Enghsh word for thls
What' s tomght S homework"

Practise ... (PAGE 15)
1 Auxiliary verbs

If this activity is done in class, students work individually before
checking their answers in pairs. Monitor as students reread the
Language summary, so that you are available to answer questions.

 ANSWERS .. | i
“ado b has - ¢ dldn't d haven't e ere. ;
of doe_s_n’t g LR (S SO e

2 Present simple and continuous

If this activity is done in class, students work in pairs. Emphasise
that they should explain to each other why each tense is used.
Monitor as students reread the Language summary, so that you
are available to answer questions.

5 ANSWERS
doesn't usually speak ; e
“correct - an activity happemng at the moment -
correct an actxv1ty happemng at the moment
_correct — describes a change'
1 don’t know — know is a state verb, and so cannot be
_usedin the contmuous form )

™ oaon c‘o'

Sy

has or has got-a state .-:: x
i g correct — describesa ‘change .. .-
tho I understand — understand is a'state verb whlch does

not usualiy appear in the contmuous form

R A S R .,._...i S 2 bk

3 The correct form of the verb

Students work in pairs before checking answers on page 8 or
with the whole class.

4 People around you

Students can work in pairs to do this. Each student takes turns
to give a definition; their partner tries to remember the word.

5 Words that go together

Emphasise that all the phrases have been studied in Module 1.
Students work individually to make phrases before comparing
answers in pairs. They test each other by covering up part A
and trying to remember the phrases.

(Pronunciation spot

6 Quantities

Stress and the/s/sound
Focus students’ attention on the dictionary extract, and
show them how they can find the stressed syllable.

a Students work in pairs, saying the words to each other to
help them hear where the stressed syllable is. Encourage
them to check answers in their mini-dictionaries as this
is good dlctlonary skills practlce

ANSWERS
E (st'essed syllables underlmed) o ey SRR
¢ average* j .colleague " cousin ;.
employee ’ father-in-law ' leisure
i neighbour . “pdrents ** ' pensioner. -

'elatlve_- g

b - [1.8] Use the word acquaintance to demonstrate the
schwa sound for students. Play the recording or model
the words for students to listen for the schwa. Because it
is unstressed, they may find this difficult at first.

(schwa sounds underlzned) e e

3 ; colleague ; " cousin-
. leisure
.+ - . pensionet
., stomachache

3 s : PR W Y iy e
B e vy

¢ Highlight the schwa sound on its own for students,
before putting it into a word (for example, /fa:3o/ >
father. Drill each of the words as a class before students

work in pairs to practise.

N

- stomach' che

S/

Remember! (PAGE 15)

After looking back at the areas they have practised, students
do the Mini-check on page 156. Check answers as a whole
class, and ask students to tell you their scores out of 20.
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module

Memory

Listening and speaking (PAGE 16)
First meetings

Before students discuss fhe questions in small groups,
1 check any unknown vocabulary. Circulate during the

discussion and nominate groups to report back on any
interesting information you have heard.

[E=3) [2.1] Ask students to look at the photos and read

the names. Play the recording, pausing after each speaker
to give students time to check in pairs. Check answers with the
whole class. -

3 First get students to discuss in pairs how much they
can remember from the recording. Play the recording
again, pausing after each speaker to allow students time to
write, and encourage them to compare ideas in pairs. Check

answers with the whole class at the end..
' ANSWERS :
Sung and leon Datong (Chma), 1972 ‘Hello 7
_.‘Welcome : !
Andy and Karen: dlSCO, nearly two years ago' ’Oh I'm
© s0 sorty. I'm really, really sorry.’
Raul and VierT: outside a hotel m Raul s home country
. afew years ago; “Oh, sorry, sorry’,
.’take a photo7’ ‘Yes, OK AR ey

Language focus 1 (PAGES 16-17)
Past simple and continuous

Students work individually or in pairs with the tapescript. As you
elicit answers from the students, write up the full form of the
Past simple and Past continuous using an example verb (see the
tables in the Language summary on page 145).

They should have studied these forms before and so be able
to recognise the different forms. If they clearly have no idea,
give the answers and move on to highlighting how the Past
simple and Past continuous are formed.

Highlight the following:
+ that in the Past simple, regular verbs are followed by -ed

+ that irregular verbs have to be learnt individually {point out
that there is a list on page 155)

+ that questions and negatives are formed with did and didn't
in all persons

+ that the question and negative forms in both cases are
with the ‘bare’ infinitive (Did they start .... ? not Did they
started ... ?, We didn’t start not We didn’t started.}

‘Do you rmnd ifwe. .

+ that the form of the Past continuous is the same as the
Present continuous, except that was/were is used.

7 I
Analysis
Students work individually to choose the correct alternative in
the rules. As you check the answers to a, b and ¢, encourage
the students to find other examples of these rules in the
tapescripts.
Te Past continu us "d when; Post stmple - e
\ S LIRS F B ATV } R PR A . - ‘/
PRACTICE

1 [2.2] Focus students’ attention on the picture.
Introduce the characters, asking students to guess what
their first impressions of each other were, etc. Check the
meaning of date, barbecue, chaos, to be direct, to seem,
Hawaiian shirt. Students work individually, then check in pairs.
Play the recording, pausing the recording after each verb to
check students’ answers.
ANSWERS :
1 b went € was staymg d was v1sxtmg

-, N
Pronunciation

1 Students work in pairs, saying the verbs to decide on the
number of syllables.’

2 [2.3] Play the recording and check answers with the
class. Students discuss the question in pairs, then play
the recording again to check answers, pausing after each
one. Encourage students to pracnse saymg each verb.
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B ot

ANSWERS F :
.dec1ded @3 syllables) /dxsxe‘dxd/
‘played ¢! Syllable) /ple[d/

i tried — (1 syllable) /trad/ .
expected (3 syllables) /xk‘spekf[d/

! remembered = (3 syllables) /nmem’bod/
* wanted - (2 syllables) Jwon'tid/
'hoped @ syllable) /houpt/ = . .
+ studied ~ (2 syllables) /stAdId/‘ SR
i watch od = [¢f syllable) /wotj d”

notlced @. syllables) /nautlsd/
2_,talked (1 syllable) Jto: kd/

/

Pronunciation: helping students
with stress

Regular past forms: if students have difficulty in hearing
the number of syllables, break them down slowly like
this: tra - velled. Count the number of syllables on your
fingers at the same time.

2 a Check the meaning of to give somebody a lift,
curtains, to pay attention to something. Go through the
example with the class, then tell students to work in pairs to
match the beginnings and endings. Go through the answers
with the class.
ANSWERS
; 2 a whlle

3 g ,,ecauseg 4. f when 5 h beca e
b while - 8 € when

b Ask students to look at the example then write the
sentences individually and check in pairs. Circulate as students

work, noting down any common problem areas to focus on.
Check answers with the class.

e

Give students a few minutes to think about the language

they will need before they work in groups. While they are
working, make a note of students’ problems with the use and
form of the Past simple and Past continuous. If there are a lot of
problems, write some examples on the board and ask the -
students to look at the Analysis again, and then try to correct
their mistakes as a class.

24

ADDITIONAL PRACTICE

Resource bank: Past tense pelmanism / What about you?
(irregular Past simple forms), page 117; Alibi {(Past simple and
continuous}, pages 118-119

Language focus 2 (PAGES 18-19)
used to

1 a Focus students on the photo and the title of the
song, check the meaning of schoolyard and get students
to predict the content in pairs. Check ideas quickly as a class.

b [2.5] Ask students to complete the gaps individualty
before comparing in pairs. Play the recording, then check
answers as a class.

: ANSWERS o
é 1 had::2- had '3 lau
5 remember 6 cry 7. Had:"
10 needed 11 remem

2 Students discuss their ideas in groups. Check ideas as
a class.

| timés. The line “We used t6 ay Tot" shows that -
everythmg was not comple”_ ly happy

TR i Sl

el i

‘- . h
Analysas

See Teacher's tips: using a discovery approach in the teaching
of grammar on page 8.

1 Give students time to work indlvidually before answering the
questions as a whole class. Highlight:
+ the forms of used to:
e used to + verb for all persons

e the question form Did you use to ...?, etc.

e the negative form I didn’t use to, etc.

+ the pronunciation of used to /ju:sta/

+ that there is no equivalent present form (this Is
particularly important where there is an equivalent
present form in students’ own language, for example
Spanish).

2 Point out that:

e not...any more/not ...
meamng

 any more and any longer always come after the verb

 we can also say no longer, but this is more formaj

« still comes before most verbs but after be:
They still live in the same house.
He is still at school.

ahy longer have the same
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PRACTICE

1 a C.heck that students understand frightened, neat,
tidy, get Into trouble. Students work individually to decide
for them which statements are true.

b Focus on the examples, and do a couple of examples about
you. Monitor the groups, helping and correcting any errors with
used to. Finish the activity by asking each group to report any
surprises.

‘Practice, exercise 1: alternative
suggestion

Ask students to work in pairs with somebody they know or
have worked with before. Individually, they should guess
which of the statements is true for their partner. They then
compare answers to see if their guesses were correct.

Give students a few minutes to think about what they
2 are going to write. Explain that they don't have to include
any topics they don’t want to. Focus on the examples, and tell
students to write similar sentences about themselves.
Encourage them to ask for any language they need. Go round
checking and correcting if necessary as students write their
sentences. i

Practice, exercise 2: alternative
suggestion

Ask the students not to write their name anywhere on
the sentences they write about themselves. Collect the
written work in and display it on the classroom walls.
The students c1rculate and decide who they think wrote
each piece.

ADDITIONAL PRACTICE
Resource bank: School reunion (used to, still, not ... any
longer/more) pages 120~121

Workbook: used to, pages 19; still, not any more / longer,
page 19

Listening and speaking (PAGE 19)
A childhood memiory '

a Explain that students are .going to hear two different
1 stories, and that each picture illustrates one of them.

Focus students’ attention on the pictures and ask them to
predict what the stories will be about.

b Once students have checked in their mini-dictionaries, deal
with any words they are still not sure about. As a class,
students predict which story they come from.

[2.6] Tell students that they will hear Justin’s story

first. Play the recording, pausing after the first story for
students to check. After the second story, let students compare
in pairs, then check answers with the class. Discuss the
questions as a class. :

a & b Give students time to read the questions. Piay
the stories again, pausing after each one for students to
compare their ideas in pairs. Check answers as a class.

} ANSWERS
2 3a.

ol elght of nine 3. . o
. 2a boy « o.t Justin’ S school who usnc_i to bully him
3 ‘They used to chve on to.a marbl - floor and shde
- c.acrossit.”
3 He slid across the ﬂoor and }ut "hls vhead

5 Becau.,e Carl used to bully the's )

6 ata se<131de town in England
7 She was sure she’d _dropped the money in'the nght
.place but she didn’t win a pnze ;
" 8 The alarm went off. -
9 that the police would arrest her A :
; 10 Because she thought the pohce _would send her
“to pnson

SRR A~ e IR L S N 2 T BTG e

2 R SRARE he + 3o4 w1

4 a Explainthat students are going to tell a childhood

memory of their own. Emphasise that it does not need to
be something serious or sad — a story of something silly or
amusing might be more appropriate.

b Emphasise that students do not need to write the story, but
they can make notes and think about how they will teli it. Go
round the class supplying any special vocabulary that students
need: As students tell their stories, encourage the others in the
group to ask questions or respond to what they hear. Remind
students that they may need to explain unknown words in their
stories, but encourage them to do so in English.

Listening and speaking, exercise 4:
alternative suggestions

a If you want to make the activity more personalised:
tell a story yourself about a childhood memory.

b If personal memories of childhood are not suitable:
students may not wish to talk about incidents which
are personal to them. If so, suggest alternatives such
as:
¢ a funny/interesting/unusual story about someone

else’s childhood/children
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¢ a family anecdote that is often retold
* something funny/adventurous/frightening, etc. that
has happened to them as adults.

Reading (PAGES 20-21)

Have a quick class discussion of the first question. To
1 start this off, you could give examples of your own. Give
students time to look at the pictures and read the captions. Put
them into groups to discuss the questions. Circulate, making
sure students understand what is shown in each picture. Check
answers with the class.

ANSWERS :

Top left: forming a mental plcture

Top right: inventing a story

Bottom left: repeating things _

Bottom right: forming a word from the ﬁrst letter of
: each 1tem

Ask students to read the list. Check that they understand
2 puzzies, crosswords, oxygen, brain, chewing gum.
Students discuss the questions in pairs. Do not check their
answers, as they are going to read and check.

a Before reading, check the mearing of: responsibility,
3 an expert, consciously, to pat, to invent, logical, brainy.
Students should read the text to check their predictions. As you
check the answers, get students to read out the part of the text
where the answer is found.

ANSWERS

- Things, which help 11sten1ng to cla551ca1 music, domg

© puzzles and crosswords keeping fit, increasing your

- heart rate, getting oxygen to your braln eatmg ﬁs )
eating fruit and vegetables, chewing gum S
Things Wthh don’t heIp hstemng to rock musm stress

b Put students into pai_rs to discuss the question. Let them
read the text again if necessary. Check answers with the class,
asking students to say where in the text the technique is
mentioned.

ANSWERS

formmg a mental plcture mventlng a story, repeatmg
thmgs ]

Get students to read the statements and answer any
which they can remember. Then they should read the text
again to complete the task. Put them in pairs to compare their
answers before checking as a class. Again, ask students to locate
the part of the text in which each answer is found.
i ANSWERS e kR
caT. bF et dl: eDK fF gl: 3 M

5 Ask students to work together and decide what the missing
prepositions are. It can be helpful to put each verbinto a
sentence to feel which preposition ‘sounds right'. If students are
struggling, or when they have finished guessing, ask them to
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read the text to find the answers. Emphasise that they should
write any verbs they couldn’t remember in their notebooks, and
that they should always write the preposition as well.

' ANSWERS TEuha Dae
"a.in b with c.on d about e with fto :
gto hdown. . o S sy TaraE e B

Reading, exercise 5: additional
suggestions

a Give students small texts and get them to
read to find other verb phrases with dependent
prepositions.

b Encourage them to record further examples they
come across when reading outside class.

é Students discuss their ideas in small groups before
sharing them with the whole class.

Vocabulary (PAGE 22)
Remembering and forgetting

See Teachers’ tips: working with lexis on pages 9-10.

Check that students understand the instructions, and
1 go through the example with the class. Students work
individually, using their mini-dictionaries, before comparing in
pairs. As you check answers with the class, elicit / write up
examples of full sentences with the correct forms, highlighting
possible constructions, using the examples. .

" ANSWERS
learn someone how to, use ‘a computer
remmd to phone som
..-_‘_forget of somethmg

O recogmse to do somethi

, -ia.m“o_.'n o

a Emphasise that students should only add a word if

they think it is necessary. You could demonstrate this by
doing the first two as examples with the class. Encourage the
use of mini-dictionaries, as this is an xmportant dictionary skill
for students to practise.

ANSWERS

b Allow time for students to select and prepare the questions
they will ask. Circulate as they ask and answer, so that you are
aware of any problem areas. Focus on these with the class at
the end of the activity, if necessary. Get faster studénts to ask
and answer alf the questions.
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Task: Test your memory (PAGES 22-23)

See Teacher’s tips: making tasks work on pages 13-14 and
Responding to learners’ individual language needs on pages
11-12.

Preparation: reading

Students work individually to check the words in bold
1 -in their mini-dictionaries. Note that appointments are more
formal arrangements, either for work or with a professional
person such as a doctor or lawyer. Arrangements are more
general future plans. Put students into groups for the discussion.

Emphasise that the memory quiz is not a serious memory

test. Give students ten minutes to look at the memory
tasks individually. Remind them to try and use some of the
techniques mentioned earlier in the module.

Task: speaking

Refer students to the Useful language box, sections a
1 and b. Put students into pairs and check they know where
to find their instructions. Remind them to take turns to ask
questions. Monitor and help with any difficulties. Students
record how well their partner does in the memory quiz.

In the same pairs, students discuss what their partner.
2 was good / not very good at remembering. Give students a
few minutes to prepare how they will report back to the class.
Refer students to the Useful language box, section c.
Emphasise that students do not need to write their report, but
just make notes and think about how they will say it. Give
students about 15 minutes to compare their results and
prepare their report. Go round the class providing any support
that students need. Each pair reports back to the class.

Task: speaking: alternative suggestions

a If you have a large class: put students into groups to
report back.

b If you have a small or teenage class: get students to make
a poster using a graph or bar chart to show, as a class,
which things they found it easy and difficult to
remember. They write a report on the survey findings.

ADDITIONAL ACTIVITY

Resource bank: Learner-training worksheet 5 (recording
and remembering vocabulary), pages 110-111

Real life (PAGE 24)
Showing interest

=, [2.7] Focus students on the picture to establish who
1 the characters are. Ask them to read the instructions and -
statements, and check that they understand them. Play the
recording, more than once if necessary, and let students
compare in pairs. Check answers with the whole class.

2 Refer students to the tapescript on page 160. Do an

example as a whole class before students work
individually. As you elicit the answers, highlight the following
points about short questions {like Don’t you?).

+ Short questions are formed using just the auxiliary verb.

« The auxiliary verb matches the first sentence in tense,
person, negative form, etc.

£ ANSWERS

/- ? 0N, N
Pronunciation _

1 [2.8] Look at the examples, then play the recording.
As students listen, highlight the rising intonation to
show interest, either by drawing an arrow pointing
upwards, or by gesturing as the phrases play.

2 Pause the recording after each phrase so that students
can repeat chorally.
. 4

Pronunciation: helping students with
intonation

Remind students that rising intonation can be used to
show interest in English. Ask students whether or not
this is the same in their language. Emphasise that, in
English, if your intonation is very flat, you may sound
bored and rude. Focus on the intonation curves in the
example, modelling the pattern yourself (possibly
exaggerating), or replaying the first couple of examples
on the recording. Humming or exaggerating the
intonation pattern may well help students to hear this
more clearly. If students produce flat intonation, pulling
an exaggeratedly bored face may help to reinforce the
importance of intonation. : :

3 Give students a few minutes to think about what they
are going to say. Students should try to use as many
different ways of expressing interest as possible.
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Study ... (PAGE 24)
Using the mini-dictionary

Students have used the Mini-dictionary in Modules 1
1 and 2 to find the meaning of words and learn where the
stress is. This activity focuses on other information students
can find out when they look something up.

2 If this activity is done in class time, set it up as a
competition. The first student to answer all the questions
correctly wins.

; ANSWERS '
Laa noun and a verb

c uncountable d on
g aphrasal verb h. ate

e unﬁt f

Practise ... (PAGE 25)
1 Past simple

If this activity is done in class time, students work in pairs

to match sentences and definitions. For further practice,
students write another sentence to match each definition.
Circulate and check that they are correct before students pass
them to another palr to match.

: ANSWERS

-, az2: b 5% '1'

d 3 “-e 4

2 Past continuous

Students work in pairs to correct the sentences. For a further
check of understanding, get students to draw a timeline for
each correctedichecked sentence. Check answers with the
whole class.

3 Contrasting past and present

Students work individually or in palrs before checking answers
with the whole class.

4 Short questions to show interest
You could do this as a spoken activity first. Write the possible
short questions on the board and drill them. Students close

their books. Say each sentence prompt; students respond with
a short question. They then write the answers.
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5 Remembering and forgetting

Use this for dictionary skills practice. Students work in pairs to
choose the correct alternative before checking the answers in
their mini-dictionaries.

; ANSWERS & gt
! a remember b remmds ¢ learn d lost S

P e recogmse TR

\._..-,.\ Y S, u‘. iy ceamd @ ks o S, SN R T

6 Words that go together

Write the words on separate pieces of card. Students work in
pairs to match the verbs and prepositions before checking
answers with the whole class.

 ANSWERS
fa4” b 5 ¢c2 d 3 6 P

LK

- L
Pronunciation spot

a [2.9] If this activity is done in class time, encourage
students to try listening without reading the text. It is
very good listening practice. Pause the recording after
each sentence, and repeat several times.

;".ANswms ) e

|1 three 2 three 3 two - 4 four S'f_chree‘ :

- =3 R S S SRS SRS LS RE SIS L0 S LA

b Put students into pairs and ask them to take turns saying
the sentences. Monitor and help if necessary.
\ _J

Remember! (PAGE 25)

After looking back at the areas they have practised,. students
do the Mini-check on page 156. Check answers as a whole
class, and ask students to tell you their scores out of 20.
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Around the world

Language focus 1 (PAGES 26-27)
Comparatives and superlatives

See Tegchers' tips: using a discovery approach in the teaching
of grammar on page 8.

a Start by naming some of the countries in the quiz and asking
students what they can tell you about them. Check the meaning
of area, populated, coastiine, further/furthest, theme park. Put

- students into pairs to do the quiz. Emphasise that they must use

English {you could deduct ‘penalty points’ if the students use
their mother tonguel).

b [3.1] Emphasise that students will hear a Iot of extra
information in addition to the answers. Play the recording. If your
students need support with listening, pause the recording after
each question to give them time to check in pairs. Finish the
act|V|ty by checklng which team got the highest score.

AL i b e ey 3 s AT N

ANSWERS ;
i = Russia b Chma d
2 RiverNile " . e :
3 Seoul, Mumbal Sao Paulo ]akarta Moscow ‘
-4 Canada ; :
'5 a Chicago b Los Angeles
- 6 .a China b Ireland ‘¢ India d 'the UK

'e France  f }apon N

1 Revision of basic forms

Check that students understand the questions, including -
grammatical terminology such as comparative, superlative
and syllable. Students compare answers in pairs before
checking as a class.

__ANSWERS AND LANGUAGE NOTES
~a . long - Ionger/longest 33
.. big — bigger/biggest .
. busy — busier/busiest ...
; popular ~more popu[ar/the most popular
"-far ﬁthher/ﬁzrthest* :

Itis also p0551ble to say farthe /farthest The meamng IS
“the same. = '

adlectxve +A". r/- esf
: ad]ectlve + er/ est

; '-",b",'ﬁ_",..on_e-syllab'le ad] ecnves
_ two-syllable adjectives .

_.endingin -y: Al :
~*'ather two- or three- :_'more / the most + ad]ectlve i
.- syllable’ adjectives: : SRR i

-other 1rreguIar forms good/better/best
G N R SRR *" badfworse/worst: |

| :i-hghhght the followmg spellmg rules i
In one—syllable ad] ectives with short vowe} sounds

2 Big and small differences

Do the first example together. Students work in pairs.

In feedback, highlight the following points:

« much higher / a lot higher have the same meaning

+ the pronunclatlon of slightiy Islauli/

- the opposite of a lot is ¢ little bit. {Note: it is also possible
to say a little, but it is not possible to say a lot bit.)

3 Superlatlve phrases

Emphasise that students should complete the sentences by
inserting one word in each space. In feedback, highlight.
+ By far + superlative shows a big difference between this
and the rest
+ Before superlative adjectives (biggest, best, etc.), the is
needed. We also say the second, the third, the fourth, etc
biggest.
« One of the biggest cities means there are several big ones,
but we are not saying it is the bnggest of all.
; .ANSWERS
~ byfar the blggest city in the world -
= second/thtrd/fourth biggest city in the USA
“one of the bzggest cmes

\-A

Analysis: alternative 'sug'gestions

a Ifyou are short of time: set the revision of
basic forms as homework in advance of the lesson.

b If you have a weak group: provide additional practice of
the basic forms before, or instead of, moving on to
the more complex forms in ‘Big and small
differences’. Use students in the class to talk about
height, age, etc. or choose other countries in the
world to compare size, population, etc.

PRACTICE

1 Students work in pairs to complete each sentence.
Emphasise that they should use two words. Encourage
them to attempt each question before fooking at the tapescript.
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i ANSWERS

! d slightly Ionger ¥ b most pop ated

' ¢ bit bigger -d ﬁfth blggest e much longer
f lot further i Iot farther ; '

2 a [3.2] Emphasise that students can write their
answers in any order they choose. Pause the recording
after each instruction to give students time to think and write.

b Do an example or two, using students’ own answers.

a [3.3] Give students time to read the table on
3 page 138. Check that they understand population density,
and explain how to say km’. Demonstrate the activity by
playing the first statement, and asking the class to decide if it is
true or false. Pause after each statement to allow students time
to decide, and to correct the false statements. Check answers
in pairs and then as a class. '

! France is. a 1ot less crowded than the UK.
{ 3 . False The UK is miuch morg¢ popular than ;
S d with tounsts

l. Heath . thé,buSieSf'éf {be three

airp»_.

b Circulate as students work in pairs to create six more
statements. Check that they are using comparative and
superlative forms accurately. Help students to self-correct
before giving them the right answer.

a Encourage students to work in pairs or small groups
to find differences.

b Students compare their ideas in groups Finish off by eIlcltmg
a few ideas from different groups. :

Practice, exercise 4: alternative
suggestion

If your students are from the same country: use this activity
as a competition fo write as many differences as possible
in five minutes. Points are awarded for correct sentences
and for the ability to correct another pair’s mistakes.

ADDITIONAL P.RACTICE

Resource bank: The best place in the world (superlatives
and Present Perfect), pages 122-123

Workbook: Comparatives and superlatives, pages 22-23

Reading (PAGES 28-29)

1 Before students discuss the question, check the meaning
of natural wonder, archaeological site, monument.

30

2. a Explain that the text shows the results of a vote by
viewers of a TV travel programme. Students scan the text
quickly to find the five categories and winners.

{ ANSWERS. "~ .. o
! Natural wonder the Grand. Canyon USA
| Ancient wonder: Petra, Jordan. **':

' Romantic city: Venice, Italy - -
Modern city: Las: Vegas USA
\ Beach: Koh Samur, Thculand

b Students work in small groups to brainstorm information
they know or think they know about each place. Set a time limit
to ensure that they work quickly.

¢ Give students time to use their mini-dictionaries. Check
answers with the whole class. '

! ANSWERS “10 7 1 s i SRR A
‘ The Grand Canyon layers of rock stretches for e
© 443 kilomefres: B g

. Petra: cliffs and.temples 45

© Venice: canals and. bndges palntmgs and sculptures

© Las Vegas: extravagant hotels, néon’ hghts gamblmg
* Koh Samm whlte sand coconut trees turqucnse sea

Students work in pairs or groups before checking with
the whole class. As you check the answers, get students
to read out the part of the text in which each answer is found.

' 4 Students read alone before discussing their ideas in

small groups. After students have compared ideas, do
some brief feedback with the whole class to find out which
places your students have been talking about.

Language focus 2 (PAGES 30-31)
Phrases for comparing

See Teachers’ tips: using a discovery approach in the teaching
of grammar on page 8. )

1 Get students to look at the photos to help them with
ideas, then work in small groups to brainstorm.

' [3.4] Ensure that students read the phrases in the
box before listening. Play the recording, let students check
in pairs, then go through answers with the whole class.
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7 o
Analysis

how cietm dxrty,the clty is.

new shops and buildings - g

standard of living, pnces, etc M &1
“street names M ;
language(s) spoRen atatenl “ TM&I 4
paceof life - - vt TR i)

'-.trafﬁccmddnvmg CUMEL

b They both mention changes i in the staridard of 11v1ng, i
: prices, etc. and in the languages spoken Michael is ™’

% generally happy Irina is generally unhappy. Pl
They also both mention traffic and driving,” but in -
' Hong Kong there is no change, although in Moscow
3_ there 1s more trafﬁc than before. -

[3.4] Emphasise that these are not the exact

3 . words Michael and Irina use. Students work in pairs to
choose the best alternative before listening again to check their
answers, '
3 ANSWERS
- & -more or less the same as b more

¢ very similar" d slightly e completely f less.
_-g much worse than " h very different from

~

1 Students match the adjectives and prepositions in pairs. (If
you have a weak group, refer them to the sentences from
the previous exercise where each adjective—preposition
combination can be found.)

. ANSWERS :

“the same as -~ worse than  similar to

2 Check that students understand that the line is a scale from
one extreme to the other. Students work individually before
going through the answers with the whole class.

- ANSWERS : "y 0

“‘a exactly the same as b’ the same as

&e -about the same as .d very similar to.
e 51mllar to - f slightly different from :

"g dlfferent from - h very different from S e
‘i completely different from .7 et s

Highlight the fact that comparisons can also be made using
the following forms:

"+ not as + adjective + as: this does not mean is not the same
as. It means less than. This may be different in the students’
own language and difficuit for students to understand.

+ fewer .., than/less ... than: they mean the same, but less
is used with uncountable nouns, whereas fewer is used with

countable nouns _
_ h Refer students to Language summary D on page 146. J

PRACTICE

1 a [3.5] Refer students to page 135. After looking
at the pictures for a few minutes, they listen and answer
true or false.

Practice, exercise 1a: alternative
suggestion

If you have time: allow students a few minutes to study the
pictures on page 135. Then ask them to close their books.
In small groups they try to answer true or false from
memory as they listen. In feedback, find out which group
had the most correct answers.

- ITT .
Pronunciation

b Emphasise that students should use the phrases from the
Analysis, and also those from Language Focus 1, to express six
more similarities and differences as precisely as possible. The
focus here is on accuracy, so go round checking and correcting
sentences. In feedback, check that the meaning is also correct
by referring to the pictures.

POSSIBLE ANSWERS

“{The same ideas can obwous[

different ways.) ~ i
. The post box in plcture A'Is mpletely dlfferent From

the one in B. e :
“The church steps‘in- plcture A are exactly t‘le same as
theonesinB. . : -
- The people at the kiosk are more or Iess the some in
_pxcmreAastheyaremB IR BT

The couple walking. across the square in plcture A are -
. slightly different form the couple in B. Y

The people sitting “outside the café in picture A are very

pressed ing numbe, of

- different from the people in B

- The. cashpomt in plcture Alis exactly the same as the
~ onein B.- : e b i
The tourist lnformatlon ofﬁce in plcture A is exactly the 5
. same as the one in.B. . ~ : )
: The souvemr shop in p1cture Ai IS_ exactly th° same as
: the onem B &l

Give students a few minutes to think about similarities
2 and differences between their town now and at a time in
the past. Look at the example with the class before they start
their sentences. Go round the class supplying any special
vocabulary that students need, for example, with adjectives.
Then put students into small groups to compare with each other.

~

1 [3.6] Play the recording as many times as necessary,
pausing after each sentence for students to write.
Alternatively, read out the sentences yourself. (Keep to a
natural speed, with natural use of weak forms and linking
- maintain this speed no matter how many txmes students
ask you to repeat the words.) '
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(See tapescnpt for recordmg 6 on page 162 of the; i
Students Book)
2 [—,:_J [3.7] Make sure that students are famxhar w1th the
schwa sound. Read out the phrases, exaggerating the
/=/ sounds slightly and getting students to copy.
Alternatively, play the recording, pausing to allow the
students to repeat. Replay the recording several times.

3 Refer students back to the sentences they wrote in Practice,
exercise 1b. Ask them to decide where the schwa sounds
are, before they practise saying each sentence with their
partner. Go round the class to check that students are

\ using the schwa sound correctly.

ADDITIONAL PRACTICE

workbook: Different phrases for comparing, page 24

Vocabulary and writing (PAGE 31)
Describe towns and cities |

Students work individually or in pairs to check the

meaning of the words. {(Note that docks always has an s on
the end, but can be a singular noun — a docks.) Give students
five to ten minutes to answer the questions individually.

For students who all come from the same town/city: the
2 emphasis here is on comparing opinions. Students can run
quickly through the first two bullet points, and spend more
time discussing the last two.

For students who come from different towns/cities: this is an
opportunity for students to tell each other about their towns
and cities. First, give students a few minutes to plan a short
talk, using the vocabulary in the questions. Encourage them to
ask each other questions.

Students write a description of the town or city they chose.
This could be done for homework or as a class activity.

Task: Design a tour (PAGES 32-33)

See Teacher’s tips: making tasks work on pages 13-14 and

Responding to learners’ individual language needs on pages
11-12,

Preparation: listening

Focus students’ attention on the pictures and ask if
1 anyone has visited Australia before going through the
questions. If students do not know very much about Australia,
encaurage them to tell you anything at all they know. Before
students discuss the questions in small graups, encourage
them to check unknown vocabulary in their Mini-dictionaries.

2 [3.8] Focus students’ attention on the map and

. check that they can see all the places mentioned in the
recording (see tapescript on page 162). Check the
pronunciatian of Melbourne /melbo:n/, Ayers Rock Jealt)s rokd,
Cairns Ikea(r)ns/.
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/

three or four days

_two days :
-at least four or five days i
:at least four or five days

11{-’ Melboume 4
2 - Alice Sprmgs: ;.
3 Ccurns e
4 Sydney

A A e . i e -y

3 [3.8] Check students’ understanding of the words
and phrases in the box (especially Aboriginal culture,
jellyfish, snorkelling, the Outback, the rainforest) before they
work in pairs to decide in which place(s) Elaine mentions them.
Play the recording before checking answers as a whole class.

e b e iy S Sl b

: “Melbourne - . -
i Cairns -~ .,-'
[ cosmopohtan - - Melbourne
. the Opera House - - Sydney -
-'the Parliament buﬂdmg ‘Melbourne -
i Abongmal culture ... .. Alice Springs. .
‘climbing ° . " 7 . Alice Springs-
“jellyfish - - " Cairns
5 ﬁsnorkellmg Cairns
» thé Outback . Alice Springs
*'the, rcunforest : . Cairns
; ‘wme tastmg * Melbourne

e el PR

[3.9] Give students time to read through the
4 sentences. Explain that they will just hear the answers, not
the whole sentences. Play the recording. Check answers in
pairs and then as a whole class.

ANSWERS - e
i.a like ¢ b you’ll have time © ¢ I'd fly
=d xecommend staying for .e. four’ or five days-
_ rs_onally g should have’ s
B h great 1o Visit; really worth seelng

it e S e s PSR AL VSl Bk SaiE s

;o

Students discuss the questions in small groups.
Circulate during the discussion and nominate one or two
groups to report back on their ideas.

Task: speaking

a If you have a multinationality class: it is probably most

motivating if students prepare the tour for each other,
either in nationality groups or individually. It is particularly
important that they draw a map of their countries, as other
students may be unfamiliar with the basic. geography. Each
student will need to draw their own map.

If you have a mononationality class: designing the tour for
one of the other specified groups, or choosing one of the other
tour options, will probably work better. This can be dane in
pairs or groups of four, to facilitate the pairwork stage later.

b Talk students through the decisions they have to make, then
give them time to think. If this is done in class, they will need
about half an hour for planning, map-drawing and note-making
(with reference to the tour itself and the language needed).
Students do not need to write out the tour in full at this stage.

2 Circulate, answering vocabulary questions, and helping
students to plan the tour. if necessary, ask prompt
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questions, for example, How long do you think they should stay
in ... ? Remind students to look back at the phrases in the tour
of Australia, and in the Useful language box, to use in their own
tours, if appropriate.

If students have prepared carefully, this stage could take

between twenty and forty minutes, so make sure that you
allow enough time. Students may need to be regrouped to
ensure that they work with someone who has planned a
different tour. Encourage students to ask each other questions.
Circulate as students work, noting down any errors or useful
language for analysis at the end of the task. Students report
back briefly to the whole class about what appeals / doesn’t
appeal about their partner’s tour.

Follow up: writing

The focus here is on accuracy, so go over any corrections
that you have from the spoken tours. Remember only to
select the most useful errors, and to limit the number of
points to a maximum of ten.

©90ac0s000000000caeteseccencecetsccceeeertsertangnsTe

Task: alternative suggestions

a Ifyou want to provide a model yourself: it may be more
motivating for students if you present a tour of an
English-speaking country/region that you have visited.
If you are a native speaker of English, students may be
interested in your own region and town.

Plan briefly what you will say, incorporating useful
phrases (it’s really worth visiting, etc.). If possible, take
a map of the country to refer to, marking the place
you talk about with stickers. Encourage students to
ask any questions they have as you present your tour.

b If you are short of time, or have short lessons: do the
model for the task (either the Australia model or your
own) on one day, then set the planning stage (Task:
speaking, exercise 1) as homework. Students can talk
through the task in the next lesson, after asking you
about any vocabulary they need.

¢ If your students choose to design a tour for a group of
people other than the students in their class: help them
to select the target group.

* You could bring in photos of your own foreign
friends or relatives. Explain that they are coming to
the students’ country for a week and want to see as
much as they can. Give brief details of their ages,
interests, budget, etc. and ask students to design a
tour for them.

Alternatively, bring in some photos of famous
foreigners likely to interest the students, or get them
to think of someone themselves (actors, rock stars,
etc.). Tell students that this person is coming on
holiday to their country, that they are going to be
his/her personal guide for a week and that they
must plan a tour for them.

Once the tour is organised, tell students to imagine
they are having lunch with the person/people they
organised the tour for. Students talk through the tour
in a similar way to Marco and Elaine. At this role-
play stage, some students will have to take the part of

00 0000000000000 00000008000000000000c0000000ce000losoensssnsensontonsscessencntocoscneroncanestcenoonsnsernesnsssscssce
L]

00000000000 000000000000000000000000000000000000000000000000000000000000natsessesoenecnoennosstodonocsoanenctnsacsntonnscsd

"a 979 Euros . b 3
£ 13:35 .g 08:20 h two

the visitor. Mix the pairs so that students do not see
the same tour that they themselves planned.

Real I_ife (PAGE 34)
Booking a flight

Students work in pairs to brainstorm questions.
Go through them with the class.

{3.10] Give students a few minutes to look at

Rachael’s notes. Remind them that they will not hear the
information in the same order as her notes. This is good
practice for them in focusing on specific information. Before
playing the recording, check the meaning of stopover. Students
compare answers in pairs before checking as a whole class.

S N T B s T A T M st mree s g e

” ANSWERS

¢.06:50 d 4th e Madrid
i 7887 9345 : '

b 3rd

[3.10] Before playing the tape, check that students
3 understand the difference between Mrs, Miss and Ms {in
terms of meaning and pronunciation). Play the tape as many times
as necessary for students to check the spellmg and numbers.

CANSWERS __ - 22

“Mr Mrs Mlssv’ Ms

~ Surname. Stewart s e
L First name’ .+ = “Rachael -~ - - L

= Contact number L O7FT1 737385 T C.owE
Students work in pairs to match sentence halves.

Check answers as a whole class, and drill each sentence
chorally and individually.

t":.:ANSWERS
“‘a’ - 'When'do you. want to travel7

a
b - And commg back when? :
¢ How manyseats do you wam” >
d_ T just check avallablhty
‘e It's completely full, 'm afrmd
f
g
h
i

Can you try. the 3rd of Apnl instead? - S
I can do it for, €979 retum Includmg taxes Fii
It's a twelve hour ﬂlght from'Madrid. i
There’s an hour stopover in Madnd
1'can hold it for tWo"days :

SIS T e S T SR

a Put students in pairs to act out the conversation.
b Check that students know where to find their
information.

33
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As students act out their conversations, circulate to check that
they are using the sentences from exercise 4 accurately. If there
is time, pairs can perform their dialogues in front of the class.

Study ... (PAGE 34)
Keeping notes

Students have used the Mini-dictionary in Modules 1
1 and 2 to find the meaning of words and learn where the
stress is. This activity focuses on what students do with the
information they find when they look something up in a
dictionary. If this activity is done in class time, ask students to

read through the example, and to add a translation and another -

example sentence for crowded.

This activity could be done for homework or in class.
2 If it is done in class, it could be done as a competition.
Encourage students to compare their notes in small groups and
to decide who has made the clearest/best notes.

Study ... additional suggestion

Students keep a vocabulary box as a whole class. At the
end of each lesson, spend a few minutesdeciding with
the students which vocabulary from the lesson is the
most important. Choose at least eight new words.
Nominate one or two students to make cards on cut-up
pieces of paper, one for each vocabulary item, in the
same way as shown in exercise 1. The cards are handed
in at the start of the next lesson and kept in a box. Use
the vocabulary cards for revision games or ‘warmers’ at
the start of lessons. :

| The sounds /1/ and /i:/

Practise ... (PAGE 35)
1 Corﬁparative and superlative adjectives

If this activity is done in class time, do it as a spoken drill. First,
say the phrase as given (for example, the smallest). Then give
the prompt. Students have to say the opposite form. Students
can write the answers for further consolidation if necessary.
ANSWERS : :
a’ the bxggest b the busiest
¢ further than / farther than = d the cleanest ¥
e worse than f the most d1fﬁcult 5 E:
g more bonng than

2 Large and small differences

if this activity is done in class time, get students to cover the

box and guess what the missing words are before uncovering
them and completing the sentences. Check answers with the

whole class.
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3 Making comparisons

Students work individually or in pairs before checking answers
with the whole class.

| ANSWERS
" a as b quite .. ¢ less
g from h exactly :

d':leSS__ e to : f cornpleteiy

4 Prep05|t|ons

) ANSWERS
Cadn b“from c w1tn d on e for

f on Cis

5 Word building

Use this activity for dictionary skills practice. Students work in
pairs to write the adjectives before checking the answers in
their mini-dictionaries. '
‘ ANSWERS :

"'a industrial b’ hlstoncal/hlstonc

j c 'crowded' -
; d romannc e polluted '

/Pronunciation spot )

a [3.11] Play the recording, pause after each pair of
words, and repeat several times. Alternatively, model the
pairs of words, exaggerating the /1/ and /i:/ sounds
slightly. :

b [3.12] Pause the recording after each word, and
repeat several times.

ANSWERS e e :
i Ji[ - big,-built, busy, ¢ity, which
i [/ . beach, clean, easy, street; teq, three - = ¢~

o

¢ Drill the words from exercise b chorally and individually,
then get students to practise saying them in pairs

o ' J

Remember! (PAGE 35)

After looking back at the areas they have practiéed_, students
do the Mini-check on page 156. Check answers as a whole
class, and ask students to tell you their scores out of 20.

- e g et 3 S T

ANSWERS . L L B ey
. 1 further/farther - «... " 11 the . -
2. worst' Gk 52 to :
L. 3tall +..13 more. "
L4 better than .14 in

5 least expensive .. : .15 for -
L. 6 less S ‘16 on, -

; :17_ border pied

¥.: 7 recommend



Life stories

Reading (PAGES 36-37)

i Check the meaning of take after, facial expressions,

1 tastes. Look at the examples with students, and perhaps
demonstrate the activity by telling students about the
similarities and differences between you and somebody in your

family. Students work in pairs.

2 Check the meaning of twins, identical, non-identical.
Students discuss the questions in pairs or groups.

3 Check the meaning of telepathic if it didn’t come up in
the previous discussion about twins. Emphasise that
students only need to scan the text for the relevant
information; they don’t need to understand everything. -

ANSWERS
~a Greta and Freda Chapman

b Margaret Richardson and Terry Connelly

¢ Jim Springer and Jim Lewis (the Tim Twms')
d Grace and Vlrgmla Kennedy '

Before students read the text in detail, give them time
4 to use their Mini-dictionaries. Check the meaning of the
words and phrases in the box, and of /Q — intelligence quotient,
a figure arrived at by doing a special test. Give students time to
read the statements.

'ANSWERS

aT bT cF dF eF fT

5 Give students time to think about the questions
individually first. This discussion can be brief or lengthy,
depending on time and interest level.

Language focus 1 (PAGES 38-39)
Present perfect simple

See Teacher’s tips: using a discovery approach in the teaching
of grammar on page 8.

a Before students read, check the meaning of fan. Emphasise
that students should not try to choose the verb forms yet. They
should simply answer the question about the twins’ life.

POSSIBLE ANSWERS
. (The same ideas can obwously be expressed ina number of
different ways.)
_ The twins have been TV. stars since they were nine
" months old.
They were the youngest Hollywood producers ever at the
. age of six. : . :
' They were in'a TV show for elght years.
- They are famous all over the world

odule

-~ They h have pubhshed a book and soId more than thlrty

~ million coples, makmg moré than $130 million. "

_ They have also produced their own brands of dothmg,
]ewe]lery, make-up ard perfume. ' &0 .
J They are extremely nch with more than $lSO mllhon :
- each.

~In 2003 they were the hlghest pa1d v stars in the worId

b [4.1] Check briefly that students understand the basic
difference between the Present perfect and Past simple (haveshas
+ past participle, verb + -ed). Students work individually or in
pairs to choose the correct verb form. If they are not sure,
encourage them to guess. When checking answers from the
recording, students may have difficulty catching the answers as
the weak forms of have are used. Encourage students to listen
again rather than giving the answer yourself, as this is useful
practice in listening closely to the language used. With each
answer, ask students to explain why that form is used - the
Analysis should act as a summary of what has been discussed,
with the Language summary providing further detail. You can
draw timelines on the board as follows: -

The twins were born in

Oakwood, California )
Ion 13th June 1986. | ¢

' PAST ‘

A

NOW

PVl Vo Va VA Ve VA Y YAV Ve Ve Ve v
They have been TV stars all their lives. ¢

PAST NOW

. ANSWERS AND LANGUAGE NOTES i

1 ‘were (This is clearly finished / in the
' - . past — a definite time is given.)

(This refers to their whole lives,

2 have been g
: which have not finished.) :

- 3 appeared - ' (This is cléarly in the past — g0
v TR Tk a definite time is given.) -

4 started . - (This is clearly in the past - they
S 2 . are not six years old riow.)

S - appeared . “ 7 (This is in the past. The next

" sentence tells us that the TV
- show is finished.)
ca(T his is clearly i in the past -
“ a definite time is given.) =
~ (This.is still continuing — point
- out that sentences with since are
in the Present perfect)

. 6 finally ended

7 ha_ye become

8 pyblished ! .

_(This is clearly in the past -
- _ 2 a definite time is given.) :
9 havesold =~ . (This is still continuing - their

" book is still for sale — and so
A , oo related to the present.)
- 10 have made* . (This refers to thelr whole lives,
. ' .o which have ot finished.)
.11 .have also prodgeed (This refers to their whole lives,
£ - R SRR :Wthh have not finished.)

35



module 4

e

(l'hrs refers to the1r whole 11ves, [
. which have not finished.)
(This is clearly in the past -
‘a definite time is given.)

" 12 have built up"
v 13 were

*It is posslble here to say made, because it is not necessary
" to repeat the auxiliary have. The form is still the Present
perfect simple, though, because if there were anew

n sentence, it would read They have made ..

Language focus 1: notes on the
approach to the Present perfect

In many courses and student grammatrs, it has been
customary to divide the Present perfect into several ‘uses’.
However, we believe that there is only essentially one
‘use’ of the Present perfect - that it connects the present
and the past, so that the past action is still part of the
present in some way. As such, it should be regarded as a
present tense, not a past tense, and has much in
common with other perfect forms which are studied later
in the course. In the Analysis and Language summary,
although we have referred to rules that students may be
familiar with, we have tried to draw them together so
that students can see this overall pattern.

\

4 .
Analysis
Students work individually or in pairs before discussing
answers with the whole class. As well as checking meaning, it
may be necessary to check form. In particular, highlight:
» The Present perfect simple is formed with have/has + past
participle.
* Have and has are often shortened to 've and 's.
* Regular past participles are verb + -ed; irregular ones have to
" be learnt individually {see page 155 of the Students’ Book).
+ In questions, have/has and the pronoun are inverted.
» Negatives are formed with haven't/hasn’t.

T g i g

1 have/has+past partrcrple ' : Ly
- Regular: have appeared,’ have started has ended have
- published, have produced .- L
; Irregular have been, have become have soId have
. . -made, have built up-.
2 - a Present perfect b Present perfect
; ¢ Past simple © i
- Past simple; ten mmutes ago, yesterday, when? iy
Present perfect all’ my sze sirice, ever7

PRACTICE

Get students to look at the photos. Ask them what they
1 know about the famous people in the photos. Check
meaning of cover versions, hit singles, number ones, release.
Put students into pairs to match the texts to the photos, and
check answers with the class. Then students do the verb
exercise in pairs before going through answers as a class.

36

j ANSWERS AND I.ANGUAGE NOTES
' ‘a Lennon and McCartney~ "

-1 wrote__
2 have been
b Elvis Presley
3 died
4 has had

' 5'_ha;c_1,':_
¢ - Jack Nicholson
- 6 has received

7 has won’

8 won’
9 recerved

(In the past ~ time is glven )
(Present perfect with since)

(In the"past - time is given.)
(Present perfect with since —
although his life is in the past,

he can still have hit srngles )
: (HlS llfe 1s in the past - he isno
85 longer ahve) Sty ’

(Thls refers to hrs whole career,

which has not ﬁnrshed he may' .

be nommated agarn)

‘(This refers to his whole caréer,

which- has not finished - he may
win again) ¢

(Time is grven)

(Time is‘given.) -

.d Kate Winslet and Leonardo DrCapno

10 starred .

11 _‘h_as,_made
12 cost -

_ (The filmmg is completed in

the past.) .

(Present perfect with srnce)
(The ﬁlmrng is completed in
the past) i

a [4.2] Focus students’ attention on the dialogue
descriptions before playing the recording. Students
compare answers in pairs before checking answers as a class.

ANSWERS

BA teacher talkmg to some students
A woman meenna her fnend in the street

.:A couple ¢ at home -

ﬁ'v'Some busmess people meetmg at a party
£ Sorne colleagues in an ofﬁce .

b Explam that the sentences come from the five dlalogues
. students have just heard. Students complete the gaps

individually or in pairs.

s g

i.. 8 haven "

seen 2 ve lost 3_ ;
gone 6. 's gone . 7 've ﬁnlshed
ﬁrushed 9 have

2.

vechanged .

. met A

¢ Students check their answers with the tapescript on page
163. Make sure that students have focused on the contracted
form of the Present perfect.

Pronunciation

1 [4.3] Play the first dialogue, asking students to
count the number of times they hear have and ‘ve. Play
the tape more than once if necessary.

Play the recordlng again, stopping after each have/'ve,

N
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writing up the verb and getting the students to tell you
whether or not have is weak or strong. It may be useful to
write up the phonemic spellings /hev/ and /hav/, and to
model the two several times for your students.

e

Highlight the following about have:

e It is strong if it stands alone without a main verb.

e It is weak in the question form.

« [t is often contracted in the affirmative if it is followed
by a main verb.

2 Get students to repeat the pronunciation chorally and
individually. Start with the stressed word in each phrase,
so students get the weak forms and contractions right.
The other phrases can be ‘back-chained’ in a similar
way.

3 In pairs, practise strong, weak and contracted forms of

have using the tapescript on page 163.
\_ g p p pag /

Check the question form for asking about a life
3 experience by referring students to the example in the
Students’ Book. Set this up as a competition. Students work in
pairs to find six experiences they have had which their partner
hasiv't. Go through the example with the ciass. Emphasise that
they can use the ideas on page 138 or their own ideas. The
winner is the first person to find six differences.

ADDITIONAL PRACTICE

Resource bank: Find someone who ...
perfect simple for experience), page 128

lied! (Present

Warkbook: Present perfect simple and Past simple, page 30;
Time words with the Present perfect, pages 30-31

Vocabulary 1 (PAGE 40)

Describing life events

See Teacher’s tips: working with lexis on pegeé 9-10.

a Focus students’ attention on the pictures and elicit
what they represent. Students will be familiar with most of
the words in the box, but may not be able to use the full
phrases correctly. The pronunciation of the following may need
drilling: retire, get engaged, get married. Students check the
meaning of any unknown words in their mini-dictionaries
before working in pairs. Check answers with the whole class.
ANSWERS e
Love and reIatlonshxps

lorae and fanuly ' “bring up your children,

drén, ; rent or buy a .

geta degree,"go to
umvemty, pass your exams,
qrt school Ieave school

b Elicit ideas on the order in which these things usualily happen.
Emphasise that there are different possibilities. Students discuss
the questions in pairs.

Check the meaning of split up and use this as an example.
Students discuss their ideas in pairs before checkmg
answers as a whole class.

| ‘Education : A
1 queer_: i become very. successful
AP _ “(positive), make a lot of
~ money (positive), lose your
job (negauve) :

: Spbt up and get dzvorced can both méan the same thmg

. However, if a couple are not yet mairied, they can only

~ split up, they cannot get divorced. Lose your job means
that the person did not choose to leave. "

Emphasise that students should study the phrases before

doing the quiz in pairs. If they have started to make
vocabulary notes (Study ... , exercise 1, on page 34 of the
Students’ Book), this may help them to memorise the phrases.
Set the quiz up as a competition. Check the answers as a whole
class and see which pair has the most points.

ANSWERS
-1 buya house, get a degree get a ]ob
2 children (the verb should be have) !
"3 a become very successful .. b brmg up ch1ldren
¢ fail an exam’ ~d lose your job' -
e make money f pass an exam -
g rent a house Ve LT
4 Q to_ b with cto d from

ADDITIONAL ACTIVITY
Workbook: Describing life events, page 31

Language focus 2 (PAGES 40-41)

for, since and ago and Present perfect
continuous '

See Teecher’s tips: using a discovery approach in the teaching
of grammar on page 8.
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[4.4] Focus students’ attention on the photo of

Sara and ask one or two questions to check that they
understand the concept of the ‘lifeline’. For example, did she
start learning English before or after she began studying
medicine? (before).

{ ANSWERS
~a 1979 b 16 f 1999 h 2001 i fisthouse -

2 Students work individually or in pairs before checking

answers with the whole class. All the verb forms can be
completed on the basis of what the students have already studied
in Language Focus 1 except j. Students’ choice of verb form here
will help you to establish if they have noticed the use of the Present
perfect continuous in the tapescript. if they find this difficult, they
should be able to go back and answer it after the Analysis.

! ANSWERS
a-- It depends what the year is when students are
: answering the question.
. b moved = 1999
' It depends what the year is when students are
answering the question.
" d ayear. e 1999 f met g 2003 h’s known
¢ 1 since 7§ ’sbeenstudying k s had

(g

Language focus 2: notes on the approach J’-"%'w
to the Present perfect continuous

It is not our intention to introduce the students to all

‘uses’ of the Present perfect continuous. For example, we

do not focus on the ‘activity/result’ contrast between the

Present perfect simple and continuous, which is more

suitable for Upper Intermediate students. Instead, we

focus on a very common use for the Present perfect

continuous with for and since, which:

s is, at least, likely to be familiar to students

¢ can be drawn into their existing knowledge of
continuous/simple aspect

¢ will form a confidence-building basis for
understanding other contexts in which the Present
perfect continuous is used.

eﬁaelye | T

Students work in pairs, Iookmg back at the examples from
Language focus 2, exercise 2, to help them.

" ANSWERS. -
- Past simple: q, b, d, £

" Present perfect simple: ¢, g, h, X
. Present perfect conhnuous Qi

-Focus mamly on the dlfference in form here, as the
':‘ dlfference in meaning is dealt with later. Write the form
|- have / has beeri + verb + ing on thé board, and hlghhght
f ‘o that in the question form, only have is inverted, been 3
i _doesn’tchange pomtxon S
the neganve form: -

the fact that been never changes form
e, the contracted forms of have/has
i -+ the weak form of been /bi:n/.

2 for, since and ago

<

ANSWERS _
':_ ‘a -~ The Past simple is used with ago

K ; answers would be as follows:
four-years ago, twenty years ago.
a Iong time, five minutes.

. six oclock.
o Sentence d

! Present peifect. Check that students can see the

. The following timelines may be useful:
* FINISHED "’
i 3 She worked as a radio
announcer for about a year.

é

" The way students change the time phrases will © ;
~ depend on when they do the exercise. For example
if it is 3:00 p.m. on a Friday in June 2005, the -
three days ago, nine hours ago, ten months ago

j b For is'used with periods of time: twenty years,

Since is used with points in time: I was born, 1999

Point out that ago can only be used vnth the Past
s1mp1e, for can be used with both Past simple and

difference between the use of for in sentences d and h

Now

3 Present perfect continuous with for and since

i ANSWERS
a sentences G i
b Because kniow is a state verb (th1s 1s the same
p other tenses)

: Pomt out ‘that the 1dea of long/repeated actlons is

perfect simple and continuous.

. PAST
She's known Granlmgr NOW
for more than ten years,
- : {
' . PAST

as w1th

Qne of 1
" the ‘™ost ‘important dlstlnctlons between the Present

PRACTICE

Students work in pairs before checking answers with
1 the whole class. Emphasise that they should choose
between the Past simple, the Present perfect simple and the
Present perfect continuous. .
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o . N\
Pronunciation
1 [4.5] Play the recording, pausing after each phrase
to allow the students to repeat. Students may find it
useful to see/hear where the linking occurs. To show
this, write the phrases on the board like this:

\ for gbout six months

| If students still find it difficult, ‘back-chain’ the sentences
' breaking the words up where the linking occurs. For
example:

about > r about > foUbout

2 [4.6] Pause the recording after each sentence to
allow students time to write. Play each sentence several
times. Students check their answers in pairs before
checking with the class as a whole.

: Wg haven t had holrday since Octob
Y: W weeks :

\' Rl PRI e 2 i o b 4, i S & Puiaid : B ,._,7/

2 a [4.7] Stress that students only need to write a
phrase with for, since or ago, not a complete sentence.
Stop the recording after each sentence, replaying if necessary.

b Use the recording to check answers and work on
} pronunctiation as you go along. Insist on the correct use of the
i verb forms in the reconstructed questions - if students are -
' having problems, remind them of the appropriate rules. Use the
recording to correct their answers; focusmg on the weak forms
and linking at the same time.

3 a Remind students of the kind of information on Sara’s
lifeline and give them ten minutes to prepare their own,

b Circulate giving help, suggestions and vocabulary. To make
the practice more controlled/accuracy-oriented, get them to
write sentences about themselves similar to the ones in
Language focus 2, exercise 2, on page 40. Check and correct
them as you go round.

¢ Look at the examples and demonstrate the activity with a
student. Circulate and note down both good and bad examples
of the use of verb forms and time words. Write up about ten
sentences and ask students to identify the correct ones, and
correct those that are wrong.

d Students could do this for homework if time is short.

ADDITIONAL PRACTICE
Resource bank: How long have you had it? (Present
perfect simple and continuous for unfinished past), page 129

Workbook: for, since and ago and Present perfect continuous,
page 32

Vocabulary 2 (PAGE 42)
Positive characteristics

a Students check the meaning of any unknown words
1 in their mini-dictionaries. Check the pronunciation of
ambitious /embifas/, courageous /kareidsas/, imaginative
I‘medsmstrv/, tolerant itolerant/, determined /dr'ts:mind/, paying
particular attention to word stress.

b Students work in pairs to discuss their ideas.

¢ Encourage students to tell their partner why they believe the
person they describe has these characteristics.

2 Do an example with the class before students work in
pairs. Check the meaning of principles, crisis, attitude.

3 Check the meaning of admire before students work
together in small groups.

Task: Talk about someone you
admire (PAGES 42-43)

See Teacher's tips: making tasks work on pages 13-14 and
Responding to learners’ individual language needs on pages
11-12. )

Preparation: listening

a Focus students’ attention on the photos. Students worlk in

groups of three or four. Emphasise that not all the photos are of

famous people; some represent vocations or roles in life. Use

them to help students think about the kind of person they

might admire {for example, someone who has dedicated their

life to helping other peaple). Note: the pictures represent the

following (clockwise, from top left):

= Pablo Picasso (1881-1973), Spanish cubist artist

» Serena Williams (1981-), American tennis player. She is one
of the first black female players to become really successful.
Her sister, Venus, is also a famous tennis.player.

= Nelson Mandela (1918-), first black president of South Africa.

" He spent more than 25 years in prison in his fight for equal

rights for black people in South Afnca

+ ateacher

~ + agrandmother

» J.K. Rowling (1966-), author of the Harry Potter series of
children’s books (also popular with adults).
» adoctor

+ a wheelchair athleté

» David Beckham (1975-), English footballer, He is famous for
being England captain and for being married to ‘Posh Spice’
(formerly a member of the pop group The Spice Girls).

b [4.8] Emphasise that students only need to make notes

about the person’s life the first time they listen. Encourage

students to share their information.

ANSWERS A i noo
- Nelson. Mandela -pre51dent of South Afnca in1990s;

SR TR j"‘hlS tnal R
- Father:. = civil engineer _fOr 33 years, 5
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RO o P P o r 'returned‘to umver51ty and retrmned .
b SR, WAL L ag maths téacher; lots of peopfe

" say he is ‘one of the best teachers”
) they have ever had 5 L

c [4.8] Students listen again. After comparing notes in
pairs, they check their ideas as a whole class.

ANSWERS
Nelson Mandela
or angry, forgtvmg
stIong in a difficult 51tuatlon,
--didn’t give in to depressmn,

showed ﬂEXIblllty and creat1v1ty

£ Father

Task: speaking

a Make sure that students understand what the task is, and
encourage them to quickly choose a person to talk about.

b Itis important for students to have time to plan their talks.
Tell them to think about the language they need to explain their
choices - they can use the phrases from Vocabulary 2, the
tapescript from Preparation: listening on page 164 or the
phrases from the Useful language box, or they can ask you for
phrases they need. Emphasise that students should not write
down everything they want to say, but just make notes.

Task: speaking: notes on descrlbmg
people

Traditional adjectives for describing people-form only a
small part of what native speakers say when they describe
someone. Far more common are sentences with verbs
which describe the person’s typical behaviour. Phrases like
He's the sort/kind of person who ... and She’s someone
who ... are far more generative and easier to use.

900 08000000000000000000000000L0000000000¢00L0COURCOOOOOIOIOEGS

¢ Students work in pairs. Practice time helps students to try
out their talks and to ascertain if there is any other vocabulary
or language they need to ask for. Encourage them to spend a
few minutes after the practice reviewing their notes.

d Students give their talks to the claés.-Encourage the other
students to ask questions.

Follow up: writing

This can be done either in class or as homework.- Display
the students’ finished work on the classroom wall.

Wordspot (PAGE 44)
take

1 a Students work in small groups to discuss the phrases
before checking the meaning in their Mini-dictionaries.

b Students work individually or In pairs.

T T

| 37If you take an exam, you do an : ;

. theresults. If you pass an exam, you are successful o

''5 You take a ptcture with a camerg; you paint a plcture

¢ witha ‘brush and pamts . :

9 Ifyou take oﬁ (clothes), ou remove (them) If you
put on (clothes) you add (them) o3, Zuy

2 Students work in pairs or groups before checking with the
whole class.

/ ANSWERS -

" (section of dzagram in brackets) .
;. take after (c), take a holiday (d), take a test / an exam (a), i
‘take upa sport/hobby ©; take a plcture (a), take someone ¥
out for.a meal (e),.take a. train (f), take care of (e),. take off - .
{ (clothes) (c), take part in (e), take over (c), take notes. (b)

=¥ e o RENPS TE e

3 Put students into pairs and refer them to the appropriate
page at the back of the book. Allow a few minutes for
them to check that they remember the meaning of the phrases
with take. When students finish interviewing each other, put
them into small groups to report their findings, or ask a few

.pairs to report back to the whole class.

Writing (PAGES 44-45)

A curriculum vitae

1 Introduce the topic and check that students understand
what a curriculum vitae is. Also, check the meaning of

store, salary, candidate. Students read the job advertisement
before checking their answers in pairs.

T T AT T A S AT T e Ry R T bmen e 4y oy it £ T T e

ANSWERS

Students work in small groups to brainstorm topics.
There is no need to correct students, as they will read a
mode! CV In the next stage.

3 Students read individually before checking answers as
a whole class.

4 a Students work in.pairs and read the CV again. Do at
least one example to ensure that they understand.
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b Focus on the examples and the words which are not
included. Give further examples if students are unsure.

Note: the following are usually not included: personal pronouns,
articles, auxiliary verbs, to be, to have and to do as main verbs.

Choose whether it is more relevant for students to write
5 their own CV or to use the fictional person on page 139.
Ensure that they use the headings given in Birgitte's CV and
remind them not to include unnecessary words. Students work
individually. Circulate as they work, providing any vocabulary
and noting down common errors to focus on as a class at the
end. Encourage students to read each other’s work.

Consolidation
modules 1—4 paces 46-47)

A Questions and auxiliaries

1 Check that students understand the context before
they work in pairs to predict questions.

[C1] Pause the recording after each question to

2 allow students time to write down each question. This is
good intensive listening practice and provides them with concrete
examples to compare their own questions with. After the
listening, check answers as a whole class. Students might have
suggested other questions which were equally possible.

ANSWERS

Do you speak any other Ianguages"
" How long have you been here?

What are you doing at the moment? .

Did you have a good holiday?

So where were you born?

How often do you go swxmmmg7

Where are you staying while you’re here? :

Have you got any brothers or sisters?

TSR =W )

B Present and past verb forms

Students work in pairs before checking answers with the whole
class. Use the relevant Language summary to clarify any
problem areas.
If necessary, check the meaning of supply, symbol, footprint,
ceremony, common, factory and soul before students read.
ANSWERS _ s A
-1 voted - 2 was havmg 3 later 4 has grdwn,
5 came 6 stands 7 hasonly been 8 since
-9 leave .10 was ° 11 wait 12 once mlssed
13 was playmg 14 is becommg 15 stxll corne
16 havebeen 17 died

i____.spend Iess txme-._ i
__{-Her personahty she

C Listening and speaking:
Comparing the past with the
present

1 [C2] Students listen for the topics before
comparing their answers in pairs.

Toplcs mennoned. her friends;. her hmrstyle, her clothes, .
her home, her personahty, a typlcal Enday mght

S SOV - SELUY P vt 37 SRt L RPN L S LS R

After students have checked answers in pairs, check
with the whole class.

-;worry so much.
“A typxcal l'rldcxy night cxnd her home she used to go

*to clubs and go out dancing. Also she drank and
' -smoked.'Now she stays at home and watches TV or

reads a book.

sl o BB "

As a class, brainstorm other topics which students

might use to talk about how their lives have changed
in the last ten years. Circulate as students discuss in pairs, and
note down any language problems to focus on as a ciass. Ask a
few pairs to report back to the class.

D Speaking: Getting to know you

Put students in pairs and refer them to the appropriate
1 role card. Allow a few minutes for them to check that they
understand their role. Emphasise that students do not reed to
write the conversation, but just make notes and think about
what they will say. Circulate so that students can ask you for

any vocabulary they need.

Encourage students to speak for the full ten minutes by
2 using a clock or stopwatch. A time limit provides them
with a motivating challenge. As students speak, note down
errors or useful language to look at together.

E Vocabulary: Alphabet quiz

Set this up as a competition. The first pair to complete the
alphabet quiz correctly are the winners.
- ANSWERS : bl

A acquaintance B border C colleague
‘D determined E engaged “F fail G -gambling
_H hardworking - I industrial ] jellyfish - K keep
"L local M mother-in-law N niece 7,

" O old-fashioned P prize R ~ recognise

S stepmother - T twins W waves

Students can now do Test one: modules 1-4 on pages 161-163. '
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success

Reading and vocabulary (PAGES 48-49)

1 Give students between five and ten minutes to discuss
their view of success in small groups.

2 a Emphasise that students should not answer the
‘psychometric test’ questions yet. Students work

individually before checking answers with the whole class.

" ANSWER

* asuccessful cqreer.

b Students work individually or in pairs checking the meaning

of the words and phrases. The pronunciation of jeafous and

workahofic may need drilling.

¢ Students workin pairs, asking each other the questions and
recording their partner’s answers. Emphasise that students
should give a reason for each answer they give.

Get students to add up their scores, then direct them to
the assessment on page 140. Ask them if they agree with
the assessment, and to explain why.

2

. ANSWERS

Look at the example with the whole class. Students work
in pairs to complete the table.

. Noun ‘|. Adjective

. success .| successful-

- jealousy | ' “{:a jealous

- b . intelligence -~ 71| intelligent :
importance & ~wolie important

. dhappiness: s« =50 happy

: e —ambition i ambitious

. f  determination: “ determined

. g -imagination .- . .| imaginative

¢ confidence & 7 | h - confident s

-1 ‘possibility .., - |: possible ‘-

/7 . . :
Pronunciation R

1 Students mark the stress, saying the words aloud to their
partner to help them decide where the stress falls.

ANSWF_RS v _
. success -+ stccessful AR
vv]e_alouSY» SR Ay ie.alo'us:' T S

- intelligent *

R T T L T
;? w

determmatlon

) determmed _ =
1magmat10n ?" "'unagmatwe;'i
3: conﬁdence .;_-_tcc._);lﬁden_t '
posslblllty p::)ssible

2 [5.1] Play the recording as many times as
necessary, pausing after each word for students to decide
where the stress is.

e e LT L it e n——

ANSWERS : A ' T
& The followmg words change thelr pattem 3
detemunatlon determmed
; izlmaglnauon lmagmatlve
i_:- possxblhty _ pos51b1e

3 Drill the phrases before students practise saying them

aloud with a partner.
. R

/

ADDITIONAL ACTIVITY

Resource bank: Have you got what it takes? vocabulary
extension (dependent prepositions), page 131

Language focus 1 (PAGES 50-51)
Future forms

See Teacher’s tips: using a d:scovery approach in the teaching
of grammar on page 8.

1 Students discuss the questions in small groups.

2 a Before listening to the recording, students check the
vocabulary In their mini-dictionaries.

b [5.2] Focus students’ attention on the photos of the six
students before they listen. Students check answers in pairs
before checking as a whole class.

ANSWERS _ N

: Studen_t Has been studying Plans/ldeas a‘oout
fintid gl future career
: Nora D__rq_ma and - .| She will probably
' ' | teach Drama at

- | Education .
o R . secondary school
" | Nora plans to travel to .
the West Indxes ﬁrst
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~ANSWERS

a [5.3] Students listen before checking answers in
3 pairs and then as a whole class. Pause the recording after
each sentence to allow students to write the missing words.

1 'l probably 8 'mplanningtodo =, |
2 'mnotgoingto 9 I'm dueto start e L
~ apply .~ 10 ’m having Y ;
"3 I'mhopingto go- -~ 11 I'm going to find - i
4 I'm about to join 12 I'm thinking of applymg
-5 'mstarting -13 I'm definitely not gomg
6 I'mhaving - .. tobé.
7 Pmleaving =~ . 1_4 I'll do some klnd

b Students work in small groups to discuss the six students
they heard about. Check answers as a whole class.

_ANSWERS ;
- Have made arrangements to start a ]ob/course
. Ohver, Caroline =

Know what they want to do Nora;’ Dan
Don’t real]y know what they want to do; Zak Allce e

Language focus 1: notes on the
approach to future forms

¢ Will versus going to: we have chosen not to contrast
will for ‘spontaneous decisions’ with going to for
‘plans’ for several reasons. Research suggests that will
is the most common way of talking about the future,
and that the most common use of will is the one
described here. Will for ‘spontaneous decisions’ is
less frequent. When it does occur, it is often in the
communicative context of ‘offers’ or ‘on the spot’
responses. This is dealt with separately in Module 7
within the context of polite social behaviour.

¢ The Present continuous versus going to: students may
find the difference between these two forms difficult to

/Ana!ys‘is

see. This is partly because there is a genuine overlap:
going to can almost always be used instead of the
Present continuous. However, the Present continuous
cannot be used where there is just a vague intention;
there must be some kind of arrangement.

1 Get students to underline the verb forms in sentences 1,7
and 11. Explain or translate the following: to predict, an
intention. Students work in pairs to try to complete the rules.
All three forms should be familiar, but it may be useful to
remind the students briefly of the following points:

« the contraction of will (If) and will not {won’t)

+ the difference in form between the Present continuous
and going to (with going to, the main verb is in the
infinitive).

- ANSWERS

“a  will + verb

b 'going to + verb

< ¢ the Present continuous

“sentence’14 -
" sentences 2°and
_senterices 5, 6 and 10

2 Discuss this with the whole class. Check the meaning of the
verbs and phrases, especially about to and due to. Point out,
by using examples, which constructions are followed by a
gerund and which are followed by an infinitive. Highlight the
following:

+ the use of prepositions with these verbs/phrases

» that due to can be used either with an infinitive (as in the
example given) or without (You're due at a meeting).

ANSWERS
. I'm hoping to go there for a few months. = . .
I'm due to start work at the beginning of September.

I'm thinking of applying for a course in journalism.

PRACTICE

1 Students work in pairs before checking answers with
the whole class. Emphasise that form is important.

ANSWERS AND LANGUAGE NOTE
I'm planning to study engineering. ;
"My sister is thinking of joining the army. .= -
I'm due to take my driving test next week.
Alex says he’s not going to / he isn’t gomg to apply
for umversxty .

an oo,

*There are two possibilities for expressing this form. The
first one emphasises thé negative more. . = -’

I know I won’t get the job.
- My boss is about to retire.
g My son’s starting a new job on Monday.
_h I probably won’t see you before you go.

o o

43
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Look at the examples with students. Emphasise that
2 students should make sentences with a future meaning
and that they don’t need to use all the prompts. Circulate as
students work individually, checking the accuracy of their work.
Check answers as a whole class.

Put students into pairs. Refer them to page 141. Do an
3 example with the class by choosing three numbers yourself
and asking a student to read out the three instructions to you. As
students write complete sentences, circulate and help with any
extra vocabulary they need. Note down any errors with the use
of future forms for correction later on.

Vocabulary (PAGE 51)
Work

‘E Check the meaning of wouldn’t mind doing. Emphasise
" that students should keep their notes secret until later.

a Students work individually or in pairs, using their
2 " mini-dictionaries. At the feedback stage, check the
meaning and pronunciation of physically rfiziksli/, qualifications
tkwolifrkeifsnz/, secure /stkual/, competitive /kam'petitiv/,
challenging ft[=lindzm/, respons:btl:ty fri'sponsibiliti/,
opportunities fopa'tju:nitiz/.

Vocabulary: additional language notes

Students may have difficulty distinguishing between

training, qualifications and skills.

* Training is education aimed at teaching you todo a
job (training to be a doctor, teacher-training, etc.).

* Qualifications are exams/certificates you get, especially
those which enable you to do a particular job.

 Skills mean the abilities you have in a particular areq;
you get them from training courses or experience, or
you have them naturally. This word is often used in
the plural - people skills, management skills, etc.

b Put students into pairs to discuss their opinions.

:2 Students decide which jobs they think would interest their
« partner, before working in pairs. Do some class feedback
to find out if anybody’s suggested jobs matched what their
partner had written.

ADDITIONAL ACTIVITY

@ Resource bank: Vocabulary extension (talking about
work and training), page 134

Listening and speaking (PAGE 52)
Doing something different

Focus students’ attention on the photos and explain
? that all the people have made a career change. Check the
meaning of to resign, to retrain, supervisor, solicitor. Students
read about the people in the photos, then discuss the
questions in pairs.

44

"o._o oo

5O h o

b :a geography teacher

b plumber % ¢ T

“a-supervisor .

A T AT “b house—husband

Loma and lan: " a solicitor and accountant -
PR <y b runahotel -

| Kevini 7

- [5.4] Check the meaning of disadvantages, stressful,
2 exhausted, depressed, unemployed, change places,
desperate. Emphasise that students should just write notes.
Play the recording, pausing after each person to give students
time to write and compare ideas in pairs. Check answers with
the whole class.

ANSWERS
Clare

_a really fed up; chlldren were badly behaved and hard

" to control; had to mark homework and plan lessons .

'_ : I:_ in the evenings; felt stressed and depressed - - -
. b practical problems to solve every day; no work in".

the evenings
¢ . start work early; older people thmk she can’t do the _
" job because she’s a woman
Kevin o
a lost his job when the company closed down -

~ b gets to see his children growing up

¢ very hard work; lonely at urnes, misses colleagues

- Lorna
" . a didn't want toAbnng up chlldren in London .
~ b meeting new people; lovely view; near the sea

‘c people in the village weren’t frlendly at first; money
- problerns '

3 Students work in pairs to answer true (T} or false (F) before
listening again. Check answers as a whole class. '
ANSWERS
F They someﬁmes tease her, but she ‘doesn’t mind. .

L. . - .

'.F He becarne a house husband because he couldn’t
'ﬁnd work but his wife could.. i

s R e /

‘F He misses hlS fnends from work

E They had successful careers.

F They still work very hard She says it's a twenty

- . four-hour job. o

ST

4 Check that students understand the questions/
statements. Students discuss the questions in groups
whilst you circulate and supply any vocabulary needed.

Language focus 2 (PAGE 53)
Future clauses with if, when, etc.

See Teacher’s tips: using a discovery approach in the teaching
of grammar on page 8.

Check the meaning of staff, to be fully qualified, to fail an exam,



module 5

full-time, part-time, to redecorate. Students discuss the answers
briefly in pairs before checking with the whole class.

. e Saﬂy * f Loma*

e S ot Sl 4 2500 R,

»
| Analysis
1 Do the first example with the class and then get students to
do the other examples before checking answers together.
ANSWERS ;
a 'llfl don't enjoy it, Ill try so )
b When she has the baby, ]
- -'tohelpus 3

thing’ else.” 7"
have to get more staff

child s togs schooI in. abou’r threg'years’ fime.

~to working part-time. o
fr m hoping to redecorate a Iot of the hotel efo; I
h e the- baby Ay

2 Discuss the question with the whole class.

ANSWER AND LANGUAGE NOTE
The sentences refer to the future, but the verb after these
words i is in the Present simple.

This is probably different in the students’ own language
. —with a monolingual group, it may be worth
contrasting this with examples from their own language.

3 Students discuss this in pairs before checking with the whole
class.

ANSWER

A future form is used in the ‘main’ clause (will is most
"~ common here, but going to and modal forms are also

common)

PRACTICE

;3 _Students work individually or in pairs before checking
answers with the whole class.

ANSWERS

a When; qualifies, will will ha\)e; before; have
earn . will go; as soon as; is

will make; unless; gets
¢ will go; if; doesn’t
find '

won't get; until; are
- will be; if; waits
~ will get; when; has-

T th @A,

2 This exercise can be either spoken or written. Give
some examples of your own first.

3 Look at the examples with the class. Students work in
small groups. Allow a few minutes for each student to
think of somebody to talk about. As students work, circulate

e ~ As soon as he finds a job. agm , I’m gomg to change :

and note down any errors in the use of future clauses with if,
when, etc. to focus on in feedback.

ADDITIONAL PRACTICE -

Resource bank: The great diamond robbery (future
clauses with if, when, etc.), pages 132-133

Workbook: Future clauses with if, when, étc., pages 41-42

Task: Choose the best candidate
(PAGES 54-55) '

See Teacher’s tips: making tasks work on pages 13-14 and
Responding to learners’ individual language needs on pages
11-12.

Preparation: reading

Check the meaning of: employment agency, to recruit,
1 staff, nanny, an applicant, an application form, an
interview, suitable. Focus students’ attention on the
advertisement and get them to scan it to answer the question.
Ask if students would be interested in applying to this agency. -
Discuss answers with the whole class.

ANSWER

They recruit for management and office staff, cotenng
staff (hotel and restaurant staff), domestic staff’
(nanni